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MY DOCTORAL EXPERIENCE:  A WHOLE NEW MIND (THEME) 

As I reflect on my mindset entering the doctoral program here at Marshall University, it borders on comical.  As I worked my way through the application process, I was enthralled by the idea of obtaining a terminal degree and reaching the pinnacle of my academic work.  My ignorance of the changes to come in my academic, professional, and personal lives is embarrassing.  The process of obtaining my doctoral degree has changed me in so many ways.  It has helped me to develop my humility, confidence, drive, compassion, endurance, patience, and so much more.
	I titled this reflection “A Whole New Mind” because as a result of this process I have developed a higher level of thinking of which I did not know I was capable.  In this paper, I will explore the aspects of these changes via my experiences during my time within the doctoral program.  To do this I will address each of the portfolio requirements (i.e. scholarship and other professional/academic pursuits), citing my activities and the insights that I have developed in response to them.  For the sake of clarity and brevity, I have organized these experiences to match the categories for the doctoral portfolio rubric.  The sections will include scholarly collaboration, depth of understanding, scholarship, and research.  Reflection and communication will not be addressed directly as they are general measures of my performance during the process.  My central goal of the presentation of my residency portfolio is to illustrate my readiness for the dissertation process.       
Scholarly Collaboration
	Several years ago a mentor of mine offered some guidance that has served me well in my life and work.  He said that no matter what I am doing “it is all about relationships and it always has been.”  This guidance has and will continue to be a central theme in my approach to everything I do.  In my doctoral journey, relationships have been a source of support, knowledge, and insight.  I have had formal collaboration via co-teaching, course development, and doctoral seminars as well as informal collaboration via listervs, phone calls, dinners, and general discussions.  All of these experiences have heavily influenced my experiences within the doctoral program and provided me with a much deeper understanding then I could have ever achieved alone.  For this very fact, I am deeply grateful to everyone that has helped me in my journey.
Academic Pursuits (Co-teaching)
	If someone would have asked me at the onset of my doctoral studies if I thought I was a good teacher, I would have likely answered “yes.”  When I entered the program, I had already presented a number of workshops in the Tri-State Area on a variety of topics.  I had also taught a couple of quarters as a part-time instructor at Ohio University.  These courses were two Saturdays a quarter for eight hours with eight to ten students.   Although these experiences did help me to be a better teacher, I quickly learned that teaching a weekly course with 25 over students was much more of a challenge.  
After being in the program for a little over a year, Dr. James Sottile approached me about teaching Application of Learning Theory (EDF 319) in the spring of 2008.  We scheduled meetings and reviewed the syllabus, the course’s core learning objectives, required assignments, and textbook.  This was my first experience with these aspects of academia from the perspective of the instructor.  I was amazed by the number of checks, and balances that went into the course.  To prepare for the course, I spent a lot of time reviewing my notes from my meetings with Dr. Sottile, as well as the textbook and online supplemental materials.  It was a tiring and exhilarating experience as I watched the elements of my coursework in the doctoral program come alive.  I had taken Curriculum Theories (CI 702) in the summer of 2007, so the concepts of curriculum design were fresh in my mind.  Teaching this course was a phenomenal way for me to integrate the information I had learned in CI 702.  As the semester progressed, my comfort level improved and my approach in the classroom slowly evolved.  This was a theme that continued throughout my teaching experiences.  I noticed that I was moving away from the lecture-style workshop approach toward a collaborative interactive approach.  I did not realize how traditional my style was until I taught this course.  I was amazed by how much I depended upon a lecture style to communicate with my audience/students.  I worked hard to be in-touch with the needs of the students and they quickly taught me that lecture was not the best teaching approach.  As the semester continued, this realization became more and more evident and I consulted with Dr. Sottile on how to better use activities, supplemental text, and my clinical experiences to make the course more engaging and applicable to the students.  Looking back, I am confident that I learned far more in that class than any of the students.  Overall, I was pleased with the end result of the semester.  I received good reviews from the students and my faculty evaluation.
