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Deans, please indicate your recommendation and submit the rationale.

Program Review: MA in English
Recommendation: Continuation at Current Level

Rationale:

For many years the Department of English has provided a Master of Arts degree with

areas of specialization including Composition and Rhetoric, Creative Writing, and

Language and Linguistics. As this report illustrates, there are a number of matters that

the department will need to address. The first is developing an appropriate method of

student assessment that meets the Universityo
second is the allocation of resources to the department to allow it to meet its obligations

to its students and afford its faculty greater flexibility to apportion their efforts among

teaching, scholarship, and service. As the report implies, much of this work is currently

underway.

The most notable omission from the report is a clearly defined assessment plan.

Therefore, the Department must develop an assessment plan that meets the
Universityés expectations for such plans. Thi
University, as a state subsidized agency, must demonstrate that its academic programs

achieve their stated academic objectives. In essence, an assessment of the program

must be completed to meet the Universityos fi
provide timely and effective educational programs.

A viable method of assessment is an end state which occurs once the department has

examined its curriculum and clearly articulated the objectives for students progressing

through an area of specialization. According to the report, this review is underway. The
importanceof t hi s analysis is further necessitated
a program to assist students wishing to teach English as a foreign language. By

examining the student learning objectives for the individual areas and the corresponding

curricula, the department will be able to identify the methods of assessment that will

yield information necessary for program review and enhancement.

The report also illustrates a number of short comings that are the result of inadequate

resource support. Most notable are the inability to offer a sufficient number of 600-level

courses and the inability to grant faculty release time for directing thesis projects. An

addi tional problem is the departmentdés abilit
workload policy. Teaching literature and creative writing is a faculty-intensive process

that cannot easily be relieved with the use of technology. Some relief can be granted

the department by increasing the number of graduate teaching assistants (GTAs) for the

program. During their first year, GTAs can assist faculty with many of the tasks of

teaching, including grading of exams, conducting review sessions, and general tutoring,

thus allowing the faculty to focus on other activities. During their second year, GTAs can



teach one or more of the courses for the English composition sequence. As dean of the
college I will make the changes to resource allocation as necessary..

In summary, | recommend continuation at the current level. The department, with the
leadership of a new chair, is making progress on developing an assessment plan.
Providing additional GTAs will afford some relief to allow some in the department to
focus on developing a sensible assessment plan.

David J. Pittenger November 1, 2010
Signature of the Dean Date




Marshall University
Program Review

For purposes of program review, the academic year will begin in summer and end in spring.

Program: MA in English
College: College of Liberal Arts

Date of Last Review: 2004

I CONSISTENCY WITH UNIVERSITY MISSION

The Universityds mission in relation to gradu
instruction, research and public service in the interest of enhancing the intellectual,

professional, and personal growth of students , f acul ty, and staff. o Tt
English both shares in and contributes to thi
on training masterds candidates to teach thro

Pedagogy for teaching assistants, who then tutor in the Writing Center during the first
year of study and teach in the composition sequence in their second year, and through
collaboration with the National Writing Project site on our campus, many of our students
not only gain professional preparation but go on to help shape the teaching of writing in
the region and beyond. Many international students study in our program, particularly in
the area of linguistics; these students often find jobs teaching overseas or teaching non-
native speakers in this country. Therefore, we support the mission goals regarding a
culturally diverse student body and facultyd three of our current faculty are themselves
people who acquired English after a first language. Our deepest and most important
connections to the community grow out of our work with in-service public-school
teachers who take our graduate classes and often complete the program as part of their
ongoing professional development and credentialing.

I ACCREDITATION INFORMATIONGS N/A
I PROGRAM STATEMENT

ADEQUACY

Curriculum: According to the catalog description,
provide detailed consideration of authors, literary types, and periods of literary history,

as well as composition and rhetoric, English language history, and linguistics. Students

are expected to acquire a broad acquaintance with the range of English and American

literature and the English language; to acquire a basic knowledge of the terms and

methods of critical and cultural theory; and to become thoroughly familiar with the forms

of literature, critical standards, and the materials and methods of research in the field.

The program offers two options: non-thesis and thesis. Students selecting the non-



thesis option must take 36 hours of coursework; thesis students take 32 hours, in
addition to as many as six hours earned by writing the thesis. All students,
regardless of option, must pass a comprehensive assessment upon completion of
coursework.

Students must take ENG 6308 Materials and Methods of Research during the first
twelve hours of the program. In addition all students must take at least one course in
four discrete areas of specialization: literary areas of specialization include

Medieval, Renaissance and 17" Century, Restoration and 18™ Century, Romantic and
Victorian, 19"-Century American, Modern British, Modern American, Critical
Approaches to Literature, and Genre Study; other areas of specialization include
Composition and Rhetoric, Language and Linguistics, and Creative Writing.

In addition to choosing one course from four of these areas, non-thesis students must
also take three courses for an area not selected above. For thesis students, two
courses and the thesis must be from an area not selected above.

These requirements seem best suited to the stated goal of broad coverage in the study

of literature, including theories, terms, genres, literary history, materials and methods.

While the catalog descripti on dompositomemcht i on ot
rhetoric, Engl i sh | anguage history, and Il inguistics:
almost exclusively to literary study.

The requirement that exists for students to take classes in five areas creates problems
in scheduling in that the Department cannot offer enough 600-level seminars to provide
the required coverage, allow students some choice in their course of study, and give
graduates a coherent set of skills and knowledge with predictability. The result has been
that students met these requirements by enrolling in an excessive number of 500-level
classes. New regulations in the Graduate College will make the substitution of 500-level
courses for 600-level seminars no longer possible.

Recentl vy, Mar shall s program toshttor ain graduat
non-native speakers moved from the Adult and Technical Education program in the
Coll ege of Education and Human Services to CO

necessitates our developing an area of emphasis for these students that is narrower in
focus than the existing MA requirements. This new area of emphasis, currently in the
curricular process on campus, has raised curricular questions about the overall program
that the Department must address immediately.

In addition to the MA program, the Department offers three graduate-level certificate
programs: Applied Linguistics, Creative Writing, and Medieval and Renaissance
Studies. Those wishing to enroll as certificate-only students apply for admission as
Professional Development students.

The Applied Linguistics certificate (which does not meet requirements for teacher
licensure) consists of 15 hours of study (5 courses): ENG 615: Teaching English and



Applied Linguistics; ENG 622: Language Development; ENG 627: Text Analysis; ENG
633 Research Methods in Applied Linguistics; and ENG 638: Language, Text, and
Context. By choosing their courses carefully, MA students can also complete this (or
another certificate) while also completing MA requirements.

The certificate in Creative Writing requires a BA in a Humanities discipline, GRE scores,
and a writing sample of 5-10 pages for admission. Designed for writers wishing to
pursue advanced, individualized study and practice in one or more genres, the program
allows students to develop an appropriate course of study for their needs, in
consultation with creative writing faculty. Most courses in the certificate program qualify
f or t e a-celigcatisnGandrcantinuing professional education requirements. The
15-hour curriculum includes 5 courses chosen from these: ENG 508: Advanced
Expository Writing; ENG 544: Rendering the Landscape; ENG 558: Contemporary
Fiction: Form and Theory; ENG 585: Independent Study, ENG 591. Poetry Workshop;
ENG 592: Fiction Workshop; and ENG 593: Nonfiction Workshop. A capstone
requirement of 25 pages of original work is required. Nine hours of coursework in the
certificate program, with permission of the Chair, may be used in the MA program.

The Medieval and Renaissance Studies certificate program, housed in the English
Department, is interdisciplinary, drawing upon faculty and resources from five graduate
programs on campus. Students complete 15 hours (5 courses) of relevant coursework.

Six to nine of these hours must come from these courses: ENG 509 (Milton), 510
(Shakespeareds Comedies, Tragicomedies, an
(Shakespeareds Tragedies and Histories), 5
Literature: Poetry and Prose of the 16™ Century), 538 (17"-Century Literature:

Poetry and Prose), and 637 (Topics in British Literature), as appropriate. The

remaining 6 to 9 hours may be drawn from the following: HST 506 (Tudor and Stuart

England, 1450-1688), 521 (The Era of Renaissance and Reformation), 602 (Stuart

England, 1603-1714); ART 505 (Iconography of Mary), 514 (Art and Architecture of the

Italian Renaissance); 515 (Art of the Renaissance in Northern Europe), 519 (Spinning,
Dyeing, and Tapestry); MUS 650 (Music of the Middle Ages), 651 (Music of the

Renaissance); and advanced Latin.

d
36

Faculty: During the period under review, the Department recruited and hired new
tenure-eligible colleagues in composition and rhetoric and linguistics and asked these
colleagues to develop graduate-level courses for our students. In the area of
composition and rhetoric, the faculty began to play a crucial role in the training and
mentoring of graduate students who tutor in the Writing Center and teach in the
composition sequence for first-year students. As part of the professional development of
our students in composition and rhetoric and linguistics, the faculty have done an
outstanding job of encouraging presentations of research at professional conferences
for the students with whom they are working. By involving students in their own
research interests and sponsoring research projects developed by the students in these
areas, our faculty provide significant and necessary professional opportunities for MA
graduates who plan to go on for doctoral level work and/or enter teaching on a two-year

R



or four-year college campus. The opening of these areas of study for our students has
greatly increased their chances of being employed after their MA is completed.

Faculty also work extensively with students on thesis and comprehensive exam

committees, most of which work carries no reassigned time* but is, rather, added to

their already challenging four-course teaching load. At most universities with graduate

programs in English, graduate faculty have a reduced teaching load in order to do this

one-on-one teachingfor t hesi s and exam students. Thus, t
to be commended for providing this crucial educational experience for our students

without reduction in their other responsibilities. Many faculty serve on multiple MA

committeesd thesisand/orexamd each ter m. Students often fino
experiences the most meaningful part of their programs.

During the period under review, English faculty were incredibly productive in all areas of
their multi-faceted job responsibilities. For example, in the area of scholarship and
creative work, the numbers reveal numerous significant accomplishments:
1 6 books published
9 51 articles or creative works published
1 124 presentations or readings at professional conferences and community
venues
1 4 residency fellowships awarded
1 4 editorships of scholarly journals
T Schol arsdé Prize at Eu Bladksritékse White/Puldishengg o s i um
by John Young
1 Nominations for Best American Short Stories and the Pushcart Prize (Anthony
Viola)
1 Selection for a National Endowment for the Humanities Summer Seminar (John
Young)
Faculty in English also won major University and College teaching awards (Kateryna
Schray) and a major University Service Award (Shirley Lumpkin).

