Department of Sociology and Anthropology
Assessment Report 2008-2009
BA Program

I Program’s Mission:

The Department of Sociology and Anthropology encompasses two academic disciplines that
contribute fundamental components to liberal arts education. Thus, the department offers many
courses that support the general education program at Marshall University and in which students
are taught basic and advanced critical thinking as well as communication skills. According to the
American Sociological Association, approximately one quarter of Sociology departments are
conjoined with Anthropology in a variety of institutional arrangements reflecting their shared
intellectual background and particular institutional histories and needs. Both disciplines focus on
similarities that constitute us as humanity as well as differences that separate us as groups
according to such factors as ethnicity, environment, gender, age, class, and religion. Thus,
Sociology and Anthropology bridge the humanities and social sciences in addressing
fundamental questions having to do not only with how the human world works but also with
what it means to be human. The disciplines derive from joined theoretical traditions and topical
interests with a focus on how people negotiate their social and cultural realities. For instance,
while both frequently study social phenomena such as “the family,” they do so at different levels,
through different methodological approaches, or through different theoretical lenses. While
anthropologists may study the family from a kinship structure approach, sociologists may
approach the same topic from structural-functional or symbolic interactionist perspectives. The
different disciplinary “takes” on shared topics provide specific, yet complementary strategies for
studying a range of social and cultural phenomena.

As outlined in the university’s Mission Statement, the program supports our students as they are
encouraged to recognize themselves as humans in a globalized world where knowledge about
cultural and social differences is becoming increasingly important. Likewise, critical thinking
abilities in these areas help to educate students to become socially responsible citizens in a
diverse democracy and to become active contributors to the economic and educational
development of their communities and West Virginia. The department answers these calls to
provide students with greater cross-cultural awareness and analytical skills. The Sociology major
in the department's BA program contributes perspectives mostly from current materials and
focuses on reasons for and consequences of human diversity. The Anthropology major
encompasses all four disciplinary subfields: social-cultural anthropology, physical-biological
anthropology, archaeology, and linguistics. Anthropology draws from contemporary cases as
well as from the past and is distinct in addressing not only complex societies but all levels of
sociopolitical organization and subsistence strategies ranging from foraging bands and
horticultural tribes to modern industrialized and globalized states. Together, Sociology and
Anthropology open students' minds to the great diversity of human communities, at home and



abroad. Such perspectives are essential for those pursuing any kind of career in the 21st century
and they prepare students to pursue a range of interests at the graduate level.

With subject matter that is intrinsically fascinating, Sociology and Anthropology offer valuable
preparation for careers in fields (journalism, politics, public relations, business, public
administration) that involve investigative skills, advanced critical thinking, and experiences
working with diverse groups. Many students choose one of the department’s majors because they
provide a broad liberal arts base for further study leading to professions in law, education,
medicine, social work, and counseling. The department offers classroom learning through large-
scale lectures, small group discussions, seminars, multimedia presentations, and rigorous writing
requirements designed to provide a range of different approaches suitable to different learning
wants and needs. In addition to training in the theoretical traditions of Sociology and
Anthropology, many courses provide students with formal and informal fieldwork opportunities,
applying both quantitative and qualitative research methods in local settings. We are especially
interested in creating opportunities for long-term and longitudinal study, combining student and
faculty research in Appalachia through programs such as the MU Archaeological Field School,
now in its twenty-fifth year and the only such on-going training program in West Virginia.

IT Current Assessment Goals and Activities

As it was recognized in the department’s latest five year review report (finalized in October
2008), the department has had virtually no formalized assessment goals or activities in the past
years. As a consequence of the comments to the five year review report from the dean, the
review committee, etc., the department has this fall devoted significant effort to the development
of a solid foundation for a functional and forward looking assessment plan; our progress was
described in the requested Progress Report (finalized in October 2009). I attached the plan as it
currently looks as well as the draft of what will be a 50 questions assessment instrument we
expect to employ in intro classes to create a baseline of information about our incoming students.