In the fall of 2008, Dr. Sottile approached me about teaching again, but this time he asked if I would be interested in Child and Adolescent Development in Schools (EDF 218).  I agreed since one of my professional passions is developmental theory.  I entered this course with a much more realistic understanding of what I was undertaking.  Teaching this course required me to once again meet with Dr. Sottile to understand the required assignments, basic structure, and programmatic placement of the course in the Educational Foundations department.  Having done this with EDF 319 it was much easier to understand the “whats and hows” of the course.  Once again I spent a lot of time reviewing the textbook and supplemental materials as well as contacting Dr. Sottile.  I spent just as much time researching instructional tools as I did the course content.  I became increasingly aware of the importance of the “how” in my instruction as opposed to just the “what.”  I point directly to my doctorial experiences (e.g. coursework, seminars, and other collaborations) as being responsible for this transition.  My approach was now dictated by themes of engagement and relevance.  As I reviewed the activities and assignments it had to pass this two-themed test.  First, “Will this assignment or activity be engaging to the students therefore increasing their attention and learning?”  Second, “Does this activity or assignment have relevance to each student in this course?”  Creating activities and assignments required me to understand content, instructional strategies, and the needs of my students.  I now understand that getting these three variables aligned is the true challenge of being an effective instructor.
In the spring of 2008 Dr. Sottile and Dr. Watson once again approached me about teaching Child and Adolescent Development in Schools (EDF 218).  Unlike the previous semesters, I did not require as much guidance and monitoring.  This was the first semester that I was teaching the same course from the same textbook.  This familiarity freed me to improve with what I had done the previous semester.  My focus now was on efficiency and effectiveness.  As I evaluated my weekly schedule, I noticed that I was spending a lot of time grading, planning, answering student questions, and revising lessons.  Upon further review, I realized that with improved design and more clearly defined and enforced course parameters, I could decrease the amount of time that I was committing to the course and actually improve the quality and relevance to the students.  This process of realization and revision was clearly a lesson in working smarter as opposed to harder. By the end of the semester, I was feeling much better about my instructional abilities.  My depth of understanding for instruction and learning are at a whole new level because of these experiences.          
At the risk of sounding dramatic, these experiences were some of the best in my career.  Being the instructor of these courses required me to immerse myself in psychological and educational theory from all angles.  I was challenged to develop my understanding to the point that I could effectively and efficiently teach my students concepts critical to their professional future and understanding.  Interestingly, some of the obstacles of the instructional process that I did not expect were managing the syllabus interpretation, assignment submission, MU Online, turnitin.com, course evaluations, and student issues (e.g., absences, family issues, and extracurricular activities).  Dr. Sottile was instrumental in helping me deal with these issues by providing resources and insight but requiring me to deal with the situations individually given the parameters of university policy.  He has been supportive but has held me accountable to my responsibilities to university policy.  
This opened my eyes to the fact that being a teacher at the collegiate level is more than knowing theory or being a practitioner.  Being a collegiate instructor is about taking theory, your work experiences, university requirements, research, textbooks, and student needs and integrating them into an educational experience that meets the needs of everyone involved.               
Course Development
	Another collaborative experience that proved to be useful to my professional and academic development was working with Dr. Francis Clark, a part-time graduate faculty member, to develop a course.  This project started when I was approached by Mary Virgin, Coordinator of the Human Services Technology associate degree program at Ohio University Southern in Ironton, Ohio.  She was interested in the development of a course for their program.  She was looking for an elective course that would help the students in the program to understand and intervene with challenging behavior in children.  I was excited to develop the course, but immediately knew that I was going to need to collaborate with someone with extensive experience in behavioral consultation for children and academic instruction at the collegiate level.  
I met Dr. Clark in the spring of 2008 while taking Characteristic/Methods Emotional Disturbance (CISP 645).  We immediately connected, as we had similar backgrounds in residential adolescent offender treatment, foster care evaluations, and behavioral consultation in schools.  Dr. Clark is the coordinator for behavior disorders at the West Virginia Department of Education.  She agreed to work with me on the development of this course without any hesitation.  She immediately provided me with a plethora of resources to sort through as well as a variety of instructional strategies that she had used to teach behavioral intervention to college students.  