Students: In order to enter the program, students must meet the following standards:
1 Undergraduate Grade Point Average (GPA) of 3.0 or higher on a 4.0 scale
1 Submit official Graduate Record Exam (GRE) scores
91 Credit for 6 hours in a single foreign language or demonstrated reading ability

to Departmentdés satisfaction
1 Minimum of 15 credit hours in literary or language study or related coursework.

In addition to these requirements, all applicants must submit a statement of interest (1-
2 pages); an 8-12 page scholarly or creative writing sample; and two letters of
recommendation (preferably from professors who taught them in their undergraduate

! policy does provide for 3 hours (1 course) reassigned time for researdtirafténg three thesis projects. Many
faculty have not been able to avail themselves of this time, however, due to curricular needs and staffing problems
within the curriculum of the undergraduate program and the composition sequence.



career). See Appendix Il for detailed data on undergraduate GPAs for admitted
students during the period under review.

Data for exit abilities of students who complete the program can be found in Appendix
V.

Resources

Financial: During the period under review, institutional funding for graduate teaching
assistants increased from $54,000 in 2005-06 to $72,000 in 2006-07 and continued at
that rate in 2007-08 and 2008-09. (Information on this funding for 2004-05 is not
available to us at this time.)? This financial increase of 33 percent represents an
increase in the number of graduate students funded by the Department from nine to
twelve. In addition to staffing the Writing Center, these students also taught 66 sections
in the composition sequence (see Appendix Ila), thus generating approximately
$396,000 in tuition revenue®>. The Universityos invesscayent i n
soundd were the program terminated, the revenue produced by these funded students
would disappear.

The program also benefits from generous funding from the Marian Alexander Blake and

Merrill Clifford Blake Scholarship in Confederate Literature, which provides a tuition

waiver and a stipend averaging $5000 per academic year for an MA student interested

in pursuing research related to the document s
Collection. In addition, the Maier Writing Awards also generously offer financial

recognition for outstanding critical and creative writing by students in the MA program.

During the period under review, faculty taught 154 courses at the 500-level, 60
seminars at the 600-level, and directed 15 independent study or readings projects as
well as supervised 74 thesis students. The normal scheduling pattern for graduate-level
faculty during the period under review devoted 50 percent of their teaching (2 courses)
to courses for majors and graduate students. Averaging 25 such faculty during this
period, the Department offered roughly 500 classes beyond the composition sequence,;
thus, approximately 22 percent of the total teaching load of each graduate faculty
member was actually at the graduate level. These calculations do not include direction
of or reading on thesis projects, independent studies, or directing or serving on
comprehensive exam committees. Because this work does not count toward the
facultyds teachi ng -toorsedvorkloadon which theseocalculatibpnis e f our
are based.

These rough data suggest, though, that approximately 22 percent of each graduate
facultyds salary is devoted to the MA program

2 The graduate teaching asaists also receive a tuition waiver, but data on the exact cost of these waivers during the
period under review is not available. The currerdtate waiver is $2300 per student per semester, bringing the total
for the academic year $4600 per student.

3 Tuition waivers would have to be subtracted from this figure before a precise assessment of revenue generated
could be made. Based on 12 assistantships funded wsthtmtuition waivers at current rates, however, we can
estimate $115,000 as that cost, mgkevenue generated in excess of cost for the period under review roughly
$281,000, or an average of more than $56,000 per academic year.
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If the MA in English were terminated, the most immediate loss would be teaching
assistants who staff the Writing Center as tutors and sections in the high-demand
composition sequence while they complete their studies. Without these teaching
assistants, faculty would have to be moved from teaching in the major and/or general
education courses other than composition to staffing composition sections formerly
covered by TAs. Such a shift in human resources would undermine most aspects of our
programs. In addition, public-school teachers would find it more difficult to continue their
professional development as students in our graduate classes, meaning that ending the
MA program would eventually harm the quality of language arts instruction in the region.
The resulting de-emphasis of research in the disciplined because of the absence of
graduate-level teachingd would gradually undermine the undergraduate curriculum and
faculty morale and professional development. Our role in attracting international
students to our linguistics classes would also be greatly diminished, undercutting the
mission of the institution regarding diversity and globalization.

Facilities: With only one seminar room in the space devoted to English programs in
Corbly Hall, we cannot schedule the number of classes each semester that need the
seminar-style classroom for the pedagogy and collaborative learning that defines
graduate education in our discipline. In addition, the graduate teaching assistants are
placed three to very, very small offices, sharing a single computer. This space situation
makes confidential conferences with students impossible; learning to conduct effective
student conferences is essential to training composition instructors. In addition, student
privacy is an obligation we have to all our students.

Assessment Information

As Appendix V reveals, the program did not have a formal assessment system in place
during the period under review. While all students who receive the MA in English must
pass a comprehensive exam, composed of essay questions on three discrete areas of
their course of study, no compilation of the data on student performance for the period
in question exists. There is also no control mechanism in place to ensure that the exam
is consistent in terms of assessment expectations brought to the task by individual
faculty serving on committees. Nor does the pre-exam preparation for individual
students conform to a standardized plan for level of faculty-student interaction, level of
detail about the exam content, etc.

Other Learning and Service Activities

Students who are teaching assistants in the Department receive training in ENG 640
(required for them) to prepare them to tutor in the Writing Center and to teach in the
composition sequence. Through those assigned responsibilities attached to their
assistantship funding, these students are evaluated by the Director of the Writing Center
and the Coordinator of Composition through observations in the tutorial and/or teaching
settings. These observations are documented in formal reports by the observer and
placed in the studentsd fil es. However,
from these documents.

no
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Plans for Program Improvement
Three major areas for improvement are obvious based on the information in this
document:
9 curricular revision;
1 development and implementation of a valid assessment plan for the program;
and
1 development and implementation of a valid plan for tracking graduates, assisting
more actively in career preparation, and involving the community in planning and
program development through an Advisory Board.

The curriculum revision has already begun, in that the Graduate Program Committee
approved a two-year course rotation for 600-level seminars in Fall 2010. This important
first step toward course offerings that students can count on as they develop their plans
of study will also help us as we build an assessment plan based on content that the
students will actually be able to study.

This initial step toward curricular improvementwi | | be enhanced by the
newly implemented Academic Master Plan. By Spring 2011, we will have the 500-level

course offerings (with staffing assigned) also laid out for our MA students, and in by Fall

2011 a full four-year version of this plan will be available, with annual updates

thereafter. Thus, for the first time, an entering MA student will be able to work with her

or his advisor to chart the entire plan of study for the degree when the student enters

the program.

Such clarity will help not only the students and faculty to plan but will, again, make the
development of a valid assessment plan much easier.

Beyond these changes already underway, we need to reduce the number of 600-level
courses currently i n t he enctaughedurogthe péribdarsder t h at
review, for example, should be deleted or subsumed under more general headings. As

the enrollment figures in Appendix VI indicate, students during the review period

responded in significant numbers to special topics and other courses defined by their

content outside the regular curriculum (ENG 580-85, 610, and 650-53). This trend

suggests that the regular curriculum should perhaps include more of what the special

topics courses include in order best to serve students and maximize faculty resources

for teaching at the graduate level.

Finally, the curriculum must be reconsidered given the addition of the separate
linguistics area of emphasis. How to balance faculty resources and course offerings in
order to meet our obligations to both student populationsd those pursuing the current
MA program with linguistics as an exam and/or thesis area and those who will enroll in
the new linguistics area of emphasisd while also maintaining our obligations to the
major, general education, and the composition sequence will be a challenge, which
must be addressed immediately.
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The assessment plan that is crucial to planning and growth as well as to decision-
making on a smaller scale in terms of scheduling, faculty teaching assignments, and
design of learning outcomes for individual course offerings on an ongoing basis must
grow quickly out of the evolving curricular changes already underway and necessitated
by enrollment and other data presented in this report. The Graduate Program
Committee will develop an appropriate assessment plan as it works on the steps in its
curricular revision. This plan should be ready to present to the Department during
Spring 2011 and implemented in Fall 2011.

The proposed but never adopted learning outcomes presented in Appendix V need to
be considered in relation to the learning outcomes for the BA program to ensure that the
distinction between the two programs in terms of expectations for student learning (both
knowledge and abilities) is clear in the documents for each program. In addition, syllabi
for individual courses need to indicate how those courses address the program learning
goals for students. Finally, the comprehensive exam and/or whatever new or additional
program assessment measures the faculty develop need to grow out of the learning
outcomes and be clearly in dialogue with them for each student and all students exiting
the program.

Revised program assessment tools should be in place in time for end-of-term
assessment in Fall 2011.

Work should begin immediately (Spring 2011) on building an Advisory Committee with
representatives from the community, alumni, and current MA students. In addition, we
must collect from the institution all data pertinent to graduates of the MA program and
build a database that will allow us to contact them, gather information from them, and
make them a viable resource for the program and its graduates in the future. This work
needs to be completed no later than January 2012.

Graduate and Employer Satisfaction: No data on these subjects available for period

under review. See above for timeline by which we will begin to collect this information
and to use it in planning.

Responses to annual assessment reports for period under review:
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WA\ UNIVERSITY,
Office of Assessment &rogram Review
April 5, 2009
Dr. Donna Spindel, Interim Chair
English
COLA
Dear Donna:

The Graduate Council and | have completed our evaluation of the MA in
Englishdés assessment of student | earning. Th
and suggestions for improvement. Although the scoring rubric we used to evaluate
assessment reports is attached, | will not include numerical ratings in this letter. The
reason for this is that we used the attached rubric for the first time this year and, as you
will see, it has changed considerably from the ones used in previous years. It raises the
bar for what is considered excellent assessment considerably and, since it was not
shared with programs before this assegvement ¢
programs a formal rating this year. However, | ask that you use it for formative
purposes to help improve your assessment plan. We also would appreciate your
comments concerning this new rubric.

