


















CHAPTER V 

Summary, Conclusions and Recommendations 

This chapter will address the summary, conclusions and recommendations of the 

study.  This chapter will contain a summary of the purpose of the study, as well as a 

summary of the procedures, descriptive data and the findings.  The chapter will conclude 

with the conclusions, recommendations and implications. 

Summary of Purpose 

The purpose this study was to determine if a significant difference exists in the 

perceived stress and coping styles identified by junior and senior students in nursing and 

social work programs at a selected university.  The study of this phenomenon can have 

important implications for administrators in higher education as perceptions of high stress 

levels can lead to poor academic performance, attrition, depression and even serious 

health problems in college and university students (Pengilly & Dowd, 2000; Misra, 

McKean, West & Russo, 2000; Hudd, Dumlao, Erdman-Sager, Murray, Phan, Soukas, & 

Yokozuka, 2000). 

Summary of Procedures 

The population for this study consisted of 122 junior and senior level college 

students in the nursing and social work program at a selected university during the 2001 -

2202 or 2002 - 2003 academic years.  All students were either in clinical courses or 

preparing to begin clinical courses.  The sample consisted of 89 nursing students and 33 

social work students. 

The demographic questionnaire was developed by the researcher.  The 

demographic tool was paper and pencil questionnaire designed to identify personal 
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characteristics that might have an effect on the dependent variables of perceived stress 

and coping styles.  The tool identified the independent variable, which is the program that 

the student is enrolled in, either nursing or social work.  The demographic tool also 

identified other variables suggested by the literature such as age, gender, marital status, 

whether the student is employed, whether the student's class status is a junior or a senior, 

and lastly, if the nursing student is a generic student or a Registered Nurse (RN) student.     

The second tool used was the Perceived Stress Scale (PSS) developed by Cohen 

(Cohen et al., 1983).  The PSS was a ten-item questionnaire that asked the students to 

identify how unpredictable, uncontrollable or overloaded their lives have been in the 

month preceding completion of the questionnaire. 

The third tool used in this study was the Moo's Coping Responses Inventory 

(CRI-Adult).  This tool consisted of 48 questions designed to determine the respondent's 

predominant coping responses.  

Each of these tools was placed in a packet by the researcher along with a cover 

letter.  After obtaining permission from the faculty, the researcher visited all appropriate 

classes to distribute the questionnaires.  After completing the instruments, the 

respondents were asked to place them in a sealed envelope and return them to the faculty 

member or researcher. 

Responses from the PSS and CRI-Adult were hand scored by the researcher.  Data 

was then analyzed using the Statistical Package for Social Sciences.  Descriptive and 

inferential statistics were generated.  An alpha level of .05 was used to establish statistical 

significance.    
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Summary of Descriptive Data 

The population was composed of 89 nursing students and 33 social work students.  

All participants were projected to graduate in the 2000 - 2001 or the 2001 - 2002 

academic years.   The other demographic data consisted of variables identified by 

previous researchers that might have an influence on the dependent variables of perceived 

stress and coping style.  These demographic variables included type of program, class, 

gender, age, marital status and hours of employment. 

The nursing students consisted of 79 generic students and ten RN students.  There 

were 41 juniors and 47 senior students participating in the study.  The nursing 

respondents were predominantly female, with 77 being female and 12 being male.  The 

sample ranged in age from 20 to 47 years of age, but the majority of nursing students was 

between the age of 21 and 23 years of age.  Most of the nursing students reported being 

single, with only 23 students reporting that they were married and five nursing students 

reporting that they were divorced.  In response to the question on hours of employment, 

52 nursing students reported that they work more than ten hours a week, 23 reported 

working less than ten hours per week and 14 reporting they were unemployed.  

The demographic characteristics of the social work students were very similar to 

those of the nursing students.  The social work students reported that 13 of the 

respondents were juniors, while 20 of the respondents were seniors.  The age of the social 

work students also ranged from 20 to 47 years of age, as did the majority of students 

reporting being 21 to 23.   The social work students were predominantly female, with 28 

respondents reporting being female and only five respondents identifying themselves as 

male.  Most of the social work students were single, with 22 reporting they were not 
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married, eight reporting being married and three reporting being divorced.  On the 

question of employment, 22 social work students reported working more than ten hours a 

week, one reporting working less than ten hours a week and ten being unemployed. 