	I did not appreciate how much goes into developing a collegiate course until I finished this experience.  I was amazed by the depth and number of processes that needed to be completed in order to get a course proposed, approved, and ready to teach.  At the onset of the process, I had to spend a fair amount of time getting acquainted with the policies and systems at Ohio University.  I learned the levels of command and channels of academic process.  Even though the approval process was at times frustrating, it was an invaluable experience.  After completing this process, I have a much better understanding and appreciation for what it takes to get a course from an idea to the classroom.  
	While working with Dr. Clark she challenged me to leave no stone unturned in finding resources and information to equip my students.  She also challenged me to get away from the comforts of the lecture format and build experiences into the course that would provide my students with the opportunity to truly grasp the nature and application of the information.  This obviously built upon my co-teaching experiences mentioned in the previous section.  As I stated above,  I had thought of myself as an active and engaging instructor, but Dr. Clark was quick to point out that asking the class a question within the lecture and doing a couple vignettes is a far cry from an experience-based learning approach.  She taught me a lot about how building an experience-based learning environment starts at the core intentions and objectives of the course.  She also taught me how my desire to be the expert and answer all the questions limited my ability to help students be reflective and learn to ask the appropriate questions.
	In the end, I was proud of the course.  The students responded well to the information and activities.  Many of them commented on the fact that the course was fun but difficult at the same time.  They said the course required them to question a lot, explore new ideas, and improve their understanding of themselves as well as children.  After the course was completed and taught for the first quarter, Mary Virgin stated that she was pleased with the course and has since asked that I teach it once per year for the program.     
Depth of Understanding (Coursework)
	When I entered the doctoral program I really was not sure what to expect from the coursework, given that my educational background was predominately in the areas of social work, sociology, and psychology.  Nevertheless, the diversity that the doctorate in education offered was one of the key reasons that I choose the program.  I am not exactly sure what my expectations were when I entered the program with regard to my coursework, but I know that I am quite pleased with what I gained from my experience in the courses.  As I reflect back on the areas of my coursework, five areas of improvement immediately come to mind.  These areas are learning theory, curriculum theory, technological integration, educational policy, and research.  In the next section, I will explore my depth of understanding in the first four areas with a more complete account of my depth of understanding in research in the scholarship and research section.  
Learning Theory
Coming from a background of social work, sociology, and psychology, I was familiar with learning theory and its major contributors, but my coursework offered me a chance to look deeper into the history of theory and more specifically see the evolution and interconnection of various approaches to human behavior (psychology, sociology, education, and medicine).  I was astounded by the historic overlap of the different theorists and disciplines.  An example of this was when I was taking Curriculum Theories (CI 702) and Theories and Models of Instruction (CI 703).  While I reviewed the text and researched articles for the assignments, I was amazed by the number of psychologists that have been instrumental in the development of foundational educational theories.  Names like Rogers, Piaget, Thorndike, and many others flooded the pages of educational history.  These connections helped me to challenge the popular segmentation of the disciplines that commonly work to protect the academic field.   This intellectual liberation has helped me to analyze information from a variety of disciplinary angles and develop a more complete understanding of a variety of topics and concepts.  
Evidence of my development with this approach can be seen in a paper that I wrote for Theories and Models of Instruction (CI 703).  The assignment was to describe our own learning theory using information that we had learned from the course and other experiences.  I titled my theory the “holistic learning theory.”  I developed a holistic learning theory by combining aspects of constructivist learning theory, brain-based learning theory, and humanistic learning theory. I titled it holistic learning theory because it encompassed the cognitive, biological, social, and emotional aspects of learning for a collective understanding.  