Although your report gives a lot of nice detail about Assessment Day activities
and results, and shows that you are using these results to make changes in how
assessment is done in the MA in English program, there are elements that are not

included in this report. The primary element missingisyourprogr amés student | ea¢
objectives/ out comes. You | ist your programos
department will do, i.e. fnHAprepare students fo
knowl edgeééé, 0 etc. Pl ease s peaowhentheywhat st ud

complete the MA in English. For example, you might want them to be able to compare
and contrast various literary genres, analyze the development of writing style through
several time periods, etc. Then, you need to identify appropriate assessment measures
for each outcome. You should have more than one assessment measure for each
learning objective/outcome and measures should be complementary and integrated
throughout the two-year curriculum.

| recommend that you use more than the comprehensive exam to assess student
learning. Using analytic assessment rubrics (as was done with the BA assessment
report) also will allow you to identify specific strengths and weaknesses in your
students6 | earning. Al so, thereryyewm. Weo need t
recommend that you assess outcomes on a four-year cycle, with % of your outcomes
assessed each year.
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Please see the attached rubric and letter to Deans, Chairs, and Faculty detailing
general suggestions for an effective assessment program. If you have questions or
concerns, please let me know.

Sincerely,
Mary E. Reynolds

Mary E. Reynolds
Director of Academic Assessment
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[ MARSHALL
UNIVERSITY.

www.marshall.edu

Office of Assessment & Program Review

April 1, 2008

Dr. David Hatfield, Chair
English
COLA

Dear David,

The Graduate Council and | have completed our evaluation of the annual program assessment
report for the MA in English. This letter will provide feedback in the following manner. First, | will
comment generally on each section of your report. Second, | will rate the following areas of the report
on a four point scale (0 - 3, with 3 being the highest rating): student learning outcomes, assessment
measures, and the feedback loop. Although | considered feedback from committee members, | made
the final decision on ratings for all reports submitted. Third, | will offer suggestions for your
consideration as you plan your assessment for the 2008-2009 academic year. Fourth, | will include my

evaluation using the Primary Traits Analysis rubric and will include reviewers’ comments for your
information.

General Comments

Your program goals are appropriate. Your student learning outcomes are divided into two
major categories, knowledge and abilities. In the knowledge category, | suggest that you write the
outcomes by specifying how students will demonstrate this knowledge. I know they do this on the
comprehensive exam, but what does the exam ask them to do? Will they analyze a major area of
literary and writing study, compare and contrast several literary periods?

I'appreciate the amount of self-study in which you have engaged during the past year regarding
your assessment program. Although | agree that the comprehensive exam is an essential element of
most graduate programs and can give the program important program level assessment data, its major
purpose is to assess individual students. For program assessment, it is preferable to have multiple
measures integrated throughout the curriculum. Can specific exam questions, other types of papers and
presentations given throughout the curriculum be included in analysis of student learning outcomes?

Also, when analyzing the outcomes of assessment measures, it is helpful to do an in-depth
analysis by reporting the mean score (across students) on each area of the scoring rubrics used. This
helps you to identify students’ relative strengths and weaknesses, which will help to inform curricular
change. For example, if term papers presentations are evaluated on a scale of 4 — 1, with 4 meaning
“outstanding,” 3 meaning “proficient,” 2 meaning “acceptable,” and 1 meaning “not acceptable,” you
will be able to determine the mean class performance on each area of the rubric, e.g. completeness of
literature review, depth of analysis, etc. Benchmarks should indicate expected mean performance
across students. For the example above, you might expect different levels of performance at different
points in the program. Perhaps for classes early in the program, your benchmark for mean performance

WEARE..MARSHALL ..

One John Marshall Drive ® Huntington, West Virginia 25755-2003 ¢ Tel 304/696-2206 © Fax 304/696-2261
A State University of West Virginia * An Affirmative Action/Equal Opportunity Employer
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MA in English

across students might be 2.5 in all areas of the rubric, whereas by the time of program completion, it
might be at least a 3.

Ratings for Student Learning Outcomes, Assessment Measures, and the Feedback Loop

Student Learning Outcomes = 3. This rating was given because your student learning outcomes are
comprehensive, for the most part measurable, support Marshall’s educational goals, and span multiple
learning domains. | would suggest some of the rewording mentioned above, but I think you've done a
nice job of outlining the competencies your students should acquire in the graduate program in English.

Assessment Measures = 1. This rating was given because measures were identified and they relate to
student learning outcomes. To move to level 2, you need to develop more varied measures and,
although the emphasis should be on direct measures, you also should include some indirect measures.
Additionally, these measures should be integrated into the curriculum.

Feedback Loop = 2. This rating was given because you have done a great deal of analysis of your
program during this past year and are on your way to making improvements in the assessment of
student learning. Direct data from student learning also are given, but are too holistic in nature to
adequately inform curricular revisions.

Suggestions to Consider as you plan your assessment strategies for the 2008-2009 academic year

I recommend first identifying at least two direct (and one indirect) measures for each student
learning outcome. These measures should be integrated throughout the curriculum. The next step is to
develop scoring rubrics, which you may already have developed, for each measure. The next step is to
identify a workable assessment schedule. It s perfectly acceptable and encouraged to assess only a
portion of your student learning outcomes each year. So, you may choose to do an in-depth assessment
of one/third of your outcomes during year 1. If this is done using several assessment measures with
detailed rubrics, you will be able to collect detailed data regarding the outcomes. These data should
allow you to identify specific strengths and weaknesses regarding student learning (and hence, your
program). Changes to strengthen these areas of learning can be implemented the following year, while
Yyou assess two more outcomes. This will allow you to assess all outcomes on a three-four year rotation

and will give you sufficient time to allow curricular modifications to have an effect before the next
assessment.

I'appreciate the work you are doing to make your assessment stronger. If | can be of additional
help, please do not hesitate to contact me at 62987 or at reynoldm@marshall.edu.

Sincerely,

/7/%/%/
Mary E. Reynolds
Interim Director of Assessment

C: Dr. Donna Spindel, Interim Dean, COLA



MARSHAILL
UNIVERSITY.

w.marshall.edu

Office of Academic Affairs

August 20. 2007

Dr. David Hatfield, Chair
Humanities

COLA

Campus

Dear David,

The Subcommittee on Assessment Reports completed its review of your annual
assessment report for the MA in English and I concur with their analysis.

The MA in English is performing at Level 1 in the area of Learning Objectives. This
suggests that learning objectives were identified and that they describe student behaviors. The
reviewers noted that your learning outcomes were student outcomes only (no program goals
were included).

The MA in English also is performing at Level 1 in Assessment Measures. This suggests
that measures were identified and that they relate to the learning objectives. However, they do
not include both direct and indirect measures of student learning, they are not multiple, and they
are not integrated into the curriculum. It appears that all assessment takes place at the end of the
student’s program, i.e. in the comprehensive assessment and the Master’s thesis.

Finally, the MA in English is performing at Level 1 in the area of the Feedback Loop.
This suggests that data are being collected, but are not being interpreted or used. For example, if
some students are not successfully completing the comprehensive assessment, what steps might
be taken to refine the curriculum or offer remedial instruction (rather than just examining the
grading rubric)?

The new Director of Assessment, Dr. Mary Beth Reynolds. would be happy to assist your
program in improving its assessment efforts. She can be reached at 6-2987 or through email at
reynoldm/@marshall.edu.

Associate Vice President for Academic Affairs

(& Dr. Donna Spindel, Interim Dean, COLA

WEARE..MARSHALL .

Old Main 110 * One John Marshall Drive ¢ Huntington, West Virginia 25755 © Tel 304/696-6690 ¢ Fax 304/696-6612

A Stare Universicy of West Virginia  An Affirmative Action/Equal Opportunity Employer
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MARSHALL

Office of Program Review and Assessment
Academic Affairs

Marshall University

Huntington, WV 25755-2003

To: David Hatfield, Chair, Department of English /
From: Bob Edmunds, Coordinator for Program Review and Assessmen /
Date:  July 13, 2006

Yearly Assessment Report for: MA English

Thank you for submitting the Yearly Assessment Report for the program. Please use the information in this report
to guide your assessment activities during AY 2006-2007

The Yearly Assessment Report for documenting A'Y 2005-2006 assessment activities is due by October 3, 2006. If
the program is scheduled for a program review during the 2006-7 academic year, the Program Review will suffice as
the documentation of assessment activities and no separate report will be due.

Reviewer summary of yearly assessment report:
What follows is a brief critique of the report you submitted for the academic year 2004-2005. In most cases the
report has been reviewed by members of the University Assessment Committee.

Yearly Assessment Report Critique

L. a. Program goals: The program goals were outlined.
b. Learning outcomes The learning outcomes were listed, but in the chart only one outcome
and data collection: was listed. The program is using the comprehensive examination as the

main assessment tool and provided data. It might be a good idea to look
at the comprehensive examination to determine other outcomes. If there
are multiple questions on the comprehensive, then multiple outcomes
may be established to measure those particular competencies.

c. Results: The program uses the data from the comprehensives. The program may
wish to revisit the manner in which the data are collected.
II. BOT Initiative #3: Not applicable to graduate programs.
III. Plans for current year: Investigate whether the rubric for evaluating the comprehensive
examination is the correct method/measuring instrument to use.
IV. Assistance needed: Continued support from UAC
V. Lessons learned: Revisit the rubrics.

Review of the Assessment Summary Chart “Marshall University: Assessment of Student Outcomes.”

This chart will help the program and the University Assessment Committee monitor a program’s patterns of
evidence. Please remember that a program does not have to assess every outcome every year; however, within a 3-4

year period of time all program objectives must be evaluated, results analyzed, and actions taken (feedback loop)
documented.

The unit presented an assessment summary chart. An outcome was listed for the graduate program. The unit is
encouraged to increase the number of outcomes to at least 4-6. Reassessment of the rubric would be helpful. The
rubric must be in line with the questions asked on the comprehensive examination.

Efficacy of Assessment:



Programs are evaluated in terms of the development of measurable learning outcomes, the use of viable assessment
measures, and the implementation of an effective feedback loop. The current report has been evaluated based on
these categories. This year the report shows program scores from 2000-2001 to the present.

