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INTRODUCTION

The portfolio requirement allowed the 2003 class to choose between the traditional comprehensive exams or a new format that many institutions have adopted to provide a tangible culmination of student work at the doctoral level.  Based on my strengths and weaknesses as a student, I chose to pursue the portfolio option.  In this narrative, I will describe several of the projects that best illustrate the process, the format, experiences, and the benefits I feel I gained as a participant.  A complete listing of my portfolio projects with samples and reflections for each is provided in the notebook that accompanies this paper.  

Upon learning I had been admitted to the doctoral program, I dropped several association committees and board memberships to limit my extra-curricular activities and adjunct teaching responsibilities so I could give full attention to my course requirements in the program. What I failed to realize at the time, is that during my studies, there would essentially appear to be a “gap” in my service that would imply that I was not participating in any activities outside of my daily job duties.   Pursuing the portfolio would allow me to maintain these relationships, to get creative in combining educational and professional endeavors to stay active and expand my scholarly interests.  There would not be a lapse in my conference attendance, papers presented, or courses developed and taught during this critical time in my educational development. Instead, the body of work I generated during this process actually broadened my scholarly interests and teaching experiences.  

The courses I took, the projects that became essential to my program, and the collaborations I pursued provided an opportunity to put theory into action.  This is a factor that was lacking in my library science preparation.  Even though the Masters in Library Science is among the few remaining terminal practicing degrees, the curriculum remains mostly theoretical.  I learned the history and basics of librarianship but had no idea how to perform the duties of a librarian until I was thrust into a public service position in a busy college library.  While many of the courses in the Leadership Studies program are designed to give students an over-all view of the profession, the portfolio process added meaningful outcomes to illustrate and exemplify what we learned from readings, lectures, papers, projects, exams, and assignments.  This is an ideal format for the working adult who is pursuing the Ed.D. to advance in his/her educational institution or career path.  It not only provides a sample of the work she or he develops for the fulfillment of this program, but also provides a dossier that can be used for promotion or recruitment purposes in the future.  The potential to have a working document at the end of my educational career was appealing—especially since it would allow me to expand some of the work I had already done and planned to do as a contributor to my profession.  

I know that my personality and work habits blend well in a mode in which I can be creative and outgoing.  I enjoy teaching, presenting, and collaborating, and therefore, embraced the opportunity to generate projects that could result in a new course, publication, or presentation.  Sharing information with my colleagues, providing assistance and expertise to my professors, and attending a conference with my classmates also seemed fun. Luckily, the portfolio did all of the above and provided scholarly activities and partnerships I had not anticipated that will continue beyond the portfolio experience, today. 

The planning process for the portfolio begins many months before a student is at a point at which he or she is ready to secure their committee and program of study.  In classes and information discussions, students encouraged each other to start the process immediately.  Because course development, article submission, co-presentations, and collaboration projects can all be time intensive, I availed my self of opportunities to meet with several faculty members soon after determining I wished to pursue this option.  Connections made via my advisor and program coordinator, Drs. Prisk and Eagle, assisted me in securing a couple of interesting projects.  In spite of the early adoption of several ideas, it was still essential to have the time to complete each of these lengthy projects while attending classes and performing the duties of my job.  Each professor with whom I had made arrangements to work provided an initial timetable for completion.  We met regularly and stayed in contact via phone or email.  To keep my own materials in order, I devised a filing system in which each project had its own clear plastic folder for every piece of paper, computer disk, printouts, charts, graphs, notes, contact information, and draft.  The schedule for each project was clearly labeled so I could file them according to their due dates.  I systematically worked through each so I could provide collaborators with a status report and/or sample of the work.  For example, when I provided assistance to Dr. Katherine Karl for a research project she was compiling, I created an online site in which I could post copyrighted materials in an intranet accessibly only to Dr. Karl and me; when I assisted Dr. Prisk in compiling the WebCT content for the higher education law class, I sent screen shots and computer files via email so he could view the status without logging into Vista; when I compiled a national scan for Dr. Bobbie Nicholson’s white paper on PK-20 for the Appalachian Educational Laboratory, I sent web links and excel files so she could view the progress online.  

Because I conduct a significant portion of my own business via email and the web, this format was comfortable and easy to manage.  Email provides a virtual paper-trail in which I could keep myself on track with calendar notices and reminders.  Using Outlook folders and the Microsoft Task tool, I was able to download bits and pieces of my projects to my portable data assistant and laptop.  No matter where I was, I could continue my work online or offline as long as I had my equipment in tow. 