The foundation of my holistic learning theory was the humanistic view of learning.  The work of Maslow, Dewey, Montessori, and especially Rogers provide a framework of understanding for the approach.  In Mark K. Smith’s (2003) work he describes the humanist approach of learning as process of reaching one’s potential.  The constructivist influence on my theory came primarily from Jerome Bruner & Lev Vygotsky.  Bruner developed the discovery learning theory, states some major ideas about learning: Learning is an active, social process in which students construct new ideas or concepts based on current knowledge. My theory followed Bruner’s theories regarding the learning process emphasizing the point that the individual constructs their own meaning to from learning experiences (Ormord, 2008).  Vygotsky’s principles of the zone of proximal development (ZPD), scaffolding, and the cultural influence on learning were strongly present in my theory (Ormord, 2008).  The brain based concepts fit nicely with the constructivist views on learning already present in my theory, but took them a step further.  According to Jenson (2000) brain-based learning is “learning in accordance with the way the brain is naturally designed to learn” (p. 6).  Brain-based theory sees learning as a biologically driven process with systems and processes.  Brain-based learning theory believes that you must have a basic understanding of the anatomy and physiology of the brain as a foundation for understanding learning.  Through combining these theories I attempted to develop an integrative representation of multiple disciplines (e.g., psychology, social work, and education). I continue to use holistic learning theory framework I developed in the course in my clinical and instructional practices today.  

Curriculum Theory
When I entered the program, I was not exactly clear about what curriculum theory truly represented.  I knew that the curriculum was the learning framework of an educational process, but my understanding did not go much further than that understanding.  In Curriculum Theory (CI 702), Curriculum Development (CI 701), and Curriculum Change (CI 707), I developed a clearer understanding of the form and function of curriculum in the educational process.  One of the assignments that developed my understanding of curriculum theory the most was creating my own curriculum theory.  I title my theory Herbagressive Reflective Theory.  This theory was a hybrid view of curriculum consisting of elements from the Herbartian, Progressive, and Autobiographical curricular influences.  Herbagressive Reflective Theory takes from Herbartianism the belief that the individual is innately good and education is to elicit that inherent goodness (Pinar, Reynolds, Slattery, & Taubman, 2004). The student’s mind is active rather than passive, engaged in perception, analysis, and generalization (Pinar, Reynolds, Slattery, & Taubman, 2004). The student’s knowledge is viewed as being basic in the content areas.  With this in mind Herbagressive Reflective Theory takes from Herbartianism, the idea of building knowledge and the mind through the layering and connecting of information.  
	Taking this a step further Herbagressive Reflective Theory borrows from the progressive movement the focus on the idea of educating the “whole child/student”, which means considering all areas of development (Educational Encyclopedia, 2007).  Bringing the content and the individual together is the autobiographical aspect of Herbagressive Reflective Theory.  Emphasis is placed on currere, voice, and place in relation to the individual (Pinar, Reynolds, Slattery, & Taubman, 2004).  Importance is placed upon the meaning that the individual pulls from the learning process and how that meaning relates to who they are as a person and professional.  Reflection is used to help the student close the loop of who they are, were, and want to be. 
It is through studying curriculum theory that I have become increasingly aware of the themes of engagement and collaboration mentioned in my collaborative section.  Studying curriculum theory helped me see the importance of intentionality of instruction and the critical function of objectives, goals, and the nature of the learning experience.  As noted in my collaborative section, my understanding of curriculum has substantially improved my ability to teach and be taught.    
Technology Integration
Another area in which I have noticed significant growth has been in my ability to understand and use technology as part of the educational process.  The integration of technology in a variety of ways throughout courses has helped me to experience the complementary power and potential risks of technological tools.  Courses like Technology and Curriculum (CIEC 700) and Theories and Models of Teaching (CI 703) have had an immediate impact on my instructional and learning practices.  With the knowledge and experience of using tools like Blackboard, wikis, podcasts, media development software, web based training programs, and assistive technology tools, I have been able to better meet the needs of my students and audiences as well as my own learning needs.  One of the key insights I have gained from my studies and work with technological integration has been the need to balance the use of technology for improved accessibility and convenience while maintaining a personal connection with the learning process.  


Educational Policy
An area of the coursework in which I needed a lot of development in was educational policy.  This was a weakness of mine as I entered the program because of my lack of education-specific courses in my previous studies.  The study of policy seemed to be integrated in nearly all of my courses and required me to develop a more complete understanding of the power and need for educational policy.  It was helpful for me to explore the development and status of educational policy in the context of what I do with my consulting practice.  Having a deeper understanding of the history and nature of educational policy has helped me to develop a shared understanding with my colleagues, and customers which has resulted in a better end “product”.  