Scores
Categories 2000- 2001- 2002- 2003- 2004
2001 2002 2003 2004 2005
I. Learning 0 0 0 3 2
Outcomes
II. Assessment 1 1 1 2 3
Measures
III. Feedback 1 0 1 2 3
Loop
Total Overall 2 1 2.7 7.67 8
Score:
Level of 1 1 1 3 3
Implementation
(efficacy of
assessment)
Score Ranges
A score of 0 indi ini activity in the category
A score of 1 indicates that a program is in the beginning stages
Score Ranges 0-3 ineach | of
of the three categories A score of 2 indi that a program is making progress toward
implk ing a viable program
A score of 3 indicates that a program is in the maturing stages of
its p
Levels of Implementation
Efficacy of Assessment
A total overall score Level 1: the program is in the beginning stages of its
between 0 and 3 indicates assessment of student academic achievement
A total overall score Level 2: the program is making progress toward
between 4 and 6 indicates implementing a viable ment program
A total overall score Level 3: the program is in the maturing stages of
between 7 and 9 indicates continuous improvement of student academic
achievement
Interpretation:

The unit has indicated the learning outcomes for the program. The unit uses the same outcomes for both the
undergraduate major as well as the graduate major. Is there an inherent problem in this? The unit uses the
comprehensive examination as its major assessment tool. The unit is addressing the relationship between the
comprehensive examination and the rubric as they do not appear to match appropriately.

Recommendations:

The unit should revisit the relationship between the comprehensive examination and the rubric. The program may
wish to revise the outcomes so that they more directly relate to the parameters of the comprehensive examination.

General Comments:

Thanks so much for continuing to aid Marshall in its ongoing assessment efforts.

Enclosures
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MARSHALL
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.marshall.edu

Office of Program Review & Assessment

To: David Hatfield, Chair, Department of English
From: Bob Edmunds, Coordinator for Program Review and Assessment |

Date:  July 29, 2005

Yearly Assessment Report for:

v

MA English

Thank you for submitting the Program Review Assessment Report. Please use the information in this
report to guide your assessment activities during AY 2005-2006.

The Yearly Assessment Report for documenting AY 2004-2005 assessment activities is due by October 3,
2005. If the program is scheduled for a program review during the 2005-6 academic year, the Program
Review will suffice as the documentation of assessment activities and no separate report will be due.

Reviewer summary of yearly assessment report:
‘What follows is a brief critique of the report you submitted for the academic year 2003-2004. In most
cases the report has been reviewed by 3 members of the University Assessment Committee.

Program Review Assessment Report Critique

I. Summarize the principal
elements of the departmental
assessment plan

The principal elements of the plan were summarized and analyzed.

II. Provide summary information
on the following elements:
Student Outcomes:

The student outcomes are being developed along the lines of the BA
program outcomes.

Assessment Tools or
approaches/Standards/Benchmarks
(BOT Initiative #3 if applicable)

The program is reassessing the use of the comprehensive examination
as the primary assessment tool. The thesis is the second assessment
tool used in the program. Graduate programs are do not have to
report on BOT #3

Results/Analysis

During the past 5 years, 56 students have taken the comprehensive
examination. Eventually all students completed the comprehensive
examination successfully. The program is continuing an evaluation
of the comprehensive process.

Action Taken

None at this time. The program is continuing to collect data.

IV. Provide information on how
assessment data is used to improve
program quality. Include at least 3
specific examples drawn from the
past 5 years.

Well stated.

V. Is there a chart which
identifies the program objectives/
appropriate assessment tools/
Standards/results/action taken

Yes:_XX__; No: ; Comments:
The chart was present. The chart was in draft format. The program is
now collecting data.

Review of the Assessment Summary Chart “Marshall University: Assessment of Student Qutcomes.”

This chart will help the program and the University Assessment Committee monitor a program’s patterns of
evidence. Please remember that a program does not have to assess every outcome every year; however,
within a 3-4 year period of time all program objectives must be evaluated, results analyzed, and actions

taken (feedback loop) documented.

One John Marshall Drive ® Huntington, West Virginia 25755-2003  Tel 304/696-2494 o Fax 304/696-6612
A State University of West Virginia  An Affirmative Action/Equal Opportunity Employer
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The Assessment Summary Chart is present. The chart is in draft format at this time as the
program has only recently revised the learning outcomes. A new assessment model is in the beginning
stages of development. Continue with this work and the results should begin to show up on the 2004-2005
yearly report.

Efficacy of Assessment:

As Marshal approaches its ten year self-study by the North Central Association’s Higher Learning
Commission, programs will be measured in terms of their efficacy of assessment. Programs are evaluated
in terms of the development of measurable learning outcomes, the use of viable assessment measures, and
the implementation of an effective feedback loop. The current report has been evaluated based on these
categories. This year the report shows program scores from 2000-2001 to the present.

Scores:
Categories Scores

2000- 2001- 2002- 2003-

2001 2002 2003 2004
I. Learning Qutcomes 0 0 1 3
II. Assessment Measures 1 1 1 2
III. Feedback Loop 1 0 1 2
Total Overall Score: 2 1 2.7 7.67
Level of Implementation 1 1 1 3
(efficacy of assessment)

Score Ranges

A score of 0 indicates mini activity in the category
A score of 1 indi that a program is in the beginning stages
Score Ranges 0-3 in each of
of the three categories A score of 2 indicates that a program is making progress toward
impl ing a viable program
A score of 3 indicates that a program is in the maturing stages of
its progr
Levels of Implementation
Efficacy of Assessment
A total overall score Level 1: the program is in the beginning stages of its
between 0 and 3 indicates nent of student academic achievement
A total overall score Level 2: the program is making progress toward
between 4 and 6 indicates implementing a viable assessment program
A total overall score Level 3: the program is in the maturing stages of
between 7 and 9 indicates continuous improvement of student academic
achievement
The goal is to have the majority of our programs in level 3 by May 2006.

Interpretation:

The program has made remarkable improvement in its assessment efforts during the year of
review. The program has adequately summarized its assessment efforts over the past five years and has
indicated changes to be made as more data become available.

Recommendations:

The program should continue to collect data and use the resulting analysis to improve its program.
In the next year or so, enough data should be collected to begin to see trends develop. Careful analysis will
result in the ability to continuously monitor student academic achievement.

General Comments:



It is imperative that programs maintain a record of their assessment activities and have this
information available for the NCA/HLC site committee if requested.

Thanks so much for continuing to aid Marshall in its ongoing assessment efforts.

Enclosures

22
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Previous Reviews: Previous reviews have recommended that the program continue at
the current level, asking for a viable assessment plan as the primary improvement
needed. This work has not been done, but a plan for accomplishing it is included in this
document. The Department has also made no progress toward developing an Advisory
Committee or connecting with alumni in an organized, effective way. Here too a timeline
is laid out for correcting these deficiencies.

Strengths/Weaknesses:

Strengths

Weaknesses

Productive, dedicated
faculty committed to
students & discipline
Motivated, enthusiastic
students

Professional training
provided to teaching
assistants for tutoring/
teaching careers
Cross-fertilization with
National Writing Project
teachers

Mentoring of students
who present their
research at professional
conferences

Generous investment of
faculty time to work with
students individually on
thesis projects and
exams

Strong informal ties
between faculty and
former students

1. Lack of effective
assessment tools
at program level

2. Lack of system for
maintaining contact
with graduates

3. Lack of Advisory
Board

4. Failure to provide
students with
information on
course offerings in
a timely and
coherent manner

5. Lack of reassigned
time for faculty
working as thesis
directors, readers,
and exam
committee
members

6. Lack of clear
distinctions
between outcomes
and expectations in
BA and MA
programs

7. Lack of
consistency and
rigor in admissions
process

Most of the weaknesses listed above are, in part, the result of limited human and
financial resources. For example, new social networking possibilities make developing
ongoing contact with alumni and other friends of the program much easier. But those
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possibilities require time, technical expertise, and funds to realize. Faculty have chosen
(rightly, I believe) to devote their time to individual students currently in the programd as
both teachers and professional mentors through the teaching-assistant program. That
has been and should remain the top priority. The necessary work to develop a viable
assessment plan and to rethink the curriculumd linked projects, inevitablyd requires a
significant portion of time for faculty to collaborate, research, and build these vital parts
of a successful program. These too require technical expertise in terms of building and
maintaining databases.

In the period under review, the faculty have not had the resources necessary to this
work. While this caveat does not eliminate or diminish the absolute necessity of the
work, the Department has found itself with an unsolvable crisis of competing demands.
One possible solution is to use the flexible workload policy to target those faculty with
the specific skills necessary to various stages of the processes we need to engage in to
do the work, defining their workload in the coming months according to the needs
revealed by this report. The needs are so great, however, that | am not sure the

flexible workload policy can provide all the human resources that will be required.

See also APl ans for Preogram | mprovemento

VIABILITY
Articulation Agreements: N/A

Off-Campus Classes: Classes in the program were offered on the main in campus in
Huntington during the period under review.

Online Courses: The MA program has not developed online classes at this time.
Service Courses: N/A
Program Course Enrollment: See Appendix VI for these data.

Program Enrollment: See Appendix VIl and Figure 1 for details. Total enrollment in the
program for the period under review averaged 49.4. The average number of new
students admitted each year during the review period was 14.

Enrollment Projections: During the next five years, the greatest increase in enroliment
is likely to come from the addition of an area of emphasis in Teaching English for
Speakers of Other Languages (a program formerly housed in the Adult and Technical
Education Department in the College of Education and Human Services). We anticipate
beginning the program in Fall 2011 with a cohort of ten to twelve students and to
increase the numbers gradually as interest and resources allow to annual cohorts of no
more than twenty-five students.

With additional funding for teaching assistants and a recruitment plan aimed at four-year
colleges within our region that do not offer an MA in English, we also hope to increase

abov
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the numbers gradually as interest and resources allow to annual cohorts of no
more than twenty-five students.

With additional funding for teaching assistants and a recruitment plan aimed at four-year
colleges within our region that do not offer an MA in English, we also hope to increase
the number of students in the literature and creative writing areas of the program as well
as to develop as area of emphasis in composition and rhetoric. While total enrollments
averaged 49.4 during the period under review, we anticipate the changes noted above
to bring that average closer to 60 or 65 by 2015.

