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Program Overview

Description of Program

The undergraduate Bachelor of Arts degree provides degree recipients with certification
to teach in elementary schools, and is based on the West Virginia Department of Education
Standards for Teacher Certification. The Standards for Teacher Certification are the standards
in which initial candidates must display competence in order to progress through the teacher
preparation program and graduate and are based on standards set forth by the National
Council for the Accreditation of Teacher Education (NCATE), National Board for Professional
Teaching Standards (NBPTS), and West Virginia Department of Education (WVDE), and various
national bodies depending on the certification that the student is pursuing. The Standards for
Teacher Certification reflect what a teacher should know and be able to do upon graduation
from the Marshall University teacher preparation program and constitute the program learning
outcomes for the undergraduate teacher candidate. Graduates from the program are certified
to teach in either grades 5-Adult or 9-Adult and may choose to add additional endorsements
covering either middle school content areas or special education.

Program Goals

The goals of the program are stated in the Professional Education Unit’s conceptual
framework and are based around the theme of Preparing the Educator as Critical Thinker.
Goals for the program include the emphasis of educational opportunities for students, best
practices by students and faculty, and the integration of technology into all aspects of the
program and student work.

Target Population

The program focuses on those students who have a strong desire to teach children and
maintains admission requirements higher than required by the state department of education.
The program seeks students who have at least a 2.70 college GPA and can pass the Pre-
Professional Skills Test (Praxis 1).

Program Viability

The B.A. in Secondary Education is the largest program within the College of Education
and the demand for public school teachers is expected to increase in the coming years as more
people retire or leave the system. Enrollment increased significantly during the 2010-2011
year.



Program Admissions

Admission and Retention Policy

While students may list Elementary Education as a major they are not formally admitted until
they apply during their sophomore/junior year. The criteria for admission and retention in the
program are as follows:

Admission

In order to be admitted into the elementary education program candidates must apply for
admission. As part of their application candidates must have completed a minimum of 26
credit hours, including EDF 218, Child to Adolescent Development and the Clinical | experience.
EDF 218 must be completed with a grade of ‘C’ or better. Candidates must also have a
minimum GPA of 2.7 overall and 2.7 at Marshall University and have either a passing score on
three parts of the Praxis | exam or an SAT of 1125 or an ACT composite of 26 or higher.

Retention

To stay in the elementary education program teacher candidates must maintain a minimum of
2.7 GPA overall, 2.7 GPA in the Teaching Specialization, and a 2.7 in the Professional Education
Core courses. Candidates cannot undertake either the Clinical Il or Clinical lll (student teaching)
experience unless these conditions are met. Further, candidates cannot undertake Clinical Il
unless they have a grade of ‘C’ or better in all Teaching Specialization and Professional
Education Courses, have 90% of Teaching Specialization courses completed, a minimum of 100
credit hours, and all Professional Education Core courses completed.

Demographics
For the Fall 2010 semester there were 577 students who had declared Elementary
Education as their major or had been formally admitted into the program. The following table

compares those numbers with the previous four years.

Academic year enrollment and number of graduates.

Academic year # of Students Enrolled in # of Graduates
the Program
2007-2008 519 74
2008-2009 513 56
2009-2010 603 55
2010-2011 607 63




As you can see enrollment had been dropping but rebounded sharply this past year,
corresponding to the increased enrollments throughout the university.

For the 2010-2011 academic year 98 students were accepted into the program through

the admissions process. The following tables show the mean ACT and GPA scores for those

students as well as the PPST mean scores. Passing scores on the PPST are 174 for Reading, 172

for Math, and 172 for Writing.

2010-2011
ACT and GPA Mean Scores for Candidates Admitted to Teacher Education
Program N ACT Marshall GPA | Overall GPA
Secondary Education 89 23.7 3.23 3.20
2010-2011
PPST Mean Scores for Candidates Admitted to Teacher Education
Program N Reading Math Writing
Secondary Education 89 179.1 179.2 175.8
Program Productivity
Course Sections Delivered with Total Students Enrolled 2010-2011.
Sections Students
offered enrolled
Course Credit Hours | 2010-2011
Content Knowledge Courses not requiring
admission to program
Cl 102 Introduction to Computers in Education 1 9 162
Cl 350 Instructional Technology and Computing 3 12 239
CISP 421 Children with Exceptionalities 3 8 213
EDF 218 Child to Adolescent Development in 3 13 290
Schools (CR: EDF 218) (soph. standing)
EDF 270 Clinical Experience | (CR: EDF 218) (35 0 2 286
clinical hrs.)
The following courses require formal admission
to Teacher Education Program
Cl 345 Critical Reading, Writing, & Thinking 3 4 93
Cl 401 Middle Childhood Education* 3 4 62
Cl 403 Methods & Materials in Middle Childhood* 3 3 36




Sections Students
offered enrolled
Course Credit Hours | 2010-2011
Cl 449 Instructional and Classroom Management 3 4 86
CISP 422 Differentiated Instruction (PR: CISP 421) 3 6 139
(15 clinical hrs.)
EDF 319 Applications of Learning Theory 3 7 173
EDF 435 Classroom Assessment 3 6 115
EDF 475 Schools in A Diverse Society 3 8 171
The following courses (Admit 5) require
admission
Cl 415 or approved methods course 3 2 42
Integrated Methods: Secondary Ed.
Cl 470 Level Il Clinical Experience (75 clinical hrs.) 0 30 59
Cl 450/452 Student Teaching CAPSTONE (full 12 60 106
semester)
Total sections and seat count 178 2272

*Not required of Physics 9-Adult certification students.

Cohorts

The Elementary Education program currently runs a cohort program in collaboration
with West Virginia Southern Community College in Williamson, WV. There were 35 students
who initially enrolled in the program but by the end of the 2010-2011 academic year there

were 27.

Program Graduates

The following table shows the number of students declaring Elementary Education as
their major and the number graduating for the five years ending with 2010-2011.

Academic year

# of Candidates Enrolled in
the Program

# of Program Completers

2007-2008 519 74
2008-2009 513 56
2009-2010 603 55
2010-2011 607 63




Technology Utilization and Integration

Curriculum Integration

While technology utilization and integration is woven throughout the program of study
students are required to take four hours of technology courses, Cl 102 (1 credit) and Cl 350 (3
credits) to become familiar with classroom technologies and how to use them effectively in
instruction. In addition, several courses in the program of study are offered either completely
or partially online. For the 2010-2011 academic year 10 undergraduate course sections were
offered completely online and another two were offered as “T” courses, meaning that 80% of
the content was delivered online and the remaining content was delivered in a live class.

Faculty

The College of Education comprises 28 full-time faculty, of which 12 are male and 16
female. Nineteen faculty members are full professors, three are associate professors, and six
are assistant professors. In addition, the college utilized 25 part-time faculty members to teach
during the academic year. The average faculty advisee load is 51 and student course
evaluations for all Cl, CISP, and EDF courses are located in Appendix A.

Program Information

The Secondary Education program is in the process of renewing its NCATE SPA/CAR
accreditation for all applicable certification.

Conceptual Framework

The conceptual framework for the program is Preparing the Educator as Critical Thinker,
and students are assessed against this framework throughout the program of study.
Assessment of student progress in relation to the framework is through a series of assignments
sprinkled throughout the program and referred to as performance tasks. Faculty have
determined that these assignments represent student performance in relation to the
framework, and they cannot pass a class that has a performance task without attaining at least
a satisfactory grade on the assignment. The following tables show student performance on the
tasks during the 2010-2011 academic year, and descriptions of the tasks with scoring rubrics
may be found in Appendix B.



The following scale is used to evaluate performance tasks:

3=Excellent Work
2=Good Work
1=Satisfactory Work

0 =Unsatisfactory, student
received either a D or F grade

EDF 475 — Teaching and Learning Belief Statement

Term N Mean | sD Student Performancg Percentage :
Excellent Good Satisfactory | Unsatisfactory
Fall 10 21 2.86 .65 95.2% 4.8%
Spring 11 33 1.97 77 27.2% 42.4% 30.3%
CISP 421 - Diversity Tutoring Project
Term N | Mean | sp Student Performancg Percentage _
Excellent Good Satisfactory | Unsatisfactory
Fall 10 22 264 | .79 77.3% 13.6% 4.5% 4.5%
Spring 11 CISP 421 was replaced by CISP 422 — data was not collected.
Cl 350 - Lesson Plan With Technology
Term N Mean | sp Student Performancg Percentage :
Excellent Good Satisfactory | Unsatisfactory
Fall 10 62 1.87 1.2 41.9% 22.6% 16.1% 19.4%
Spring 11 33 2.33 1.1 63.6% 18.2% 6.1% 12.1%
Cl 449 - Instructional Methods: Secondary Education Management Portfolio
Term N Mean | SD Student Performancg Percentage :
Excellent Good Satisfactory | Unsatisfactory
Fall 10 59 270 | .62 76.3% 18.6% 3.4% 1.7%
Spring 11 22 260 | .73 72.7% 13.6% 13.6%
Cl 415 — Lesson Plan
Perf P
Term N | Mean | sp Student Per ormancg ercentage .
Excellent Good Satisfactory | Unsatisfactory
Fall 10 14 1.86 | .77 35.7% 42.9% 21.4%
Spring 11 Data not collected
EDF 218 — Child to Adolescent Development Case Study
Term N Mean | sp Student Performancg Percentage :
Excellent Good Satisfactory | Unsatisfactory
Fall 10 49 2.59 .76 73.5% 14.3% 10.2%
Spring 11 67 2.70 .63 77.6% 16.4% 4.5% 1.49%




EDF 319 — Applications of Learning Theory Research Critique

Term N | Mean | sp Student Performancg Percentage ‘
Excellent Good Satisfactory | Unsatisfactory
Fall 10 21 2.38 | .80 52.4% 38.1% 4.8% 4.8%
Spring 11 27 | 215 | .77 33.3% 51.9% 11.1% 3.7%

Student Performance

Students in the Secondary Education Program are assessed against national standards as
set forth by the National Council for the Accreditation of Teacher Education (NCATE), associated
content organizations (NCTM, NSTA, etc.), and by the state department of education.
Secondary certification programs are reviewed every seven years and use data from a variety of
assessments of students as evidence of the program’s meeting of standards. The following
table outlines the assessment common to all certification areas.

Name of Assessment

Type or
Form of Assessment

When the Assessment
Is Administered

[Licensure assessment,
or other content-based
assessment]

Praxis Il Content
Knowledge Exam

National Licensure
Exam

Senior year

[Assessment of
student ability to plan
instruction]

Student Teaching
Evaluation

Clinical Supervisor
rubric based
observation
assessment

Student Teaching

[Assessment of
student teaching]

Student Teaching
Evaluation

Clinical Supervisor
rubric based
assessment

Student Teaching

[Assessment of
student effect on
student learning]

Student Teaching
Unit Assessment Plan

Clinical Supervisor
rubric based
assessment

Student Teaching




Evidence for Meeting Standards

Assessment 1: Praxis Il: Content Knowledge Assessment Exam Scores

The Praxis Il Content Knowledge exams assess student knowledge in their core
certification area. Table 1-1 shows the number of test takers for each content test, number
who passed, failed and the passing rate of the group as a whole. Almost 90% of test takers

passed the exam, though mathematics, science, and health were less than 70%.

Table 1-1. Student Praxis Il test data for 2010-2011

# OF PASSING

PRAXIS II- CONTENT TEST EXAMINEES PASSED FAILED RATE
0133---Art: Content Knowledge 5 4 1 80.0%
0235—Biology: Content Knowledge 23 20 3 87.0%
0245—Chemistry: Content 8 5 3 62.5%
Knowledge
0041—English 5-Adult 36 27 9 75.0%
0121---Family and Consumer 8 8 0 100%
science
0231—General Science (5-Adult) - 20 20 0 100%
Biology Part |
0432-- General Science (5-Adult) — 45 36 9 80.0%
General Science Part Il
0481- General Science (5-Adult) - 29 28 1 96.6%
Physical Science
0061—Mathematics (5-Adult) 5 3 2 60.0%
0069—Middle School Math (5-9) 23 19 4 82.6%
0049—Middle School English (5-9) 1 1 0 100%
0439—Middle School General 7 4 3 57.1%
Science (5-9)
0113—Music : Content Knowledge 12 11 1 91.7%
0091 —Physical Education: Content 23 23 0 100%
Knowledge
0524--- Principles Learning & 110 107 3 97.3%
Teaching 7-12
0550—Health Education 16 11 5 68.8%
0081—Social Studies (5-Adult) 45 42 3 93.3%
0191—Spanish (5-Adult) 6 4 2 66.7%

Total 422 373 49 88.4%




Assessment 2: Candidate Level lll Student Teaching
Instructional Planning Assessment

During the Level lll (Student Teaching) clinical experience candidates are required to plan and teach units of
instruction. The candidates ability to plan instruction is included as part of the overall evaluation by the university
and classroom supervisors. The lesson plan template used by students is in Table 2-2, and the student teaching
standard for planning instruction uses a scoring rubric divided into four sub-categories as shown in Table 3-4. The
student teaching instructional planning assessment is required of all certification programs.

Table 2-1. Standard #7 — Planning alignment rubric.

Student Teaching Standard #7 sub-category

A. The teacher creates and communicates short and long range plans based on
curriculum standards and the West Virginia Content Standards and Objectives
that: 1) include a variety of teaching strategies and accurate and useful learning
materials; 2) engage students in the teaching and learning process; and 3)
incorporate reading strategies into the instructional process.

B. The teacher uses student prior knowledge and theories of learning and teaching
to plan relevant, authentic experiences; communicates expected learning
outcomes and performance levels.

C. The teacher demonstrates the ability to integrate academic and vocational
concepts and incorporate related career information, workplace skills and
attitudes when appropriate.

D. The teacher systematically adjusts plans to meet student needs and enhance
learning.




Table 2-2. Student Teaching Lesson Plan Format

LESSON PLAN FORMAT

A daily lesson plan is a detailed plan for each day of teaching.

LESSON PLAN OUTLINE

I. Rationale - An explanation of why the lesson is important and why/how the instructional
methods chosen will achieve the objectives.
Il. Goals and Objectives

a. Instructional goals: general statements of broad intended accomplishments for the
lesson.

b. Specific objectives: detailed statements precisely describing what students will know and
be able to do as a result of successfully completing the lesson. These will include
the mastery of specific concepts, new words, procedural sequences, etc.

c. West Virginia Content Standards and Objectives or other state/national standards to be
accomplished.

[Il. Essential Question(s) [optional] - the focus question(s) that identifies and organizes the specific
elements of the day’s instruction.
IV. Procedure - Step-by-step, sequential outline of the day’s lesson, including

a. Lesson introduction: a description of the process you will use to prepare the students
mentally for the lesson. These may take the form of a motivational activity, a warm-
up exercise, a critical thinking question, or any other interest-generating
mechanism.

b. Lesson development: the sequential itemization of activities that occur between the
beginning and the end of a lesson. This section will include a variety of instructional
strategies - charts, graphs, internet sites, speakers, maps, oral reports, cooperative
groups, games, labs, field work, etc.

c. Lesson closure: process used to bring the lesson to an end and set up the next day’s plan

of study.



d. Lesson contingency: what you will do if you have extra time.
e. Pacing guide [optional]: some form of time planning
f. List of questions [optional]: questions that will be used to generate discussion.

