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Introduction - Beginning the Program
Purpose is what gives life a meaning. ~ C.H. Parkhurst
         I enrolled in the Leadership Studies doctoral program in the summer of 2009 as a motivated and determined student, as well as a student affairs professional with several goals in mind: to put myself in a position one day to become a faculty member; to advance in my current profession and become a vice president for student affairs at a university in the Pacific Northwest; to reach the highest educational level I could possibly achieve; and to complete a personal goal I made to myself many years ago, that being to attain a Ph.D. or Ed.D. in the field of Higher Education.  These intellectual and practical goals focused my efforts and learning throughout the entirety of the program.   
         I had also just begun my position as the Director of Housing and Residence Life at Marshall University in April of 2009 after moving to Huntington from the University of Miami.  Early in the program I found myself thinking about how confident I was that I had made a good decision to have begun this doctoral journey.  I was determined to complete my courses as quickly as possible in order to begin writing my dissertation with the hopes of graduating and moving out west within five years.  
           As I completed my first semester of courses - Research Design, Principles of Leadership, and Introduction to Doctoral Studies - during the fall of 2009, I realized how little I knew about research design, statistical methods, and educational theory.  I was determined to learn about and master these concepts and devote myself fully to completing and mastering the diverse selection of courses I would be enrolled in over the next three years in the Ed.D. program. I was also determined to stand out academically and professionally from my peers, as well as become a student that others could come to for assistance as well as be a role model and exemplar within the Leadership Studies program. I set out immediately with the drive and confidence to accomplish these requirements, as well as complete my Portfolio within just three semesters. The foci that characterize my Portfolio experiences are centered around three themes: teaching and pedagogy, curriculum and course development, and leadership and theory within higher education.        
As I progressed through my coursework, the better I did academically, the more courses I desired to enroll in each semester. I was exposed to new ideas and concepts through interactions with my peers, course readings, research literature, and on-line discussions. I began to develop insights to understand other’s perspectives through their own lens of experiences considering and contemplating alternate perspectives expressed from my peers within the Ed.D. program.  I had also began to develop a strong desire to read literature and other materials written by peers and academicians within the field to increase my knowledge about the diversity of topics discussed in my courses, as well as critically examine their arguments and perspectives. My goal was simply to learn and soak up all the information I could during these brief three years. I simply wanted to be the best at what I was doing. Nearly all of the courses that I enrolled in involved collaboration between students and faculty and my peers. This collaboration allowed me to get to know my peers better and learn from their experiences, perspectives, and learning styles. It was a rich and interesting experience to be able to interact with such a diverse and knowledgeable group of university administrators, principals, secondary school teachers, and professors so intimately.  
By the conclusion of my coursework, I thought I would transform into an expert in many areas and know the right answers to almost all questions regarding leadership, research, education, statistics, and more.  This, of course, did not happen. There were a few courses in which I retained most of the information and some courses where I retained very little. There were other courses that did not really teach me anything new, and courses which had a focus which I learned immensely from.   The majority of courses I enrolled in, though, expanded my knowledge base in terms of how to be a qualitative and quantitative researcher, apply various statistical methods, discuss trends in higher education, course development, and current and emerging trends in secondary and higher education.  Through my coursework, portfolio activities, and collaborations with several faculty members and peers, I was able to learn about, explore, and analyze a wide variety of perspectives as well as the various historical and cultural influences that shaped these perspectives.  And throughout this process, I was able to gain a deeper understanding and knowledge of the issues affecting higher education and what areas I wanted to someday both write about and teach.                              
Reflection and Moivation
Each person's only hope for improving his lot rests on his recognizing the true nature of his basic personality, surrendering to it and becoming who he is. ~ Sheldon Kopp