We naturally recognize that more work from the attached is needed before an assessment plan
can be implemented. Important tasks ahead include not least the “translation” of the identified
goals, selected classes and developed tools to include the anthropology side of our program. We
will continue to work with this over the coming months and it is our expectation that we will
have the first assessment activities in agreement with our plan executed in spring 2010.
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I. Department Mission Statement

According to Marshall University’s Mission Statement
(http://www.marshall.edu/president/strategic/mission.asp), the faculty charge is to
support and actively contribute to the “preservation, discovery, synthesis, and
dissemination of knowledge.” The section of the statement most relevant to faculty
involvement with students assigns to the professoriate the following responsibilities:

a) to sustain an active student involvement in the learning process

b) to develop the critical thinking skills necessary to an engaged citizenry

¢) through interaction and mentoring, to prepare students to better understand the world
they occupy

The Department of Sociology and Anthropology wholeheartedly endorses the
university’s prescriptive and pledges to assure an instructional protocol designed to
accomplish all these purposes. The undergraduate sociology curriculum is intended to
provide an understanding of the interactions and workings of societies, their institutions,
organizations and groups. Through an introduction to the basic concepts, theoretical
perspectives and methodological approaches of the discipline, we seek to familiarize
students with the sociological imagination, encouraging a deeper understanding of the
relationships between personal experience (one’s own and others) and the social world.
Our courses are explicitly designed to acquaint students with diverse cultures and social
structures and to emphasize the dynamics of power and inequality on local, national and
global levels, as they operate through race, ethnicity, class, gender and sexuality. The
wider goal, of course, is to provide opportunities for students to develop agency and a
sense of social responsibility by critically engaging the social world outside the
classroom.

The department emphasizes the active engagement of our students in sociological
inquiry. Toward that end, many courses are designed to teach students the basis of theory
construction and methodological processes. Our courses encourage students to make their
own discoveries about human social experiences, and all seniors are required to
synthesize and apply what they have learned in the completion of a faculty-mentored
Senior Capstone course.

While the department’s curriculum provides a strong foundation for graduate
work in the discipline, our strength is in the development of strong critical and analytical
skills which are essential for success in any chosen life course. In the tradition of a liberal
arts education, the sociology curriculum hopes to promote in our students a sense of
curiosity about the diverse ways humans create, transform and adapt to their surroundings
and a self reflection and appreciation of perspectives and experiences outside their own.
If successful, we will have done our part to create a public intellectualism, a citizenry that



maintains an attentive, constructive and articulate engagement with community issues
and the social affairs of the day.

II. Assessment Plan: Program Goals/OQutcomes

The architecture of a viable assessment plan rests on a general statement of
program goals accompanied by specific outcomes that should clearly define what
students are expected to accomplish as they proceed through the program. The
Department of Sociology and Anthropology’s assessment plan for its undergraduate
sociology program (see addendum) consists of five program goals broadly outlined that
are characteristic of sociology’s historic traditions and are consistent with the university’s
mission.

A) Cultivating critical thinking and analysis

Evaluating the ability of our students to master such critical thinking will involve
a determination of whether they have the capacity to identify the assumptions and
limitations that underlie the various theoretical perspectives and methodological
approaches typically employed in sociological research. Such mastery should also entail
the ability to recognize the basis upon which sociological viewpoints are constructed and
an appreciation for rival hypotheses. Moreover, when interpreting social science data and
literature students should be able to indicate when generalizations are germane and when
they are inappropriate.

B) Developing the capacity to think sociologically (cultivating the “sociological
imagination”)

The “sociological imagination” defines the discipline’s unique approach to
knowledge of the social world and thus constitutes its very foundation. It is vital,
therefore, that students be able to distinguish between sociology and the other social
sciences as well as describe sociology’s distinct contributions. Furthermore, students
must come to apply the sociological imagination routinely; to “see” the intersection of
history and biography and appreciate how “private troubles” are often precipitated by
“public issues.” Finally, our majors should be able to explain how culture shapes our
thoughts, feelings, and actions and that “who we are” is profoundly influenced by social
processes and traditions we are sometimes only vaguely aware of.

C) Equipping students with the ability to apply sociological concepts/theory to an
analysis of human agency and social structure

All social science disciplines have a theoretical core and sociology is no
exception. To navigate the sociological literature, students must be able to distinguish
between various theoretical orientations, appreciate how theory informs empirical
research, and explain the historical and cultural contexts of theories’ origins and
evolution. In the process, certain basic concepts must be assimilated so that sociologists
can communicate using a common vocabulary. Moreover, students should never lose
sight of theoretical explanations for the role of the individual and how social interaction
is crucial for the development of culture and structure but the formation of the self as
well.