V. Daily (formative) Student Assessment - strategies performed in or outside of class that allow
you to see whether or not the class has mastered the day’s objectives: written or oral work,
questioning, checklists, graphic organizers, worksheets, labs, non-verbal/signed responses,
individual whiteboards, projects, group explorations, written tests and quizzes, or any
additional activities that reveal student comprehension and stimulate student critical
thinking.

VI. Materials, Equipment, and Resources
a. Textbook, supplementary readings, media supplies
b. Outside facilities needed
c. Procedure for bringing people into class and/or visiting community events, people, and
places.
VIl. Modifications for Diverse Learners - special considerations for various learning capabilities,
learning styles, multiple intelligences, multicultural exposure, etc.
VIIl. Reflection and Revision
a. Reflection: a candid, after-the-lesson examination of your effectiveness in preparing and
executing instruction on that day. Reflections describe your teaching on that day,
the manner in which students reacted and degree to which they mastered the day’s
objectives, the successful (and not-so-successful) elements of the lesson.

b. Revision: discussion of what you will do differently the next time you teach a lesson.

UNIT PLAN FORMAT

A unit plan is a strategized overview for organizing a body of thematic information to be taught.
Units may be a unigue combination of materials selected by the instructor or a semi-unique
rendering centered around one or more chapters of an approved textbook. The most effective unit,

however, is much more than a chapter outline. Written before teaching begins, the unit allows the



teacher to:
a) focus on the scope and sequence of all information, both in overview and on a daily basis.
b) prepare for instructional variety in day-to-day lesson delivery.

c) organize and implement supplementary activities, text materials, visuals, and speakers.

UNIT PLAN OUTLINE

. Title of the unit
Il. Grade level of the class
[ll. Days devoted to the unit
IV. Unit objectives
V. Unit overview (This may be in the form of a long-range plan chart)
VI. Unit introduction
VII. Unit (summative) assessment
a. Authentic assessment: meaningful tasks that assess learners by requiring them to apply
new learning successfully
b. Traditional assessment: objective and subjective tests
VIII. Supplementary activities - bulletin boards, learning centers, speakers, outside trips, projects,
term papers, reports, etc.
IX. Bibliography of teacher and student resources

X. Daily lesson plans - the heart of the unit plan (described at length above)

**INSTRUCTOR MAY ADD ADDITIONAL COMPONENTS NEEDED/REQUIRED FOR THE LESSON/UNIT
PLAN AS HE/SHE DEEMS NECESSARY.



Table 2.3 Instructional Planning Scores Fall 2010

Term

N

Mean

SD

Student Performance Percentage

Distinguished

Proficient

Basic

Unsatisfactory

Fall 10

56

3.59

.56

62.5%

33.9%

50.0%

Starting with the spring semester a more detailed assessment system was implemented
which allowed instructional planning to be scored on each of the four criteria individually,
instead of an overall score. Table 2-4 shows the Spring 2011 instructional planning scores.




Table 2-4. Instructional Scores for Spring 2011.

Instructional Planning Assessments

Mean

SD

Student Performance

Distinguished

Proficient

Basic

Unsatisfactory

A. The teacher creates and
communicates short and long
range plans based on curriculum
standards and the West Virginia
Content Standards and Objectives
that: 1) include a variety of
teaching strategies and accurate
and useful learning materials; 2)
engage students in the teaching
and learning process; and 3)
incorporate reading strategies into
the instructional process.

97

3.68

0.51

70%

28%

2%

B. The teacher uses student prior
knowledge and theories of learning
and teaching to plan relevant,
authentic experiences;
communicates expected learning
outcomes and performance levels.

97

3.61

0.53

63%

35%

2%

C. The teacher demonstrates the
ability to integrate academic and
vocational concepts and
incorporate related career
information, workplace skills and
attitudes when appropriate.

97

3.57

0.58

61%

35%

4%

D. The teacher systematically adjusts
plans to meet student needs and
enhance learning.

97

4.01

4.04

63%

33%

3%




Assessment 3: Student Teaching Evaluation

Candidate’s Level lll clinical, student teaching, is evaluated through a series of activities,
observations, capstone portfolio, and capstone presentation. Formative evaluations are done for
candidates by classroom and university supervisors throughout the term and a summative
evaluation is done at the end of each placement, with each candidate having 2-3 placements during
student teaching. This assessment is the summative evaluation of the candidate’s final placement,
which allows students to apply everything they have learned throughout their course of study and
clinical experiences. The assessment has 10 standards, divided into four subsections. Table 3-1
through 3-10 show the average score for each standard. A description, copy of the evaluation form,
and scoring rubric for each standard is shown in Appendix C.



Table 3-1. Frequency and Average of Evaluation Scores per Standard.

Content Knowledge

Assessments N | Mean | SD Student Performance

Distinguished Proficient Basic Unsatisfactory

A. The teacher has a thorough
knowledge of the subject 97 | 371 |0.48 7904 27% 1%
matter and can relate this ' '
knowledge to other subject
areas.

B. The teacher uses a variety of
examples and explanations
of concepts and links them to
students’ prior
understandings, other 97 | 3.56 |0.54 58% 40% 2%
content areas, and life
experiences; uses the West
Virginia Content Standards
and Obijectives to structure
content.

C. The teacher incorporates
differing viewpoints and 97 | 3.66 |0.54 69% 28% 3%
theories in the teaching of ' '
subject matter concepts;
encourages questioning.

D. The teacher engages
students in generating and 97 | 409 |4.13 69% 28% 20
testing knowledge according ' '
to the methods of inquiry
within the discipline.




Table 3-2. Frequency and Average of Human Development Scores per Standard.

Human Development and

Learning Assessments N | Mean | SD Student Performance

Distinguished Proficient Basic Unsatisfactory

A. The teacher assesses
students’ ages, levels of
development and approaches
to learning to design 97 | 400 [(4.14 61% 35% 3%
appropriate strategies for
cognitive, physical, social-
emotional and character
development.

B. The teacher provides
opportunity for active
engagement, manipulation, 97 | 4.04 |4.13 64% 33% 2%
and testing of ideas and
materials linked to prior
knowledge and experience.

C. The teacher encourages
discussion, listening, and
responding; elicits examples | 97 | 3.61 | 0.55 64% 33% 3%
of student thinking orally and
in writing, individually and in
groups.

D. The teacher encourages
students to assume 97 | 3.65 |0.52 67% 31% 2%
responsibility for shaping
their learning tasks.




Table 3-3. Frequency and Average of Diverse Learner Scores per Standard.

Diverse Learner Student Performance
N | Mean | SD
Assessments

Distinguished Proficient Basic Unsatisfactory

A. The teacher designs instruction
based on respect for students’
differing learning styles, multiple | 97 | 3.56 | 0.58 60% 36% 4%
intelligences, and performance
modes and the belief that all
children can learn.

B. The teacher appreciates and
values human diversity and
treats all students equitably; 97 | 3.75 | 0.50 77% 22% 1%
creates a learning community in
which individual differences are
respected.

C. The teacher makes appropriate
provisions for individual students
who have particular learning 97 | 3.56 |0.59 61% 34% 5%
needs; identifies when and how
to access appropriate services
or resources to meet
exceptional learning needs.

D. The teacher uses cultural
diversity and individual student
experiences to enrich 97 | 3.59 | 0.55 62% 35% 3%
instruction; brings multiple
perspectives to the discussion of
subject matter.




Table 3-4. Frequency and Average of Instructional Strategies Scores per Standard.

Instructional Strategies

Assessments N | Mean | SD Student Performance

Distinguished Proficient Basic Unsatisfactory

A. The teacher uses a variety of
instructional strategies, including
current technology that allows
students to: 1) explore concepts
and develop an in-depth 96 | 3.59 |0.57 64% 32% 4%
understanding of content; 2)
engage in active learning,
creative and critical thinking,
problem solving, conceptual
understanding and performance.

B. The teacher chooses alternative
teaching strategies and
materials to achieve different 96 3 58 0 56 61% 35% 3%
instructional purposes and to ) )
meet student needs; constantly
monitors and adjusts strategies
in response to feedback.

C. The teacher uses a range of
guestioning techniques to
promote different levels of
understanding; promotes 96 | 3.55 |0.60 60% 34% 5%
students’ awareness of their
own thought processes and how
to use reflection to build new
understandings.

D. The teacher varies the teacher’s
role in the instructional process
(e.g. inStrUCtor, faCiIitator, CoaCh, 96 3.58 0.56 61% 35% 3%
and audience) in relation to the ) )
content and purposes of
instruction and the needs of
students.




Table 3-5. Frequency and Average of Learning Environment Scores by Standard.

Learning Environment
Assessments

Mean

SD

Student Performance

Distinguished

Proficient

Basic

Unsatisfactory

The teacher establishes a smoothly
functioning learning community
where students: 1) participate in
decision making and in setting clear
expectations and standards of
behavior; 2) assume responsibility for
themselves and one another; 3) work
both independently and
collaboratively; 4) engage in
purposeful learning activities; and 5)
help create a positive classroom
climate.

97

3.68

0.51

70%

28%

2%

The teacher helps students develop
the motivation to achieve by, for
example, relating lessons to their
interests, allowing students to have
choices in their learning, and
providing opportunities to students to
pursue problems that are meaningful
to them; maximizes class time spent
in learning.

97

3.70

0.48

71%

28%

1%

The teacher organizes and manages
the resources of time, space,
activities, and attention to provide
active and equitable engagement of
students in productive tasks.

97

3.57

0.58

61%

35%

4%

The teacher is responsive to student
behavior and sensitive to students’
individual needs; uses effective
strategies for managing behavior and
referring serious misbehavior.

97

3.58

0.56

61%

36%

3%




Table 3-6. Frequency and Average of Communication Scores by Standard.

Communication
Assessments

Mean

SD

Student Performance

Distinguished

Proficient Basic

Unsatisfactory

The teacher models a variety of
effective communication
strategies (models accurate and
grammatically correct language,
restates ideas and draws
connections, using visual, aural,
and kinesthetic cues, etc.), and
being sensitive to nonverbal
cues given and received.

97

3.73

0.49

75%

23% 2%

The teacher supports and
expands learner expression in
speaking and writing, and uses
media communication tools,
including audio-visual aids and
computers, to enrich learning
opportunities.

97

3.65

0.52

67%

31% 2%

. The teacher asks a variety of

levels of questions to stimulate
discussion and critical thinking.

97

3.56

0.59

61%

34% 5%

. The teacher demonstrates

appropriate listening and
responding skills.

97

4.07

4.03

68%

29% 2%




Table 3-7. Frequency and Average of Instructional Planning Scores by Standard.

Instructional Planning
Assessments

Mean

SD

Student Performance

Distinguished

Proficient

Basic

Unsatisfactory

A. The teacher creates and
communicates short and long
range plans based on
curriculum standards and the
West Virginia Content
Standards and Objectives that:
1) include a variety of teaching
strategies and accurate and
useful learning materials; 2)
engage students in the teaching
and learning process; and 3)
incorporate reading strategies
into the instructional process.

97

3.68

0.51

70%

28%

2%

B. The teacher uses student prior
knowledge and theories of
learning and teaching to plan
relevant, authentic experiences;
communicates expected
learning outcomes and
performance levels.

97

3.61

0.53

63%

35%

2%

C. The teacher demonstrates the
ability to integrate academic and
vocational concepts and
incorporate related career
information, workplace skills and
attitudes when appropriate.

97

3.57

0.58

61%

35%

4%

D. The teacher systematically
adjusts plans to meet student
needs and enhance learning.

97

4.01

4.04

63%

33%

3%




Table 3-8. Frequency and Average of Assessment Scores by Standard.

Assessment N | Mean | sSD Student Performance
Assessments

Distinguished Proficient Basic Unsatisfactory

A. The teacher uses a variety of
assessment techniques (e.g.,
observation, portfolios of student
work, teacher-made tests,
performance tasks, projects, 96 361 | 055 65% 3204 3%
student self-assessments, peer ) )
assessment, and standardized
tests) aligned with goals and
objectives to measure student
understanding, progress, and
performance.

B. The teacher uses assessment
strategies and results, including
the results of the West Virginia
Testing Program, to diagnose 96 | 3.55 [ 0.54 57% 41% 2%
student learning needs as a
basis for designing instruction in
order to enhance student
learning.

C. The teacher evaluates the effect
of class activities through
observation of classroom 96 | 3.67 |0.52 69% 29% 2%
interactions, questioning, and
analysis of student work;
modifies instruction based on
assessment results.

D. The teacher maintains useful
and accurate records of student
work and performance and 96 | 3.65 |0.50 66% 33% 1%
communicates student progress,
incorporating technology when
appropriate.




Table 3-9. Frequency and Average of Reflective Teaching/Professional Growth Scores by Standard.

Reflective Teaching /

: Student Performance
Professional Growth N | Mean | sD

Assessments Distinguished Proficient Basic Unsatisfactory

A. The teacher uses classroom
observation, information about
Students, as well as theories 97 3.67 0.51 69% 200 204
and research as bases for ' )
reflection on teaching and
learning and for revising
practice.

B. The teacher seeks out
professional literature,
colleagues, and other resources 97 360 | 055 63% 34% 3%
including technology resources ) )
to support his/her own
professional development as a
learner and a teacher.

C. The teacher draws upon
professional colleagues within
the school and other 97 | 3.70 |0.52 73% 24% 3%
professional arenas as supports
for reflection, problem-solving
and new ideas.

D. The teacher exhibits
professionalism (e.g., 97 376 | 0.45 77% 2204 1%
attendance, dress, ) )
confidentiality and ethical and
legal behavior).




Table 3-10. Frequency and Average of Professional Relationship Scores by Standard.

Professional Relationships

Assessments N | Mean | SD Student Performance

Distinguished Proficient Basic Unsatisfactory

A. The teacher collaborates with
parents, counselors, and other
professionals in the school and
community to understand 95 | 3.61 |0.59 65% 32% 2% 1%
students’ lives outside school,
promote student learning, solve
problems and make decisions to
ensure student success.

B. The teacher takes a proactive
stance regarding promotion of
student wellbeing, preventionof | 97 | 3.64 | 0.52 66% 32% 2%
violence and making the school
a safe and productive learning
environment.

C. The teacher identifies and uses
community resources to
enhance student learning and 97 | 3.53 |0.54 55% 43% 2%
provide opportunities for
students to explore career
opportunities.

D. The teacher is sensitive and
responsive to clues of distress
among students; acts as an
advocate for students, 97 | 3.70 |0.50 72% 26% 2%
investigating situations, and
seeking outside help to remedy
problems if needed and
appropriate.




Assessment 4: Student Teaching Assessment Plan Evaluation

Candidates must write and teach a unit plan of instruction that includes formative and
summative assessments of student learning. The assessment plan must contain a benchmark
assessment that shows baseline student knowledge before instruction as well as a post assessment
that can then be used to measure the effect on student learning. The assessment plan is evaluated
by the clinical supervisor using the rubric below and is included as part of the overall student
teaching assessment. A single score is derived from review of each of the parts of the standard (A-
D). The student teaching evaluation form and the scoring rubric for Standard 8, Assessment, are
below, and table 4-1 outlines the candidate directions for the assessment plan, table 4-2 shows the
scoring rubric, and table 4-3 displays the score data.