         Reflection is an essential and necessary part of learning. Dewey (1933) stated that reflection is thinking for an extended period by linking recent experiences to earlier ones in order to promote a more complex and interrelated mental schema, the goal being to develop higher order thinking skills. Reflecting on my life experiences and desired future goals led me to consider and enroll in the Ed.D. program at Marshall University. Education has always been an important part of my of life’s journey.  From my early college days at LSU, I was positive that I wanted to pursue a terminal degree in higher education. I always knew that I enjoyed teaching and working with students and learning about subjects I knew very little about. I had little desire to earn a degree focusing on Curriculum and Instruction, as I had taught elementary and junior high school during graduate school at LSU and was not an area I could see myself establishing a career in anytime in the future. Working with a professor of political science at LSU and co-teaching a course on the Humanities with him opened my eyes to the fact that I could actually teach and work with students and being able to discuss and share ideas, something I was very passionate about. So I knew that higher education was where I wanted to be. And because I was very involved in the field of student affairs and working with college students on a daily basis, I also realized that Leadership Studies or Higher Education Administration was an area I could apply my experiences, teaching, and knowledge to contribute to this field of study and an area I could develop a career.  So during the fall of 2006, while employed as Louisiana State University, I decided it was time for me to enroll in the Ph.D. program in Higher Education Administration. However, the timing was simply not right as my motivation and determination were not there for me to succeed in the program.  My new position as an assistant director in the Department of Residential Life kept me busy and consumed with my new job duties. So after much thought and consideration I decided to withdraw from the program, for without the proper motivation, purposiveness, and passion, I would not likely succeed or learn what I needed to in order to be able to contribute as a doctoral student should.
Upon arriving at Marshall in early 2009, I had decided that it was time to start this journey toward the Ed.D. A pivotal point came for me in May of 2009 when I was having a conversation with my supervisor about Marshall’s Ed.D. program, of which she is a graduate. After we talked about various courses and I was talking about my future aspirations, I came to the realization discussion that it was time to begin this journey that I had started just a few years earlier and immediately enroll in the Ed.D. program and pursue its requirements vigorously.
Now here I am about to complete my coursework and embark upon the final steps of this journey: my Portfolio presentation and dissertation research. Throughout my three years of coursework, I have not only been given the opportunity to transform the knowledge I have learned through writing, teaching and application, but I have also personally been transformed. I have gained more from this program than I ever thought imaginable in terms of knowledge and theory, collaboration, research, and learning about and appreciating concepts essential to understanding the foundations of higher education. 
The Portfolio process provided me with several unique opportunities to collaborate with faculty, conduct research, interact with peers, co-present at a national conference with the chair of the program, develop a course, and reflect upon what I had learned throughout my three years in the program. As I reflect back on the past three years of my experiences in the doctoral program at  Marshall University, I am amazed by the paradoxical thinking I experienced - exhilaration and fear, confidence and concern,  practice and theory, learning and teaching, frustration and excitement. James P. Krehbiel (2011) states that how we think about issues determines the kinds of assumptions that we make, and affects our behavior for better or for worse. Paradoxical thinking turns our normal manner of viewing problems upside down. In my case, it consisted of viewing assumptions and experiences in two completely different mindsets based on either how I was feeling at the moment or what I was learning through course discussions, assignments, or experiences. 
           I had always thought that the primary objective of obtaining a doctorate in higher education was not just to secure a faculty position or advance in my current field one day, but to be able to reflect upon and advance my knowledge in order to make a contribution to both higher education and student affairs more specifically.  What does that really mean though? Personally, it meant a commitment from me to gain the knowledge and skills necessary to advance and apply scholarship in higher education administration and academic affairs; to be versed in the cultural, ethical, and societal issues that affect higher education organization, governance, and leadership; and, lastly, to develop an understanding of the history of higher education.       