D) Equipping students with the methodological tools needed to gather and use data to
study social life

No enterprise can be constructed without the use of the proper tools. If theory
constitutes the foundation stones, the building blocks of the edifice are represented by
empirical research and therefore, to carry the analogy one step further, the sociological
craftsperson must master edgers and trowels. The student must thus be able to formulate
a research question, identify data specific to that question, and choose a method best
suited to the investigation. The ability to apply various statistical principles and
techniques should also be a part of the students’ toolbox. A mastery of these tools will
enable a skillful execution of one’s own research and the ability to critically evaluate the
research efforts of others.

E) Providing students with the opportunity to plan and implement original research
demonstrating an integration of sociological thinking, theory and research methods

A novice working independently, deftly and with confidence, should be the
culminating signature of any apprenticeship program. In most sociology courses,
especially upper division and independent study courses, selecting a research topic,
collecting data and reviewing the literature, and composing a manuscript that details
findings and conclusions is a characteristic feature of the syllabus. It is during the Senior
Capstone experience, however, that all the research skills that students have assimilated
are brought to bear in an original project that includes the collection and analysis of
primary or secondary data grounded in relevant theoretical and empirical literatures.

I1I. Assessment Plan: Course/Qutcomes Matrix

The assessment of programmatic objectives commences with a linkage between
the specified goals and the courses where the measurement of those goals will take place
(see addendum). It should be noted that all sociology courses, to one extent or another,
tend to pursue the stated departmental aims so that the matrix is essentially arbitrary.
However, since those concentrating in sociology will all pass through certain courses, the
template primarily features the department’s course requirements; all other course
offerings are collapsed under an “electives” category. The matrix, therefore, characterizes
only the principal or major linkages between courses and goals. It is within the required
courses that students’ abilities can be most accurately captured.

For most of the objectives, student outcomes will be measured in more than one
course permitting a conventional pre- and post-test model over some duration of time.
Where that is not feasible and only a single course is linked to a specific outcome, several
complementary measures administered at different points in time should assure a valid
measure of student competency. Instead of attempting to measure all outcomes annually
over a 4-year cycle, the department is inclined to stagger the measurement of different
outcomes in a sequential fashion. Ultimately, in the near term, the departmental faculty
will collaboratively design the various measurement instruments and establish
benchmarks compatible with the department’s objectives.



IV. Assessment Plan: Portfolio Requirement

An assessment of student capabilities typically involves measurement instruments
that yield quantifiable sums (e.g., percentages, ratios, means, medians, etc.). Although
useful as an aggregate gauge of capacity, such measurements usually ignore a visceral
sense of how students actually conceive of the quality of their own educational
experience. In order to measure the quality of the educational experience, the department
will require each student, as part of the Senior Capstone, to submit a portfolio (see
addendum) that will include:

a) at least one (1) paper taken from Soc. 360 (Sociological Perspectives) turned in upon
completion of the course

b) the paper written for the Senior Capstone course submitted to the department prior to
graduation

¢) any sociology paper/assignment that the student considers the strongest work
completed during his/her tenure

Each submission will be accompanied by a short essay that details its strengths
and weaknesses in accordance with the departmental goals. Moreover, the essay should
also include a brief statement describing how the paper might differ if it were to be
revised in retrospect. Finally, for the paper that the student volunteered as his/her “best,”
the essay should explain how and why the spirit of the “sociological imagination”
became manifest.

All the portfolios will be reviewed and evaluated by the departmental faculty to
determine whether or not the department is meeting its objectives.



Marshall University
Department of Sociology and Anthropology

Program Goals (Sociology)

The Sociology program at Marshall University seeks to develop each student’s

knowledge of and abilities in the following areas:

I. Cultivating critical thinking and analysis

a)
b)
c)
d)
e)
)

I1.

a)

b)
c)

d)
e)

f)
g)

The Sociology major should be able to:

identify assumptions underlying theoretical arguments

identify limitations of theoretical arguments

identify assumptions underlying particular research methodologies

identify limitations of particular research methodologies

recognize alternative viewpoints on social scientific issues

generalize appropriately or resist inappropriate generalizations across cultural
groups and through historical time