Table 4-1. Directions for Student Teaching Assessment Plan

Student Teaching Assessment Plan

As part of the student teaching portfolio you will assess your effect on student learning. To
accomplish this you will use a pre-test/post-test evaluation model in which your students will
be given a pre-test before the unit of instruction and the same test again after the instruction is
over. Any difference between the test scores is what students have learned from you.

While the tests can be of any type, such as multiple choice, essay, performance-based, etc.,
most student teachers find that an objective measure is the best for them. Examples of this
include multiple choice, true-false, matching, or some combination of these. The assessment
handout gives suggestions and tips for making your assessment the most accurate picture of
your students as possible.

Once you have given the pre-test to the students you will need to examine the data to identify
at-risk students. These are students who score substantially lower than the rest of the class
and will need special assistance to reach the performance of the rest of the class. At this point
you will be expected to make modifications to your lesson plans to address the needs of these
students and then begin teaching your unit.

When finished with the unit you will give your students the same assessment as you gave for
the pre-test. Please note: You cannot change the wording of questions or add/delete them.
You are permitted to only rearrange the order of questions.

Once the post-test is collected and tabulated you will need to represent your data in both table
and graph form. The following graphs are minimum requirements for this section of the
portfolio:

e Graph/table the pre-test results of the whole class to the post-test results.

e Graph/table the pre-test results of the at-risk group to their post-test results.

In your written analysis you will be expected to analyze your data (Why did they score this
way?) as well as determine changes you might make, based on the data, if you were to teach
the unit again.



Table 4-2. Evaluation Form and Assessment Rubric.

Teacher Candidate:

LEVEL Il CLINICAL EXPERIENCE (STUDENT TEACHING)
EVALUATION FORM

Home Address:

E-mail Address:

Complete Name of School:

Grade Level:

Subject Specialization(s):

ID Number:
Last First Middle Maiden
Undergraduate Graduate
County: State:
Subject Taught: No. of weeks:

University Supervisor:

Public School Supervisor:

D = Distinguished:

P = Proficient:
B = Basic:

Teacher candidate’s performance is outstanding, demonstrating initiative and creativity, above and beyond what is
required.

Teacher candidate will be able to work well independently as a teacher while actively engaging students in learning.
Teacher candidate has achieved a minimum level of performance and will need modest support and practice in order

to develop full professional competence.
U = Unsatisfactory: Teacher candidate exhibits in adequate skills, therefore requiring significant growth and practice before being eligible for

certification.

STANDARDS FOR TEACHER CERTIFICATION

Human Development
and Learning

1 The teacher critically examines the central concepts, tools of inquiry, and structures of the
Content discipline to be taught to make learning meaningful for students; uses state and national
Knowledge standards appropriate to the content.
2 The teacher analyzes how children learn and develop and provides learning opportunities for

intellectual, social, and personal development.

3
Diverse Learners

The teacher appraises differences in learning and creates instructional opportunities adapted to
diverse learners.

Environment

4 The teacher examines, applies, adapts, and evaluates a variety of instructional strategies to
Instructional encourage students’ development of critical thinking, problem solving, and performance skills.
Strategies
5 The teacher integrates a critical understanding of individual and group motivation and behavior to
Learning create a positive learning environment with social interaction, active engagement, and self-

motivation.

6
Communication

The teacher examines, applies, adapts, and evaluates a variety of instructional strategies to
encourage students’ development of critical thinking, problem solving, and performance skills.

Reflective Teaching/
Professional Growth

7 The teacher plans and delivers instruction based upon critical understanding of subject matter,
Planning students, the community, and the state and national standards.
8 The teacher examines and applies formal and informal assessment strategies to evaluate
Assessment learners and to ensure continuous intellectual, social, and physical development.
9 The teacher is a reflective practitioner who evaluates the effects of his/her choices and actions on

others and seeks opportunities to grow professionally.

10
Professional
Relationships

The teacher fosters relationships with school colleagues, parents, and agencies in the larger
community to support students’ learning and wellbeing.




NOTE: The teacher candidate MUST score at least Basic on all 10 standards to receive credit

DISPOSITIONS AND PROFESSIONAL BEHAVIOR

Please rate the teacher candidate on the following behaviors according to the scale.
S = Satisfactory NW = Needs work U = Unsatisfactory

TEACHER CANDIDATE BEHAVIOR S|NW (U

APPEARANCE: Teacher candidate is neat, well-groomed, and dressed appropriately for a school setting.

ATTENDANCE: Teacher candidate is prompt and regular in attendance. Days absent Times tardy
(Missing seminar = % day)

ATTITUDE/COMPOSURE: Teacher candidate’s attitude is positive and supportive, and he/she is able to maintain
appropriate composure throughout experience.

BEHAVIOR: Teacher candidate behaves in a professional and ethical manner.

CONFIDENTIALITY: Teacher candidate maintains confidentiality concerning student information.

FLEXIBILITY: Teacher candidate demonstrates flexibility in interactions with students and teacher.

FOLLOWING INSTRUCTIONS: Teacher candidate demonstrates ability and willingness to follow instructions.

INITIATIVE: Teacher candidate shows initiative in volunteering to work with students and/or to enhance professional
development.

The teacher candidate has successfully completed:

1. The Teaching Portfolio

Yes No
2. The Capstone Oral Presentation

Yes No

Recommendation of Supervisors: The undersigned agree that the teacher candidate has successfully completed the student
teaching experience. It is recommended that the stipulated hours of credit be entered on the teacher candidate’s record. It is also
agreed that upon completion of the approved program requirements at Marshall University, the teacher candidate be
recommended for a teaching license at the appropriate level and/or subject area of specialization.

Non-recommendation of supervisors: The undersigned agree that the teacher candidate has not successfully completed
student teaching; no credit will be entered on the teacher candidate’s record.

Public School Supervisor University Supervisor

*** It is recommended that the Public School Supervisor and the University Supervisor attach comments to
this evaluation form.



STANDARD #8 - ASSESSMENT

The teacher examines and applies formal and informal assessment strategies to evaluate learners
and to ensure continuous intellectual, social, and physical development.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher uses a variety of assessment techniques (e.g., observation, portfolios of student work, teacher-made tests,
performance tasks, projects, student self-assessments, peer assessment, and standardized tests) aligned with goals and
objectives to measure student understanding, progress, and performance.

Is creative in designing a
variety of assessment
techniques to measure
student understanding,
progress, and performance;
aligns techniques with goals
and objectives.

Uses a variety of formal and
informal assessment
strategies to measure
student understanding,
progress and performance;
aligns techniques with goals
and objectives.

Usually uses assessment
techniques to measure
student understanding,
progress and performance;
usually aligns techniques
with goals and objectives.

Relies on pencil-paper
assessments of
understanding or fails to
assess performance; fails to
align techniques with goals
and objectives.

B. The teacher uses assessment strategies and results, includin

student learning needs as a ba

g the results of the West Virginia Testing Program, to diagnose
sis for designing instruction in order to enhance student learning.

Actively utilizes results of
state testing program(s) and
a variety of classroom
assessments to design and
adjust instruction based on
student needs.

Uses state testing programs
and classroom assessments
to design and adjust
instruction based on student
needs.

Inconsistently uses
assessment results to design
and adjust instruction based
on student needs.

Fails to use assessment
results to design and adjust
instruction based on student
needs.

C. The teacher evaluates the effect of class activities through observation of classroom interactions, questioning, and
analysis of student work; modifies instruction based on assessment results.

Continuously utilizes
observations, questioning,
and analysis of student work
to evaluate the effectiveness
of classroom activities and
creatively modify instruction.

Utilizes observations,
questioning, and student
work to evaluate the
effectiveness of classroom
activities and make
adjustments to instruction.

Inconsistently uses
observations, questioning,
and student work to evaluate
the effectiveness of
classroom activities;
sometimes makes
adjustments to instruction.

Fails to use questioning,
observations, and student
work to evaluate the
effectiveness of classroom
activities; seldom adjusts
instruction.

D. The teacher maintains useful and accurate records of student work and performance and communicates student progress,
incorporating technology when appropriate.

Designs and uses an effective
system for maintaining
accurate records of student
work and performance;
communicates to the
student, parents and school
officials.

Maintains and communicates
accurate records of student
work, performance, and
progress; usually
communicates student
progress.

Inconsistently maintains
accurate records of student
work, performance and
progress; sometimes
communicates student
progress.

Fails to maintain and
communicate accurate
records of student work,
performance and progress.




Table 4-3. Student Teaching Assessment Plan Scores Fall 2010.

Assessment Student Performance
N Mean SD
Assessments

Distinguished Proficient Basic Unsatisfactory

A. The teacher uses a variety of
assessment techniques (e.g.,
observation, portfolios of student
work, teacher-made tests,
performance tasks, projects, 96 361 |055 65% 32% 3%
student self-assessments, peer ) '
assessment, and standardized
tests) aligned with goals and
objectives to measure student
understanding, progress, and
performance.

B. The teacher uses assessment
strategies and results, including the
results of the West Virginia Testing
Program, to diagnose student 96 3.55 1054 57% 41% 2%
learning needs as a basis for
designing instruction in order to
enhance student learning.

C. The teacher evaluates the effect of
class activities through observation
of classroom interactions, 96 3.67 | 0.52 69% 29% 2%
questioning, and analysis of
student work; modifies instruction
based on assessment results.

D. The teacher maintains useful and
accurate records of student work
and performance and 96 | 3.65 |0.50 66% 33% 1%
communicates student progress,
incorporating technology when
appropriate.




Data Analysis/Summary

Data provided indicate that, in general, secondary education students are performing
well on all assessments, but that some content areas struggle with the standardized content
knowledge tests.

Future Plans

As part of a complete review of the Secondary Education program the student teaching
assessments, including the unit plan template and rubric, were overhauled during the summer
of 2011 to give data more in line with changes in the national and state standards. Student
teaching portfolio requirements were also changed to help provide the unit with data that can
be used to continually monitor program success and help pinpoint where changes need to be
made.

Deficiencies in some of the content area test scores are also being addressed through
meetings with program liaisons to discuss ways students can improve pass rates and limit the
number of times they need to take the exam before passing.

Disposition Data

Disposition data is used to measure student achievement towards the four dispositions
of the education unit: Technology, Diversity, Students, and the Profession. Students are
measured on certain course assignments that reflect these beliefs. The following tables reflect
student achievement on the four dispositions from 2008 through 2011.



Commitment to use Technology

Performance Task Report 2008-2011

Note: The scale is ranged from 0-3:
3=Excellent Work 0 =Unsatisfactory, student
2=Good Work received either a D or F grade
1=Satisfactory Work

Cl 350 - Lesson Plan With Technology

Term N | Mean | sD Student Performance Percentage
Year Semester Excellent Good Satisfactory | Unsatisfactory

2008 Spring 08 13 | 292 | .27 92.3% 7.7% - -

Fall 08 52 | 244 | 94 65.4% 23.1% 1.9% 9.6%
2009 Spring 09 25 | 256 | .87 72.0% 20.0% - 8.0%

Fall 09 14 | 257 | 51 57.1% 42.9% - -
2010 Spring 10 20 | 245 | .95 70.0% 10.0% 15.0% 5.0%

Fall 10 62 | 187 | 1.2 41.9% 22.6% 16.1% 19.4%

Spring 11 33 | 233 | 1.1 63.6% 18.2% 6.1% 12.1%
2011 Fall 11 - - - - - - -

Level Il Rubric 2008-2011

Note: The scale is ranged from 1-4:
4=Distinguish 1 =Unsatisfactory
3=Proficient
2=Basic

Rubric for Teacher Certification

Assessment Tool Student Performance Percentage
Standards Year N Mean SD Distinguish | Proficient | Basic ngg?;f

Standard 4.A - The teacher uses a variety of
instructional strategies, including current 2008 81 3.49 62 55.6% 38.3% 6.2% B
technology, that allow students to 1) explore
concepts and develop an in-depth 2009 | 58 | 341 | 68 | 517% 37.9% | 103% | -
understanding of content; 2) engage in active
learning, creative and critical thinking, 2010 68 3.51 .53 52.9% 45.6% 1.5% -
problem solving, conceptual understanding
and performance. *2011 - - - - - - R
Standgr? 6.B - The teas:her_supporkt_s and ; 2008 | 81 | 356 | .59 60.5% 34.6% | 4.9% -
expands learner expression in speaking an
writing, and uses media communication tools, 2009 58 3.43 .62 50.0% 43.1% 6.9% -
including audio-visual aids and computers, to 2010 68 3.50 .50 50.0% 50.0% - -
enrich learning opportunity. *2011 _ _ _ - - - -
Stzndard §-D - Tr:je te?c[]eé mtaintaikns udseful 2008 | 81 | 3.49 | .69 56.8% 38.3% | 4.9% -
and accurate records of student work an
performance and communication student 2009 58 3.53 13 62.1% 32.8% 5.1% -
progress, incorporating technology when 2010 68 3.63 .52 64.7% 33.8% 1.5% -
appropriate. *2011 - - - - - - -
Standard 9.B - The teacher seeks out 2008 81 3.48 57 51.9% 44.4% 3.7% -




professional literature, colleagues, and other 2009 58 3.40 79 53.4% 36.2% 10.4%

resources including technology resources to
support his/her own professional development

2010 68 3.57 .50 57.4% 42.6% -

as a learner and a teacher. *2011 - - - -

*Represents data that are not fully collected

Commitment to Diversity

Performance Task Report 2008-2011

Note: The scale is ranged from 0-3:
3=Excellent Work 0 =Unsatisfactory, student
2=Good Work received either a D or F grade
1=Satisfactory Work

CISP 421 — Diversity Tutoring Project
Term N | Mean | sD Student Performance Percentage
Year Semester Excellent Good Satisfactory | Unsatisfactory
2008 Spring 08 18 | 256 | .92 77.8% 5.6% 11.1% 5.6%
Fall 08 50 | 256 | .76 70.0% 18.0% 10.0% 2.0%
2009 Spring 09 14 | 264 | .63 71.4% 21.4% 7.1% -
Fall 09 16 | 294 | .25 93.8% 6.2% - -
2010 Spring 10 15 | 287 | .35 86.7% 13.3% - -
Fall 10 22 | 264 | .79 77.3% 13.6% 4.5% 4.5%
Spring 11 CISP 421 was replaced by CISP 422 — data was not collected.
2011
LT I I R R S A
*Represents data that are not fully collected.
Level Il and Level Il Rubrics 2008-2011
Note: The scale is ranged from 1-4:
4=Distinguish 1 =Unsatisfactory
3=Proficient
2=Basic
Rubric for Teacher Certification
Assessment Tool Student Performance Percentage
Standards Year N Mean SD Distinguish | Proficient | Basic L;r;ig?;f

Level Il - Standard 3 - The teacher 2008 50 3.72 45 72.0% 28.0% -

candidates makes appropriate adjustments for
diverse learning needs (i.e., cultural,