         The numerous and diverse courses I enrolled in during my tenure in the Leadership Studies program gave me the opportunity to reflect upon the knowledge, interactions, and theory I had leaned and experienced throughout my coursework. The opportunity to work with faculty, interact with peers on a weekly basis, and explore and research ideas related to higher education all provided me with a sound basis for applying learning and research and succeeding in each and every course. For example, courses such as Dr. Powell Toth’s LS 710 - Principles of Leadership - provided me with practical information on various leadership styles and how those styles could affect decision making within higher education administration.  LS 707 - Ethics - with Dr. Bobbi Nicholson was a wonderful experience in which we had the opportunity to debate the current moral dilemmas of contemporary society, though she and I disagreed on many of the issues and viewpoints presented in class.  LS 618 - The History of Higher Education - presented a history of higher education in America. Taught by Dr. Dennis M. Anderson, this course was extremely important and of great interest to me because it laid the foundations for the origins and emergence of colleges and universities in the United States as well as presenting a framework for the political realities of how faculty and administrative politics emerged.  LS 756 - Current Issues in Higher Education - was another important course taught by Dr. Dennis M. Anderson that framed the issues and factors which impinged upon the administration of colleges and universities.  LS 760 - The Politics of Education - was a course taught by Dr. Jack Yeager that I was expecting to be quite interesting when I began the course. Unfortunately, the course centered on issues surrounding secondary education and curricular issues, in an area which I had little interest.
Other important courses toward my development as a doctoral student were LS 725 -Higher Education Finance - and LS 745 - Higher Education Law, both taught by Dr. Dennis M. Anderson.  LS 725 examined the major features of the financial functions and operations within various types of higher education degree-granting institutions including public and private, non-profit and for-profit; small and large, and urban and rural institutions.  This course was particularly revealing of the effects of the economy on higher education, shifts in revenue sources for higher education, and the challenges and priorities that higher education will face in the coming years.  LS 745 focused on the law as it related to issues in higher education, including such topics as the relationship of universities to state and federal governments, governance issues, and relationships with educational associations, basically, legal issues surrounding higher education, a course I found to be extremely helpful and applicable. Lastly, I enrolled in CIEC 715 - Online Course Development and Delivery - which afforded me the opportunity to explore strategies and issues related to the development and delivery of online courses, issues such as effective rubrics and designs for online course design and development, as well as effective strategies for teaching in the online environment.  Taught by Dr. Lisa Heaton, this course was both relevant and practical because of the rapidly rising population of instructors teaching aynchronous (Ko and Rossen, 2010) courses. This course was a practical tool for me to be able to apply these applications toward the instruction and development of future online courses.  
            Research-based courses were probably the most important and eye-opening courses for me, and yet were also the courses that gave me the most anxiety when I began the program. I remember writing in my journal in January 2011 that research, probability, and statistics were not areas in which I considered myself particularly strong so I was quite apprehensive upon enrolling in and being able to succeed in these courses.   EDF 625 - Qualitative Research in Education - was the first research course I had ever enrolled in. Under the direction of Dr. Nega Debela during the fall of 2009, I found the course to be quite interesting and learned about some of the differences between qualitative and quantitative research, the debate over which of these two forms of research is more reliable, and how to conduct a qualitative research study. This was also my first time working with IRB to have my research proposal and survey approved. The follow up to this course which I enrolled in was EDF 626 - Advanced Qualitative Research in Education, a course taught by Dr. Linda Spatig, on the advanced study of topics in qualitative research with an application of qualitative research knowledge. This was likely one of the most practically useful courses I enrolled in during my three years of coursework for several reasons. First, it provided me with a refresher on basic concepts such as data gathering and analysis, choosing a research topic, creating a literature review, determining research purposes and questions, selecting a research site and study participants, determining researcher techniques, and data collection tasks such as Institutional Review Board (IRB) approval. I also was able to better understand how paradigms of research and theoretical frameworks shape inquiry questions, important concepts given that I am about to begin the unparalleled task of developing and writing a dissertation.  Lastly, the course taught me about how to create a Researcher Identity Memo and Concept Map, two items that assisted me with examining my goals, experiences, assumptions, feelings, and values as they related to conducting any research project, and to discover what resources and potential concerns my identity and experiences might create within that research  (Maxwell, 2005). These are two important tools were particularly useful as I began to construct my dissertation proposal in February of 2012.  