Developing the capacity to think sociologically (cultivating the “sociological

imagination”)
The Sociology major should be able to:

describe the similarities and differences between sociology and the other social
sciences

describe how sociology contributes to understanding human experiences

apply the sociological imagination - - the understanding of the intersection of
biography and history within social structure

apply sociological concepts and principles to individual experiences and the social
world

explain how personal and cultural values result from and affect social processes
explain the degree to which values are historically and culturally situated

explain the relationships between beliefs and behavior

IT1. Equipping students with the ability to apply sociological concepts/theory to an

a)
c)
d)

analvsis of human agency and social structure
The Sociology major should be able to:

describe how theory contributes to sociological knowledge

compare and contrast major theoretical orientations

explain how theories reflect and affect the historical and cultural contexts in
which they developed

identify major theories in selected substantive areas of sociology



f)
g)

h)

explain basic concepts such as culture, roles, norms, social structure, social
institution, socialization, and stratification

explain how the self develops sociologically

explain how societal and structural factors influence individual behavior and the
self’s development

explain how social interaction and the self influence society and social structure

IV. Equipping students with the methodological tools needed to gather and use data

a)
b)
c)
d)

e)
f)

g)
h)

to study social life
The Sociology major should be able to:

explain how empirical evidence contributes to sociological knowledge
formulate empirical research questions

identify materials, research, and data relevant to research questions
identify major methodological approaches and describe the general role of
methods in constructing sociological knowledge

explain and apply basic statistical principles and techniques

evaluate statistical information and analyses

design and execute a research project

critically assess the empirical research of others

V. Providing students with the opportunity to plan and implement original research

a)
b)

©)
d)
e)
2
h)
i)
i),

demonstrating an integration of sociological thinking, theory and research

methods

The Sociology major should be able to:

summarize basic issues in an area

compare and contrast theoretical orientations and middle-range theories in an area
explain how sociology contributes to an understanding of the area

summarize the current research in an area

suggest specific policy implications of research and theories in an area
describe the relationship between culture and structure

describe how structure and culture vary across time and place and describe the
effects of such variations

explain how demographic and other social changes affect structures and
individuals

explain how social institutions affect each other

explain the effects of social institutions and their interactions on individuals
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Marshall University
Department of Sociology and Anthropology

Assessment: Portfolio Requirement

In addition to a standardized instrument administered intermittently and/or embedded
within our curriculum which is designed to assess in quantitative terms how effectively
the department cultivates a comprehensive knowledge of all things sociological we may
want to augment such measures with a more qualitative methodology. Such an evaluation
would take place as part of a Senior Capstone portfolio, asking students to assess how
effective the department had been in accomplishing its goals. The evaluation portfolio
would constitute 5-10% of the final grade and would be organized as follows:

Departmental Goals Summarized

1) development of the capacity to think sociologically (cultivating the “sociological
imagination”)

2) equipping students with the ability to apply sociological concepts and theory to an
understanding and analysis of human agency and social structure

3) equipping students with the tools needed to think methodologically about how to
gather and use data to study social life

4) the cultivation and strengthening of critical thinking and analytical writing

5) providing students with the opportunity to plan and implement original research
demonstrating an integration of sociological thinking, theory and research methodologies

As part of the Senior Capstone experience each student would be required to
submit a portfolio that would include (the original assignment should accompany each
submission):

a) at least one (1) paper taken from Soc 360 (Sociological Perspectives) turned in upon
completion of the course

b) the paper written for the Senior Capstone course submitted to the department prior to
graduation

¢) any sociology paper/assignment that demonstrates what the student considers the
strongest sociological work completed during his/her major career



For each submission, the student would compose a short essay (500-1000 words)
that attempts to analyze the strengths and weaknesses of the submission in relation to the
departmental goals. The essay would also include how the work might be different if
permitted to go back and do it all over again. For submission ¢ (the “best”), the essay
should also include a comment on how/why the sociological imagination “came alive”
through the experience of doing the work.

