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	“The mission statement of the Marshall University Doctoral Program in Education 
	is to prepare practitioners to be reflective, ethical educators and researchers who 	contribute to the field of education. Program faculty are committed to creating a 	community of scholars through mentoring, engaging in collaborative research, and 	maintaining a focus on sound educational practices.”

	I have often said, “I should be the poster child for MUGC!” Through each course completed and each degree or certification earned, I have grown academically as well as grown professionally. This path of growth began in the fall of 1998 when I completed the first class towards certification as a principal. I have spent the past nine years stretching my mind as well as advancing professionally. Marshall University has accomplished its mission of “preparing me as a practitioner.”
	The first signs of growing professionally occurred a few semesters into my coursework. I was named Boone County Teacher of the Year, and I know this award was due in great part to my studies in leadership and school improvement at Marshall University. When I completed my master’s degree in the spring of 2000, I was then awarded a position as principal. Following that, I earned my Education Specialist (EdS) degree in 2003 and moved to the central office of my local school district as director of curriculum. Then I completed my last few courses for certification as a superintendent. One year ago, I achieved one my professional goals, to become the first female assistant superintendent for my county school system. Oh, how I have grown!
	Through this reflective essay, I hope to show that I have grown as an educator and look forward to continuing my journey as a lifelong learner as I progress towards membership into the “community of scholars.” With the provided evidence, it is difficult to separate my academic and professional life. I know that success in one area has in turn brought about success in the other. 

Evidence of Growth
Scholarship
	Many courses interwoven. My first component for the qualifying assessment and portfolio began in the fall of 2005 when I was taking LS 707 – Ethical Theory with Dr. Barbara Nicholson. She asked Trecia Peterson, a fellow classmate, and me if we would like to work on a project with her. As students, we had always been told that portfolio opportunities would present themselves but one would always have a little doubting attitude or disbelief in projects coming one’s way. To my amazement, my first portfolio component had just been offered to me, and all I could do was smile and nod YES. While meeting briefly with Dr. Nicholson, she explained that the WV Center for Professional Development (WV-CPD) and Dr. Patricia Kushimo had asked her to conduct a survey with all newly hired principals throughout West Virginia. 
	The purpose of the survey and report would be to determine the professional development needs of principals as they work through their first few years in their new positions. She further explained that it would have potential significance for all public school administrators and could possibly be presented at a national conference.	As an example of how the graduate student’s course work is applicable to real-life situations, I was able to use information studied and researched from previous doctoral level classes and apply it to this project entitled “Professional Development for School Leaders in the Accountability Era: Assessing the Needs of First-Year Principals.”
	Three of my required courses in the Educational Leadership program can be directly linked to my success in working with this project. First, the mini-qualitative research project for EDF 625 - Qualitative Research in Education entitled “The Effects of NCLB on Teachers” led me to examine the pressures teachers associated with the No Child Left Behind (NCLB) federal mandates. In my work at the district level, I was given all responsibilities for accountability associated with NCLB. I speculated that if I were feeling a new sense of pressure with this legislation, the teachers must be as well. The readings, research, and findings served as an excellent springboard to the project with Dr. Nicholson and Trecia Peterson. We proposed that this class of new principals throughout West Virginia were also feeling the pressures of NCLB, something that tenured principals had not felt in the past. 
	The second class to have an impact on this project would be EDF 711- Survey Research in Education. The survey I constructed centered on the work with my local school district to make curriculum and professional development decisions, I used the research gained during the qualitative class as my catalyst for the class project. I wanted to have more in-depth knowledge of how teachers were feeling about NCLB and how school systems could meet their needs. 
	After sharing a copy of this survey with Dr. Nicholson, we used the demographic information and many of the questions as the basis for our project. This survey would be presented to and completed by all new principals throughout WV at the Principal’s Leadership Academy sponsored by the WV-CPD. As Dr. Nicholson began to receive the data back from the survey with new principals, I was learning the SPSS software package in LS 776 – Computer Analysis/Educational Research. This would be my third required class that would prepare and assist me in working with this project. 