         It was not until I enrolled in EDF 517- Statistical Methods - that I realized how much better a researcher I could become. This was one time during my coursework I began to experience anxiety and a lack of confidence when I first enrolled in Statistical Methods, a subject I considered myself a rudimentary beginner, and a course I was not looking forward to taking. This was an amazing and enlightening course taught by Dr. Edna Meisel in which I was able to develop a foundation for performing statistical methods, as well as critically evaluating statistical analyses which appear in published research and evaluation reports.  I learned about such things as the uses and limitations of statistics; parametric and non-parametric statistics; independent and dependent variables; measures of central tendency and variability; correlation coefficients and linear regression models; research and null hypotheses; t-tests, analysis of variance, chi-squares and so forth. While I would say that learning statistics and its methods did not initially come easy to me, it came to me quite easily under Dr. Edna Meisel’s tutelage.   I invested much time and energy, with the guidance of Dr. Meisel, and as I started doing quite well on the assignments, and I began to gain more confidence in using statistical methods in my research projects. At the conclusion of this course, I can actually say that I enjoyed performing statistical analyses, something I never thought could happen!   I immediately began to think about how I could use these new methods I had learned during that spring semester of 2011in order to conduct research to write and publish articles in the near future. It was apparent to me that I had overcome an obstacle and course I had dreaded from an early point of my enrollment in the program.
         I enrolled in EDF 711 - Survey Research - during the summer of 2011.  Taught by Dr. Michael Cunningham, this was a course in which we used the problem statement we developed previously in LS 703 to plan and conduct our research. This course included creating objectives, identifying a target audience, obtaining needed IRB approvals, creating a questionnaire, selecting a sampling method and participants, analyzing the data, and then interpreting the data to draw any conclusions. This was an excellent step-by-step process about how to conduct a research project, as well as set me on the path toward planning my dissertation topic.  
The Leadership Studies program and the portfolio requirements provided me with numerous opportunities to learn about research, collaboration, leadership, theory, and many different facets of higher education administration. Through courses, working with professors and peers on projects, and conducting research, I had the opportunity to put what I learned into practice and increase my skill levels in the aforementioned areas. To work jointly and collegially with others especially on these intellectual endeavors was a beneficial theme throughout my three years of coursework in the Educational Leadership program.   
         My experiences with the doctoral seminars at Marshall have been enlightening and interesting. When I attended my first seminar, I was quite nervous and intimidated by the doctoral students that I saw presenting. I sat there and wondered if I would be as well-known and liked as many of the students who seemed so familiar to the current faculty. I found it difficult to believe that I would ever have the opportunity or faculty relationships needed to present at one of the seminars. I would not say I learned a great deal of new information from the seminars. However, what I did learn and gain were collegial friendships and relationships with peers and faculty, a better knowledge of the requirements for my Portfolio, and establish myself as a student who was committed to the program.  During the fall 2011 seminar, I was asked to sit on a panel to talk about my experiences, portfolio work, and recommendations I might have for the session participants. I sat there thinking to myself how far I had progressed, a feeling of pride and accomplishment of all that I had done and that I was getting so close to the finish line of this amazing goal I have has since my early days of college.      
          My experiences with both the quantitative and qualitative research aspects of the program introduced me to theoretical concepts and paradigms that, until 2009, were concepts I had limited experience and familiarity. Two theories that assisted me with focusing my work were the research paradigms of Logical Positivism (Empiricism) and Interpretivism. The Logical Positivism paradigm asks the researcher to assess other’s interpretations of some social phenomenon through such methods as interacting with people in their social contexts and talking with them about their perceptions, always looking for patterns in analyses. This effort could result in either a hypothesis or theory (Glesne, 2011). Some possible contributions associated with doing research within the this paradigm include interpretations that point out some significance or meaning in the world and influencing others to believe or act in different ways. Interpretivism attempts to achieve reliable, concrete knowledge on which to act to change the world for the better. So I would conduct research with the purposes of making generalizations about social phenomenon, providing explanations about their causes, and creating predictions concerning those social phenomenon through objective observations, measurements, and carefully designed experiments (Glesne, 2011). My understanding of these paradigms would further clarify my research topics and assist me with writing a dissertation proposal in Dr. Linda Spatig’s Advanced Qualitative Studies course.
The Portfolio: Co-Teaching, Research, Presentation, and Course Development
A vehicle for self-reflection: my goals, plans, accomplishments, experiences, and ongoing progress toward academic and professional development in the doctoral program. ~ John Yaun
Portfolio Requirements 