2009 66 3.70 .50 71.2% 27.3% 1.5%

academic, physical, and emotional) and treats 2010 56 3.79 .46 80.4% 17.9% 1.8%

all students equitably. *2011

Level Il - Standard 3.A - The teacher design 2008 81 3.42 61 48.1% 45.7% 6.2%

instruction based on respect for students’ 2009 58 341 68 51.7% 37.9% 10.3%

differing learning styles, multiple

intelligences, and performance modes and the 2010 80 3.48 .55 50.0% 47.5% 2.5%

belief that all children can learn. *2011 _ _ _ -




Level I11 - Standard 3.B - The teacher 2008 81 3.62 56 65.4% 30.9% 3.7%
appreciates and values human diversity and
treats all students equitably; creates a learning 2009 58 3.67 51 69.0% 29.3% 1.7%
community in which individual differences are | 2010 80 3.64 51 65.0% 33.8% 1.3%
respected. *2011 _ _ _ _ _ _
Level 111 - Standard 3.C - The teacher makes 2008 81 3.47 59 51.9% 43.2% 4.9%
appropriate provisions for individual students - i ' - i
who have particular learning needs; identifies 2009 58 3.36 .61 43.1% 50.0% 6.9%
when and how to access appropriate services
or resources to meet exceptional learning 2010 80 3.40 27 43.8% 52.5% 3.8%
needs. *2011 j j ] j _ _
Level 111 - Standard 3.D - The teacher uses 2008 81 3.43 57 46.9% 49.4% 3.7%
cultural diversity and individual student
experiences to enrich instruction; brings 2009 58 3.21 64 32.8% 55.2% 12.1%
multiple perspectives to the discussion of 2010 80 3.44 .55 46.3% 51.2% 2.5%
subject matter. *2011 _ _ _ _ _ _
*Represents data that are not fully collected
Commitment to Students
Performance Task Report 2008-2011
Note: The scale is ranged from 0-3:
3=Excellent Work 0 =Unsatisfactory, student
2=Good Work received either a D or F grade
1=Satisfactory Work
Cl 449 — Management Plan
Term N | Mean | sD Student Performance Percentage
Year Semester Excellent Good Satisfactory | Unsatisfactory
2008 Spring 08 21 | 281 | .40 81% 19% - -
Fall 08 80 2.63 12 72.5% 21.3% 2.5% 3.8%
2009 Spring 09 16 2.50 .63 56.3% 37.5% 6.3% -
Fall 09 42 2.57 .55 59.5% 38.1% 2.4% -
2010 Spring 10 33 2.70 .59 75.8% 19.2% 6.1% -
Fall 10 59 2.70 .62 76.3% 18.6% 3.4% 1.7%
*Spring 11 22 2.60 13 72.7% 13.6% 13.6% -
2011 Fall 11 - - - - - -

*Represents data that are not fully collected.

Level Il and Level Ill Rubrics 2008-2011

Note: The scale is ranged from 1-4:
4=Distinguish 1 =Unsatisfactory
3=Proficient
2=Basic




Rubric for Teacher Certification

Assessment Tool Student Performance Percentage
Standards Year N Mean SD Distinguish | Proficient | Basic Lg;igtr';f
'd—eVe' ”t' tSta”;‘_?_'t’d t2 - Thetteacr?_er ratea 2008 51 3.75 44 74.5% 25.5% - -
emonstrates ability to vary teaching strategies
and materials to meet the developmental needs 2009 65 3.74 48 75.4% 23.1% 1.5% -
of students 2010 56 3.82 43 83.9% 14.3% 1.8% -
*2011 | - - - - - - -

Level 111 - Standard 5.A - The teacher
establish a smoothly functioning learning 2008 81 | 3.57 o7 60.5% 35.8% 3.7% -
community where students: 1) participate in
decision making and in setting clear 2009 58 3.52 57 55.20%% 41.4% 3.4% _
expectation and standards of behavior;2) ' ' ' ' '
assume responsibility for themselves and one
another; 3) work both independently and 2010 80 3.45 .53 46.3% 52.5% 1.3% -
collaboratively; 4) engage in purposeful
learning activities, and 5) help create a -
positive classroom climate. 2011 - - - - - - -
Level Il - Standard 5.B - The teacher helps
students develop the motivation to achieve by, 2008 81 3.58 95 60.5% 37.0% 2.5% }
for example, relating lessons to their interest,
allowing students to have choices in their 2009 58 3.50 57 53.4% 43.1% 3.4% }
learning, and providing opportunities to
students to pursue problems that are 2010 80 3.50 53 51.2% 47.5% 1.3% -
meaningful to them; maximizes class time -
spent in learning. 2011 B B B B - - -
Level 111 - Séandard 5-tCIi - The teaChift_ 2008 81 3.44 .65 53.1% 38.3% 8.6% -
organizes and manages the resource of time,
space, activities, and attention to provide 2009 58 3.41 .68 51.7% 37.9% 10.3% -
active and equitable engagement of students 2010 80 3.46 .59 51.2% 43.8% 5.0% -
on productive tasks. *2011 - - _ _ _ _ _
Level 111 -ftatn%arcti o The t%acher_its , | 2008 | 81 | 358 | 61 | 642% 29.6% | 6.2% -
responsive to student behavior and sensitive to
students’ individual needs; uses effective 2009 58 3.48 .60 53.4% 41.4% 5.2% -
strategies for managing behavior and referring | 2010 80 3.50 .57 53.8% 42.5% 3.8% -
serious misbehavior. *2011 - - _ _ _ _ _

*Represents data that are not fully collected

Commitment to the Profession

Performance Task Report 2008-2011

Note: The scale is ranged from 0-3:
0 =Unsatisfactory, student
received either a D or F grade

3=Excellent Work
2=Good Work
1=Satisfactory Work

EDF 475 — Teaching and Learning Belief Statement

Term | N [Mean| SD |

Student Performance Percentage




Year Semester Excellent Good Satisfactory | Unsatisfactory
2008 Spring 08 25 | 2.68 | .48 68.0% 32.0% - -
Fall 08 49 | 2.73 | .49 75.5% 22.4% 2.1% -
2009 Spring 09 19 | 2.47 | .84 68.4% 10.5% 21.1% -
Fall 09 12 2.0 .60 16.7% 66.7% 16.7% -
2010 Spring 10 59 | 247 | .75 61.0% 27.1% 10.2% 1.7%
Fall 10 21 | 2.86 | .66 95.2% - - 4.8%
Spring 11 33 | 1.97 | .77 27.3% 42.4% 30.3% -
2011 Fall 11 - - - - - - -

*Represents data that are not fully collected.

Level Il and Level

Il Rubrics 2008-2011

Note: The scale is ranged from 1-4:

4=Distinguish
3=Proficient
2=Basic

1 =Unsatisfactory

Rubric for Teacher Certification

Assessment Tool Student Performance Percentage
Standards Year N Mean SD Distinguish | Proficient | Basic L;r;gt:;f
Lef}/eltll - Stac;\darld 9t The teachfer candidate 2008 50 3.90 30 90.0% 10.0% - -
reflects on and evaluates own performance
and seeks opportunity to grow professionally. 2009 65 3.68 50 69.2% 29.2% 1.5% -
2010 56 3.88 .33 87.5% 12.5% - -
*2011 | - - - - - - -
Levde_ldl lt - Sftart'\dard 1f0 - The Itealchtt?r } 2008 | 50 | 3.96 | .20 96.0% 4.0% - -
candidates fosters professional relationships
with the supervisor(s) and other school 2009 65 3.80 01 83.1% 15.4% 1.5% -
personnel. 2010 56 3.93 .26 92.9% 7.1% - -
*2011 | - - - - - - -
|—|9V9| - Stf)tandatrd 9-_Af' Thet_teaChsr Utses 2008 81 3.58 .69 65.4 29.6% 3.7% 1.2%
classroom observation, information abou
students, as well as theories and research as 2009 56 3.45 .66 53.6 37.5% 8.9% -
bases for reflection on teaching and learning 2010 80 3.54 .53 55.0 43.8% 1.3% -
and for revising practice. *2011 - - - - - - -
Assessment Tool Student Performance Percentage
N Mean SD i
Standards Year Distinguish | Proficient | Basic DS
actory
Level 111 -.Stand_ard 9.B - The teacher seeks 2008 81 3.48 57 51.9% 44.4% 3.7% _
out professional literature, colleagues, and
other resources including technology 2009 56 | 3.46 .66 55.4% 35.7% 8.9% -
resources to support his/her own professional
development as a learner and a teacher. 2010 80 3.51 .53 52.5% 46.3% 1.3% -
*2011 | - : - - . . .
Level Hlf- S_tano:aro: I9-C - The ttﬁacrt]ﬁr dr«;wsl 2008 | 81 | 359 | 57 63.0% 333% | 3.7% -
upon professional colleagues within the schoo
and other professional arenas as supports for 2009 o6 3.46 .80 60.7% 28.6% 10.7% -
reflection, problem-solving and new ideas. 2010 80 3.53 .68 58.8% 37.5% 3.8% -




*2011

Le}:/%l_ - ?tan_darlo! 9-D( - The tea(aher 2008 81 3.65 .64 70.4% 27.2% 2.4%
exhibits professionalism (e.g., attendance,
dress, confidentiality and ethical and legal 2009 o6 3.71 49 13.2% 25.0% 1.8%
behavior). 2010 80 3.69 49 70.0% 28.7% 1.3%
*2011 | - - - - - -
Level Il - Standard 10.A - The teacher
collaborates with parents, counselors, and 2008 81 3.38 64 46.9% 44.4% 8.6%
other professionals in the school and
community to understand students’ lives 2009 56 3.25 15 37.5% 53.6% 8.9%
outside school, promote student learning,
solve problems and make decisions to ensure 2010 80 3.46 57 50.0% 46.3% 3.8%
student success.
*2011 | - - - - - -
Level " - Standard 1%._8 - The tea_cher:eeks 2008 81 3.44 65 53.1% 38.3% 8.6%
a proactive stance regarding promotion o
student well-being, prevention of violence and 2009 o6 3.27 15 39.3% 51.8% 8.9%
making the school a safe and productive 2010 80 3.51 .50 50.6% 49.4% -
learning environment. *2011 - - - - - -
_Iaeve_lf_lll - SJandard 10.C - The teacher 2008 81 3.27 .67 39.5% 48.1% | 12.3%
identifies and uses community resources to
enhance student learning and provide 2009 o6 2.95 .99 25.0% 58.9% 16.0%
opportunities for students to explore career 2010 80 3.39 .69 46.8% 48.1% 5.1%
opportunities. *2011 - - - - - -
Level 111 - Standard 10.D - The teacher is 2008 81 3.49 74 60.5% 30.9% 8.6%
sensitive and responsive to clues of distress - - - - -
among students; acts as an advocate for 2009 56 3.45 g4 53.6% 41.1% 5.3%
students, investigating situations, and seeking
outside help to remedy problems if needed and | 2010 80 | 3.3 .20 52.5% 47.5% -
appropriate. *2011 _ _ - - - -

*Represents data that are not fully collected
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Course Evaluations


















Marshall University Course Evaluations - Item Analysis
Spring 2010-2011

Clge: ED Subj :EDF Instructor: *All¥ CRN/Crs/Sct: *Allp
——————————— Item Stats wo—suwsssesoooeomlolsilsesmraliiisssssSsE s Ss s s e s E s e s —esseae Regponge: Pragquencies mesess-
For Mean and StdDev: SA=1/A=2/N=3/D=4/SD=5 —==--——===———mmmmm b | SA | A | N | D | SD |
X01 The instructor followed his/her syllabus. Freq | 164]| 84| 3] 1] (0]]
N = 252 Mean=1.37 StdDev=0.53 Prct | 65% | 33% | 1% | 0% | 0% |
X02 The instructor gave clear explanations to clarify concepts. Freq | 127] 94| 19| 10| 2|
N = 252 Mean=1.67 StdDev=0.84 Prct | 50% | 37% | 8% | 4% | 1% |
X03 The instructor was supportive in academic situations. Freq | 142} 781 27} 4] 1]
N = 252 Mean=1.59 StdDev=0.78 Prct | 56% | 31% | 11% | 2% | 0% |
X04 The instructor showed enthusiasm when teaching. Freq | 196] 49| 71 [o]] [o]]
N = 252 Mean=1.25 StdDev=0.49 Prct | 78% | 19% | 3% | 0% | 0% |
X05 The instructor informed students of their progress. Freq | 98| 102] 351 13} 4]
N = 252 Mean=1.90 StdDev=0.93 Prct | 39% | 40% | 14% | 5% | 2% |
X06 The instructor''s use of examples helped to get points across in class. Freq | 158] 781 11} 31 1]
N = 251 Mean=1.45 StdDev=0.68 Prct | 63% | 31% | 4% | 1% | 0% |
X07 The instructor adequately explained the grading system. Freq | 116| 100} 24| 13 | 1]
N = 252 Mean=1.73 StdDev=0.84 Prct | 46% | 40% | 10% | 4% | 0% |
X08 I believe I learned in this class. Freq | 152] 791 11| 71 2}
N = 251 Mean=1.52 StdDev=0.78 Prct | 61% | 31% | 4% | 3% | 1% |
X09 The objectives of the course were well explained. Freq | 127] 99] 21| 5] [o]}
N = 252 Mean=1.62 StdDev=0.72 Prct | 50% | 39% | 8% | 2% | 0% |
X10 The instructor treated me fairly. Freq | 168]| 72| 71 3] 2]
N = 252 Mean=1.41 StdDev=0.68 Prct | 67% | 29% | 3% | 1% | 1% |
X1l The instructor was enthusiastic about the course material. Freq | 186} 64| 2] [e}] (o]}
N = 252 Mean=1.27 StdDev=0.46 Prct | 74% | 25% | 1% | 0% | 0% |
X12 The instructor encouraged students to ask questions. Freq | 160} 761 13] 3| 0]
N = 252 Mean=1.44 StdDev=0.65 Prct | 63% | 30% | 5% | 1% | 0% |
X13 The instructor provided me with an effective array of challenges. Freq | 147] 80| 16| 8] 1]
N = 252 Mean=1.56 StdDev=0.78 Prct | 58% | 32% | 6% | 3% | 0% |
X14 The course was well organized. Freq | 131} 93] 22| 6| [o]]
N = 252 Mean=1.62 StdDev=0.75 Prct | 52% | 37% | 9% | 2% | 0% |
X15 The instructor carefully answered questions raised by students. Freq | 136} 94| 16| 4] 1}
N = 251 Mean=1.57 StdDev=0.72 Prct | 54% | 37% | 6% | 2% | 0% |
X16 This course challenged me intellectually. Freq | 139] 93] 11} 9] [o]]
N = 252 Mean=1.56 StdDev=0.74 Prct | 55% | 37% | 4% | 4% | 0% |
X17 The instructor treated students with respect. Freq | 170} 711 5] 4] 2]
N = 252 Mean=1.40 StdDev=0.69 Prct | 67% | 28% | 2% | 2% | 1% |
X18 The instructor presented material in a clear manner. Freq | 120| 108] 18] 5] 1]
N = 252 Mean=1.65 StdDev=0.73 Prct | 48% | 43% | 7% | 2% | 0% |
X19 I have become more competent in this area because of this course. Freq | 132] 82| 32| 31 3]
N = 252 Mean=1.66 StdDev=0.83 Prct | 52% | 33% | 13% | 1% | 1% |
X20 The instructor used class time well. Freq | 142| 791 20| 9] 1]
N = 251 Mean=1.60 StdDev=0.82 Prct | 57% | 31% | 8% | 4% | 0% |
X21 The instructor seemed genuinely interested in wanting me to learn. Freq | ' 176]| 61| 13] 2] (o]}
N = 252 Mean=1.37 StdDev=0.62 Prct | 70% | 24% | 5% | 1% | 0% |
X22 I would recommend this instructor to other students. Freq | 157} 62| 22| 6] 4]
|

N = 251 Mean=1.56 StdDev=0.87 Prct 63% | 25% | 9% | 2% | 2% |




Appendix B

Performance Task Descriptions and Rubrics



PERFORMANCE TASKS

From the Marshall University Professional Education Unit Assessment
System

A series of performance tasks for initial teacher candidates were identified by the faculty in the
Professional Education Unit as part of the Unit Assessment System for initial teaching certification.
These tasks, already part of the professional education core courses, were identified as tasks that would
assess the progress of teacher candidates throughout the program. Each task is evaluated using an
assessment rubric.