	In the statistics and research class, we would analyze sets of dummy data and determine areas of significance. I found this to be a little “ho-hum” but a necessary process in understanding how to analyze and find areas of significance. But the data from the WV new principals was real and applicable to my everyday life. In my county, I am to provide support to both teachers and principals to improve student achievement. I found it both fascinating and exciting to examine what actual principals were saying they needed to be successful in their new positions. As we had theorized, the survey revealed that the principals were also feeling the pressures of NCLB, something that their predecessors had never faced before.
	I felt the most difficult component of this project was composing an abstract of 150 to 200 words to be submitted to the National Council for Professors of Educational Administrators (NCPEA) Conference to be held in Lexington, KY. How could I sum up what we had just worked on for two semesters in one page? As a doctoral student, you always think the more words in a document the better; but now we had to be concise, interesting, and catch the attention of the NCPEA committee. 
	At this same time, I received my West Virginia Association for School Administrators (WVASA) announcement and call for proposals for their annual conference held in July of each year.  I had been a member of WVASA for three years since first required to attend as a student in LS 700 – Superintendency.	I suggested to Dr. Nicholson that we should also submit a proposal request to present at the WVASA conference. I knew our topic of the “Needs of First-Year Principals” would also be very appealing to county superintendents and other district leaders just as it had been to me. This could be our dress rehearsal for the presentation to be held one month later in Lexington, KY. She agreed, we submitted our proposal, and were also accepted to present our findings for this conference.
	I am very happy to say that both presentations went very well. Dr. Nicholson gave us support each and every step of the way. We even served on a student panel at the fall 2006 Doctoral Student Seminar discussing our project and various opportunities available for students to collaborate with faculty. 
	New principals throughout West Virginia stated they need further information and support in the following areas: Accountability & NCLB (55%), School Law (54%), Teacher Plans of Improvement (48%), Special Education Issues (48%), Student Discipline (42%), and Evaluating Personnel (40%). I shared these findings with my colleagues at our local school district and from this information, the assistant superintendent who supervises all county principals began a series of new principal seminars. He developed specific modules to address many of the needs as found by our work at the graduate college.
  	I have truly grown as an educator through this scholarly work of co-researching, co-authoring a proposal for submission, and co-presenting at a national conference in collaboration with a faculty member. This project allowed me to interweave class work from several of my courses as a doctoral student into a summation or final project to be presented on the state as well as national level. It would be difficult to quantify the impact this endeavor has had on my success as an educator. But overall I have learned to go to the research before making any curriculum changes or embarking on any new initiatives. 

Academic Pursuits
	Application to real life. My second component for the qualifying assessment and portfolio would be co-teaching a course with a faculty member. Dr. Teresa Eagle asked me to co-teach LS 515 Instructional Leadership during the summer of 2006. This course for perspective principals working on their master’s degree focuses on the power of principals as instructional leaders. It is also designed to give a hands-on approach to understanding WV Policy 5310: Evaluation of School Personnel. 
	At the time Dr. Eagle contacted me, I had just been awarded my new position of assistant superintendent for curriculum and assessment. One of my new duties and responsibilities would be to participate in all interviews with potential principals, vice-principals, and county directors seeking employment within our school system. I was excited to assist Dr. Eagle with this course. At the same time, I would be meeting, evaluating, and recommending new administrators for our county schools; I could also be assisting to prepare 
future principals as they work through the certification process. Once again, my professional duties corresponded to my pursuits at the graduate college.
	LS 515 would require my attendance at four live class meetings from May through July. Dr Eagle and I would meet a week or so prior to each class session. At that time, she would present her planned activities and ask for my input. I would make suggestions and we would then segment the two-hour class into sections. She would lead specific portions of the evening and I would take the lead role for other activities.  We divided the seven class assignments and final projects so that I would have equal responsibilities in reviewing and grading the students work.
	I will have to admit that I did not understand the enormous amount of time needed to grade and respond to student on-line assignments. I remember receiving an e-mail from Dr. Eagle in which she said, “Good responses, keep it up!” I was thrilled at her positive response, but was exhausted. My short tenure as a teacher for graduate level courses was an eye-opener. I had always had great admiration for my professors due to their extensive knowledge base and their willingness to assist the students. But now I had a personal taste of the amount of time it takes to properly facilitate and teach graduate level courses. 