The Leadership Studies Program at Marshall University requires its doctoral candidates to complete specific portfolio requirements.  These requirements provide students with the opportunity to gain experiences they may not have had otherwise. Students have an opportunity to participate in experiences ranging from research, co-teaching, presenting, publishing, or course development with Program faculty and other students. As stated in the Educational Leadership residency portfolio description, the portfolio requirements fall into three categories:   
1. Co-authoring a proposal for submission and co-presenting at a regional or national conference in collaboration with a faculty member.
2. Other professional/academic pursuits:
a.    Co-teaching a course with a faculty member;
b. Developing a course in collaboration with a faculty member;
c.    Serving an appropriate internship involving an outside mentor and a mentor on the program faculty;
d. Collaborating with a faculty member in another activity;
e.    Co-authoring and submitting for publication a manuscript to a peer reviewed/refereed journal, a book, or a book chapter, in collaboration with a faculty member.

After discussing these options in detail with Dr. Mary Harris-John, I decided to undertake several opportunities related to conducting research, presenting at a national conference with a faculty member, developing a course curricula, and co-teaching a course, as outlined in Figure 1.
Figure 1.
	Portfolio Activity
	Date(s)
	Performed in Collaboration With
	Description of Activity
	Sample of Courses Supporting this Activity

	National       Presentation
	October 29, 2011
	Dr. Teresa Eagle

 
	SRCEA Conference     Served as co -presenter of session: What do Students Do with an Ed.D. After Graduation? A Case Study of Marshall University 

	LS 710 - Principles of Leadership

EDF 517- Statistical Methods

LS 647 - Adult and Continuing Education

LS 756 - Current Issues in Higher Education


	Co-Teaching
	Spring 2011
	Dr. Mary Harris-John
	Co-teaching of  EDF 679 - Problem Report  
	EDF 517 - Statistical Methods
EDF 711- Survey Research

LS 703 - Research Design



	Research
	Summer 2010
	Dr. Teresa Eagle 

 
	Surveyed 73 former Marshall students who graduated with an Ed.D. in order to determine1) what these graduates  went on to do with their degree, 2) how the Ed.D. program could be improved, 3) and their overall satisfaction with the Ed.D program

	LS 710 - Principles of Leadership

EDF 517 - Statistical Methods

EDF 625 - Qualitative  Research

EDF 711- Survey Research


	Course Development
	Spring 2011
	Dr. Dennis M. Anderson
	Redesigned and redeveloped course -LS 615, Leadership in the Public Sector, offered in Fall 2011.
	LS 703 - Research and Design