Overall, my coursework both widened and deepened my knowledge base.  On the surface it is obvious that I know more information about more things; however, the change that I am most proud of is the change in the process of my thinking. It is difficult to put into words, but I have consciously noticed a change in the way I think about things.  I am a more deliberate thinker with a more critical approach.  I am not so quick to accept the conclusions of others, and find myself more driven by questions than answers.  This change is something that has opened many doors in all areas of my personal and professional development.  When I entered this program, I was very interested in learning new things, but I have found that I have learned a new way of thinking about all things.                    
Scholarship
	When I reviewed the criteria for the doctoral portfolio’s scholarship section it was an area in which I had mixed emotions.  Coming into the program, I had presented at a number of local and regional conferences, but they were all training-based as opposed to academic research presentations.  I was not sure how challenging the transition from one to the other would be.  It proved to have its challenges, but I have been pleased with my experiences and scholarship activities.
Eastern Educational Research Association 2008 Conference
	My first scholarship experience was working collaboratively with Dr. Sottile on a paper for the Eastern Educational Research Association (EERA) 2008 Conference in Hilton Head, South Carolina.  Although the location alone was enticing enough for me, Dr. Sottile also stated that this conference would be a good place to get started in the educational research arena.  He provided me with the conference submission parameters and his expectations.  With his guidance along the way, I developed a research framework, questionnaire, received IRB approval, executed the research, analyzed the results, wrote up the findings, and submitted the paper for approval.  I will go into greater detail about my reflective research process later in the research section of this paper.  Much to my relief, my paper titled Elementary Teacher Perspectives Regarding Student Behavior:  Exploring Training, Prevalence, and Resources was approved for presentation.  In the study, I addressed the following research questions:  (a) What are teacher perceptions regarding the changes in student conduct? (b) Do teachers feel prepared, competent, and supported to deal with a variety of behavior problems? and (c) Do teachers have a working knowledge of the most common mental health diagnoses in children?  The results confirmed my general hypothesis that teachers feel that there are more behavioral issues with students these days and they need more support to deal with them.  On February 22, 2008, I presented the paper at the 2008 EERA conference.
	This experience was quite different from my previous activities.  Historically, when I presented at training-focused conferences, I would present from as little as an hour to as much as eight hours in a day.  At the EERA conference, I was allotted 20 minutes to present a paper that had taken me months to complete.  Needless to say, this was a lesson in brevity for me.  It challenged me to get to the point of my research and present it in a clear and concise manner.  After completing my presentation, I was flattered by the complements and interest from some of the participants, a few of whom I continue to have contact with to date.  From start to finish this experience was one of the best from my doctoral studies.  I remain proud that I have contributed to the educational body of knowledge.  It was a challenge that required me to grow in so many ways.  I look forward to future experiences in the academic research arena.
Appalachian Studies Association 2008 Conference
My second scholarship experience came about quite differently than the first.  In the summer of 2007 I took Multicultural/Diversity Issues (CI 706) with Dr. Nega Debela.  One of the requirements from the course was to write a research paper related to the existence and functioning of a specific cultural population.  The population I chose was the people of Appalachia.  For much of my life I have been interested in the Appalachian culture and I have taken pride in understanding the heritage of the area in which I was raised.  Although completing the paper was labor intensive, it was quite enjoyable as a whole.  I titled my paper, Understanding The Appalachian in the Modern World.  The theme of the paper was an attempt to update the 1950 work of Cratis D. Williams, often referred to as the “Dean of Appalachian Studies.”  In his work more than a half a century ago he sought to protect the integrity of the Appalachian people and their culture by bringing understanding to the general public.  Some of his main work was classifying the Appalachian in the modern culture to provide a foundation for understanding and assistance (Drake 2001).  In my paper I sought to update Williams’ theory to reflect the vast changes the American culture has experienced since 1950.  The main objective was to provide an introduction and description of the four categories of the Appalachians that I developed in order to update Williams’ theory.  These categories included the Primitive Appalachians, Progressive Appalachians, Detached Appalachians, and Migrant Appalachians.  I examined each of the four groups with regard to their views on education, common employment types, and connection to traditional Appalachian cultural practices.  The core objective of the paper was to illustrate that the use of dated and general descriptors when describing the people and culture of Appalachia is incomplete.