	At all times, Dr. Eagle stressed that she and I were co-teaching this course. She had always been my advisor during my master’s work and now had agreed to chair my doctoral committee. It was wonderful to work with her in such a collegial atmosphere, sharing ideas and suggestions to impact the success of up-and-coming administrators. I was being treated as an equal by someone who had “brought me along” in the program and the experience was rewarding. Someone who I had always turned to for guidance was now seeking my opinion and input for a graduate level course. 
	During the length of the course, I shared information with the students on my job responsibilities and how our school system interviews perspective administrators. To help in understanding WV Policy 5310, I shared our county’s checklist for personnel evaluations and how a principal can confirm that all staff members understand the evaluation process. We discussed “Look Fors” when visiting classrooms and how our county E-Walk process had impacted classroom instruction. 	
	As when teaching any class or any age group, I was once again surprised at the various levels of quality work and commitment of the students. I suppose my shock was in part dealing with students completing master’s level work and actually paying to attend class but not always doing their best. Some did not have high expectations for themselves and I found this very disappointing. I had lengthy discussions with Dr. Eagle on the various class members and how some submitted unsatisfactory work. She shared that I should follow the established grading rubric and must grade their work as presented. Just like any other class I had taught, whether it is elementary school, high school, or graduate school, I wanted the students to succeed and do their very best.  Looking back, I wonder if I could have done more to motivate them.
	I found myself “interviewing” the students for various positions in my county and unfortunately, I would not have hired all of the students in this class. On the last live class meeting, I shared an inspirational video on professional learning communities and always going the extra mile. I remember saying to the class following the video, “This is what it takes to be an excellent administrator. If you are not willing, do not apply for the job!” I hoped it would be motivating to most and eye-opening to a few.  I wonder if it had an impact or if anyone listened?
	An unexpected mentor. My third component for the qualifying assessment and portfolio would be to develop a course in collaboration with a faculty member. This portion of my residency portfolio would help to resolve a common problem for many doctoral students. As my required course work for public school administration majors began to wind-down, I came upon a stumbling block and would be unable to complete CI 702 – Curriculum Theory. 
	Fortunately, while discussing this dilemma with two of my committee members, Dr. Teresa Eagle and Dr. Rebecca Goodwin, the problem was resolved in a few moments. I would have the opportunity to work with Dr. Goodwin to reformat an on-line curriculum theory class that was technically setting on a computer server waiting to be moved from the old WebCT format to the newer Vista platform. I could complete the class assignments and readings to meet my Program of Study and course requirements. As well as work with her to evaluate the content and re-align the course so it would be accessible to other students through Marshall’s on-line format.  
	In growing as an educator, there are many important skills needed along the way. This serves as an example of being able to adapt and overcome obstacles while remaining focused on the goals set before you. Also it shows how the faculty of Marshall University fulfills their mission by “mentoring, engaging in collaborative research, and maintaining a focus on sound educational practices.”
	Dr. Goodwin and I would have meetings to discuss the course content and how to update the material and make it applicable to the educator in the 21st century. Many of our discussions focused on pieces of literature and research that I had not yet been exposed to in my studies. What if I had not had the opportunity to work with her on this project? I would have not known about Ralph Taylor’s “little blue book” Basic Principles of Curriculum and Instruction (1949). We would sit in her cubicle, and she would begin pulling materials from her bookshelf. Her hands would fly across the shelves as she would ask, “Have you read this?” My answer would always be no. 
	Due to this unexpected relationship, I read The Cardinal Principles of Secondary Education (1928), An Adventure in American Education: The Story of the Eight-Year Study (1942), and my favorite text, Turning Points in Curriculum: A Contemporary American Memoir by Marshall, Sears, & Schubert (2000). Although many of these resources are over 60 years old, it was fascinating to apply the findings from the 1930s and 1940s to today’s classrooms and schools systems. It is truly important to understand the past so that one can move successfully into the future. 