Summary of Research Findings 

The research findings of this study will be presented as they relate to the 

previously identified research questions.  The findings will also be compared to the 

findings of other researchers. 

Research Question One 

Is there a significant difference in the perceived stress levels of junior and senior 

level nursing students and junior and senior level social work students? 

Both groups identified in this study reported high levels of perceived stress.  A 

significant difference was noted, however, in the perceived stress reported by junior and 

senior nursing students and the junior and senior social work students.  The social work 

students, however, reported a higher level of perceived stress.    

This finding supports the previous research conducted by Carter (1982).  

Although Carter reported that all college students report high perceived stress levels as 

well as similar symptoms of distress, she found that nursing students did not report higher 

stress levels than other students.   Carter's study focused on nursing students and liberal 

arts students.   

On the other hand, these results do not support the results of Rosburg (1988).  

Rosburg's research compared the anxiety levels of general college students and students 

enrolled in programs for the occupational groups of police officers, firefighters and 

nurses.  Rosburg's hypothesis was supported that the nursing students would report the 
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highest level of state anxiety.  This indicated that the nursing students perceived the 

highest level of stress during their schooling.   

Research Question Two  

Is there a significant difference in the coping styles of junior and senior nursing 

students and junior and senior social work students?   

The Moo's Coping Responses Inventory identified eight categories of coping 

responses.  A significant difference was noted in three of the eight categories. 

The first category that was identified as having a significant difference in 

responses was that of Logical Analysis.  The individual that uses logical analysis as a 

coping style will approach the stressor by trying to analyze the situation and respond to it 

in a logical manner.  The nursing students reported using this coping style more 

frequently than the social work students.   

The second category that was identified as having a significant difference in 

responses was that of Seeking Guidance and Support.  The individual that uses this 

coping style will seek guidance and support from family, friends or mentors in response 

to a stressful situation.  Once again the nursing students reported a higher reliance on this 

coping style than the social workers did.  

The third category that was identified as having a significant difference in 

responses was that of Cognitive Avoidance.  The individual that uses this coping style 

will attempt to avoid the stressor, rather than dealing with it directly.  The social workers 

reported a higher reliance on this coping style than the nurses.   

These results indicate that nursing students will use coping styles that rely more 

on an approach strategy than the social work students will.  Although no research was 
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found comparing the two groups, these results support previous research on the coping 

styles of nursing students. 

Mahat (1998) and Carter (1982) identified that nursing students will 

predominantly use approach-coping strategies, which include problem-solving and 

seeking social support.  These studies also support previous research conducted by Mahat 

(1996) that identified that nursing students will most frequently cope by seeking 

emotional support from others.   

It is also interesting to note that Jones and Johnston (1997) identified that nursing 

students who score high on direct or approach-coping strategies will usually report a 

lower level of perceived stress.  Conversely, students that reported high levels of stress 

identified lower direct coping scores.  These findings are supported by the current 

research in that the nursing students reported a lower perceived stress level and a greater 

reliance on approach-coping styles.   The social work students, on the other hand, 

identified higher perceived stress levels, but lower reliance on approach-coping 

strategies. 

Research Question Three 

Is there a significant correlation between the variables of age, gender, marital 

status, employment or RN student and the perceived stress or coping styles of students in 

the designated programs of nursing and social work? 

No significant correlations were noted between the demographic variables and the 

perceived stress or coping styles of students in the nursing or social work programs.  

Pearson's Product-Moment Correlation Coefficient was used to determine significant 

correlations.  An ANOVA was used to examine the variables of marital status and hours 
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of employment, since they have more than two categories.  No significant relationships 

were noted in the variable of employment.  The ANOVA did indicate a significant 

difference in the variable of marital status.  A Dunnett's post hoc analysis identified the  

difference in the means to be between single and married students.  The single students 

identified that they use the coping strategy of emotional discharge more often than the 

married students.  This indicates that the single students express negativity more often 

than the married students. 

The findings in this research do not support previous research regarding age. 

Pagana (1988) and Beck (1995) both found that age may have an impact on a student's 

perception of stress or coping style.  The majority of students in both groups were 

between the ages of 21 and 23.  This imbalance in ages might have affected the results. 

The research of Hudd, et al. (2000) and Misra and McKean (2000) found that 

female students would usually report higher levels of stress and more physiological 

reactions to stress than their male counterparts.  This research does not support that 

finding. 

Lengacher's research was somewhat ambivalent on the subject of whether an 

individual's marital status would effect his or her perception of stress (Lengacher, 1993).  