Teacher candidates must make an excellent (A), good (B), or average (C) grade on the tasks. The grade
for the course will be reported as Incomplete until the candidate has satisfactorily completed the task.

The list of performance tasks is below.

TASK COURSE FOR TASK COMPLETION
Case Study EDF 218

Child and Adolescent Development in Schools
Research Critique EDF 319

Applications of Learning Theory
Lesson Plan with Technology Cl 350

Instructional Technology and Computing
Secondary Content Unit Cl 415 or other Content Methods

Integrated Methods and Materials: Secondary Education

Classroom Management Portfolio | Cl 449
Instructional Management: Secondary Education

Diversity Tutoring Project CISP 421
Special Education: Children with Exceptionalities

Belief Statement about Teaching | EDF 475
and Learning Schools in a Diverse Society

When the Assessment Is Administered:

The performance tasks are completed during the teaching program. All tasks must be completed before
beginning student teaching with the exception of the belief statement, which becomes part of the
portfolio. The tasks are evaluated by faculty members who use rubrics created by the assessment
committee and approved by faculty. Teacher candidates must make at least a score of C in order to pass
the capstone experience. If candidates do not score a C, they must redo the task until the professor is
satisfied. The scoring rangeisA=4;B=3;C=2.



Assessment:

PERFORMANCE TASK
Course: EDF 218 Child and Adolescent Development in Schools
Task: Case Study

We will use the philosophical rationale that to know one child well is to know all children better.
Therefore, you are to observe, interview, and write a report on one child based on your clinical
assignment opportunities. The case study is a method in which you, the researcher, attempt to
understand the unique individual child by combining case with normative patterns of child and
adolescent development.

Writing and Scoring Rubric:

The case study will have a point value of 25 points.

Your case study will be a four-page paper with cover sheet. Your paper is to be typed and
double-spaced. Your clinical observations and interviews of the child/adolescent, coupled with a cross
reference from the textbook for this age child, will be the basis of your writing for the case study.

Use a cover sheet to include your name and the location and grade level of your clinical
assignment. ldentify your child with a fictitious name that in some way describes your child, e.g., Shy
Sally, Friendly Frank, Inquisitive Iris, etc.

Address each of the topics below with a topic heading for each page.

Page 1. Discuss and compare physical development (body size, motor skills, health issues, etc., -
5 points).

Page 2. Discuss and compare cognitive development (learning, language, thought, etc., - 5
points).

Page 3. Discuss and compare social development (personality, emotions, friendship formations,
etc., - 5 points).

Page 4. Discuss and compare the stages of Piaget and Erikson for this age child/adolescent. (5
points)

Oral Presentation. On the case study due date, you will be asked to share some observations
and anecdotes about your study. Use the opportunity to give some reflective thought to your EDF 270 —
Clinical | Experience. (5 points)



EDF 218

NAME:

DATE:

SECTION

Evaluation Rubric: 25 Points Possible

Proficient (5-4)

Basic (3-2)

Unsatisfactory (1-0)

Physical Development

Student discusses
and compares
aspects of physical
development
including body size,
motor skills, and
health issues for that

Student discusses
some aspects of
physical development
for that age
child/adolescent.

Student shares
limited information
on physical
development for
that age
child/adolescent.

3 2
age
child/adolescent. 10
5 4
Cognitive Student discusses Student discusses Student shares
Development and compares some aspects of limited information
aspects of cognitive | cognitive on cognitive
development development for that | geyelopment for
including learning, | 3¢ child/adolescent. | 4,4 0e

language, and

child/adolescent.

thought for that age
child/adolescent. 3 2
5 14
10
Social Development | Student discusses Student discusses Student shares

and compares
aspects of social
development
including
personality,
emotions, and
friendship
formations.

5 4

some aspects of
social development.

limited information
on social
development.

10

Piaget and Erikson

Student discusses
and compares their
case study to Piaget

Student discusses
some aspects of Piaget
and Erikson for that

Student shares
limited information
compared to Piaget

and Erikson for that | 0€ child/adolescent. | anq Erikson,
age 32
child/adolescent.
5 4 10
Oral Presentation Student shares Student discusses Student shares

reflective thoughts on

some aspects of their




clinical experience | case study. limited information
with observations and on their case study.
anecdotes about their
case study.
5 4 32
10
Score: Score: Score:
Total Score:
PERFORMANCE TASK

Course: CI 350
Task: Lesson with Technology

Students will create a lesson that is reflective of the ASSURE model-Analyze Learners, State Objectives,
Select media, methods, and materials (based upon a set criteria and a set of questions), Utilize media and
materials (Preview material, Prepare materials, Prepare environment, Prepare learners, present materials),
Require learner participation, and Evaluate and Revise. The ASSURE model provides a detailed
framework for integrating media into a lesson.

Students may choose any skills/concept in any content area in any grade level for which to prepare a
lesson. The lesson should be reflective of the ASSURE model and include, but not be limited to,
objectives, materials, appropriate procedures and activities, two different types of media, modifications
for diverse learners, and a means to evaluate student participation/learning.

Students will present their lessons to the class through the use of PowerPoint. Students must demonstrate
appropriate/applicable PowerPoint skills (presented in class), technology-enhanced presentation skills,
and appropriate lesson design.

Students are required to incorporate websites pertinent to their lesson content and/or activities within their
Power Point presentation through the use of hyperlinks. The website(s) are not included within the two
different types of media. Websites can be utilized as teacher preparation material or student-involved
activities and/or research.

Any media used by the students within their lessons must be presented to the class within the time frame
of the presentation. Examples of media are: print-handouts, bulletin boards, posters, flip charts, trade
books, texts, etc.; simple technology-acetate sheets/projector, videos, films, records, etc.; computer
technology-use of educational software, utility programs, etc.; manipulative.

Students will be allotted a set number of minutes (no more than 10) in which to present. The instructor
will decide upon this time frame. Students must be able to present the entire lesson within their allotted
amount of time. Penalties will be applied for presentations exceeding the time allotment.

Students must provide the instructor with a hard copy of the presentation.
Students will be evaluated on Power Point skills, technology-enhanced presentation skills, appropriate

content and activities for specified grade level, integration of different types of media into a lesson, and
lesson creation (all components of lesson are included).



Standard

Proficient (10-8)

Basic (7-4)

Unsatisfactory (3-0)

Descriptive
Course Data

Offers a descriptive
general purpose and
clarification of topic;
Appropriate time
required

10 9 8

Appropriate topic for
age level; Adequate
time required,;
Statement of purpose
of topic

7654

Lacks a general
purpose and
clarification of topic;
Inappropriate topic
for age level;
Inappropriate time
required to complete
lesson

3210

Obijectives

Cites major objectives
to be acquired by
students; Cites main
skills to be learned,;
Cites objectives in
terms of performance

10 9 8

Cites objectives;
Objectives not
reflective of
performance
objectives

7654

Inadequate objectives
to meet goals of the
lesson plan

3210

Materials and

Includes all materials

Includes a listing of

Minimal list of

Resources and resources to be materials and materials and
used throughout the resources to be used; | resources; Lack of
unit; Appropriate use | Some variety of variety in choosing
of materials and materials and materials and
resources; At least 2 resources; two types resources; Does not
different types of of media used incorporate two
media different types of
media
10 9 8 76514
3210
Procedures Activities are Some activities are Activities do not
interesting and varied; Activities allow for student
motivating to include some student | participation; Lacks
students; Activities participation; lesson opener and
that allow for student | Adequate lesson concluding
participation; opener and activity(ies)
Interesting lesson concluding
opener and activity(ies)
concluding
activity(ies) 7654 3210
10 9 8
Assessment/ Applies appropriate Use of some Fails to apply

Modifications for
Diverse Learners

assessment strategies
to measure student
knowledge and
performance; Use of

appropriate
assessment strategies;
Some evidence of
assessment measures

appropriate
assessment strategies;
Assessment measures
do not reflect




assessment measures
reflective of differing
needs of students

reflective of differing
needs of students

differing needs of
students

10 9 8
76514 3210
Spelling and Lesson plan is free of | Lesson plan has a few | Lesson plan has many
Grammar grammatical and grammatical and grammatical and
spelling errors; spelling errors; Most | spelling errors;
Lesson is clearly of lesson is easily Lesson is not easily
stated and easily understood understood
understood
76514
10 9 8 3210
Delivery Effective use of eye Some use of eye Made little or no eye
contact with audience; | contact with audience; | contact with audience
Effective voice tone Some distracting (read the slides);
and quality; mannerisms; Ineffective voice tone
Appropriate use of Inconsistent voice and quality (could not
verbal and nonverbal | quality and tone hear presenter);
cues (no distracting Exhibits distracting
mannerisms) mannerisms
10 9 8 76514 3210
Technology Effective use of we Somewhat effective Ineffective use of web
Integration links; All links work use of web links; links; All or most of

properly; Appropriate
selection of websites
in conjunction with
lesson content

Most links work;
Links somewhat add
to the effectiveness of
the lesson

links do not work
properly; Links do not
add to the
effectiveness of

lesson
10 9 8
7654 3210
Technology Skills Effective use of Somewhat Ineffective use or lack

Power Point features
(animations,
transitions, timing,
sound, etc)

10 9 8

appropriate and
effective use of Power
Point features

7654

of Power Point
features

3210

Reflective Practices

Evidence of an
insightful reflection
on the process of
creating a multimedia
presentation

10 9 8

Somewhat insightful
reflection on the
process of creating a
multimedia
presentation

76514

Lacks an insightful
reflection of the
process of creating a
multimedia
presentation

3210




Score: Score: Score:

Total Score:

Comments:

** Instructor may specify specific features to be present in the lesson presentation.

PERFORMANCE TASK
Task: Secondary Unit Plan

A unit plan is a strategized overview for organizing a body of thematic information. Units may
be a unique combination of materials selected by the instructor or a semi-unique rendering centered round
one or more chapters of an approved content textbook. The most effective unit, however, is much more
than a chapter outline. Written before teaching begins, the unit allows the teacher to
focus on the scope and sequence of all information, both in overview and on a daily basis.
prepare for instructional variety in day-to-day lesson delivery.

Organize and implement supplementary activities, text materials, visuals, and speakers.

Daily lesson plans are the heart of the unit plan. These are described at length below.

Title of the Unit

Grade level and Class

Days Devoted to Unit

Unit Objectives

Unit Overview

Unit Introduction

Unit (summative) Assessment(s)

authentic assessment: meaningful tasks that asses learners by requiring them to apply new learning
successfully

traditional assessment: objective and subjective tests

Supplementary Activities-bulletin boards, learning centers, speakers, outside trips, etc.

Bibliography of Teacher and Student Resources

Daily Lesson Plans-These are the detailed plans for each day of the unit. Each individual lesson plan
must contain the following information:

Rationale-an explanation of why the lesson is important and why/how the instructional methods chosen
will achieve the objectives

Goals and Objectives

instructional goals: general statements of broad intended accomplishments for the lesson

specific objectives: detailed statements precisely describing what students will be able to do as a result of
successfully completing the lesson. These will include the mastery of specific concepts, new word,
procedural sequences, etc., and will include the items upon which you will test at the conclusion of the
unit.

West Virginia Content Standards and Objectives (formerly WV Instructional Goals and Objectives) to be
accomplished

[optional] essential question: the focus question that identifies and organizes the specific elements of the
day’s instruction



Procedure-step-by-step, sequential outline of the day’s lesson, including

lesson introduction: a description of the process to prepare the students mentally for the lesson. These
may take the form of a motivational activity, a warm-up exercise, a critical thinking question, or any other
sort of interest-generating mechanism.
lesson development: the sequential itemization of activities that occur between the beginning and the end
of a lesson. This section will include a variety of instructional strategies—charts, graphs, Internet sites,
speakers, maps, oral reports, cooperative groups, games, labs, field work, etc.
lesson closure: process used to bring lessons to an end and set up the next day’s plan of study.
Lesson contingency: what you’ll do if you have extra time
[optional] pacing guide or some other form of time planning
[optional] list of questions you will use to generate discussion
Daily (formative) Student Assessment-strategies performed in or outside of class that allow you to see
whether or not the class has mastered the day’s objectives: written or oral work questioning, checklists,
graphic organizers, worksheets, labs, non-verbal/signed responses, slates, projects, group explorations,
written tests and quizzes, or any additional activities that reveal student comprehension and stimulate
student critical thinking.
Materials, Equipment, and Resources-
textbook, supplementary readings, media supplies
outside facilities needed
procedure for bringing people into class and/or visiting community events, people, and places
Modifications for Diverse Learners-special considerations for various learning capabilities, learning
styles, multiple intelligences, multicultural exposure, etc.
Reflection and Revision-
Reflection: a candid, after-the-lesson examination of your effectiveness in preparing and executing
instruction on that day. Reflections describe your teaching on that day, the manner in which the students
reacted and degree to which the mastered the day’s objectives, the successful (and not-so-successful)
elements of the lesson
Revision: discussion of what you will do differently the next time you teach the lesson.

PERFORMANCE TASK

Task: Secondary Unit Plan — Scoring Rubric

ITEMS 10,9, 8 7,6,5,4 3,2,1,0

Appearance Unit is professionally Unit is basically Unit lacks
presented, neatly typed or | professional, neatly professional look,
legible printed, and has typed or legibly printed, | and/or has more than
no less than 4 mechanical | and contains no less 8 mechanical errors in
errors in spelling, than 8 mechanical errors | spelling, grammar,
grammar, and/or in spelling, grammar, and/or punctuation.
punctuation. and/or punctuation.