	Our discussions and meetings turned more into mentoring sessions instead of class sessions. When we first began to meet in the summer of 2006, I was wearing my new cloak of being the first female assistant superintendent in my county. This opportunity for advancement was also proving to be a very heavy burden to carry. I knew all eyes were on me and I must not falter or make inappropriate or costly decisions. I found my time with Dr. Goodwin to be both exhilarating and calming at the same moment. 	We would discuss her tenure serving the students in Kanawha County while sharing ideas that I had to implement sound curriculum change in Boone County. At the end of each of our meetings, I would leave energized and re-charged to meet the challenges awaiting me at the central office of my school system. This experience gave me greater confidence in myself and allowed me to move ahead in my duties and responsibilities with a sure foot planted on solid ground. 
	One very memorable meeting occurred while debating West Virginia’s new Partnership for 21st Century Skills and its impact on classrooms and county school systems. We wanted to insert this new initiative as a final class assignment for the curriculum theory course but couldn’t quite get the language just as we wanted. She asked Dr. Mike Cunningham to join our discussion and just as we were explaining our predicament, Dr. Bobbi Nicholson walked through the hallway. She of course was asked to “step-in” to the cubicle and also become a member of the conversation.  
	I sat in awe as I listened to three of my professors “debate” the merits of the 21st century partnership. For a doctoral student, this was equal to watching a tennis match at Wimbledon. I sat meekly in the corner as each scholar “volleyed” a thought or theory over to their counterpart and then I would wait for the other to return a power swing back across the net. This was amazing! Was I really having this educational opportunity played out just for me? I could see how true professional educators defended what they perceived as a “foot fault” or a “net ball.” These few moments were equal to a semester long course in gaining knowledge of how to address educational initiatives while showing mutual respect for one’s colleagues. I only hope that when moments such as these occur for other doctoral students they appreciate the experience as much as I have. 
	To borrow the title from one of the books read at Dr. Goodwin’s encouragement, this course work and component for my Residency Portfolio marks the “Turning Point” in my growing as an educator. During this timeframe, I moved from wanting practical courses and having the student mentality of “just tell me how to do it,” to craving and understanding the need for theory classes. Even after completing my masters’ degree and working towards my superintendence certification, I remember caring more about completing my course work and just receiving that piece of paper. But now as a doctoral student, I want to apply proven research and knowledge to my professional career and to be able to make a difference. We learn from our history and others that have come before: “We stand on their shoulders.”
	This experience along with the course material has given me the courage to implement several curriculum changes in my local school district. Some examples of the initiatives include: 1) Standards-based math instruction across all grade levels, 2) Advanced Placement (AP) courses in all high schools, 3) Required summer reading for all high school students with novels purchased by the school system, 4) Realignment of the elementary Language Arts and Reading program, 5) More required minutes for mathematics in the middle grades, and 6) Adding a transitional level math course for all 9th grade students. All curriculum changes were based on sound research and were introduced to the teachers and administrators with why the change was needed. Student achievement data was always 
presented with long term goals and implementation occurred following a planned period of intense professional development for all stakeholders. 
	On the home page of the on-line Curriculum Theory course developed by Dr. Goodwin with adaptations and updates provided by me is found the following quote:
“What knowledge is of most worth?” 
(Herbert Spencer, 1860)
Since choosing Curriculum & Instruction as my minor course work while pursuing my doctorate in Educational Leadership, I find myself daily asking, “What is of most worth to me? What is of most worth to the students, teachers, and administrators in the Boone County School System?” I truly know I am growing not only as an educator but as an individual. 

Professional Pursuits
	Scholarship and work. This will be my fourth summer to facilitate D-Day! in the Boone County School System. D-Day (or a day of data disaggregation) occurs in August, prior to the beginning of school, where teachers and administrators come together to review the past year’s student achievement data. D-Day is an example of how central office staff support and provide technical assistance to the schools in their charge. It also shows the importance of data disaggregation and the need for the advanced planning of instruction. This initiative has helped to improve student test results throughout the county and is now relied upon as a foundation for sound instructional decision making.
	D-Day and its success became the subject for my professional manuscript piece required in Dr. Frances Simone’s CI 677 – Writing for Professional Publication course.
