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INTRODUCTION

The English department continued its foundational assessment activity—the senior exit portfolio compiled as part of our capstone experience.  Our assessment activities continued to focus on areas that lend themselves to specific definition and specific measurement.  In previous years, we have refined our goals for majors, have refined our process of undergraduate program assessment, and have made subsequent changes in our curriculum.

UNDERGRADUATE COMPONENT

I.  Assessment Activities 

Specific assessment activities were conducted for our capstone experience.

A. Program Goals:  See Attachment , “Goals of Studies in English for Graduating English Majors.”  These goals have been refined based on our discussions of program goals and assessment outcomes of our capstone experience.  In summary, the goals include the abilities to examine a text from multiple cultural, critical, and contextual perspectives and use modern research tools with the ability to evaluate critically the use of sources.

B.  Learning Outcomes/Data Collection:  Specific assessment data were collected for the capstone experience (see the attachment, “English Major Assessment Report, 2004-05.”).  Learning outcomes for the capstone experience match those goals in the Attachment, “Goals of Studies in English for Graduating English Majors.”  Students in all strands (Literature, Writing, and Education) submit portfolios that demonstrate knowledge of at least three genres, six literary periods, and three cultures in addition to American and British literatures, and of at least three literary critical theories, in addition to New Critical explication.  Assessment descriptors, developed from those goals, are also attached.

C. Results:  See the attachment, “English Major Assessment Report, 2004-05.”  Level 4 portfolios demonstrate outstanding strengths in all areas;  level 1 portfolios would seriously lack any demonstration of mastery of knowledge or abilities.
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II.  BOT Initiative 3 Compliance:  National data to establish a benchmark for performance do not exist for the Liberal Arts English major strands.  Our department has studied assessment procedures from English departments at other universities.  We have also worked hard to devise and revise our departmental goals and desired outcomes consistent with norms for knowledge and skills at other institutions and that are designed to prepare our students for the worlds of work and continued education.  We are currently focusing our assessment efforts on areas that lend themselves to specific definition and measurement.

III.    Plans:  Find more ways to include assessment throughout the program.  We have implemented our plan to revise the English major curriculum to move majors more quickly into 400-level courses and out of the more generalized 300-level general education literature courses;  Fall 03 was the first semester of implementing this change.   We will need to track and evaluate the impact of this curriculum change once enough time has passed to gather reliable patterns of data.
IV.  Assistance Needed:  Feedback and continued support from the UAC are needed, and of course, time and effort as well.  Because we cannot look to ready-made tests or instruments, it’s necessary for us to develop methods from scratch, or to research other programs and institutions to find other good ideas and to avoid re-inventing the wheel.  This particular aspect is especially resource-intensive, given the nature of English studies.  Obviously, such activity is essential for growth and meeting our mission;  however, it requires much prioritizing and proportioning of already limited resources.  As assessment activities continue to play more of a role in department activities, more and more time from faculty is demanded, and from where this time will come I am not certain.
V.  What has the department learned?  We still question if the portfolio method of assessment best serves all our majors.  The English Education majors seem best served by the portfolio system;  English Literature majors may be better served by a thesis-type capstone and assessment activity.  English Writing majors continue at a disadvantage in our assessment process (and capstone)—they seem least prepared to meet our general English major requirements (in terms of literature exposure and literary theory);  talks are underway to prepare separate assessment criteria for this major strand.  Importantly, I have just learned that the assessment scoring feeds back into the students’ grades for their capstone course—a circumstance that should never have happened and is being remedied immediately.
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I.  Assessment Activities:  


A.  Program Goals:  The primary goals of the English MA program are to increase the student’s knowledge of English and American Literature, to prepare students for more specialized courses of study at other graduate and professional schools, and to assure that the writing and literary analysis skills of students meet minimum professional standards.  A five-hour comprehensive examination is given at or near the end of the candidate’s course work.  A minimum overall GPA of 3.0 is required for graduation.  Students also have a thesis option in addition to the exam.

B.  Learning Outcomes/Data Collection:  Eighteen five-hour comprehensive program exams were administered during 2004-05.  


C.  Results:  Five MA students received scores of Excellent; twelve received scores of Pass; one student received Unsatisfactory.  Further, eight students submitted and had approved MA theses.
II.  Plans:  We have begun work on a set rotation of graduate-level courses so students can better plan their course of study, while still allowing the possibility of special topics courses at that level.  We continue to examine the present graduate offerings and update/revise them if needed, and to evaluate the comprehensive exam in terms of its usefulness as an assessment tool and consider additional options, if needed.  We will continue to revise the draft set of MA Goals (attached) and assessment rubric for the comprehensive exam (attached), and work on ways to better mesh the two for use as an assessment instrument.
III.  What has the department learned?  We continue to use the comprehensive examination as the MA assessment tool.  It may be possible to better relate the MA Goals to the assessment rubric for the comprehensive exam;  at present, the relationship is more implicit than explicit.  Doing so would yield a more effective and more obvious manner of program assessment at the MA level.  I note that the MA Goals actually seem better suited to assessing the MA thesis, which might also be a clue as to how to proceed in shaping the MA program assessment.