	After review of my paper, Dr. Debela encouraged me to submit it to a journal or conference.  The Appalachian Studies Association (ASA) was holding its 2008 conference on Marshall University’s campus.  After making the revisions suggested by Dr. Debela and condensing the submission for the conference requirements, I submitted the proposal for a poster presentation.  I decided to submit it for a poster presentation instead of a paper presentation based on conversations with Dr. Debela and the ASA committee members.  They suggested a poster presentation because my paper was a conceptual piece as opposed to traditional research.  On March 29, 2008, I presented my poster at the conference.  I enjoyed the poster presentation format.  Sharing my ideas with others and hearing their insights and suggestions really helped to improve my own understanding of the ideas I presented in the paper.  
The experience at the ASA conference was different from EERA but I grew immensely from both.  The EERA conference greatly improved my understanding of the research process and community and how a traditional academic conference is structured.  The ASA conference was less structured, but provided an environment in which my conceptual understanding of my own work and the work of others could grow. 


Research
As I entered the doctoral program, I knew that research would be a critical area of my studies and that was completely fine with me.  I have a strong appreciation and respect for research.  Being able to read and understand research is critical for me to stay informed in my clinical work.  The foundation of my research abilities comes from the fact that both my bachelors and masters programs emphasized the importance of research knowledge.  I had taken eight research-related courses before entering this program.  Although long-handed statistical computation has never been my strongest area, I have always seemed to have a fair ability to understand statistical outputs and their meaning to the research.  My research courses and experiences in this program have undoubtedly taken my research abilities to another level.
	One of the main changes I have noticed in my research knowledge is my improved understanding of the seamless nature of research.  As I reflect on my courses it is amazing how the research process (i.e., design, error, procedure, and analysis) is inter-related.  As I examine what I learned in Research Design (LS 703) and Survey Research (EDF 711) it is amazing how they relate so clearly to what I learned in Statistical Methods (EDF 517) and Computer Analysis (LS 776).  Now that I have had these courses, I am starting to see the “big picture” of the research process and the need for the researcher to have a working understanding of all these aspects to design and conduct a truly solid study.
	  The experience that brought my coursework alive was the research study that I conducted and presented for the 2008 EERA Conference.  Designing and conducting my own study brought me face to face with a number of research concepts.  One of the main things that I learned from doing the EERA study was to make sure you are not trying to study too many things at once.  Reflecting back on my research questions, I could have narrowed my focus and provided a deeper understanding of a couple topics as opposed to a surface understanding of several.  
The EERA study became my frame of reference for all my research courses following the conference.  It helped tremendously to be able to reflect back on my own work and revise the study.  For example in Survey Research in Education (EDF 711), I used the questionnaire from the EERA study and revised it as one of the course assignments.  I was amazed by the improvement that I was able to make with my improved understanding of questionnaire design.  I was astounded by the amount of error in my questionnaire that I had no clue existed.  This was a perfect illustration of how every aspect of the research can have a profound effect on the results.  On a similar note, the information I learned in Statistical Methods (EDF 517) and Computer Analysis (LS 776) helped me to see how I could have adjusted my design in order to use more robust statistical methods.     After this experience with my own study, I now understand how some scholars spend their entire careers building upon past research to improve the accuracy and meaning of their results.  Coincidently, some of the questions that emerged from my EERA paper have been the driving force behind some of the key themes that I am interested in for my dissertation research.  
	Overall, my coursework and research experiences have truly taken me to a higher understanding of the research process.  Although I realize that my dissertation research will not be an easy task, I definitely think that I am prepared to begin the process.
Conclusion
	My experiences in this program have been beneficial to me on so many levels.  I have no regrets for my decision to earn my doctoral degree.  The challenges provided in this program have forced me to develop skills that I am confident I would not have developed in my daily personal and professional experiences.  Although my core nature has remained the same, my cognitive processes have significantly matured.  My ability to think more completely has developed substantially.  As a result of my doctoral studies, I have learned to balance my confidence with humility, rigidity with adaptability, and my conclusions with questions.   
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