The concept of D-Day has been shared throughout the state of West Virginia with interest in 
the process shown by many superintendents and county level directors and coordinators. With this in mind, possibly other school systems outside our state would also be interested in a process to bring about improvements in their adequate yearly progress (AYP) scores. 
	Working through the process of creating a manuscript to be submitted for publication in a professional journal is very tedious and time consuming. The editing process created during Dr. Simone’s class was helpful and allows the student to grow as a writer. My manuscript, “D-Day! How a Local School District Finds Time to Disaggregate the Data”, has received one very polite rejection letter from the Educational Leadership journal. I have since submitted it to a second publication, JSD – The Journal of the National Staff Development Council. The topic of D-Day is in direct alignment for the fall 2008 theme of “using evidence.” Some questions being addressed in this publication include: How are teachers developing and learning to use assessment data to improve their daily instruction? How are districts effectively sorting through the data they collect to use in a way that deepens teachers’ knowledge? Etc. 
	Another initiative providing support to the teachers and administrators in Boone County Schools is the instructional coaching program. This program has just completed its third year and has become another brick in our foundation of sound instructional practices. Upon its inception, three veteran/master teachers were hired to provide on-site professional development throughout the county. As cited by research, for professional development to make a difference it must be systemic and on-going. The program was also designed to be on an “as requested” basis so as to not offend or alienate participants. 
	This model was one of the first throughout the state and was presented at the state Title I conference as well as shared with many other administrators throughout West Virginia. 
The “coaches” have logged many hours sharing information on Marzano’s Instructional Strategies, Bloom’s Taxonomy, standards-based math instruction, etc. They have conducted several book studies on effective instructional practices and initiatives. Each time they plan support or professional development, they always go to the data first to look for the strengths and challenges needing to be addressed. The program is funded though a realignment of our federal monies and has been well worth every penny spent.
	Relationships and work. 	As Marshall University has prepared me as a “practitioner”, I have taken my relationships developed at the graduate college and intermingled those through my everyday professional life. I have worked with Dr. Rudy Pauley and Dr. Edna Meisel to assist Boone County Schools with our Math & Science Partnership (MSP) three year federal grant. Dr. Pauley, Dean of the Graduate School, is working to establish a cohort of elementary and secondary teachers in our county to receive graduate level credit to become highly-qualified math instructors. Dr. Meisel, a member of my dissertation committee, is serving as the teacher of record for this endeavor. 
	John Huxley, a fellow classmate and Director of Distance Learning & Professional Development for MUGC, has written and been awarded three Higher Education Policy Commission (HEPC) grants for Boone County Schools. He and I have worked together to provide high-quality professional development for the past three summers to the teachers in my charge. These grant awards have addressed each one of our county improvement goals and are making a difference in the instruction provided to the students in my school system. 
	I have asked Dr. Teresa Eagle to visit my county and participate in the selection of the county teacher of the year. I was proud to show her my office, introduce her to my colleagues, and to take her on a tour of the various schools that I am in charge of. I have instituted several of Dr. Rebecca Goodwin’s “best practices” in my professional life. One former practice of Dr. Goodwin’s that I began this year, is to speak to a group of graduating seniors from each high school to gather their impressions of their educational experience in Boone County Schools. The networking possibilities given to the graduate students at Marshall University are invaluable. The relationships built between professors and students as well as student to student have become an abundant resource to my successes as an educator. 
Final Reflections
	As I reflect on how I have grown as an educator and make connections of my experiences in the doctoral program to my personal and professional growth, I am reminded of the late Lady Bird Johnson. She loved her native Texas wildflowers and convinced the federal government to allocate one-tenth of 1% of the department of highways annual budget to the beautification of the nation’s roadway system. As you drive by the wildflowers showing their pretty faces of pink, purple, and yellow, remember a quote from Lady Bird. She said:
“All soil needs to be scratched a little so that the seed can find its home.”
	I have been scratched while completing my course work towards admission to doctoral candidacy.  The courses, professors, and classmates have challenged me, pushed me, stimulated me, and even occasionally disturbed me. I have been asked to grow and change during the past several years and I have found my home at Marshall University. The experiences, scholarship work, and relationships developed have made me a better educator and most of all a better person. 
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