Program Review

Doctoral Program - Psychology

College of Liberal Arts

November 2011

MARSHALL UNIVERSITY



Program Review
Marshall University

Date: 10/30/11

Program: Doctoral Program- Psychology

Date of Last Review: 2005

Recommendation
Marshall University is obligated to recommend continuance or discontinuance of a program and to
provide a brief rationale for the recommendation.

Recommendation
Code (#):

1. Continuation of the program at the current level of activity; or

2. Continuation of the program at a reduced level of activity or with corrective action: Corrective action
will apply to programs that have deficiencies that the program itself can address and correct. Progress
report due by November 1 next academic year; or

3. Continuation of the program with identification of the program for resource development: Resource
development will apply to already viable programs that require additional resources from the
Administration to help achieve their full potential. This designation is considered an investment in a
viable program as opposed to addressing issues of a weak program. Progress report due by
November 1 next academic year; or

4. Development of a cooperative program with another institution, or sharing of courses, facilities, faculty,
and the like; or

5. Discontinuation of the program

Rationale for Recommendation: (Deans, please submit the rationale as a separate document. Beyond
the College level, any office that disagrees with the previous recommendation must submit a separate
rationale and append it to this document with appropriate signature.)

3 Steven P. Mewaldt __10/30/11
Recommendation: Signature of person preparing the report: Date:

3 Steven P. Mewaldt __10/30/11
Recommendation: Signature of Program Chair: Date:

o David J. Pittenger _1o/31/11
Recommendation: Signature of Academic Dean: Date:
Recommendation: Signature of Chair, Academic Planning Committee: (Baccalaureate pgms only) Date:

1 Tracy Christofero 1/27/2012
Recommendation: Signature of President, Faculty Senate/ Chair, Graduate Council: Date:
Recommendation: Signature of the Provost and Senior Vice President for Academic Affairs: Date:
Recommendation: Signature of the President: Date:
Recommendation: Signature of Chair, Board of Governors: Date:



Coll ege/ School Deanos

Deans, please indicate your recommendation and submit the rationale.

Recommendation:
Continuation of the program at the current level of activity

Rationale:
(If you recommend a program for resource development identify all areas for specific development)

The chair and I have made a different recommendation. Our difference is one of strategy not
substance. As I affirm below, the department does need additional resources and I have endorsed
the potential expansion of graduate assistants, but for the undergraduate program where the
addition of graduate assistants will remedy a clearly identified problem. The matters of staffing
and space, however, need to be made within the College’s and the University’s attempt to prepare
a robust long-term plan that addresses the need of the institution and its students.

Within this report are three general requests for resources including more graduate
assistantships, better research facilities, and better faculty resources. There is no doubt that this,
or other departments on campus, could benefit from additional resources. The primary matters
to be faced are priority, availability, and fiscal resources.

In the case of additional research space, it is true that the department has been successful in
securing external grants to support programs of research. The University, however, is at a point
where it has met or exceeded capacity to meet all space demands. Indeed, several departments in
this college do not have ample office space for their full-time faculty. The same is true with
classroom space. This is to say that I acknowledge the need for space, but must put this demand
within a broader context. To the extent possible, the College will continue to work within
facilities planning to identify available space for specific projects. We are also hopeful that new
building projects will eventually afford additional space.

The number of faculty and their allocation is also a matter of priority. With increases in first year
student enrollment and potential increases in student retention, this College must meet its
obligation of offer sufficient numbers of composition, speech, and other general education
courses that serve student needs. Other departments too have large student/faculty ratios that
need to be addressed. Finally, there are several areas of the College’s curriculum that are
underrepresented. Thus the allocation of faculty lines within the college must be examined
within this broader context. That the department has been able to maintain its PsyD program
with the current stafting owes to the good planning of the program. With pending retirements
the department will have additional opportunities to ensure the program is sufficiently staffed
with the faculty who can contribute to the curriculum of the program.

The number of Graduate Assistants assigned to the department is a more complex matter. For
many years, the University had maintained a policy regarding distribution of waivers that was
financially unsound. During the past several years, the College has attempted to place better
control over this resource. One matter that has hampered this process is the number of students
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in the PsyD program who were promised a full tuition waiver when they first enrolled. These
legacy students (the PsyD program requires five years) continue to place a burden upon the
College’s waiver budget. The College must also address the needs of other departments that
experience considerable demand for graduate teaching assistants. It is within this context that I
can address the three specific GTA requests made in this review.

As for the additional number of graduate students who can teach laboratories for two
undergraduate programs, I have asked the department to prepare a report that better defines the
problem and need for the laboratories, review how the laboratories will be taught and contribute
to the overall goals of the program, and a detailed account of how the graduate students would be
involved in teaching the laboratories. Because the current request is to address a problem
identified in the undergraduate program I do not see a lack of graduate assistants as a problem in
the PsyD program.