Unit Unit is well organized. It | Unit is organized and Unit is not well

Organization contains a thorough and has 9 of the 10 elements | organized and/or has
appropriate rendering of | (itemized in first less than 9 of the 10
the ten elements listed in | column) present and of | elements (itemized in
the Performance Task sufficient quality. first column) present
guidelines: and of sufficient
-unit title quality.
-grade level/class
-number of days devoted
to unit
-unit objectives




-unit overview

-unit introduction

-unit assessment
-supplementary activities
-bibliography

-daily lesson plans

Lesson Plan Relevance of each daily One daily lesson plan’s | More than one daily
Rationale lesson plan is explained, | rationale is missing or lesson plan is missing
including a description of | has an incomplete or has an incomplete
why/how that day’s description of relevance. | description of
proposed instructional relevance.
methods will achieve the
lesson objectives.
Lesson Plan Each daily lesson plan Goals and objectives are | Goals and objectives
Goals and has a clearly written present, but no one or for two or more
Obijectives instructional goal and more may be either lessons are missing;
specific objectives incomplete or poorly or goals and
precisely describing what | worded. objectives are not
students will know and be consistent with the
able to do at lesson’s learning activities of
conclusion. the lesson.
Lesson Plan Each daily lesson plan Lesson plan procedures | Lesson plan
Procedure contains a concise, are nearly complete. procedures are
complete sequential Sequence is poorly incomplete. Sequence
outline of the day’s articulate; or a is poorly articulated or
procedural activities, combined total of 1-2 missing; or a
clearly designed to key components are combined total of 3 or
achieve the stated deleted, poorly executed | more key components
objectives. Each plan or rotely repeated. are either deleted,
also includes these key poorly executed, or
components: a lesson rotely repeated.
introduction,
development plan,
closure process, and a
contingency plan.
Lesson Plan Each daily lesson plan One lesson plan lacks an | More than one lesson
Formative contains one or more appropriate stated lacks an appropriate
Assessment strategies for teacher mechanism for stated mechanism for
assessment of student formative assessment; formative assessment;
comprehension. or one plan contains or more than one plan
assessment mechanisms | contains assessment
that are inappropriate or | mechanisms that are
rote. inappropriate or rote.
Lesson Plan Materials needed to Most of the materials Few of the materials
Materials complete each daily needed to complete the | needed to complete
lesson are clearly and lesson are listed the lesson are listed or
completely listed. omissions are critical
to day’s lesson.
Lesson Plan Assessment procedures Assessment procedures | Assessment procedure

Summative

are consistent with the

are consistent but are

is not consistent with




Assessment objectives. The either a) not a the objectives and is
assessment is a measurable outcome b) | not a measurable
measurable outcome that | not measured by a outcome; or is not
is measured by a standard, or c) lack measured by a
standard, and is able to be | flexibility to be standard; or lacks the
modified for diverse modified. flexibility to be
students. modified.

Lesson Plan Each daily lesson plan One daily plan may More than one daily

Modifications indicates that day’s contain modifications plan contains

for Diverse specific modifications for | that are only moderately | modifications that are

Learner various learning styles, appropriate or are rote. inappropriate or are

capabilities, cultures,
and/or identified
specialties.

rote.

Reflection/Revis
ion

Teacher consistently
demonstrates thoughtful
awareness of both the
strong and weak
components of each
lesson and supplies
methods for own
instructional
improvement.

Teacher mostly
demonstrates awareness
of both string and weak
components of lessons;
or mostly supplies
methods for own
instructional
improvement.

Teacher reports on
day’s activities
without speculation
about his/her own
effectiveness; of fails
to provide specific
plans for self-
improvement.

Excellent: 10.0-8.0 Satisfactory: 7.9-5.5 Weak: 5.4-3.1  Unacceptable: 3.0-0.0

PERFORMANCE TASK
Course: CI 449
Task: Classroom Management Portfolio

Each student will design a “Management Portfolio” for a randomly assigned grade level between
grades 1 and 6. Each piece may be turned in (draft form only) at intervals throughout the
semester for suggestions. The portfolio will be due in the final examination date of May 7, 2002.
The following pieces are required:

Introductory Information

Identify your classroom management philosophy. Is it teacher-directed, student-centered, or a
collaborative effort? What management theorists have influenced you? In addition, the introductory
information should identify the grade level and subject area for your portfolio.

Organization and Classroom Materials

Draw the physical setting for your room. Include bulletin boards and walls, floor space, arrangement of
student desks, teacher’s desk, bookcases, work areas, learning centers group tables, computers, pencil
sharpener, trash can, special items (e.g., pets, plants, aquariums, bathrooms, water fountain), etc.




A narrative describing the reasoning and rationale for choices, will also accompany this part of the
assignment.

Classroom Rules and Consequences for Violations

Establish a set of five to eight rules to cover the most important areas of behavior. Describe how you will
decide on these rules (what will your rationale be?). Will there be student involvement? Consider what
roles students will play in their selection and implementation. In addition, list the consequences for rule
violations and how they will be implemented for each student.

General Procedures for Your Classroom
Describe the general procedures you will use in your classroom. Include beginning of period procedures,
out of room policies, use of materials and equipment, and end of the period procedures.

Accountability Procedures

Describe the accountability procedures you will use in your classroom. Include ideas for your grading
system, how you will monitor and give feedback to students, and methods of assignment communication,
including you’ll handle assignments for students who are absent.

Dealing with Diverse and Difficult Students
Describe how your might make accommaodations for the diverse students in your classroom. What will
you do to handle the difficult students in your classroom?

The First Day of School

Describe the procedures and activities you will plan for the first day of school with your students. What
will you introduce to the students? What concepts will you cover? Include your rationale for each.
Classroom Management Portfolio

Cl 442/542

(100 points possible)

Standard Proficient Basic Unsatisfactory
(8-10 points ) (4-7 points) (0-3 points)

Introductory Introduction clearly Introduction identifies | Little or no introductory

Information identifies the a management statement; student’s
classroom philosophy; grade classroom management
management level and subject area | philosophy is not apparent
philosophy of the are included

students; references
are made to theories
and/or theorists; grade
level and subject area
for the portfolio are

apparent
3210
10 9 8 76514
Organization of Describes (in-depth) Adequate description | Unclear description of the
Classroom and the physical setting of | of the physical setting | physical setting of the
Materials the classroom; of the classroom; classroom; minimal list of

arrangement designed | arrangement includes | equipment and materials; may
for optimal student a basic list of not be appropriate for age




learning; functional
for content area;
appropriate for age
level; includes
diagram of classroom
(including all required
pieces)

10 9 8

equipment and
materials; appropriate
for age level; includes
diagram of classroom
with some of the
required pieces

7654

level; no diagram of
classroom included

3210

Classroom Rules

Describes and gives
rationale for 5-8
classroom rules; rules

Lists 5-8 classroom
rules; rules are
somewhat appropriate

Inadequate number of rules;
rules may not be appropriate
for age level

are appropriate for age | for age level

level

10 9 8 76514 3210
Consequences for Consequences for Consequences for Lack of/Inappropriate
Breaking Classroom violations are clear, violations are listed; consequences
Rules detailed, logical and some appropriateness

appropriate of consequences

10 9 8 7654 3210

General Procedures
for the Classroom

Describes (in-depth)
the general procedures
for the classroom,
including beginning-
of-period, out-of-
room policies,
materials and
equipment, and
ending the period;
procedures are logical
and appropriate for
the age level

10 9 8

Basic description of
the general procedures
for the classroom;
procedures are logical
and appropriate for
the age level

7654

Inadequate description of the
general procedures for the
classroom; procedures may
not be appropriate for age
level

3210




Accountability
Procedures

Describes (in-depth)
the accountability
procedures for the
classroom, including a
grading system,
feedback and
monitoring, and
assignment
communication;
procedures are logical
and appropriate for
age level

98

Basic description of
the accountability
procedures for the
classroom; procedures
are logical and
appropriate for the age
level

7654

Inadequate description of the
accountability procedures for
the classroom; may not be
appropriate for the age level

3210

Dealing with Diverse
and Difficult Students

Describes (in-depth)
logical, appropriate,
meaningful, and
varied ways to deal
with diverse and
difficult students;
actions appropriate for
the age level

10 9 8

Basic description of
appropriate and
logical ways to deal
with diverse and
difficult students;
actions appropriate for
the age level

7654

Inappropriate ways to deal
with diverse and difficult
students; actions questionable
for the age level

3210

The First Day of
School Plan

Describes (in-depth)
what information,
procedures, and
activities will be
shared on the first day
of school; actions are
appropriate for the age
level

10 9 8

Basic description of
the first day of school;
actions are
appropriate for the
grade level

7654

Inappropriate procedures for
the first day of school; actions
are questionable for the age
level

3210

Organization and
Appearance

Portfolio is well
organized, creative,
attractive, and easy to
understand.

10 9 8

Portfolio is generally
well organized and
easy to understand.

7654

Fails to present an well-
organized portfolio that is
easy to understand.

3210

Professional Quality

Portfolio is free of
grammatical and
spelling errors;
procedures and
activities are clearly

Portfolio has a few
grammatical and
spelling errors; most
procedures and
activities are easily

Portfolio has many
grammatical and spelling
errors; procedures and
activities are not easily
understood




stated and easily understood
understood
3210
109 8 7654
PERFORMANCE TASK

Course: CISP 421
Task: Diversity Tutoring Project

The purpose of this project serves to expose the teacher candidate to appropriate teaching practices for
successfully educating this population, to provide experiences in working with children who have diverse
learning needs and/or disabilities in a supervised manner, and to promote the idea of personal reflection
about selected instructional, assessment, and behavior management strategies. Marshall University
(Special Education Programs) has formed a partnership with schools in Cabell County. Each school has
been identified as having a need for student tutors based on the population of students with special needs
and a school’s socioeconomic status. Each school has a team that will guide the teacher candidate’s
experience. This team is comprised of the school administrator, mentor teacher, and university faculty.
Each school has agreed to provide ample opportunities for each teacher candidate to learn about students
with special needs and then work with them in a positive environment. The school will provide mentor
teachers to guide teacher candidates through the clinical experience. The mentors are experienced special
educators who will assign student and provide assistance in tutoring activity development during the
experience.

The initial experience includes observation of a classrooms physical arrangement, various instructional
and assessment strategies utilized by experienced educators in a variety of settings including general
classroom, resource room, and transitional areas. During this time, teacher candidates view appropriate
classroom / behavior management strategies and reflect on their effectiveness. During their remaining
time in the classroom, teacher candidates work to establish rapport with their child, review existing
documentation about the student’s current learning program (IEP), and establish a plan for working with
the student during the remainder of the clinical experience. As the teacher candidates work with the
students they are to develop activities, provide mnemonics strategies, create organization strategies, and
establish assessments that will show an improvement in the student’s targeted skills. Communication
skills during this period will be enhanced and the candidates will reflect on specific styles used with other
professionals and parents. At the conclusion of the experience, teacher candidates must reflect on their
professional skill enhancement, their philosophy of education, and their thoughts about working with this
population.

CISP 421/521 Clinical Experience Journal Entries
(Observation)

Hour #1 — Describe in detail the physical arrangement of the classrooms being observed. Students should
describe seating arrangements, instructional delivery areas, and areas where non-structured activities
occur (game areas, coat area, etc.). Students should describe any learning activity center and the
educational skills that are targeting with the center. Student will also observe the grouping of students
within the room. (Where are students with special needs located?)




Hour #2 — Describe the teachers’ methods for maintaining classroom control. How did he/she manage the
behavior of resistant students? Describe classroom rules. Are the appropriate for the pupil’s age? Discuss
the focus of the rules (to state expected behaviors, or to describe behaviors that should not occur).

Hour #3 — Compare and contrast the instructional styles used by the instructor in the general education
setting with those used by a specialist in the resource room. In your opinion, did the general educator
address the needs of all students or did he/she meet the needs of specific group of students? In your
opinion, was the method used for instructing in the resource room appropriate for the number and type of
students being instructed? Was there a variation of styles for instruction that occurred in larger or smaller
groups? Did the teacher use one-on-one instruction with any students? Describe their methods of teaching
in this manner.

Hour #4 — Describe any assessment styles that you may have observed (traditional v. authentic). Was
there any modification for students with special needs? Describe any assessment modifications that you
observed. Was the information noted for use in the future (for IEP development, placement changes,
etc.)?

Hour #5 — Monitor students with special needs in non-structured and group centered activities. Describe
the interactions between a student with special needs and his/her peer. Describe the pro-social skills that
were needed by the student. Did the peer group accept the student (with special needs) Why or why not?
When given the opportunity to self-select (recess, lunch, etc), did the student have a peer group? Who
comprised the group?

(Peer tutoring / assistance)

Hour #6 — Describe your first opportunity to work with the student. How did you establish rapport? What
skills were targeted for improvement and why? Were the skills addressed in the students IEP? Describe
the student’s current level of performance in regards to the skill needing developed. What is your plan for
improving his/her skills?

Hour #7 — Describe the skills that you worked on in your second session. What instructional methods,
assessments, materials, and management techniques did you utilize? Has the student made progress with
the skill being developed? How do you know? (Attach copies of student’s work.)

Hour #8 - Describe the skills that you worked on in your third session. What instructional methods,
assessments, materials, and management techniques did you utilize? Has the student made progress with
the skill being developed? How do you know? (Attach copies of student’s work, don’t fall into the
worksheet trap.)

Hour #9 — Describe your communication with the student and the teacher after the fourth session. Has the
student’s attitude changed about working with you? How so? How have you reinforced student
improvement? Praise?

Hour #10 — Describe your experience working with the pupil. Describe the progress (academically or
socially) made by the student with your assistance. What was the most important change that you have
made within your own thinking (about students with special needs) after this experience? How has your
philosophy of education changed after working with the pupil?



Clinical Experience and Journals
CISP 421/521
Rubric: 100 Points Possible

For
Standard Proficient (10-8) Basic (7-4) Unsatisfactory (3-0)
Classroom Analyzes the classroom Appropriately Understand little or nothing
Arrangement arrangement in detail with | recognizes the need for | about the importance of a
special focus on barriers for | special arrangements specifically designed
students of all abilities for students with classroom and its direct effect
levels, intellectual and special needs that may | upon students of any ability
physical. Specifically notes | be intellectually or level.
the placement of students physically challenged.
with disabilities in
relationship with their non-
disabled peers
10 9 8 76514 3210
Classroom / Describes and analyzes Appropriately Inadequate description of
Behavior classroom behavior/ recognizes some methods in maintaining
Management management methods and forms of behavior classroom control. No vivid

strategies, detailed
description of classroom
rules and procedures, age
appropriate, describes other
methods to maintain control
of classroom

10 9 8

management within
the classroom,
provides some
description of methods
when maintaining
control of the class.

7654

or clear examples of behavior
management programs are
evident.

3210

Instructional
Strategies and

Recognition of student
strength-based, and multi-

Describe the
traditional teaching

Recognizes only the
traditional expository model

Styles modal instructional styles styles with some for teaching students,
as well as specific teaching | specific references to regardless of ability level.
strategies that promote mnemonic strategies
learning for students of all used when teaching
ability levels specific skills.
10 9 8 76514 3210
Assessment Authentic and traditional Predominate use of The selection of only
Methods methods of assessment traditional assessment | traditional forms of

(with modifications and
accommodations) are
utilized when evaluating
student learning during a
specifically identified
curricular unit.

10 9 8

methods with proper
use of modification
and accommodation
techniques for
appropriate levels.

7654

evaluation of pupil
knowledge during a given
curricular unit of instruction.

3210




Standard Proficient (10-8) Basic (7-4) Unsatisfactory (3-0)
Non-structured | Tutors accurately Tutors recognize the | Tutor cannot recognize the
Group evaluate the interactions | self grouping of grouping of pupil during
Activities between students with students with periods of non-structured
and without special students of similar | activities. Fails to understand
needs, he/she also abilities, but fails to | O Promote the concept of
promotes grouping of promotes the heterogeneous grouping of
TR students according ability
students with differences. | heterogeneous levels.
grouping of students
during non-
structured times 3210
109 8 7654
Rapport Rapport is established Rapport between tutor | Attempts to establish rapport

and maintained between
pupil and tutor, while
encouraging pupil
learning to occur.