LS 714 - Administration &  Organization of Higher Education


Presentation

An opportunity to present at a national conference emerged through a conversation with between Dr. Dennis M. Anderson and me in which he suggested I speak with Dr. Teresa Eagle about potentially co-presenting at the SRCEA Conference in Savannah, GA in October of 2010. Following this conversation, I contacted Dr. Eagle who was interested in the idea and suggested a topic that I had little familiarity with: finding out what former graduates of Marshall’s Ed.D. program went on to do with their degree after graduation. After several months of research, including using one of the semester Doctoral Seminars to collect data, we organized our findings and presented to a small group of educators at SRCEA. I had facilitated several presentations in the past so this was nothing new for me. However, it was the first time I was presenting at this conference and on a subject of this nature with which I had little familiarity. I remember writing in my journal each week how confident and confortable I was in the program as I was simultaneously completing various assignments on a weekly basis, conducted research for my presentation at SRCEA, worked on various projects in my position as Director of Housing and Residence Life, and simultaneously teaching a Holocaust course. Being able to manage so many projects simultaneously was something I was both proud of and enjoyed doing.       
         The opportunity to co-present with a faculty member in the Ed.D. program and interact with other students and faculty at the conference was a positive and unique experience that allowed me to further connect with those in Marshall’s Ed.D. program and others within the field, and build my vitae with yet another conference presentation.
Co -Teaching
Teaching university courses was nothing new for me. After previously working at the University of Massachusetts Amherst, Texas State University, and Louisiana State University, I participated in several opportunities to not only develop but also teach courses related to American Government, Education, the Holocaust, Comparative Genocide, African Politics, and Anti-Semitism. At Marshall University, under the direction of Dr. Mary Harris - John, I assisted her with co-teaching an on-line course called EDF 679 - Problem Report. Although the course was already developed, my role would be to assist Dr. Harris-John with reviewing the work of one particular student throughout the spring semester of 2011. Specifically, this meant reviewing submitted student assignments and providing feedback on those assignments through Blackboard postings and emails.  
The challenge for me in this particular work was in advising one student in particular about meeting her deadlines and resubmitting work in a timely manner.  The other challenge for me in this endeavor was in not being familiar with topics as null and research hypotheses and other research topics and terminology that the work of the student I was working with was based upon. Fortunately, I was enrolled simultaneously in Dr. Edna Meisel’s Statistical Methods course and was simultaneously learning what these topics were about as well as how to apply them to a research project.   
Co-teaching with Dr. Mary Harris-John allowed me the opportunity to evaluate a graduate student’s work and collaborate with Dr. Harris-John on a course as well as mentor and guide one student’s work and progress, with the overall quality of the student’s work improving over the course of the semester.  I also realized that in working with Dr. Harris-John on the course, I needed more of a background in statistical methods and research processes in order to be a more effective instructor in this particular topical area.  So in my attempt to help this student succeed, I continually challenged myself to enlarge my content knowledge in the hope that I could offer this student something she would be able to utilize in her own educational development as a graduate student. This experience also enhanced my ability to be an effective and collaborative instructor.   Teaching online courses requires that explanations and examples are expressed in a clear and concise manner in order to assist students with understanding difficult or confusing concepts through an asynchronous learning environment.  It also requires one to communicate in such a way that students feel comfortable asking questions and receiving feedback.  As I became more confident in my content knowledge in Problem Report, I felt more comfortable facilitating the discussions which I believe contributed to this student’s overall learning and development.   
Research
Another area not new to me was conducting research. I had the opportunity to conduct research and assessment at two other universities for two articles I had previously published in 2009, as well as research I had gathered for a university committee back at LSU several years ago. During my doctoral program tenure at Marshall, I had several opportunities to conduct and facilitate research. However, these courses greatly assisted with my knowledge and ability to conduct research for publication in the near future for a peer-reviewed jounal. First, LS 703 - Research Design - taught by Dr. Michael Cunningham, provided the foundation on how I would think about the overall research process. Throughout the course, Dr. Cunningham introduced us to the structure of the dissertation and its design. We were then required to develop an actual research proposal. It was suggested that we formulate a question in response to a problem that we identified in the literature.  Writing a precise research question was a challenge for me because of the newness of performing this type of assignment. As I would submit my research question to Dr. Cunningham, he would respond with helpful feedback and suggestions in reformulating it.  These questions and his feedback forced me to articulate the question more precisely, since my research design would ultimately be dependent upon finding the answers to this question.     
 EDF 625 - Qualitative Research in Education - taught by Dr. Nega Debela was another course that assisted me in developing a more thorough knowledge base for conducting research. Learning about the differences between qualitative and quantitative research as well as how to conduct a qualitative research project were very helpful in my articulation of a research problem and the type of research I might conduct. This course forced me to think about whether I wanted to conduct a qualitative, quantitative, or mixed-methods study. 
LS 711 - Survey Research - taught by Dr. Michael C. Cunningham was probably one of the most important of the research courses that assisted with my success in creating and conducting research projects because of the knowledge I gained in creating research objectives, identifying a target audience, creating a survey questionnaire, selecting a sampling method and respondents, analyzing data, and interpreting the data to make conclusions and decisions. Dr. Cunningham was a tremendous resource and asset in helping me realize how to utilize this course to begin developing parts of my dissertation research.
 Briefly mentioned earlier but more specifically, I worked collaboratively with Dr. Teresa Eagle during the summer of 2010 on a qualitative and quantitative research project on the topic of what former Ed.D. students went on to do with their degrees. I was responsible for creating a survey, identifying former Ed.D. graduates from Marshall University, contacting and sending students a survey, collecting and analyzing the data, drawing conclusions based on the data from the surveys received, and preparing this information for a presentation for the SRCEA conference to take place in October of 2010. Through this experience, I became more knowledgeable about the process of research. In addition, I have become more thoughtful and purposeful about the importance and process of conducting both qualitative and quantitative research.  As I made analyses based on an examination of the surveys I received, it required me to consider the connection between research, theory, and practice, a paradigm that would guide my thinking in conducting future research projects. 
Course Development

In collaboration with Dr. Dennis M. Anderson, I assisted in the development of a graduate - level course, LS 615 - Leadership in the Public Sector.  This was a course previously taught by Dr. Powell Toth, who had recently retired, and Dr. Anderson was asked to resume the facilitation and instruction of this course beginning in the fall of 2011. The goal was to redevelop the course through researching and utilizing current leadership concepts and theories as well as looking into various concepts related to nonprofit leadership and management. This course would be designed to provide students with comprehensive explanations of effective leadership and management practices that would be both relevant and applicable to any nonprofit organization, and to enlarge students’ overall understanding of nonprofit leadership and management.    
         This experience provided me with an opportunity to increase my knowledge of nonprofit leadership and leadership development theories, as well as provide me with another opportunity to develop a course from beginning to end through developing a syllabus, finding a course text, and creating course assignments. This was also a unique opportunity for me to work closely with a faculty member at Marshall University, someone who was also on my doctoral committee, and be an integral part of developing a course that would be offered to both current and incoming doctoral students.        
Conclusion
Leadership education teaches students how to think and prepares them to be leaders in their homes & communities, entrepreneurs in business, and statesmen in government.