Ontological skills did help me to keep projects underway; however, to my own detriment; I scheduled several of my projects to be due the same semester in which I had two difficult summer courses.  In retrospect, I should have staggered each project so I would have had ample time to complete them when I was not in the throes of an intensive summer school schedule. 

SCHOLARSHIP

Presentation:  

The Use of Computer-mediation Simulation to Teach College Management with Dr. Dennis P. Prisk for the Southern Regional Council on Educational Administration (SRCEA) 45th Annual Conference held at Sheraton Raleigh Capital Center Hotel, Raleigh, North Carolina, November 4-6, 2004. 

Process

To meet the requirements of the scholarship category, Dr. Dennis Prisk suggested we submit a proposal for a presentation at a professional association meeting.  We agreed on submitting to the Southern Regional Council on Educational Administration (SRCEA) conference and collaborated on a presentation that centered on the use of computer simulation games in the higher education administration course.  Because I had been in the first class in which Dr. Prisk had used the Sloan Foundation’s Virtual University (VU) game I was equipped to provide some insights that would be meaningful to conference participants.  I was also among one of the few groups of students who had little or no technical problems when running the simulations. Our experience was very positive and we learned to manipulate all of the VU game modules expertly.  I looked forward to the possibility to present on this topic. 

When we crafted our presentation, Dr. Prisk and I approached our paper from a professor-student view.  He provided the background and pedagogical information regarding the use of the simulation in his course, while I followed-up with a description of the group dynamic and learning process that ensued among the students in the class.  Even though this project was designed to fulfill the portfolio requirement of co-presenting at a conference, my actual experience with the game and the course in which it has been used has spanned over four years.  In 2001, I was a student in the first course in which Dr. Prisk unveiled the simulation concept.  In 2003, I assisted Dr. Prisk in introducing the game, the components included in the simulation, and tips to play the game. In 2005, I served as a resource person for the incoming class and also assisted Dr. Prisk in developing an informal survey to provide feedback for a paper he wrote for a conference presentation at MIT this spring.  Staying abreast of the game and its new versions, I see how it has evolved and been improved to provide a meaningful decision-making experience for students in the administration course.  

Reflection

Over-all, the VU experience was positive and productive in my role as a student, teaching assistant, co-presenter, and project collaborator.  I became an adept user of the program and had a clear understanding of how the simulation was applicable to the decision-making processes we were discussing in class.  The VU group work also assisted in forming relationships with fellow students.  We worked extensively together which allowed us to become close as friends, colleagues, and classmates.  Because we are in a non-traditional environment, interpersonal time is also an important factor in student development.  Additionally, I also hope that as long as VU is used in the Leadership Studies program, I will continue to provide my support and expertise to future classes.  

Presentation:  

Paper presented, La Movida a las Montañas en Appalachia: Investigating Hispanic College-Going Rates & Philanthropic Giving, with Dr. Linda Spatig, for the Faces of Appalachia panel, March 18-20, 2005, Appalachian Studies Association conference in Radford, Virginia.
Process


This paper was written for the Leadership Studies course on Institutional Advancement.  I modified the slant to provide an assessment of Hispanic migration trends and college-going-rates in Appalachia to be relevant for the panel Dr. Spatig compiled for the ASA conference.  

Reflection


This kind of project is a perfect example of how work that we compile for Leadership Studies courses can be applied toward presentations or publications in professional or scholarly organizations relevant to the subject matter.  Additionally, the collaboration with an LS faculty member outside of my regular courses and committee was rewarding and invigorating.  Dr. Spatig suggested I participate and encouraged me to modify existing work to be suitable for the ASA conference.  

Publication:  

Article submission entitled, The Mea Culpa of Technology Decisions, by Monica Brooks and Dr. Dennis P. Prisk. Submitted during February 2005 to the THE Journal.  
Process

This project actually came about at the SRCEA conference when Dr. Prisk overheard my complaining about equipment mistakes during the building of the Drinko Library.  The article we wrote that discussed the equipment procurement and selection process we devised during the planning of the Marshall University John Deaver Drinko Library resulted in an article submission to THE Journal in February of 2005.  
Reflection


Taking the time to put the process we endured onto paper was helpful in assessing the equipment selection process we followed eight years ago with little preparation.  It allowed me the opportunity to see what we did, where we went wrong, and how we could avoid some of the mistakes we made in the future.  It also gave me an opportunity to share this information with other higher education administrators who may find themselves in a similar situation.  