10 9 8

and pupil is establish
but cannot be maintain
after multiple attempts
have been made.

7654

between tutor and pupil have
failed or have been
unproductive.

3210

Identification of

Tutors identify specific

Tutors identify few

Tutor cannot identify skills

Pupil Skill skills that are necessary skills that can be need for success in general
Deficiency for student’s success in enhanced during the classroom settings.

the general education tutoring sessions. 5910

setting. 2654

10 9 8
Techniques Tutor provide pupils with | Tutor provides Ineffective strategies are
For Skill several strategies for strategies that are taught and cannot be
Improvement improving academic / useful, but are difficult | implemented by pupils

behavior skills in the to implement. needing assistance.

general classroom

setting.

7654 3210
10 9 8

Professional
Communication

Communication between
tutor, collaborating
teacher, other
professionals and
families is clear and
positive.

10 9 8

Communication
between individuals is
clear, with some
difficulty with the
tone.

7654

Communication is unclear
and predominately negative.

3210




Standard Proficient (10-8) Basic (7-4) Unsatisfactory (3-0)
Reflective Tutor identifies skills that | Clearly describes the | Lacks an insightful reflection
Practices should continue to be clinical experience and | of the clinical experience.

developed and can reflect
on skills that have been
enhanced during the

skills that are enriched,
but may have
difficulty identifying
skill that need

Experience. additional attention.

109 8 76514 3210

Score: Score: Score:
Total Score = Comments:




Appendix C

Student Teaching Evaluation Form and
Rubric



LEVEL Il CLINICAL EXPERIENCE (STUDENT TEACHING)
EVALUATION FORM

Teacher Candidate: ID Number:
Last First Middle Maiden

Home Address:

E-mail Address: Undergraduate Graduate
Complete Name of School: County: State:
Grade Level: Subject Taught: No. of weeks:

Subject Specialization(s):

University Supervisor: Public School Supervisor:

D = Distinguished: Teacher candidate’s performance is outstanding, demonstrating initiative and creativity, above and beyond what is

required.
P = Proficient: Teacher candidate will be able to work well independently as a teacher while actively engaging students in learning.
B = Basic: Teacher candidate has achieved a minimum level of performance and will need modest support and practice in order

to develop full professional competence.
U = Unsatisfactory: Teacher candidate exhibits in adequate skills, therefore requiring significant growth and practice before being eligible for

certification.
STANDARDS FOR TEACHER CERTIFICATION D|P
1 The teacher critically examines the central concepts, tools of inquiry, and structures of
Content the discipline to be taught to make learning meaningful for students; uses state and
Knowledge national standards appropriate to the content.
2 The teacher analyzes how children learn and develop and provides learning

Human Development | opportunities for intellectual, social, and personal development.
and Learning

3 The teacher appraises differences in learning and creates instructional opportunities
Diverse Learners adapted to diverse learners.
4 The teacher examines, applies, adapts, and evaluates a variety of instructional
Instructional strategies to encourage students’ development of critical thinking, problem solving, and
Strategies performance skills.
5 The teacher integrates a critical understanding of individual and group motivation and
Learning behavior to create a positive learning environment with social interaction, active
Environment engagement, and self-motivation.
6 The teacher examines, applies, adapts, and evaluates a variety of instructional
Communication strategies to encourage students’ development of critical thinking, problem solving, and

performance skills.

7 The teacher plans and delivers instruction based upon critical understanding of subject
Planning matter, students, the community, and the state and national standards.
8 The teacher examines and applies formal and informal assessment strategies to
Assessment evaluate learners and to ensure continuous intellectual, social, and physical

development.




9 The teacher is a reflective practitioner who evaluates the effects of his/her choices and
Reflective Teaching/ actions on others and seeks opportunities to grow professionally.
Professional Growth

10 The teacher fosters relationships with school colleagues, parents, and agencies in the
Professional larger community to support students’ learning and wellbeing.
Relationships

NOTE: The teacher candidate MUST score at least Basic on all 10 standards to receive credit

DISPOSITIONS AND PROFESSIONAL BEHAVIOR

Please rate the teacher candidate on the following behaviors according to the scale.
S = Satisfactory NW = Needs work U = Unsatisfactory

TEACHER CANDIDATE BEHAVIOR S [ N\W

APPEARANCE: Teacher candidate is neat, well-groomed, and dressed appropriately for a school setting.

ATTENDANCE: Teacher candidate is prompt and regular in attendance. Days absent Times tardy
(Missing seminar = % day)

ATTITUDE/COMPOSURE: Teacher candidate’s attitude is positive and supportive, and he/she is able to maintain
appropriate composure throughout experience.

BEHAVIOR: Teacher candidate behaves in a professional and ethical manner.

CONFIDENTIALITY: Teacher candidate maintains confidentiality concerning student information.

FLEXIBILITY: Teacher candidate demonstrates flexibility in interactions with students and teacher.

FOLLOWING INSTRUCTIONS: Teacher candidate demonstrates ability and willingness to follow instructions.

INITIATIVE: Teacher candidate shows initiative in volunteering to work with students and/or to enhance professional
development.

The teacher candidate has successfully completed:

1. The Teaching Portfolio Yes No

2. The Capstone Oral Presentation Yes No




Recommendation of Supervisors: The undersigned agree that the teacher candidate has successfully completed
the student teaching experience. It is recommended that the stipulated hours of credit be entered on the teacher
candidate’s record. It is also agreed that upon completion of the approved program requirements at Marshall University,
the teacher candidate be recommended for a teaching license at the appropriate level and/or subject area of
specialization.

Non-recommendation of supervisors: The undersigned agree that the teacher candidate has not successfully
completed student teaching; no credit will be entered on the teacher candidate’s record.

Public School Supervisor University Supervisor

*** |t is recommended that the Public School Supervisor and the University Supervisor attach
comments to this evaluation form.



LEVEL Il CLINICAL EXPERIENCE (STUDENT TEACHING)
RUBRIC FOR TEACHER CERTIFICATION

Teacher Candidate

Specialization

Semester

Year

Graduate

STANDARD #1 - CONTENT
The teacher critically examines the central concepts, tools of inquiry, and structures
of the discipline to be taught to make learning meaningful for students; uses national
standards and West Virginia Content Standards and Objectives (CSOs) appropriate
to the content.

Undergraduate

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher has a thorough knowledge of the subject matter and can relate this knowledge to other

subject areas.

Displays extensive content
knowledge; makes clear
and meaningful
connections to other
concepts and other
disciplines.

Displays solid content
knowledge and makes
connections among central
concepts within the
discipline with other
disciplines.

Displays basic content
knowledge; sometimes
fails to make connections
between and among
concepts.

Makes content errors;
does not recognize errors
made by students; fails to
make connections
between and among
concepts.

B. The teacher uses a variety of examples and explanations of concepts and links them to students’ prior
understandings, other content areas, and life experiences; uses the West Virginia Content Standards and
Objectives to structure content.

Creatively integrates
CSOs from different
disciplines to make content
meaningful for students.

Utilizes CSOs to structure
content in a sequence that
takes into account
prerequisite knowledge
needed.

Can utilize CSOs to
structure content, but
sometimes fails to
recognize prerequisite
knowledge needed.

Displays little
understanding of how to
utilize CSOs to structure
content; does not make
links to prior
understandings or other
content areas.

C. The teacher incorporates differing viewpoints and

encourages questioning.

theories in the teaching of s

ubject matter concepts;

Encourages students to
critically examine varying
viewpoints and theories;
encourages questions.

Incorporates a variety of
viewpoints and theories
about subject matter;
encourages student
questioning.

Offers some basic
viewpoints and theories
about subject matter;
some student questioning.

Does not present
viewpoints or theories
different than those in the
text.

D. The teacher engages s
within the discipline.

tudents in generating and testing knowledge according

to the methods of inquiry

Facilitates content-specific
opportunities to generate
and test knowledge.

Supports student inquiry
and testing of knowledge.

Displays general
knowledge of inquiry
strategies appropriate to
the discipline.

Fails to recognize
opportunities for inquiry
within the discipline.




STANDARD #2 - HUMAN DEVELOPMENT AND LEARNING

The teacher analyzes how children learn and develop and provides learning
opportunities for intellectual, social, and personal development.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher assesses students’ ages, levels of development and approaches to learning to design
appropriate strategies for cognitive, physical, social-emotional and character development.

Varies strategies to meet
usual and special
intellectual, social and
physical developmental
needs of all learners.

Designs strategies that are
appropriate for students’
cognitive, physical, and
personal development.

Most strategies are
developmentally
appropriate.

Shows little awareness of
students’ levels of
development when
selecting learning
opportunities.

B. The teacher provides opportunity for active engagement, manipulation, and test

linked to prior knowledge and experience.

ing of ideas and materials

Actively engages students,
enabling them to
manipulate and test
concepts and materials
linked to prior experiences.

Provides hands-on
experiences; engages
students actively in
learning.

Usually provides for active
involvement.

Provides few opportunities
for active involvement.

C. The teacher encourages discussion, listening, and responding; elicits examples of student thinking orally
and in writing, individually and in groups.

Consistently involves all
students in discussion,
listening and responding;
provides opportunities for
all students to demonstrate
thinking orally and in
writing, individually and in
groups.

Encourages discussion,
listening, and responding;
elicits examples of student
thinking orally and in
writing, individually and in
groups.

Most lessons provide for
discussion, listening and
responding; elicits some
examples of student
thinking orally and in
writing.

Fails to provide for
discussion, listening and
responding; elicits
examples of student
thinking only in writing or
only orally.

D. The teacher encourages students to assume responsibility for shaping their learning tasks.

Actively involves students
in activities that allow them
to assume responsibility
for shaping their own
learning.

Encourages students to
assume responsibility for
shaping their learning
tasks.

Sometimes encourages
students to participate in
shaping their learning
tasks.

Fails to encourage
students to be involved in
shaping their learning
tasks.




STANDARD #3 - DIVERSE LEARNERS

The teacher appraises differences in learning and creates instructional opportunities
adapted to diverse learners.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher designs instruction based on respect for students’ differing learning styles, multiple
intelligences, and performance modes and the belief that all children can learn.

Uses creativity in
designing a variety of
instructional strategies that
provide for differences in
learning styles, multiple
intelligences, and
performance modes.

Designs instruction that
provides for differences in
learning styles, multiple
intelligences, and
performance modes.

Designs instruction that
sometimes provides for
differences in learning
styles, multiple
intelligences, and
performance modes.

Ignores or is unfamiliar
with differences in
students’ learning styles,
multiple intelligences, and
performance modes.

B. The teacher appreciates

and values human diversity and treats all students equi

community in which individual differences are respected.

tably; creates a learning

Creates a learning
community where all
students are valued and
treated equitably; students
and teacher demonstrate
genuine caring and
respect for one another.

Creates a learning
community where all
students are treated
equitably and teacher and
students treat each other
with respect.

Creates a learning
community where most
students are treated
equitably; students do not
behave negatively toward
one another.

Reacts to at least some
students in negative and
demeaning ways; fails to
recognize human diversity;
demonstrates lack of
respect for students.

C. The teacher makes appropriate provisions for indivi
identifies when and how to access appropriate service

dual students who have particular learning needs;
S or resources to meet exceptional learning needs.

Provides ample,
appropriate adaptations for
students with special
learning needs; actively
seeks services and
resources to meet
individual learning needs.

Makes appropriate
provisions for students
who have special learning
needs; identifies when and
how to access services
and resources to meet
learning needs.

Occasionally varies
methods, materials and
time to meet special
learning differences;
generally identifies when
and how to access special
services for students.

Usually teaches in a
group-directed way with
little or no variations in
time and circumstances for
learning; has little
knowledge of services for
special needs students.

D. The teacher uses cultural diversity and individual student experiences to enrich instruction; brings
multiple perspectives to the discussion of subject matter.

Values and celebrates
cultural diversity; uses the
community, student
experiences and families
to provide culturally rich
experiences for students.

Uses cultural diversity and
individual student
experiences to bring
multiple perspectives to
the curriculum.

Uses a limited number of
individual student
experiences to bring some
perspectives to the
curriculum.

Ignores opportunities to
bring multiple cultural
perspectives to the
curriculum.




STANDARD #4 - INSTRUCTIONAL STRATEGIES
The teacher examines, applies, adapts, and evaluates a variety of instructional
strategies to encourage students’ development of critical thinking, problem
solving, and performance skKills.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher uses a variety of instructional strategies, including current technology, that allow students to:
1) explore concepts and develop an in-depth understanding of content; 2) engage in active learning, creative

and critical thinking, problem solving, conceptual understanding and performance.

Critically examines
teaching strategies in
selecting those that
promote active
engagement, the use of
computer technology,
creative and critical
thinking, problem solving,
and performance skills.

Uses a variety of teaching
strategies that allow
students to utilize
computer technology,
engage in active, hands-
on, learning experiences,
critical thinking, problem
solving and performance
skills.

Mixes instructional
approaches and designs
some activities that allow
students to utilize
computer technology,
engage in active hands-on,
learning experiences,
critical thinking, problem
solving and performance
skills.

Usually relies on one or
two approaches; students
are largely passive
recipients of information.

B. The teacher chooses alternative teaching strategies and materials to achieve different instructional
purposes and to meet student needs; constantly monitors and adjusts strategies in response to feedback.

Evaluates and chooses
alternative teaching
strategies and materials to
achieve different
instructional purposes and
to meet student needs;
constantly monitors and
adjusts strategies in
response to feedback.

Chooses teaching
strategies and materials
appropriate to objectives
and student needs; usually
monitors and adjusts
strategies in response to
feedback.

Increasingly matches
strategies with instructional
goals and student needs;
sometimes adjusts
strategies in response to
feedback.

Usually uses one favorite
style, strategy, and/or
standardized guide to
achieve instructional
purposes; fails to adjust
strategies based on
feedback.

C. The teacher uses arange of questioning techniques to promote different levels of understanding;
promotes students’ awareness of their own thought processes and how to use reflection to build new

understandings.

Utilizes Socratic and other
guestioning strategies to
promote higher levels of
thinking and reflection on
student thinking
processes.

Uses various questioning
techniques to promote
different levels of
understanding and
awareness of student
thinking processes.

Usually uses questions to
promote understanding
above the comprehension
level.

Questions are usually of
poor quality and fail to
promote thinking and
understanding above the
comprehension level.

D. The teacher varies the teacher’s role in the instructional process (e.g. instructor, facilitator, coach, and
audience) in relation to the content and purposes of instruction and the needs of students.

Consistently varies the
teacher’s role in the
instructional process in
relation to the content,
purposes of instruction and
the needs of the students.

Plays the roles of
instructor, facilitator,
coach, audience, etc., in
the instructional process in
relation to the content,
purposes of instruction and
needs of students.

Is inconsistent in varying
the role of the teacher in
the instructional process.

Predominately adheres to
the role of instructor in the
instructional process.