The reader should also note that the American Psychological Association’s comments about
research facilities and funding for graduate assistants were not findings that require correction
for the continuation of accreditation. Indeed, the association has extended the department’s
accreditation for seven years. The members of the review team were empathetic of the State’s and
University’s funding problems that have also plagued their respective campuses.

The report also mentions the need to staff the Dunbar Clinic at other hours and to provide
waivers to supplement grants provided by the Prestera Center. As both the Dunbar Clinic and
the Prestera Center serve communities other than Marshall University and its students, it may
not be appropriate to use dear financial resources for such purposes. Furthermore, staffing of the
Dunbar Clinic should be considered within the financial resources available to the Department,
namely income from the Clinic and student fees, to support a function related to client services
and the training of future psychotherapists.

10/31/11
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I. CONSISTENCY WITH UNIVERSITY MISSION

The mission of the PsyD Program at Marshall University is to prepare doctoral level professional
psychologists who have a broad range of general clinical skills. The primary program emphasis is
on meeting the behavioral health needs of communities, especially those in rural areas. Through
extensive coursework, field training, and research experience, our primary goal is to prepare
highly skilled generalist practitioners who are sensitive to the psychological and health-related
issues confronting people living in rural regions. There is specific emphasis placed on developing
an understanding of the Appalachian region that contains West Virginia.

The PsyD program is clearly consistent with Marshall University’s mission. Marshall University's
primary commitment is to provide quality undergraduate and graduate education. Marshall
strives to produce an educated citizenry capable of living and working effectively in a global
environment. The psychology program at Marshall plays an integral part in achieving that goal.
Our graduate program supports the goals of the undergraduate program because graduate
students frequently teach our most popular course, General Psychology (PSY 201), an elective that
tulfills the University’s social science requirement. In addition, the graduate program supports
other aspects of the undergraduate program when our graduate students serve as teaching
assistants in other popular undergraduate courses. We believe we provide a high quality
undergraduate and graduate education that prepares students for the world of work and thought.

The university’s mission statement includes many elements to which our program, students and
faculty contribute. The Mission notes that Marshall will be a “.... multi-campus public university
providing innovative undergraduate and graduate education that contributes to the development
of society and the individual. The University actively facilitates learning through the
preservation, discovery, synthesis, and dissemination of knowledge...” Our PsyD program is
consistent with these ideas, in that the teaching, research and clinical work of our students and
faculty contribute to development of society and individuals

In addition, our program is consistent with many additional elements of the mission statement,
including:
1 affordable, high quality .... graduate education appropriate for the state and the region;
fostering faculty, staff, and student outreach through service activities;
1 making instruction available throughout Marshall’s service area using all appropriate
modes of delivery;
1 enhancing the quality of health care in the region; promoting economic development
through research, collaboration, and technological innovations;



1 educating a citizenry capable of living and working effectively in a global environment.

Further, our faculty work hard to contribute in all aspects of the faculty expectations noted in the
mission statement, and through their coursework, research and field experiences, students have
opportunities to grow and learn in all areas covered in the student section of the mission
statement.

As can be seen below, several of the University’s primary goals with respect to mission are
addressed by the presence of the PsyD Program.

To provide affordable, high quality undergraduate and graduate education appropriate for the
state and the region: The PsyD program was developed to train doctoral-level practitioners to
work in rural and underserved areas, especially those areas in West Virginia. As such, 50% of the
slots in the program are reserved for residents of West Virginia and the immediate surrounding
regions. Currently, approximately 85% of the students enrolled in the PsyD program at Marshall
University are residents of WV and the surrounding Appalachian region.

To foster faculty, staff, and student outreach through service activities: A substantial portion of
the student’s education and training in the PsyD Program involves providing services in rural
areas in West Virginia. For example, all students provide some portion of service to the local
Head Start program through mental health consultation and many rural placements are in areas
where behavioral health services are in short supply. Several faculty provide pro-bono behavioral
health services in the region as well as professional trainings for a variety of agencies.

To make instruction available throughout Marshall’s service area using all appropriate modes
of delivery: By making available the option of applying for Advanced Standing, master’s level
practitioners in West Virginia have the option to enhance their skills through doctoral-level
education and training. Students at this level are allowed to attend part-time and classes are
scheduled in blocks to allow them to maintain an acceptable level of employment. The program
has begun some limited use of video supervision in some of the rural placements as an
enhancement of regular supervision.