PROFESSIONAL
Course development: 

LS719: Introduction to Doctoral Studies: WebCT Vista Module, a course development project with Dr. Teresa Eagle which entailed creation of a WebCT Vista research tools and APA module for the LS719: Introduction to Doctoral Studies course offered fall 2004.
Process

Dr. Teresa Eagle invited me to work with her on developing an online module to accompany LS719, Introduction to Doctoral Studies, course designed to orient new students to the program and its requirements.  A couple of units in this course acquaint students to proper citation formats, advanced research skills, the electronic theses and dissertations, and the Institutional Research Board application process.  Dr. Eagle had hoped to provide her next class with support materials within Vista.  I created modules that covered search techniques for Dissertation Abstracts and Academic Search Premier.  I also converted the American Psychological Association (APA) citation manual textbook quizzes to online modules so Dr. Eagle could have her students work on citation skills.  

Reflection

Dr. Eagle was an enjoyable person to work with and she allowed me to have leeway in how I would compile the units for the online section.  Aside from some of my own technical difficulties with Vista, I was very pleased with the outcome and hope future students can assist her in expanding the online portion of this course.  
Course development:  

LS745: Higher Education Law Course development and teaching assistantship, a course development project with teaching assistant duties with Dr. Dennis P. Prisk during fall 2004.
Process

The other course development project that I participated in was the co-development of the Higher Education Law class with Dr. Dennis Prisk.  I had already taken the law class from another professor a few years prior.  He was an attorney who centered the course on contract law and torts.  Dr. Prisk had hoped to create a course that provided the students with a national perspective on legal issues in higher education.  Additionally, he wanted legal experts to provide the students with a realistic view of higher education law.  We began working on the course almost a year before it was scheduled to be taught.  We compiled a list of legal issues and immediately began reviewing textbooks, legal cases, and readings that were timely and relevant.  A group of diverse attorneys were secured to speak to the class throughout the semester.  Each speaker was videotaped and the corresponding readings were provided within WebCT.  To be sure that the students gleaned relevant information from the readings, automated quizzes and case briefs were developed to provide an assessment tool.  

Because the course had not been taught in this format previously, Dr. Prisk and I were concerned that a final project should be included to synthesize the content.  Dr. Prisk devised a mock trial in which he assigned a case and split the class into two groups—legal teams for the plaintiff and defendant.  A local judge would preside providing the students with a realistic experience in which they had to become proficient with the assigned case and its precedents.  We were not sure how a mock trial would work in this course.  The students embraced the concept, prepared their comments, and reacted to the judge’s procedures and directives as if they were actually attorneys.  Each stayed in character and argued their sides effectively citing relevant cases and precedents.  The mock trial went far better than expected.


Probably the most in-depth project I assumed, this course took a great deal of time and effort to compile within WebCT.  The system had been upgraded a few weeks prior to my development of the online unit.  As a result, I had to re-learn every aspect of WebCT because the new Vista system was radically different from the original Campus Edition.  The learning curve for me was significant.  I made good use of all campus training opportunities and enlisted the help of the technicians in the Center for Instructional Technology.  In spite of their best efforts, I still experienced technical difficulties that did cause me to re-do some of my initial work.  The program was not working to its potential at the time.  Whether it was a database problem or simply my adapting to a new format, the computer interface was not as responsive as the old program I had grown accustomed to using for the last four years.  There were several days in which I lamented the fact that I had chosen this project for one of my significant academic pursuits in the portfolio.  

Unfortunately, the frustrations continued when the course was actually taught.  Computer glitches and bugs in the system caused quizzes to turn themselves on and off at the worst times.  Students complained of repeated java errors, missing emails and readings, and disappearing discussion rooms.  We could not solve all of the problems and often had to restart quizzes or re-send assignments.  Thankfully, we had created a CD-ROM of all course readings in the event the Vista system would not be accessible.  Many of the students indicated they routinely used the CD to view the readings and cases that were assigned.