Such growth would mean shifting the faculty teaching load to increase the percentage of
their teaching devoted to graduate students. In addition, the consequent increase in the
number of exam and thesis committees requiring graduate faculty members would
necessitate developing a formula for including these activities in the formal definition of
the teaching load.

NECESSITY
Advisory Committee: The program has no Advisory Committee at this time.

Graduates: During the period under review, the Department had no formal mechanism
for tracking data related to the job placement or doctoral study of its graduates. During
the period under review, approximately ten of the MA graduates spent some time
teaching as term, temporary, or part-time instructors in the Department, working both on
campus and at various off-campus sites, including MOVC and Teays Valley. The salary
for a term or temporary instructor for the academic year was $20,000 during the period
under review (raised to $31,000 in academic year 2010-11). Part-time faculty holding an
MA as their highest degree earn $1500 per class.

Job Placement: While most graduates of the program can find temporary or part-time
work, the Department has no organized plan to help them find more secure employment
in the private sector or to support their job search beyond writing letters of
recommendation. Many of our graduates do not want to leave the area, thus constricting
their employment opportunities. We also have no tracking system to document the
academic and subsequent employment success of those who go on to doctoral
programs.

RESOURCE DEVELOPMENT (If applicable)
Not applicable



Required/Elective Course Work in the Program

Degree Program: MA in English, COLA

Appendix |
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Person responsible for the report:

Jane Hill
Courses Required in Major (By Course Number Tot_al Elective Credit Required by the Major (By Elective . . Total
. Required : Related Fields Courses Required Related
and Title) G Course Number and Title) Hours
ours Hours
ENG 630: Materials and Methods of Research 4 ENG 502: Composition and Rhetoric for 32 for non- n/a
Teachers; ENG508: Advanced Expository thesis
ENG 681: Thesis (thesis option only) 1-6 Writing; ENG 509: Milton; ENG %0: option; 29
Shakespeareds Comedi e s| forthesis
Romances; HG 511: Chaucer; ENG12: option

S h a k e ssplisterieseardd Tragedies; ENG 513:
British Novel to 1800ENG 514: Nineteenth
Century British Novel; ENG B5: Victorian Poetry;
ENG 417: British Drama to 1642; ENG3:
American Literature to 1830; EN@3: American
Literature 183@L865; ENG 23: Ameican
Literature 18651914; ENG 24: Amertan
Literature afterl914; ENG 25: Southern Writers;
ENG 526: Appalachiariiterature and Theory; ENG
528: International Literature; ENG33: Twentieth
Century British and Irish Poetry; EN&34:
Twentieh Century American Poetry; ENG 535:
Modernism; ENG 36 Medieval British Lterature;
ENG 537: Tudor Literature: Poetry and Prose of tH
16" Century; ENG 88: 17" Century Literature:
Poetry and Pse; ENG 84: Rendering the
Landscape; ENG4®: Drama of the Restoration an
18" Century;ENG 547: British Romantic Poets;
ENG 555: literary Criticism; ENG 558:
Contemporary Fiction: Form & Theory; ENG 560:
Composition Theory |: An Introduction to the
Discipline; ENG 565: Restoration and"t8entury
British Poetry and Prose; ENG 566 Literacy Studi
ENG 567: Visual Rhetoric; ENG 57Btroduction
to Linguistics; ENG 576: Modern Grammar; ENG
578: Introduction to Sociolinguistics; ENG 588:
Special Topics; ENG 5888: Independent Study;
ENG 591: Creative Writing: Poetry Workshop; EN
592: Creative Writing: Fiction Workshop; ENG 59

Creative Writing: Nonfiction Workshop
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ENG 601: Folk and Popular Literature; ENG
610: Readings in British and American
Literature; ENG 611: Independent Readings;
ENG 615: Teaching English and Applied
Linguistics; ENG 620: 20™-Century Drama;
ENG 622: Language Development; ENG 624:
20™-Century British Novel; ENG 625: 20™-
Century American Novel; ENG 627: Text
Analysis; Eng 628: ZO‘h-Century African-
American Literature; ENG 631: Major American
Authors; ENG 632: Topics in American
Literature; ENG 633: Research Methods in
Applied Linguistics; ENG 635: Major Texts;
ENG 636: Selected British Writers; ENG 637:
Topics in British Literature; ENG 638: Language
and Context; ENG 640: Composition Pedagogy;
ENG 641: Advanced Composition Institute I;
ENG 642: Advanced Composition Institute II;
ENG 643: Electronic Writing Project; ENG 644:
Teacher Inquiry;* ENG 645: Research Methods
in Composition and Rhetoric; ENG 646:
Composition Theory II: Advanced Disciplinary
Theory; ENG 647: Teaching Writing in the Two-
Year College; ENG 648: Feminist Rhetorics;
ENG 650-53: Special Topics; ENG 660: Literary
Theory; ENG 661: Studies in Genre; ENG 685-
88: Independent Study; ENG 689: Internship

*ENG 641, 642, 643, and 644 limited tesarvice secondary teachers only.




Name: Roxanne Aftanas

Status (Check one): Full-time X Part-time Adjunct

Highest Degree Earned: PhD in Rhetoric

Conferred

by: Texas

Area of Specialization: Rhetoric

Professional Registration/Licensure

Years non-teaching experience

Years of employment other than Marshall
Years of employment at Marshall

Years of employment in higher education

Years in service at Marshall during this period of review

Appendix Il
Faculty Data Sheet

(Information for the period of this review)

Rank: Associate Professor

Date Degree Received: August 2005

Womands University

Agency:

5
5
5

Current MU Faculty: Yes X No___
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List courses you taught during the final two years of this review. If you participated in a team-taught course, indicate each of them
and what percentage of the course you taught. For each course include the year and semester taught (summer through spring),
course number, course title and enrollment. (Expand the table as necessary)

Year/Semester Alpha Des. & No. Title Enrollment
2009 Spring ENG 354 Scientific and Technical Writing 24
2009 Spring ENG 640 Composition Pedagogy 12
2009 Spring ENG 102 Sl Composition Il i Supplemental Instruction 24
2008 Fall ENG 101 Composition | (pilot) 24
2008 Fall ENG 467/567 Visual Rhetoric 15/10
2008 Fall ENG 610 Independent Study: Rhetoric of Popular Culture: Buffy the 3

Vampire Slayer
2008 Fall UNI 101 University 101 15
2008 Summer ENG 102 Composition Il (online) 24
2008 Summer ENG 102 Composition 1l (online) 24
2008 Spring ENG 302 Research-Based Composition 24
2008 Spring ENG 640 Composition Pedagogy 12
2008 Spring ENG 482/582 Special Topics: Foundational Texts Il for Composition and 15/10
Rhetoric
2008 Spring ENG 610 Independent Study: Feminist Rhetorics Meets Traditional 2
Rhetorics
2007 Fall ENG 101 Composition | (online for OCCHS) 8
2007 Fall ENG 302 Research-Based Composition 24
2007 Fall ENG 610 Special Topics: Feminist Rhetorics 15
2007 Fall ENG 483/583 Special Topics: Foundational Texts for Composition and 15/10
Rhetoric |
2007 Summer ENG 102 Composition Il (online) 24
2007 Summer ENG 102 Composition Il (online) 24

NOTE: Part-time adjunct faculty do not need to fill in the remainder of this document.

1) If your degree is not in your area of current assignment, please explain.
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(For each of the following sections, list only events during the period of this review and begin with the most recent
activities.)

2) Activities that have enhanced your teaching and or research.

3) Discipline-related books/papers published (provide a full citation).

AWhods Really a Cyberfeminist? WeAmen Wegrbi¥ebbiegaybékeministPractidRhet ori ¢ of Pro
Communities, Pedagogies, and Social Action. Kristine Blair, Radhika Gajjala, and Christine Tulley, eds. Hampton Press. With

Christa Downer, Morgan Gresham, and Sandi Reynolds. July 2008.

ASupport Choice, Support Peopl éAn oAre xArag UAedes.tdunée2805.0t he Study of Pro

4) Papers presented at state, regional, national, or international conferences.

AQui , We Wi i : How Multiple o6l dentitiisd are Shaping our Digital Con
Conner, Michael Neal, and Teddi Fishman. Watson Conference. Louisville, KY. October 2008.

AiLook at me! How dare you |l ook at me!: ldentity, Representation, and
Teddi Fishman. Computers and Writing. Athens, GA. May 2008.

AWhen ti tgoiosdn'f or you: Why Civic Learning isn't always as Satisfying
Teddi Fishman. Feminism(s) and Rhetoric(s). Little Rock, AR. October 2007.

Ailtds My Body and | 611 Spr eecdt ridnilc aNalnyt. & oPo pNrG u li tnugr e hles sBoocdiya tEilon. A

AWriting Family Trees: What Research on Mentoring Can Tel/l Us about
Composition and Communication. Chicago, lllinois, March 2006.

AWhatxpgectt When Youdre Expectingéto Get a Job. o Mentoring SIG. Confe
Chicago, lllinois. March 2006.

ATracing Our Family Trees: An Interactive I nvestigat éetaie(s)of Women i n

Houghton, MI. October 2005.

5) Professional development activities, including professional organizations to which you belong and state, regional, national,
and international conferences attended. List any panels on which you chaired or participated. List any offices you hold in
professional organizations.

6) Externally funded research grants and contracts you received.