Lengacher found that married students often report role strain from attempting to fill 

multiple roles such as wife, parent and student.  She also found, however, that a 

supportive spouse could be instrumental in a married students success.  Gray (2001) 

found that more than half of the nursing students participating in a research study in the 

United Kingdom, would become divorced before finishing the program.  
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The current research found no significant difference in the perceived stress levels 

of students based on marital status but did identify a difference in coping styles of these 

students.  It is a possibility that single students have more time to focus on negativity, 

while the married students have multiple roles and concerns that will preoccupy their 

time.  Additionally, single students may spend more time with their peers from school 

that would understand their concerns, whereas married students will spend more time 

with their spouses who may not understand the problems that arise from nursing school.  

Once again, the imbalance in the groups may have affected the results. 

The current research does not support the finding that student's who are employed 

will experience a higher level of stress than student's who are unemployed.  Beck and 

Srivistava (1991) found that students that are employed would report more perceived 

stress because these students find it difficult to set priorities and to meet deadlines in light 

of conflicting responsibilities. 

Previous research on generic and RN students has yielded conflicting results.  

Beck and Srivistava (1991) found that RN students have lower levels of perceived stress.  

They believe this is because these students will usually have previous life experiences 

that will act as a buffer to lessen the shock of adapting to new situations.  They may also  

have clinical experience that can be a significant stressor to generic students.  

Conversely, Beck and Srivistava (1991) and Patton and Goldenberg (1999) identified that 

RN students have stressors that are unique to their situation.  This can include the 

adjustment to a university setting, using computers or redefining their professional 

identities.  This research supports that both generic and RN students experience high 
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levels of stress with no significant differences based on whether they are a generic 

student or a RN student. 

Conclusions 

The following conclusions were reached based upon review analysis of data in 

this study: 

1. Nursing students and social work students report a high level of perceived stress. 

2. The results of this study indicate that social work students report a higher 

perceived stress level than nursing students. 

3. Nursing students report more reliance on approach-coping styles than the social 

work students. 

4. Individuals that identify an approach-coping style will generally report a lower  

       perception of stress (Mahat, 1998).  

5. The literature supports that the demographic characteristics of age (Pagana, 1988;  

Beck, 1995), gender (Hudd et al., 2000; Misra & McKean, 2000; Peden et al., 

2001; Sarafino & Ewing, 1999), marital status (Gray, 2001; Lengacher, 1993), 

hours of employment (Beck & Srivistava, 1991) and whether the student is a 

generic or RN student  ( Beck & Srivistava, 1991; Patton & Goldberg, 1999), may  

have an affect on the dependent variables of perceived stress and coping style.  

The results of this study do not support this. 

Recommendations 

The following recommendations are suggested by the results of this research: 

1. Nursing and social work faculty should implement comprehensive stress  

        management programs during student's freshman year and continuing until      
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        graduation.  These programs should emphasize study skills, time management,  

        healthy lifestyles and effective coping styles. 

2. Faculty of nursing and social work programs need to explore strategies to improve 

the student-faculty relationship.  Faculty need to develop trusting, supportive 

relationships with students to enhance the student's academic progress, self-

esteem and feelings of competence. 

3. Faculty of both programs need to recognize the needs of the non-traditional   

            student and to explore strategies to facilitate the transition to higher education. 

4. Faculty should attempt to coordinate assignments and examinations so that due  

           dates can be staggered.  Many students expressed this as a concern when turning in  

           the questionnaires. 

5. To address a student’s perception of role inadequacy, ample practice time and  

            support should be allotted to psychomotor skills, prior to applying the skill to an  

            actual patient. 

6. Peer support groups should be established in both programs. 

7. Efforts should be made to identify at-risk students as early as possible.  These  

         students should be referred to student support services for tutoring, counseling or  

         financial aid. 

Implications 

The following are implications for future research: 

1. This research should be replicated on a regional or a national basis.  The 

population should be larger and more diverse to improve the generalizability of 

the findings. 
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2. This research should be expanded using students in other healthcare professions  

          such as communication disorders, medical technology and psychology.   

3. Additional research should be conducted expanding the population to freshman 

and sophomore students. 

4. The perceived stress levels and coping styles of students in associate degree  

           programs should be examined. 

5. Further research should be conducted on faculty behaviors and teaching styles 

that students identify as increasing their perceptions of stress. 
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