To enhance the quality of health care in the region: Education and training is provided in
behavioral health and community-oriented prevention to encourage students to think in terms of
multi-disciplinary interventions within the medical realm. The program has added training
placements in the Department of Pediatrics and the Neurology Department at the Joan C.
Edwards School of Medicine. In addition, the program has begun placing students in the
Edwards Comprehensive Cancer Center at Cabell-Huntington Hospital. Finally, the program has
continued to develop rural practicum placements in primary care settings. To date, a total of
three settings have been or will be utilized in the training of our clinical students. All these
placements provide enhancements to medical services delivered by enabling patients to be
treated holistically rather than only medically. Students also gain experience working in
interdisciplinary settings which allows them to better understand the roles of professionals from
other disciplines and how the services provided by a psychologist can enhance the services of
others. In addition, students are able to educate other professionals by example so that they can
better understand the role that psychologists can play in enhancing overall health care.
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To further the intellectual, artistic, and cultural life of the community and region: Research
shows that students from rural areas are those most likely to remain/return to those areas to
practice. The program specifies that at least half the slots in each year be given to individuals
living in West Virginia and the surrounding region and currently 85% of the students enrolled in
the program are from this area. This will enhance the likelihood that these doctoral-level
professionals will maintain a residence in the area and contribute to the intellectual climate of the
region.

II. ACCREDITATION INFORMATION

1. Name of Accrediting Body: The program receives accreditation through the American
Psychological Association.

2. Most recent accreditation year: 2011 — The letter has not yet been received.

3. Accreditation status: As a new program the PsyD program at Marshall University
received its initial accreditation from APA in the fall of 2006. That was the first year the
program was eligible for accreditation because there is a requirement that students be at
all levels of the program before being reviewed. Accreditation was granted for five years
which is the maximum number of years granted to a new program. On October 27, 2011
the department received information from the American Psychological Association by
telephone that the PsyD program at Marshall University had its full accreditation
renewed for an additional seven years. This is the maximum number of years for which
APA grants accreditation to currently accredited programs. Accreditation can be granted
for shorter periods if APA has concerns about a program.

4. Copy of organization’s report: DNA

v

Deficiencies noted in report: not applicable
6. Self-study report (for accredited programs): A copy of the most recent self-study report
has been sent to the Office of Assessment and Program Review.

ITII. PROGRAM STATEMENT on Adequacy, Viability, Necessity, and Consistency with
University/College Mission

1. CURRICULUM:

Appendix I lists the required courses in the PsyD curriculum. The program is structured as a
five-year, full-time program, with special curriculum accommodation for students of Advanced
Standing (i.e., those who enter with a master’s degree in psychology).The first year of the
program consists of basic coursework in assessment; psychopathology; and psychotherapeutic
orientations and interventions (i.e., Cognitive-behavioral, psychodynamic, behavioral, and
integrative). In addition, students begin to develop a more in-depth understanding of the
scientific and theoretical underpinnings of the field of psychology. During the second year,
formal practicum work begins in the university training clinic. Also, the research sequence begins
with an intermediate level course in statistics. Students are also introduced to issues pertinent to
rural psychology and community prevention work. The third year continues with more advanced
practicum work in the immediate community as well as a continuation of the research sequence
with a clinical research methods class and an additional methodology or quantitative course.
Students are also expected to formally propose their doctoral dissertation project. In the fourth



year, students complete their practicum training with a rural clinical placement; complete their
comprehensive portfolio examination and defense of their professional dissertation; and prepare
internship applications. Note that while completion of the Professional Dissertation is not
required prior to internship, it is strongly encouraged. The fifth year consists of the completion
of a full-time, full-year internship at an approved site. At present, the approved sites consist of
those sites that are APA-accredited or APPIC members and our affiliated internship, the
Appalachian Regional Internship Consortium, which is administered jointly through our
department and Prestera Center, our local community mental health agency.

The culminating assessment a student must complete prior to being certified for internship
application the Doctoral Portfolio Examination. The portfolio is created by the student to
demonstrate to the faculty the development of the specific competencies that form the
foundation of the program. Students must complete a formal oral examination regarding the
material in their portfolio prior to being certified for internship application.

FACULTY:

The department has 19 full-time faculty (15 in Huntington, 4 in South Charleston), all of whom
have earned doctorates in their field of teaching expertise. All Huntington faculty teach in the
undergraduate program, whereas the South Charleston faculty teach primarily in the MA
program. Most upper division courses are taught by our full-time faculty. Nine of the faculty in
Huntington are tenured, as are two in South Charleston. Eleven faculty members are full
professors, three are associate professors and three are assistant professors. For this year we have
two temporary instructors filling in for an assistant professor and an associate professor who
resigned last spring to take better paying positions at other institutions.