The portfolios will be read and evaluated by sociology faculty to determine if we
are meeting our curricular goals.



a (1f) 1. Which of the following statements is/are accurate?

a) most young Americans aged 18-24 are now living with their parents

b) over the last 2 decades the earnings gap in the US between men and women
has been stable

¢) women in the US earn approximately 50% of what men earn

d) the percentage of workers who the US government classifies as “low-income’
has decreased since 1980

e) all the above are accurate

k]

b (1f) 2. Which of the following statements is the most accurate?

a) low-income families remain poor over several generations because they lack
ambition

b) the wealth of the world’s three richest people equals the annual economic
output of the world’s 48 poorest countries

¢) approximately three-quarters of the population of less-developed countries live
in rural areas

d) most people in the countries of the world are living better today than they have
in the past

F (1) 3. All people desire material wealth and will seek to get ahead if provided
the opportunity. True or False

¢ (2¢) 4. American shopping malls are packed with consumers on “Black Friday,”
the day after Thanksgiving, and over the past half century shopping plazas
have become a fixture in many American communities. America has become
a nation of consumers primarily because:

a) over the past 50 years Americans have acquired more discretionary income to
spend

b) corporate retailers like Wal-Mart have made consumerism more convenient by
establishing one-stop shopping

c) retailing is part of a growing service economy that has largely replaced
manufacturing as the engine of economic growth

d) the media relentlessly encourages Americans to buy products they don’t need



d (2¢) 5. Which of the following statements about women in the labor force is
inaccurate?

a) most married women are in the paid labor force

b) most married women without children are in the paid labor force

¢) most married women with children under the age of 6 are in the paid labor
force

d) almost half of all women in the paid labor force work in either clerical or
service type jobs

e) less than half of all divorced women with children work in the paid labor force

d (2e) 6. According to social science research, which of the following is not a
central cultural value in US society?

a) equal opportunity

b) science

¢) racism and superiority
d) friendship

b (2e) 7. The language that is the native language of 20% of the world’s population
(more than any other language) is:

a) English
b) Chinese
¢) Spanish
d) Arabic

b (2f) 8. More than any other country, people in the United States tend to believe
that:

a) many problems that we face in the U.S. are not found in other societies
b) every person is unique and possesses special talents

c) the most talented people usually rise to the top

d) technology can never solve all our problems



b (2f) 9. At the dawn of the 20" century, when the author, Henry Adams said,
“The American boy of 1854 stood nearer the year 1 than to the year 1900,”
he meant that:

a) in 1900, time appeared to have accelerated and no longer seemed to be a factor
in the 20™ century

b) in 1854, the average person would have felt more comfortable in ancient
societies than modern ones

¢) in 1900, it would have been easier for youth to make their fortune than in
earlier times

d) in 1854, the 19th century seemed remote by previous standards of time

a (2g) 10. Despite relatively high divorce rates, most Americans still believe in
romantic love; that it is expected for men and women to fall in love and get
married. This is because romantic love as a basis for marriage

a) is reinforced by cultural ideas

b) is a more stable foundation for marriage than arranged marriages
c) is an inherently more satisfying way for men and women to bond
d) is the most natural way for men and women to bond

d (2g) 11. Since 1985, the percentage of students receiving a bachelor’s degree in
which of the following areas showed the greatest increase?

a) engineering

b) library and archival science
¢) philosophy

d) pre-law

€) communications

a (3e) 12. Which of the following identifies two of the most important components
of culture?

a) values and norms

b) social change and social statics

¢) social structure and social function
d) people and the natural environment



b (3e) 13. What is the term for a recognized social position that an individual
occupies?

a) prestige

b) status

¢) social power
d) role

¢ (3e) 14. A system by which a society ranks categories of people in a hierarchy is
called:

a) social inequality
b) meritocracy

¢) social stratification
d) social mobility

b (3e) 15. A national sample of adolescents in the United States was asked: “Whom
do you trust?” The category of people receiving the greatest percentage of
“yes” for an answer (83%) was:

a) peers

b) parents

c) teachers
d) friends

e) media

d (3f) 16. When we enter an unfamiliar situation quite a bit of “reality” remains
unclear in our minds. So we “present ourselves” in terms that suit the setting
and our purposes hoping to guide what happens next, a process sociologists
call:

a) street smarts

b) spin control

¢) a structured reality

d) the social construction of reality



b (3f) 17. A young man proudly rides his new motorcycle up his friend’s driveway
and boasts “Isn’t she a beauty?” The question has little to do with gender yet
he uses the pronoun “she” rather than “he” or “it.” This illustrates the way
men often attach a female pronoun in order to:

a) convey sexual images

b) establish the power of ownership

¢) express humorous intentions

d) direct attention to masculine activities