STANDARD #5 - LEARNING ENVIRONMENT

The teacher integrates a critical understanding of individual and group motivation
and behavior to create a positive learning environment with social interaction, active
engagement, and self-motivation.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher establishes a smoothly functioning learning community where students: 1) participate in
decision making and in setting clear expectations and standards of behavior; 2) assume responsibility for
themselves and one another; 3) work both independently and collaboratively; 4) engage in purposeful
learning activities; and 5) help create a positive classroom climate.

Consistently maintains a
positive classroom climate
by actively involving
students in decision-
making and standard-
setting; helping students
assume responsibility for
self and others;
encouraging independent
and collaborative work;
and engaging students in
purposeful work and
meaningful activities.

Works with students to
create a positive
classroom climate by
allowing students to
participate in decision-
making and standard-
setting; helping students
assume responsibility for
self and others;
encouraging independent
and collaborative work;
and engaging students in
purposeful work and
meaningful activities.

Inconsistently creates a
positive classroom climate;
students sometimes
participate in decision
making; students
sometimes engage in
collaborative work and
meaningful learning
activities.

Fails to maintain a positive
classroom climate where
collaboration and
meaningful learning can
take place.

B. The teacher helps students develop the motivation to achieve by, for example, relating lessons to their
interests, allowing students to have choices in their learning, and providing opportunities to students to
pursue problems that are meaningful to them; maximizes class time spent in learning.

Actively promotes
development of motivation
to achieve by involving
students in purposeful
activities and problem
solving situations that are
relevant and meaningful.

Provides opportunities for
development of motivation
to achieve by usually
involving students in
purposeful activities,
problem solving situations,
and relevant and
meaningful activities.

Inconsistently helps
students develop
motivation to achieve.

Makes little or no effort to
provide opportunities to
develop motivation to
achieve.

C. The teacher organizes and manages the resources of time, space, activities, and attention to provide
active and equitable engagement of students in productive tasks.

Maintains a smoothly
running classroom where
utilization of resources of
time, space, activities and
attention are maximized
and focus is on active
engagement of students in
productive tasks.

Organizes, allocates and
manages the resources of
time, space, activities, and
attention to promote active
engagement of students in
productive tasks; and
maximizes class time
spent in learning.

Seems able to organize
and manage resources of
time, space, activities and
attention; and attempts to
maximize class time spent
in learning.

Seems unable to organize
and manage resources of
time, space, activities and
attention; and wastes
valuable class time.

D. The teacher is responsive to student behavior and s

ensitive to students’ individ

strategies for managing behavior and referring serious misbehavior.

ual needs; uses effective

Responds to behavior in
highly effective and
sensitive manner to meet
students’ individual needs;
knows procedures for
referring serious
misbehavior.

Responds to behavior in
an effective and generally
sensitive manner to meet
students’ individual needs;
knows procedures for
referring serious
misbehavior.

Shows some ability to
respond in effective and
sensitive ways; generally
knows procedures for
referring students.

Responds to behavior in
ineffective and/or
insensitive ways; fails to
take responsibility for
understanding referral
procedures.




STANDARD #6 - COMMUNICATION

The teacher uses effective verbal, nonverbal, and media communication techniques
to cultivate inquiry, collaboration, and supportive interaction in the classroom.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher models a variety of effective communication strategies (models accurate and grammatically
correct language, restates ideas and draws connections, using visual, aural, and kinesthetic cues, etc.), and

being sensitive to nonverb

al cues given and received.

Uses spoken and written
language in an articulate,
clear, and grammatically
correct way; uses various
communication tools
(restating ideas,
guestioning, drawing
conclusions, etc.) to
promote effective
communication.

Uses spoken and written
language that is clear and
grammatically correct;
uses a variety of
communication tools.

Speaks in an audible tone,
makes few grammatical
errors in written and
spoken language; attempts
to use several
communication tools.

Speaks in an unclear or
inaudible voice; written
and spoken language
contain many grammatical
errors, few communication
tools are used.

B. The teacher supports and expands learner expression in speaking and writing, and uses media

communication tools, including audio-visual aids and computers, to enrich learnin

g opportunities.

Is creative in finding ways
for students to express
themselves in spoken and
written language; uses
media tools (audio-visual
aids, computers, etc.)
extensively to enrich
learning opportunities.

Provides opportunities for
student expression in
spoken and written
language; uses media
tools to enrich learning
opportunities.

Inconsistently provides
ways for students to
express themselves in
spoken and written
language; incorporates
some media tools.

Written and spoken
assignments for students
generally call for short
sentences or words. Little
opportunity is given for
students to express their
thinking utilizing media
tools.

C. The teacher asks a variety of levels of questions to stimulate discussion and critical thinking.

Skillfully engages students
in discussion, critical
thinking, listening, and
responding by asking a
variety of levels of high
quality questions.

Engages students in
discussion, critical
thinking, listening, and
responding by asking a
variety of levels of high
quality questions.

Involves few students in
discussions; most
questions call for lower
level thinking skills.

Attempts to engage
students in discussion with
little success.

D. The teacher demonstrat

es appropriate listening and

responding skills.

Actively involves students
in acquiring listening and
responding skills that
enhance interpersonal
communication.

Models listening and
responding skills that
enhance interpersonal
communication.

Inconsistently models
appropriate listening and
responding skills.

Frequently fails to model
appropriate listening and
responding skills.




STANDARD #7 - PLANNING

The teacher plans instruction based upon critical understanding of subject matter,
students, the community, and the West Virginia Content Standards and Objectives.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher creates and communicates short and long range plans based on curriculum standards and
the West Virginia Content Standards and Objectives that: 1) include a variety of teaching strategies and
accurate and useful learning materials; 2) engage students in the teaching and learning process; and 3)
incorporate reading strategies into the instructional process.

Creates excellent long and
short term plans based on
curriculum standards and
state CSOs, which
incorporate a variety of
strategies and materials,
actively involve students in
learning, and promote
reading skills.

Creates short and long-
range plans based on
curriculum standards and
state CSOs that include
appropriate strategies and
materials, actively involve
students, and promote
reading skills.

Creates short and long
range plans that
inconsistently integrate
state CSOs; involve
students in learning and
promote reading skills.

Fails to create short and
long range plans or plans
only minimally integrate
some CSOs; seldom
includes active learning or
reading activities.

B. The teacher uses student prior knowledge and theories of learning and teaching to plan relevant,

authentic experiences; communicates expected learning outcomes and performan

ce levels.

Uses student prior
knowledge and a thorough
knowledge of theories of
learning and teaching in
planning relevant,
authentic learning
experiences;
communicates expected
learning outcomes and
performance levels.

Uses student prior
knowledge to plan
relevant, authentic learning
experiences;
communicates expected
learning outcomes and
performance levels.

Inconsistently uses
awareness of student prior
knowledge to plan learning
experiences; usually
communicates learning
outcomes and
performance levels.

Shows little understanding
of how students learn; fails
to plan relevant and
authentic learning
experiences or
communicate
expectations.

C. The teacher demonstrat
related career information,

workplace skills and attitud

es when appropriate.

es the ability to integrate academic and vocational concepts and incorporate

Creates plans that
creatively and effectively
integrate academic and
vocational concepts;
actively involves students
in seeking career
information and developing
workplace skills and
attitudes as appropriate.

Devises plans that
integrate academic and
vocational concepts,
career information
workplace skills and
attitudes as appropriate.

Devises plans that
sometimes integrate
vocational concepts,
career information,
workplace skills and
attitudes as appropriate.

Fails to devise plans that
integrate academic and
vocational concepts,
career information,
workplace skills, and
attitudes as appropriate.

D. The teacher systematically adjusts plans to meet student needs and enhance learning.

Effectively monitors
student learning;
systematically and
creatively adjusts plans to
meet student needs and
enhance learning.

Monitors student learning
and adjusts plans to meet
student needs and
enhance learning.

Usually is aware of student
learning and can adjust
plans to meet student
needs and enhance
learning.

Shows little awareness of
need to adjust plans to
meet student needs and
enhance learning.




STANDARD #8 - ASSESSMENT

The teacher examines and applies formal and informal assessment strategies to
evaluate learners and to ensure continuous intellectual, social, and physical
development.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher uses a variety of assessment techniques (e.g., observation, portfolios of student work,
teacher-made tests, performance tasks, projects, student self-assessments, peer assessment, and
standardized tests) aligned with goals and objectives to measure student understanding, progress, and

performance.

Is creative in designing a
variety of assessment
techniques to measure
student understanding,
progress, and
performance; aligns
techniques with goals and
objectives.

Uses a variety of formal
and informal assessment
strategies to measure
student understanding,
progress and performance;
aligns techniques with
goals and objectives.

Usually uses assessment
techniques to measure
student understanding,
progress and performance;
usually aligns techniques
with goals and objectives.

Relies on pencil-paper
assessments of
understanding or fails to
assess performance; fails
to align techniques with
goals and objectives.

B. The teacher uses assessment strategies and results, including the results of the West Virginia Testing
Program, to diagnose student learning needs as a basis for designing instruction in order to enhance

student learning.

Actively utilizes results of
state testing program(s)
and a variety of classroom
assessments to design
and adjust instruction
based on student needs.

Uses state testing
programs and classroom
assessments to design
and adjust instruction
based on student needs.

Inconsistently uses
assessment results to
design and adjust
instruction based on
student needs.

Fails to use assessment
results to design and
adjust instruction based on
student needs.

C. The teacher evaluates the effect of class activities through observation of classroom interactions,

guestioning, and analysis of student work; modifies instruction based on assessm

ent results.

Continuously utilizes
observations, questioning,
and analysis of student
work to evaluate the
effectiveness of classroom
activities and creatively
modify instruction.

Utilizes observations,
questioning, and student
work to evaluate the
effectiveness of classroom
activities and make
adjustments to instruction.

Inconsistently uses
observations, questioning,
and student work to
evaluate the effectiveness
of classroom activities;
sometimes makes
adjustments to instruction.

Fails to use questioning,
observations, and student
work to evaluate the
effectiveness of classroom
activities; seldom adjusts
instruction.

D. The teacher maintains u

seful and accurate records of student work and perform

student progress, incorporating technology when appropriate.

ance and communicates

Designs and uses an
effective system for
maintaining accurate
records of student work
and performance;
communicates to the
student, parents and
school officials.

Maintains and
communicates accurate
records of student work,
performance, and
progress; usually
communicates student
progress.

Inconsistently maintains
accurate records of
student work, performance
and progress; sometimes
communicates student
progress.

Fails to maintain and
communicate accurate
records of student work,
performance and progress.




STANDARD #9 - REFLECTIVE TEACHING/PROFESSIONAL
GROWTH

The teacher is a reflective practitioner who evaluates the effects of his or her choices
and actions on others and seeks opportunities to grow professionally.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher uses classr

bases for reflection on teaching and learning and for revising practice.

oom observation, information about students, as well as theories and research as

Makes a thoughtful and
accurate assessment of a
lesson'’s effectiveness and
the extent to which it
achieved its goals, using
specific classroom
observation, information
about students and
research as a basis for
reflection and revision.

Makes an accurate
assessment of a lesson’s
effectiveness and the
extent to which it achieved
its goals and can cite
general references to
support the judgment

Has a generally accurate
impression of a lesson’s
effectiveness and the
extent to which
instructional goals were
met.

Fails to examine teaching;
misjudges whether lessons
were effective or achieved
their goals.

B. The teacher seeks out p
resources to support his/h

rofessional literature, colleagues, and other resources including technology
er own professional development as a learner and a teacher.

Consistently utilizes
professional literature,
colleagues, and other
resources in his/her
development as a learner
and teacher.

Seeks out professional
literature, colleagues, or
other resources to support
professional development
as a learner and teacher.

Uses some resources to
support professional
development.

Engages in little or no
professional development
activities to enhance
learning and teaching.

C. The teacher draws upon professional colleagues within the school and other professional arenas as

supports for reflection, problem-solving and new ideas.

Works actively and
cooperatively with
colleagues and other
professionals to enhance
reflection, problem- solving
and new ideas beyond the
classroom setting.

Utilizes colleagues within
the school as supports for
reflection, problem-solving
and new ideas.

Occasionally seeks out
colleagues within the
school as supports for
reflection, problem-solving
and new ideas.

Fails to work with
colleagues or other
professionals to support
reflection and problem-
solving.

D. The teacher exhibits professionalism (e.g., attendance, dress, confidentiality and ethical and legal

behavior).

Behaves as an exemplary
professional (ethical and
legal behavior, attendance,
dress, etc.).

Exhibits professionalism
(ethical and legal behavior,
attendance, dress, etc.).

Is inconsistent in
professional behavior in
regard to ethical and legal
behavior, attendance,
dress, etc.

Behaves in an
unprofessional manner in
regard to ethical and legal
behavior, attendance,
dress, etc.




STANDARD #10 - PROFESSIONAL RELATIONSHIPS

The teacher fosters relationships with school colleagues, parents, and agencies in
the larger community to support students’ learning and wellbeing.

DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

A. The teacher collaborates with parents, counselors, and other professionals in the school and community
to understand students’ lives outside school, promote student learning, solve problems and make decisions

to ensure student success.

Actively fosters
relationships with school
colleagues, parents and
community agencies to
understand students, solve
problems and make
decisions that promote
student success.

Collaborates with school
colleagues, parents and
community agencies to
understand students, solve
problems and make
decisions that promote
student success

Sometimes cooperates
with school colleagues,
parents and community
agencies to understand
students, solve problems
and make decisions that
promote student success.

Is unaware of the need or
fails to cooperate with
school and community
members and agencies.

B. The teacher takes a proactive stance regarding promotion of student wellbeing,

and making the school a safe and productive learning environment.

prevention of violence

Creates opportunities to
promote student wellbeing,
prevent school violence
and make the school
environment safe and
productive.

Participates in
opportunities to promote
student wellbeing, prevent
violence, and make the
school environment safe
and productive.

Sometimes participates in
opportunities to promote
student wellbeing, prevent
violence, and make the
school environment safe
and productive.

Fails to recognize or
participate in opportunities
to promote student
wellbeing, prevent
violence, and make the
school environment safe
and productive.

C. The teacher identifies and uses community resources to enhance student learni
to explore career opportunities.

opportunities for students

ng and provide

Creatively integrates
community resources into
the instructional program
to enhance student
learning and provide
opportunities for students
to explore career
opportunities.

Utilizes community
resources to enhance
student learning and
provide opportunities for
students to explore career
opportunities.

Finds and utilizes some
resources that enhance
student learning and
provide opportunities for
students to explore career
opportunities.

Is unaware of or fails to
utilize community
resources to enhance
student learning and
provide opportunities for
students to explore career
opportunities.

D. The teacher is sensitive

and responsive to clues of distress among students; ac
students, investigating situations, and seeking outside help to remedy problems if

ts as an advocate for
needed and appropriate.

Is sensitive to clues of
distress among students;
actively advocates for
students by fostering
investigation of situations
and seeking school, family,
or community help as
appropriate.

Notices clues of distress
among students; serves as
an advocate for students,
fostering investigation of
situations and seeking
outside help when
appropriate.

Inconsistently notices
clues of distress;
sometimes serves as an
advocate for students and
seeks outside help when
appropriate.

Is unaware of clues of
distress among students or
fails to act in their behalf
by investigating and
seeking help.