7 Awards/honors (including invitations to speak in your area of expertise) or special recognition.

MU Online Faculty of the Game i September 2008

Nominated for Pickens-Queen Teaching Award i Fall 2008

8) Community service as defined in the Greenbook.
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Faculty Data Sheet
(Information for the period of this review)

Name: Kellie Bean Rank: Full
Status (Check one): Full-time X Part-time Adjunct Current MU Faculty: Yes X No
Highest Degree Earned: PhD Date Degree Received: 08/1994

Conferred by: University of Delaware

Area of Specialization: Drama

Professional Registration/Licensure Agency:
Years non-teaching experience n/a
Years of employment other than Marshall 9
Years of employment at Marshall 16
Years of employment in higher education 25
Years in service at Marshall during this period of review 5

List courses you taught during the final two years of this review. If you participated in a team-taught course, indicate each of them
and what percentage of the course you taught. For each course include the year and semester taught (summer through spring),
course number, course title and enrollment. (Expand the table as necessary)

Year/Semester Alpha Des. & No. Title Enrollment

Fall 2007 Eng 302 Research-Based Composition 16
Eng 302 Research-Based Composition 19
Eng 306 Introduction to Drama 31
Eng 350 Literary Studies for Majors 16

Spring 2008 Eng 302 Research-Based Composition 19
Eng 302 Research-Based Composition 22
Eng 342 Women Writers 29
Eng 342 Women Writers 32

Summer 2008 Eng 102 English Composition Il 16
Eng 342 Women Writers 16

Fall 2008 One-semester Sabbatical

Spring 2009 Eng 302 Research-Based Composition 17
Eng 302 Research-Based Composition 22
Eng 410/510 Shakespeare: Comedies, Tragicomedies & Romances 15/2
Eng 620 20"-Century Drama 14

NOTE: Part-time adjunct faculty do not need to fill in the remainder of this document.
1) If your degree is not in your area of current assignment, please explain.

(For each of the following sections, list only events during the period of this review and begin with the most recent
activities.)

2) Activities that have enhanced your teaching and or research.

WAM! Conference 2008. Annual Women and Media conference at the Center for New Words on the MIT campus. Spring 2008

3) Discipline-related books/papers published (provide a full citation).
Post-Backlash Feminism: Women and Media since Reagan/Bush, McFarland, 2007.

A6This bread is not breadd6: Lyotard, Theatre, and the Mysteries of C
Gender after Lyotard, Ed. Margret Grebowicz. New York UP, 2006.

4) Papers presented at state, regional, national, or international conferences.
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AA Postmodern Education: Performative Encounters with Knowledge. o |Ir
University of Helsinki. 2-7 June 2005.
APerformative Transactions and the Politics of Gender; ofthe 6 One does

M/MLA, Milwaukee. 10-13 November 2005.
AThe Politics of Erasure: Faenfi inn istt i ¢ imegoapge AssodiaionMashiogion, ©C. 2730 R e

December 2005.

AA Conspiracy o9/ SigRofiedsal Pbsscourse and Lyotardés Critiqgue of La
Philosophy and Literature. Syracuse, NY. May 2004.

AThe Tangblage: BhélLessanragdOleanna. 0 | nternati onal David Mamet Conference. Lond

5) Professional development activities, including professional organizations to which you belong and state,
regional, national, and international conferences attended. List any panels on which you chaired or participated.
List any offices you hold in professional organizations.

Editorial Board of Race/Ethnicity: Multidisciplinary Global Context. 2009-present. Journal of The Kirwan Institute for the Study of
Race and Ethnicity, The Ohio State University.

Reviewer/reader: Aided in the selection of play scripts for the collection Scenes from a Diverse World
6) Externally funded research grants and contracts you received.
7 Awards/honors (including invitations to speak in your area of expertise) or special recognition.

Author reading at the Shirlington Library in Arlington, Virginia. This was coordinated with a book signing at an independent
bookstore nearby. The talk was part of their annual series of Author Talks and took place November 17, 2008.

8) Community service as defined in the Greenbook.

Coach: Huntington High Speech and Debate Team.
Teacher Assistant: Helped theatre teacher with rehearsal and productions of high-school plays.
Judge: One ofthreej udges for the poetry contest held in Fall 2004 at Cal amity



Name: Timothy J. Burbery

Faculty Data Sheet

(Information for the period of this review)

Rank: Professor

Status (Check one): Full-time X Part-time Adjunct Current MU Faculty: Yes X No

Highest Degree Earned: PhD

Conferred by: SUNY Stony Brook
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Date Degree Received: August 1997

Area of Specialization: Renaissance Literature/Milton

Professional Registration/Licensure

Years non-teaching experience

Years of employment other than Marshall
Years of employment at Marshall

Years of employment in higher education
Years in service at Marshall during this period of review 5

Agency

n/a
2
13
15

List courses you taught during the final two years of this review. If you participated in a team-taught course, indicate each of them
and what percentage of the course you taught. For each course include the year and semester taught (summer through spring),
course number, course title and enrollment. (Expand the table as necessary)

Year/Semester Alpha Des. & No. Title Enroliment
Fall 2007 ENG 102 Composition 24
ENG 317 British Literature to 1800 24
ENG 409/509 Milton 15/5
YGS 271 Yeager Seminar: Science 12
Spring 2008 ENG 317 (2) British Literature to 1800 21
YGS 272 Yeager Seminar: Art, History, Music 12
HON 481 Gnosticism in Film and Lit 14
Fall 2008 ENG 317 British Literature to 1800 25
ENG 409/509 Milton 14/3
Honors 480 Poetsdé CSI 9
YGS 161 Yeager Seminar: Communications and Media 12
Spring 2009 YGS 162 Yeager Seminar: Humanities, Texts, and Values 12
ENG 317 British Literature to 1800 24
ENG 412/512 Shakespeare: Histories and Tragedies 10/1
ENG 462/562 Rest & 18" century Poetry and Prose 13/7

NOTE: Part-time adjunct faculty do not need to fill in the remainder of this document.

1) If your degree is not in your area of current assignment, please explain.

(For each of the following sections, list only events during the period of this review and begin with the most recent

activities.)

2) Activities that have enhanced your teaching and or research.

WAC re-certification.

3) Discipline-related books/papers published (provide a full citation).




4)

5)

6)
7

8)
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Milton the Dramatist. Duquesne UP, 2007. 206 pages.
ASquari ng Godd sThdWoodkasd.the Wétld: BiblicabBxegesis and Early Modern Science. Ed.
Kevin Killeen, Peter Forshaw (Palgrave, 2007). Books and Culture, July 2009.
AFrom Orthodoxy to Heresy: A Theol o Yliton StudiePdd 200§)sli28. of Sonnets XI°
Alntended for the St ag8amson Agorsteoodlitan Quadenly 3B:1 (Marah 2004): 33-
49.

Papers presented at state, regional, national, or international conferences.

AGreening New Criticisfmor NektiesmTowS8oudshaAt Eaowti c Modern Languag:¢
Nov. 2009, Atlanta, Georgia.

AfoLess than half we f iArcaleseaxsprae<Lsédd:.caRedovveminndnfluence. d Confe
Milton. 20-22 Oct. 2005. Middle Tennessee State U. Murfreesboro, TN.

AScattered Bones, De adn Soalfl sMi IAt dod & a3 d srtetRelad.io -13nt ernati onal [\
Mar. 2004. Duquesne U. Pittsburgh, PA.

Professional development activities, including professional organizations to which you belong and state,
regional, national, and international conferences attended. List any panels on which you chaired or participated.
List any offices you hold in professional organizations.

Externally funded research grants and contracts you received.
Awards/honors (including invitations to speak in your area of expertise) or special recognition.

Community service as defined in the Greenbook.

Publ i c Lect ur e Prince C&pianSand the &lw vessidns First Presbyterian Church. May 2009. (This talk
was publically advertised.)

Public Lecture on The Da Vinci Code (book and film). First Presbyterian Church. May 2006. (This talk was publically
advertised.)

Co-leader, COLA Saturday Morning Book Discussion Group. On The Da Vinci Code. September 2005.



Name: Whitney Douglas

Status (Check one): Full-time X Part-time

Highest Degree Earned: Ph.D.

Conferred by: University of Nebraska-Lincoln

Area of Specialization: Composition and Rhetoric

Professional Registration/Licensure

Years non-teaching experience

Years of employment other than Marshall
Years of employment at Marshall

Years of employment in higher education
Years in service at Marshall during this period of review 1

Adjunct

Faculty Data Sheet

(Information for the period of this review)

Rank: Assistant Professor

Date Degree Received: August 2008

Agency

1
4

Current MU Faculty: Yes X No
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List courses you taught during the final two years of this review. If you participated in a team-taught course, indicate each of them
and what percentage of the course you taught. For each course include the year and semester taught (summer through spring),
course number, course title and enrollment. (Expand the table as necessary)

Year/Semester Alpha Des. & No. Title Enroliment
Fall 2008 ENG 354 Technical Writing 9
ENG 354 Technical Writing 16
ENG 101 Composition | 15
Spring 2009 ENG 481/581 Special Topics: Literacy Studies 11
ENG 408/508 Advanced Expository Writing 14
ENG 102 Composition 1l 25

NOTE: Part-time adjunct faculty do not need to fill in the remainder of this document.

1) If your degree is not in your area of current assignment, please explain.

(For each of the following sections, list only events during the period of this review and begin with the most recent

activities.)
2) Activities that have enhanced your teaching and/or research.
1  Summer 2009. Teaching Professor Conference, Washington, DC
1 Spring 2009. Center for Advancement of Teaching and Learning. DaVinci Roundtable Participant.
1 Spring 2009. Center for Advancement of Teaching and Learning. Research Boot Camp.
1  Fall 2008. Marshall University Service Learning Program Workshop.
1  Fall 2008. Marshall WAC Program. Writing across the Curriculum Retreat.
1  Fall 2008. Center for Advancement of Teaching and Learning. New Faculty Seminar.
3) Discipline-related books/papers published (provide a full citation).
N/A
4) Papers presented at state, regional, national, or international conferences.
T AEMotional Literacy and the Feminist Activist Class. o0
Francisco, CA. Mar. 2009.
5) Professional development activities, including professional organizations to which you belong and state,

Conferenc

regional, national, and international conferences attended. List any panels on which you chaired or participated.
List any offices you hold in professional organizations.



6)

7

8)

National Council of Teachers of English
Coalition of Women Scholars in the History of Composition and Rhetoric

Externally funded research grants and contracts you received.
N/A

Awards/honors (including invitations to speak in your area of expertise) or special recognition.
N/A

Community service as defined in the Greenbook.
N/A

35
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Faculty Data Sheet

Name: Chris Green Rank: Assistant Professor
Status (Check one): Full-time Part-time  Adjunct Current MU Faculty: Yes No
Highest Degree Earned: PhD Date Degree Received: 2004

Conferred by: University of Kentucky

Area of Specialization: Multicultural poetry

Years non-teaching experience n/a

Years of employment other than Marshall 13

Years of employment at Marshall 4

Years of employment in higher education 17

Years in service at Marshall during this period of review 4

List courses you taught during the final two years of this review.