Reflection

This project was especially beneficial to me because the content was timely and relevant to my job as an administrator.  In my capacity, I do not have to deal with that many legal issues; however, being aware of potential problems helps me in daily decision-making and dealings with personnel.  I also liked working with Dr. Prisk because he shares the philosophy of getting things done in a timely fashion.  He also expects the process to be a full collaboration.  Additionally, he provides constructive criticism to ensure that the outcome is indicative of a student’s best work.  Interestingly, I did receive some comments from some of the students in which they felt that the course was too demanding. I was initially concerned this would be the case; however, in my experience so far, this course was not any more or less demanding that many of the other classes I have taken at the doctoral level. 

During the teaching assistant portion of the course, I also learned how to anticipate student needs in the area of assessment.  Ambiguity is not taken well.  Some students consistently questioned missed points on many of the quizzes.  In most instances, they were correct—my verbiage was not specific enough to suit them and perfect scores were expected.  Whatever the reason behind the inquiries, I owed it to the students to review each concern fairly.  The next time I develop a quiz module, I will have a reader go through each to ensure that I am making myself clear and not misleading students.  

This was one of my favorite projects in the group.  I am very proud of the content we developed for the law course and am thrilled that Dr. Prisk is building on this work to teach the course again in the summer of 2005.

Collaboration:  

Faculty research on the Protestant Work Ethic & Attitudes toward Fun, with Dr. Katharine Karl, for her work in this area of Business management research, 2003-2004.
Process

I was fortunate to work with several dynamic faculty members on various projects to meet this requirement of the portfolio process.  Dr. Andrew Sikula put me in contact with a new professor in Management, Dr. Katharine Karl, who was compiling research on attitudes on work and fun in the workplace.  She and I met soon after he suggested we discuss collaboration.  I offered my services as a research assistant and collaborator and began compiling searches for her to support some of the research she had already done to produce an article and presentation on her main subject area.  As I indicated earlier, this project sparked the development of an intranet that would prevent copyrighted materials from being distributed inadvertently.  I became more acquainted with the journals and materials in her area of expertise which helped as I ran several searches throughout the year to try and identify new articles or papers.  I was able to locate over fifty items in full text to assist in the research process.  During this time, the library also added a few new resources that most of the librarians had not used previously.  

Reflection

Because I had become an adept searcher during Dr. Karl’s project, I was able to provide training and tips to my colleagues who assist faculty and students in the public service areas.  I no longer work with the public in my capacity of Associate Dean.  This project enabled me to hone in on my reference skills and stay abreast of new resources and their search strategies.  As I stated in my introduction, the portfolio process has generated projects and skills that directly benefit me in my job and profession.  Had I not worked with Dr. Karl on her project, I would not have experimented with the new Cambridge database interface or new services provided via First Search and EBSCO.  I would still be relying on the reference staff to point me in the right direction when compiling searches on business and management related topics.  Having this background was also useful when I took three courses to meet my cognate requirement in Industrial Employee Relations and Personnel Management.  Again, the process was directly related to my current job duties and supported my experience as a student in the personnel management department. 

Collaboration:  

P-16/PK-20 Initiatives: A National Scan, a faculty research project with Dr. Bobbie Nicholson in conjunction with the Appalachia Educational Laboratory’s Co-Venture program and Minority Fellowship program, compiled during summer 2004. 

Process

A project that became part of the portfolio in May of 2004 came about thanks to Dr. Bobbie Nicholson’s work with the Appalachian Educational Laboratory (AEL) in Charleston.  She had been contracted to write a white paper outlining the benefits of implementing a preschool to post-graduate (PK-20) program in West Virginia.  She was already aware that PK-20 and P-16 initiatives were in place in several states and that many had been successful while others had failed.  She needed to know what states were economically and demographically similar to West Virginia.  Using current US Census Data and contact information for several of the states’ secondary and pos-secondary governing boards, I was able to compile a national scan of existing PK-20/P-16 programs.  We identified a dozen states that had some similarities to West Virginia when looking at educational attainment and poverty levels.  Of those, when a PK-20/P-16 program was in place, I was able to interview education officials by phone or email.  The results of the interviews were posted online along with brief information about all of the PK20/P-16 programs in the country.  To provide the user with eye-catching images, I created a map and image key to represent the elements of a PK-20/P-16 system that are essential:  http://www.marshall.edu/ill/p-16/ .  This site accompanied Dr. Nicholson’s extensive paper that provided AEL with the foundation for supporting an initiative in this state.