–Oliver Van DeMille 
         According to the Marshall University Doctoral Program in Education:  Student and Faculty Handbook, the “mission of the Doctoral Program in Education is to prepare practitioners to be reflective, ethical educators and researchers who contribute to the field of education.”   Weidman and Stein (2003) agree that the goal of a doctoral program is to prepare students for scholarly work, which is defined as engaging in professional activities that require one to apply the knowledge and skills gained from the training received in doctoral research. And Hewitt (2006) discusses the importance of a scholarly perspective as one who is trained to be a professional, a perspective based on a mental synthesis based on academic study, acquired knowledge, and reflective experience. As I have engaged in various activities over the past three years in the doctoral program, I hope to be able to use what I have learned in order to contribute to the field of higher education and student affairs in particular and continue to make a difference not only in students’ lives, but to share what I have learned with other students and contribute through teaching, publishing, and working with the learning and development of students.   
Looking back at my first course with Dr. Teresa Eagle as she reviewed the various yet numerous requirements of the Leadership Studies program, I imagined but never thought I would finally be at a place, both personally and professionally, where I could see the light at the end of the tunnel, the completion of my coursework and dissertation.  The faculty of Marshall University’s Leadership Studies program have been a valuable resource and guide in assisting me in my direction down this doctoral path with speed, vision, and certainty.   
       As I look toward starting and completing the next step of this process, I feel a sense of confidence knowing that I have a potential and viable topic that I am now prepared to research, through the numerous opportunities and challenges I have experienced as an Ed.D. student, and hopefully publish a portion of my dissertation in a journal in the near future. The committee’s support through this endeavor, of which I am eternally grateful, has been a tremendous asset in where I have come and where I plan to be five years from now.  

 As my academic and professional pursuits reveal, I have deepened my knowledge base in leadership theory, curricular design, and collaborative pedagogy.  By having a framework to evaluate my teaching and course development experiences, I have enhanced my ability to collaborate with faculty, create and assess curricula, present information more clearly and concisely, collect and analyze both quantitative and qualitative data to draw conclusions from the findings, and understand and apply appropriate research designs and methods.   I have become confident that, through my professional, academic, and scholarly experiences, I have developed the ability and capacity to move forward to the dissertation phase of the Ed.D. program. With the guidance and support of my committee, I am confident that I will be able to complete this next and final phase of the program and contribute more fully and completely to the fields of Higher Education and Student Affairs.     
References 
Dewey, J. (1933). How We Think. A restatement of the relation of reflective thinking    
             to the educative process (Revised edition), Boston: D. C. Heath.
Hewitt, T.  (2006). Understanding and shaping curriculum: What we teach and why.  

Thousand Oaks, CA:  Sage Publications.
Ko, S. and Rossen, S.  (2010). Teaching Online: A Practical Guide. New York:        
           Routledge.         

Krehbiel, J. (2011). The Power of Paradoxical Thinking: The Implications of Paradoxical     

Thinking. Retrieved from http://www.familyresource.com/lifestyles/daily-living/the-power-of-paradoxical-thinking-implications-part-2-of-2
Learning Through Reflection. (2004). Retrieved from

http://www.nwlink.com/~donclark/hrd/development/reflection.html
Marshall University Graduate Catalog. (2009). Retrieved from    

          http://www.marshall.edu/catalog/Graduate/F2009/gr_fa09_published.pdf

Maxwell, J. (2005). Qualitative Research Design: An Interactive Approach.      
              Thousand Oaks, CA: Sage Publications.
Weidman, J., & Stein, E. (2003). Socialization of doctoral students to academic norms.  
Research in Higher Education, 44(6), 641-656.
1