Year/Semester |  AlphaDes. & No. Title Enroliment |

Fall 2007 ENG 420 Senior Seminar Literature 12
ENG 426 Appalachian Lit & Theory 9
ENG 485 Independent Study 1
ENG 526 Appalachian Lit & Theory 7
ENG 585 Independent Study 1
ENG 681 Thesis 2

Spring 2008 ENG 201H English Comp Honors 17
ENG 303 Appalachian Literature 25
ENG 631 Major American Authors 8
ENG 681 Thesis 2

Fall 2008 ENG 350 Lit Studies for Majors 12
ENG 420 Senior Seminar Literature 8
ENG 585 Independent Study 1
ENG 681 Thesis 1

Spring 2009 ENG 303 Appalachian Literature 24
ENG 485 Independent Study 1
ENG 490 Internship 1
HON 481 SpTp: Documenting Appalachia 17
LITS 600 SpTp: Documenting Appalachia 4

Summer 2009 ENG 303 Appalachian Literature 23
ENG 303 Appalachian Literature 24
ENG 485 Independent Study 1

2) Activities that have enhanced your teaching and or research.

MU Core Foundations, General Education Revision: Member, Summer 2007; Ex Officio Fall 2007-Spring 2009; Member, Core
Curriculum Stipend Committee. Summer 2009.

Al ntroduction to Critical Thinking and the Art of | dvantemencaof i on, 0 Fal
Teaching and Learning, Marshall University, 20 Aug. 2008

Charles Lloyd Writing Symposium, Writing across the Curriculum, Marshall University, 10 Apr. 2009, 9 Mar. 2007, and 2008.

West Virginia College Student Retention Conference. Charleston, WV. 20-21 Mar. 2006.

One Book Advisory Committee. University Freshman Common Reading. Summer 2007-Fall 2007

MU Appalachian Collection: Developed collection & worked with research tools Spring 2005-Spring 2008

Writing across the Curriculum Training: Marshall University 15-16 Oct. 2004.

3) Discipline-related books/papers published (provide a full citation).
ATrut h, Po et r y Appalaciian Bayitage @6e49Rall 2608): 51-59. Print.
AHung from the Red Li ghtfRiFdoguer ABrlroacnkgse nfernotns ,Ho naen, do HdBrdisneStoeent Poem # 2.
Review 16 (Fall 2008). Web.
AVent 0 and AWho | A @oldWNountain Regiewl36.2 (8008y. be6nsint.
AWhy the JISIFi d5i Regpliesse Banawt 68 BRi Bat | BdokguNev. ®082wv. 0 JSF Magazine
AHeadwaters: The Early Poeti cs o fJanea Stk EriticaltEsshyk on thD Dean of\Apgatachian) e s se St uar
Literature. Eds. Ted Olson and Kathy H. Olson. Jefferson: McFarland, 2007. 21-39. Print.
Rev. of Logan Topographies: Poems, by Alena Hairston. Journal of Appalachian Studies 13.1i 2 (2007): 2557 7. Print.
AAppal achi ads L ast Wids afClhngé: The Blewsletter of the Ohioavalley Environmental Coalition. Dec. 2006:
18. Reprinted in Appalachia's Last Stand: The Appalachian Mountains Must Not Be Sacrificed for Cheap Energy. Eds. Delilah
O'Haynes, Edwina Pendarvis, and Vivian Stockman. Nicholasville: Wind, 2009.
Radicalism in the South since Reconstruction. Co-editor with Rachel Rubin and James Smethurst. New York: Palgrave, 2006. Print.
Coal: A Poetry Anthology. Editor. Ashland: Blair Mountain, 2006. Print.
AThe Tight Rope of D@ouootSouthemn EartD @adica@nsirt thte South since Reconstruction. Eds. Chris
Green, Rachel Rubin, and James Smethurst. New York: Palgrave, 2006. 97-127. Print.
Rev.of Ha wk 0 s, byNHeilzeitt Skidmore, and The Last Forest, by G. D. McNeill. Journal of Appalachian Studies 12.1 (2006): 172-
3. Print.


https://mubert.marshall.edu/bert/classlist.php?term=200801&crn=2362&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200801&crn=2371&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200801&crn=5162&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200801&crn=2389&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200801&crn=2403&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200802&crn=2244&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200802&crn=2250&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200802&crn=2326&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200802&crn=2331&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200901&crn=2334&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200901&crn=2345&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200901&crn=2391&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200901&crn=2409&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200902&crn=2342&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200902&crn=2387&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200902&crn=5535&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200902&crn=2712&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200902&crn=3088&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200903&crn=3077&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200903&crn=3212&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
https://mubert.marshall.edu/bert/classlist.php?term=200906&crn=6179&studentid=studentid&email=email&status=status&regdate=regdate&userid=userid&submit=submit
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Rev. of No Lonesome Road: Selected Prose and Poems, by Don West. Appalachian Heritage 33.3 (Summer 2005): 93-98. Print.

i Gr avhad Gr RineyMountain Sand & Gravel, 2004. Poem. Print.

AEducating for Actoutihs.m MghesHohoeoRdded Retusing R&ism, and No Lonesome Road. Radical
Teacher 71 (Fall 2004): 19-22. Review essay. Print.

AWoodl and Parko and fiEach VYimestone&al 2004. Roerss. F@rd. Rol | i ng By . 0o

4) Papers presented at state, regional, national, or international conferences.

AEvangelizing Equality: Mount ai n-AWhIi it teisg niAdtrd .cea nApApreelrd chainssn  S&tnudd i Neesc
State U. Portsmouth, OH. 28 Mar. 2009.

AfRepresenting Humillist yEnttXagmeisnt®t the Profession of Writing.o0 South
Louisville. Louisville, KY. 5 Nov. 2008.

AUse of Library of Congress Primary Sources in Appalachian Literatur

fRai ds from the Prow of Hi story: The Viking Press, Jews, and White
Chicago, IL. 28 Dec. 2007.

APiecing Together the Appalachian Experience: 30 VYiesaAssociaioh. Appal ach
Maryville College. Maryville, TN. 23 Mar. 2007.

AFrom the Classroom to the Community: Ne w AApprladchiancStudies Adsariatibhi g h e r Educ
Maryville College. Maryville, TN. 23 Mar. 2007.

AThe Tesxttoriyn aHid Hi st ory i n t heClofisokSouthed Baetla rot hDii ,sgc oveerr VRepsptad sac hi a i n |
Appalachian Center. U of Kentucky. Lexington, KY. 1 Nov. 2006.

ARebinding 6The Book of t heUSE&fardJdban Rdd w a R s k & y-Ceatwyn 8araruite fmrndCulture

Conference. U of Louisville. Louisville, KY. 24 Feb. 2006.
Crabgrass as Grassroot s: The Contending IWdrl uGencregi a.f0 DNdor tWe sA mearnidc
History Conference. Wayne State U. Detroit, MI. 21 Oct. 2005.

ATeaching Lyrical Hi sKetterBgttomi. roo nT hCei aWwioemeFni sohfe rAdpspal achi a. Writersd Symp
Mountain Top Removal, and Environment. U of Ohio-Zanesville. 28 Oct. 2005.

AEssemtgi aRaidziical i s m: Appal achian Folk and Percy MacKaye in the 1920
Radford U. Radford, VA. 20 Mar. 2005.

iJames St i-Arher iSpamiWar, and Appal achia. o South Atl aniNewv20@bder n Langu

Poetry Reading. Marshall University Visiting Writers Series. Huntington, WV. 30 Sep. 2004.

o

5) Professional development activities, including professional organizations to which you belong and state,
regional, national, and international conferences attended. List any panels on which you chaired or participated.
Organi zed and moderated the panel fiDon We s Appalathdan StedesAssocttion.ar t i n and

Shawnee State U. Portsmouth, OH. 27 Mar. 2009.
Program Chairperson., Appalachian Studies Association. Mar. 2007-Mar. 2008 .
Program Vice Chairperson/Chairperson Elect. Appalachian Studies Association. Mar. 2006-Mar. 2007.
Organized and chaired four readings by poets from Coal: A Poetry Anthology: Ohio River Festival of Books. Huntington, WV. 8 Mar.
2008; West Virginia Book Festival. Charleston, WV. 13 Oct. 2007; Book release at Empire Books. Huntington, WV. 1 Mar.
2007; Writersd6 Symposium on Mountain Culture, 200R2006nd Environm
Co-Organi zer Writers6 Symposium on Mountain Culture, Mount aintop Ren
Marshall U. Huntington, WV. 20-21 Oct. 2006.
Appalachian Writers MTR Tour. Co-Organizer with Ohio Valley Environmental Coalition. Charleston, WV. 15-17 Oct. 2006.
AJames Still, Jesse Stuart, Don West, and Harry Harrison Kroll: Tk
Appalachian Studies Association. Dayton, OH. 17 Mar. 2006.
Chaired fiBet weheinl oFsooprthyaindl nPt er nati onal ECemptweyrLiterarine &nd CultUPecCeriference.. 06 Twent i
U of Louisville. Louisville, KY. 25 Feb. 2006.
Professional organizations: Modern Language Association, South Atlantic Modern Language Association, Teachers & Writers,
National Council of Teachers of English, Appalachian Studies Association, American Studies Association

6) Externally funded research grants and contracts you received.

National Writing Project Presentation. Coal Field Writers. Logan, WV. 10 Jul. 2008, 19 Jun. 2009.

Consultant for audi o v er KettleBottomfFal2006i S@ing@00B.| i am Fi sher 6s

U of Kentucky P. Proposal review for Collected Stories of James Still. Ed. by Ted Olson. Sep. 2008.

Library of Congress Teaching with Primary Sources Program ($1,000). Taught course in Spring 2008 & presented 25 Apr. 2008.

U of Tennessee P. Manuscript review of introduction to Their Ancient Grudge, by Richard Sanders. 17 May 2007.

U of Tennessee P. Manuscript review of Their Ancient Grudge, by Harry Harrison Kroll. Appalachian Echoes Series. 17 May 2006.

West Virginia Humanities Foundation ($2,500). Fellowship to complete The Social Life of Poetry. 28 Mar. 2008.