Each of the faculty has expertise in a sub-specialty of the discipline. Specialized areas of expertise
include statistics, human development, social psychology, adult- and child- psychotherapies,
personality, learning, cognitive, psycholinguistics, physiological psychology, health psychology,
psychological measurement and assessment, animal behavior and industrial-organizational

psychology.

Our program objectives regarding rural psychology are well represented in our faculty’s work.
Several faculty members provide direct or consultative services in rural areas, and several have
research programs that are intimately connected to the rural context, including work in the areas
of women’s health, resiliency in rural areas, children’s health, and internet addiction. In addition,
several faculty present regularly at the Appalachian Studies Conference and other conferences
focused on rural research and service

The administrative structure supporting the program is as follows: The Program Director (Dr.
Marianna Footo Linz) is responsible for overseeing all components of the program, including
curriculum development, practicum development and student placement, as well as student
progress. In addition, the Training Clinic Director (Dr. Keith Beard) is responsible for
developing and maintaining the clinical practice in the Marshall University Psychology Training



Clinic. Dr. Beard also assists in various aspects of running the program, including course
scheduling and internship preparation. The Practicam Coordinator (Dr. Marty Amerikaner) is
responsible for the oversight and development of practicum training placements. Dr. Footo Linz
assists with the process by helping to develop rural practicum training sites. Dr. Amerikaner
visits each site at least once a year and maintains contact with all off-campus supervisors and
preceptors. The Administrative Secretary (Okey Napier) assists in keeping records of practicum
hours and performance evaluations. He also assists in record keeping for all phases of the PsyD
Program. The Program Director, the Clinic Director and the Practicum Coordinator work
cooperatively and report directly to the Chair of the Psychology Department (Dr. Steven
Mewaldt). The Chair of the Department of Psychology reports to the Dean of the College of
Liberal Arts (Dr. David ]. Pittenger) who reports to the Senior Vice President for Academic
Affairs/Provost (Dr. Gayle Ormiston) who in turn reports to the President of Marshall
University (Dr. Stephen Kopp). The Dean of the Graduate College (Dr. Donna Spindel)
oversees students and graduate policy issues associated with all graduate programs. Dr. Spindel
also reports to the senior Vice President for Academic Affairs/Provost.

Department faculty are accomplished, award winning teachers; three have won the College of
Liberal Arts Teacher of the Year Award, three have won the University’s Pickens-Queen Early
Career Teaching Award, and one won the University’s Marshall and Shirley Reynolds Teacher of
the Year Award and was the Carnegie West Virginia Professor of the Year.

Our faculty are also active in the community; volunteering time in local schools, creating
programs to bring school children to Marshall, serving on boards of local organizations such as
Contact, Branches, day care centers, the Boy Scouts, and the state psychological association and
licensing board.

The faculty are also active scholar/researchers who present their work via a wide variety of
publishing and presentation opportunities. A more detailed summary of the faculty credentials
and accomplishments are presented in Appendix II. A brief summary of current faculty
members’ accomplishments in the scholarship area is contained in the following table:

Psychology Department Faculty Scholarship
2006-2011

Articles/Monographs Published

41
Books or Book Chapters Published | 11
Paper Presentations 96

Invited professional presentations | 25

Grants (Federal or State) 7 Total Value = almost $2,000,000

Editor, Editorial Board, Reviewer | 4

The department makes use of part-time instructors and graduate assistants to teach high demand
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courses related to clinical psychology. We have been fortunate to hire psychologists working at
the MU School of Medicine and in the Huntington and surrounding communities as part-time
instructors for these courses. Many of these instructors have active clinical practices, and thus
bring a unique applied perspective to the course to supplement the more academic or theoretical
perspective present in most textbooks. All our part-time instructors have prior college teaching
experience, and their classroom teaching is evaluated by both the chair and their students (via
end of semester student evaluation forms). Results of these evaluations indicate that our part-
time instructors offer high quality educational experiences to our students.

We employ about 30 graduate teaching assistants (GTAs) each semester, primarily to help with
instruction of PSY 201, our introductory course. In addition, a few advanced PsyD students are
occasionally allowed to teach upper level courses such as abnormal psychology. (A summary of
GTA offerings and enrollments is found in Appendix IIa). Prior to being allowed to teach, the
GTAs must complete a full semester seminar in the teaching of psychology; during the period of
their assistantships, GTAs' teaching is carefully supervised by a senior faculty member who
regularly teaches the introductory course and who maintains overall responsibility for the
organization and quality of the introductory course sections taught by GTAs. All GTA’s use a
common syllabus, course outline, text and tests developed in the teaching seminar under
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