Reflection


I have absolutely no experience with anything related to the K-12 realm.  This project was a challenge for me because I had to become aware of acronyms and jargon relating to public schools and educators very quickly.  I spent many hours pouring over articles, websites, and online resources pertaining to the PK-20 concept.  I met with Dr. Nicholson several times throughout the summer and corresponded with her frequently online.  I also spoke to several experts on the phone to assist in compiling the national scan.  By the end of the project, I feel that my knowledge of PK-20/P-16 plans was sound and I finally understood how K-12 is important to higher education.  In most of the libraries I have worked, I did not trouble myself with K-12 programming or encourage collaborative projects with local schools.  Now I have a new view on the “feeder” system in which we must cultivate a desire among children to value and strive for education beyond the 12th grade.  This experience was outside of my comfort zone but it caused me to change the way I approach programming and services in the academic library setting.  


The AEL project also resulted in recognition as Minority Scholar in their Co-Venture program that was accompanied by a generous stipend.  Dr. Nicholson was a great mentor who pushed me to explore an area that was alien to me.  The result was a complete value shift within my own professional attitudes as an academic librarian.  In the coming year, the user education staff and I will be exploring outreach programs and collaboration opportunities with K-12 in which information literacy is a critical part of the elementary and secondary library experience.  If we are successful in obtaining funding, we will be collaborating with neighboring counties to enhance the content standards and objectives for their school librarians and media specialists. 

CONCLUSION

Professional and Personal Growth: A Look Back

Many other noteworthy projects were added that resulted from class assignments or casual conversations with fellow students and faculty within the Leadership Studies program.  An ongoing collaboration with Carol Perry in the Marshall Community & Technical College to create a training program for public library personnel in West Virginia resulted in several presentations and a pending article for a library journal; my work with Dr. Prisk on the VU project has yielded a presentation, training opportunities, and an assessment project; and a couple of papers written for various courses led to conference presentations at the Appalachian Studies Association and the creation of a staff scholarship program for library education.  Each of these side projects provided both an educational and professional outcome that not only fulfilled a personal requirement but also addressed an institutional need.  

Until I embarked on the portfolio process, I was of the opinion that I was already a well-rounded library professional.  Having participated for almost two decades in various library-related organizations and associations, I thought I had covered all of the subjects pertaining to my areas of expertise.  The courses I have taken in this program have provided a new perspective on many aspects of higher education that directly impact libraries and my profession.  This realization has helped me formulate a new view of the university library and our role as librarians among the faculty.  Understanding national trends, local and national politics, funding models, and personnel issues has allowed me to see where the library fits into the complex organization in varied types of institutions.  

Another interesting realization I had was how my role changed when I switched from peer to student.  Having been employed at West Virginia State College in Institute prior to the merger and Marshall University in Huntington after the merger, I already knew many of the faculty members in the Leadership Studies department.  As a professional colleague, I assisted many with research, provided user education to their classes, or worked with them on committees.  When I became a student in the program, I caught myself calling faculty acquaintances by their first names instead of their formal titles in front of other students.  While this is not a critical error, it could give fellow students the impression I was not showing an appropriate level of respect to our faculty.  I did make a mental note to be aware of this so I would address faculty appropriately in student groups or classroom settings.  

It was also necessary to shift from faculty mode to student mode when working on some of these projects.  Normally, when faced with complex tasks, I delegate to graduate assistants or junior faculty members in my unit—especially when against deadline.  Of course, as a student myself, this is not an honest or legitimate use of staff time.  I had to learn complex time management and self-discipline to ensure that all my papers, projects, and portfolio assignments were completed in time with the level of quality required by my professors and me.  The role-switch is not unusual to the adult professional student.  

Switching back to my administrative role will be a challenge.  In the future, after I have completed this program, there may be a tendency for some faculty to continue to perceive me as a student and treat me as such.  Likewise, I will have to be aware of how I present myself and avoid an awkward situation.

The portfolio process has exposed me to a new realm of higher education. I have embraced this opportunity and logically expanded my efforts into other areas of scholarship for the purpose of enhancing myself as a professional while fulfilling he requirements of the doctoral curriculum.  Rather than just relying on my narrow experiences in higher education, I now have the tools to consider other options, varied reliable viewpoints, and national issues or trends that may impact major decisions in my unit.  The portfolio is a culmination of this work, a sample of this ideal shift, and a chronicle of the last three years of active learning.  The portfolio is not just a book of student papers and presentations that have a finite lifespan—it is an active body of work that can be applied to my professional and personal goals as an administrator and educator. 
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