West Virginia Humanities Foundation Mini-Grant ($1,500). Writers on Mountain Culture, Mountain Top Removal and the
Environment. 12 Jun. 2006 (co-PI with John Van Kirk)

West Virginia UP. Manuscript review of AWhat Shall a Poet Sing: The

7) Awards/honors (including invitations to speak in your area of expertise) or special recognition.
Finalist for Marshall University Distinguished Artists and Scholars Award. Marshall U. Spring 2009.
Finalist for the Pickens-Queen Teaching Award. Marshall U. Spring 2009.

8) Community service as defined in the Greenbook.

Heal th Sciences and Technology Academy (HSTA), #AWriting and Diabetes
COLA Third Saturday Book Club, Discussion of Bearskin to Holly fork: Stories from Appalachia. Huntington, WV. 21 Apr. 2007.

Board Member. Jesse Stuart Foundation. Nov. 2006-

Snowshoe Institute. ATrees, Timber, and Forests. 0 Snowshoe, WV. 30
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Faculty Data Sheet
(Information for the period of this review)

Name: David Hatfield Rank: Associate Professor
Status (Check one): Full-time X Part-time Adjunct  Current MU Faculty: Yes X No
Highest Degree Earned: Ph. D. Date Degree Received: May 1993

Conferred by: Louisiana State U

Area of Specialization: Composition/Rhetoric/Technical Writing

Professional Registration/Licensure Agency:
Years non-teaching experience n/a
Years of employment other than Marshall n/a
Years of employment at Marshall 22
Years of employment in higher education 22
Years in service at Marshall during this period of review 5

List courses you taught during the final two years of this review. If you participated in a team-taught course, indicate each of them
and what percentage of the course you taught. For each course include the year and semester taught (summer through spring),
course number, course title and enrollment. (Expand the table as necessary)

YEAR/SEMESTER ALPHA DES. & NO. TITLE ENROLLMENT
Spring 2007 ENG 480 Special Tc_)pics: Comics as o5
Literature
Fall 2007 ENG 354 Scientific & Tech Writing 19
ENG 354 Scientific & Tech Writing 20
ENG 354 Scientific & Tech Writing 6
Spring 2008 ENG 354 Scientific & Tech Writing 16
ENG 480 Special Topics: Comics as
Literature 26
Summer 2008 ENG 354 Scientific & Tech Writing 15
Fall 2008
Sabbatical
Spring 2009 ENG 102 English Composition I 19
ENG 102 English Composition |1 18
ENG 354 Scientific & Tech Writing 19
ENG 480 Special Topics: Comics as
Literature 32

1) If your degree is not in your area of current assignment, please explain.

(For each of the following sections, list only events during the period of this review and begin with the most recent
activities.)

2) Activities that have enhanced your teaching and or research.

| attended five special service-learning seminars over the summer conducted as the result of earning a Hedrick Teaching Grant

awarded to connect five coursesd Womendés Studies, Fashion Merchandising, Journalism At
Technical Writingd in support of new non-profit Huntington agency that helps underprivileged women enter the workforce. My role

was to learn how to develop a service-learning experience by preparing my students to help the clients of this non-profit build

effective resumes and write effective letters of application. (I began teaching this SL course in Spring 2007.)

3) Discipline-related books/papers published (provide a full citation).
4) Papers presented at state, regional, national, or international conferences.
5) Professional development activities, including professional organizations to which you belong and state,

regional, national, and international conferences attended. List any panels on which you chaired or participated.
List any offices you hold in professional organizations.

6) Externally funded research grants and contracts you received.

7 Awards/honors (including invitations to speak in your area of expertise) or special recognition.



8) Community service as defined in the Greenbook.

Involved with fundraising events and financial support of local non-profit organization, Faith in Action.
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Faculty Data Sheet
(Information for the period of this review)
Name: Hyo-Chang Hong Rank: Associate Professor

Status (Check one): Full-time X  Part-time  Adjunct Current MU Faculty: Yes X No

Highest Degree Earned: PhD Date Degree Received: 2003
Conferred by: Ball State University

Area of Specialization: Applied Linguistics

Professional Registration/Licensure N/A Agency: N/A
Years non-teaching experience N/A
Years of employment other than Marshall 0
Years of employment at Marshall 8
Years of employment in higher education 8
Years in service at Marshall during this period of review 5
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List courses you taught during the final two years of this review. If you participated in a team-taught course, indicate each of them
and what percentage of the course you taught. For each course include the year and semester taught (summer through spring),
course number, course title and enrollment. (Expand the table as necessary)

Year/Semester Alpha Des. & No. Title Enroliment
2007/Spring ENG 102-204 English Composition 22
ENG 102-209 English Composition 22
ENG 475-201 Introduction to Linguistics 14
ENG 575-201 Introduction to Linguistics 2
ENG 476-201 Modern Grammar 10
ENG 476-201 Modern Grammar 2
ENG 585 Independent Study: Systemic Functional 1
linguistics and Discourse Analysis
2008/Summer ENG 101-301 English Composition 16
ENG 475-301 Introduction to Linguistics 10
ENG 575-301 Introduction to Linguistics 3
2007/Fall ENG 102-105 English Composition 22
ENG 102-109 English Composition 24
ENG 475-101 Introduction to Linguistics 15
ENG 575-101 Introduction to Linguistics 11
ENG 481-101 Special Topics: Text Analysis 3
ENG 481-101 Special Topics: Text Analysis 3
ENG 585-102 Independent Study: English Grammar for 1
educators
2008/Spring ENG 101-208 English Composition | 21
ENG 475-201 Introduction to Linguistics 13
ENG 475-202 Introduction to Linguistics 16
ENG 575-201 Introduction to Linguistics 5
ENG 476-201 Modern Grammar 10
ENG 576-201 Modern Grammar 9
ENG 485-201 Independent Study: Introduction to Old English 1
ENG 585-201 Independent Study: Pragmatics and Information
Structure 3
2008/Fall ENG 101-130 English Composition | 23
ENG 475-101 Introduction to Linguistics 17
ENG 575-101 Introduction to Linguistics 3
ENG 476-101 Modern Grammar 11
ENG 576-101 Modern Grammar 10
ENG 610-102 Readings in English & American Literature 2
HON 480-101 Special Topics: CSI for Poets 9
(team taught with Timothy
Burbery; 50% of teaching)
2009/Spring ENG 101-209 English Composition | 22
ENG 101-210 English Composition | 18
ENG 475-201 Introduction to Linguistics 14
ENG 575-201 Introduction to Linguistics 2
ENG 476-201 Modern Grammar 10
ENG 576-201 Modern Grammar 2
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ENG 485-205 Independent Study: Language and Context 1
ENG 585-202 Independent Study: Language and Context 1
ENG 585-203 Independent Study: Language and Context 1
ENG 581-205 Thesis 1

NOTE: Part-time adjunct faculty do not need to fill in the remainder of this document.
1) If your degree is not in your area of current assignment, please explain.

(For each of the following sections, list only events during the period of this review and begin with the most recent
activities.)

2) Activities that have enhanced your teaching and or research.
3) Discipline-related books/papers published (provide a full citation).
HyoChang Hong & Joe Fincham (2009). 0Ontogenesis and Semogenesi s
Phi | o s tipghistics Studies 14: 209-28.
Hyo Chang Hong & Joshua I ddings (2009). fALanguage |Is My Selling

Appraisal Analysis of Adver tStaliesrmeHurmasities 20: 18851 Regrintt. and Kor ean.
Hyo Chang Hong (2008). Genre and Passives in The Anglo-Saxon Chronicle. Studies in
Humanities 19: 255-80.
Hyo Chang Hong & Jos hanguagé Id My Seling Poift2A0C0r8rastive i L
Anal ysis of Advertisements in English and Korean. o Confere
Conference. Oct. 2008.
Hy o Chang HoThgFal d ®Herd:)An Andlysis of Ideology in B e o w u Cohference Proceedings. East Asian
Humanities Studies Oct 2007.
Hyo Chang Hong (2005) Systemic Functional Linguistics and Text Analysis. Journal of East Asian Humanities Studies,

7:221-238.
4) Papers presented at state, regional, national, or international conferences.
AfPedagogical I mplications of Teaching Grammar in Context.o A%

Charleston, WV. Mar. 2009.
AfA Genre Approach to Academic Writing for English Language Lear
Iddings. INTESOL. Indianapolis, IN. Nov 11. 2008.
ifiLanguage | s My Selling Point: A Contrastive Analysis of Advert
With Joshua Iddings. East Asian Humanities Studies Conference. Yeungnam University. Taegu, South Korea.
Oct 10-13, 2008.
AFor mal Acrardetmiwe SNaand Lexi cal Deng‘AmL;aI.V\b/TESW.i th Joshua Il ddings.
Conference. Parkersburg, WV. Apr 26. 2008.
6The Fall of a Hero: An Analysis of Ideology in Beowul f©o East .
University, Taegu, South Korea. Oct 19-22, 2007
SL writing and Co h & ArineanhWVRESOleCorfatence, dMorgafitbven, WO/, April 2007
ragmatic Constraints d" interBdtiahal Eomggelss os Medibval Stadies, Kadatmazoo4Michigan,
May 2005
5) Professional development activities, including professional organizations to which you belong and state,
regional, national, and international conferences attended. List any panels on which you chaired or participated.
List any offices you hold in professional organizations.
Lifetime member: The Society of Modern Grammar
Lifetime member: The Society of East Asian Humanities Studies
Advisory board member: Center for the Study of Ethnicity and Gender in Appalachia
Member: International Systemic Functional Linguistics Association
Member: North American Systemic Functional Linguistics Association
Member: American Association of Applied Linguistics
Member: West Virginia Teachers of English to Speakers of Other Languages
Member: Indiana Teachers of English to Speakers of Other Languages
6) Externally funded research grants and contracts you received.
7 Awards/honors (including invitations to speak in your area of expertise) or special recognition.
AEngl i sh as a Foreign Langua g e dlUniversitn \Spohserdd by AndohguNatmnalat Andong Nat
University. Andong, Korea, July 2008
AHIi |-$pedky why we should claim our Appalachian dialect with pric
Appalachia sponsored by the Center for the Study of Ethnicity and Gender in Appalachia. Marshall University,
Huntington, WV. January 2006.
8) Community service as defined in the Greenbook.

i E
i P






