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Residency Portfolio:  Reflecting on an Ed.D. Roller Coaster Ride
We have to take certain things as read. We have to fall back on routines in which previous thought and sentiment has been sedimented. It is here that the full importance of reflection-on-action becomes revealed. As we think and act, questions arise that cannot be answered in the present. The space afforded by recording, supervision and conversation with our peers allows us to approach these. Reflection requires space in the present and the promise of space in the future. (Smith, 1994, p.150)

	Prior to beginning my doctoral journey, I remember searching through texts and journals for new material to read. Everything seemed repetitive as one author paraphrased or quoted another. Then I enrolled in my first semester of doctoral coursework, picked up my text by Pinar at the bookstore, called my family and exclaimed, “My new textbook for this course is three inches thick!” Smiling, I drove home and began to write my first essay - on traditionalism. I have been on an emotional roller coaster ever since. I would complete one task and feel elated. I would start a new task and experience desolation, as professors would critique my work and send me back to the drawing board. With the help of my professors and fellow doctoral candidates, eventually I would accomplish the task and proudly check it off the program requirements listed in the doctoral handbook. Reflecting on my learning experiences it seems as if I were fastened into a car on the worlds longest, fastest, and curviest educational roller coaster. 
	I first approached the coaster in June 2007  the last day of the school year. I was teaching third grade at the Village of Barboursville Elementary in Cabell County when I received a telephone call from Dr. Stan Maynard.  He offered the opportunity to work in higher education as a 21st Century Fellow, contingent on me being accepted into a doctoral program. I had already been teaching one or two courses on Monday evenings as an adjunct since 2004. I accepted his offer, applied for admission to Marshall’s Curriculum and Instruction program, was officially accepted into the program in November 2007, and set my long term educational goal to walk across the stage in May 2011.
	Dewey (1938) believed that, "all genuine education comes through experience" (p.25). The residency portfolio and reflective essay serve as assessments of my experiences throughout the program and signify completion of coursework. The three requirements for portfolio candidacy are to remain continuously enrolled from admission to graduation, participate in doctoral seminars, and develop a portfolio of activities and experiences documenting scholarship and other professional/academic pursuits. I am delighted to state these requirements have been met and the final phase of obtaining a doctoral degree, writing and defending my dissertation, is on the horizon. I struggled writing this reflective portfolio essay and found myself wanting to write a chronological narrative of my roller coaster ride despite Bogdan and Biklen’s warning that, “Some researchers go overboard on the reflective side and end up writing autobiographies” (2007, p. 122). My first draft was twenty-six pages detailing how my doctoral pursuit was put on hold due to my mother’s terminal illness. I realized a detailed description of each twist and turn of the roller coaster was not the goal of this essay, that a reflection on my “frame of mind, ideas and concerns” (p. 120) during the ride would be more suitable.


Boarding Platform: Beginning the Program
	I eagerly stepped up to the boarding platform as the roller coaster breaks squealed to a grinding halt for passengers to mount the doctoral coaster. I strapped myself into the first car with two colleagues - assistant professors Mindy Allenger and Annette Irvin. In an adjoining car, my carpool partners for the many trips between Huntington and South Charleston, were doctoral candidates Ruthann Arneson and Georgia Porter who had already lowered the safety bar locking them securely in for the ride. We bolted out of the station faster than the speed of light. I formed an alliance with each candidate. During our 45 minute weekly car ride we shared personal, work, and school experiences.  We vented, brain-stormed, and in some cases, solved our personal problems and even attempted to solve some of the world’s problems. While collaborating on weekends and evenings to complete projects and presentations, we developed strong friendships and interwove them into our professional relationships. These collaborative experiences with what I came to view as a “community of scholars,” (Pinar, 2004, p 84) were significant to my success during this journey through the doctoral coursework. I realized the isolation many teachers experience in the public school where they close their doors and focus on their required curriculum, was not going to be the norm in the doctoral program. Opportunities to collaborate with peers were going to be presented, expected, and required. I was inspired. 
   	The first residency portfolio requirement, continuous enrollment from admission through graduation, was met in the spring of 2010 when I achieved my Ed.S. degree. Blessed to have my family and several committee members with me, I took part in the hooding ceremony. The second requirement, attend and participate in all doctoral seminars, was easily accomplished. I enjoyed the camaraderie of fellow doctoral students and looked forward to seeing everyone enrolled in the program. The doctoral seminars also provided the information and support I needed in order to remain focused on my journey and energized me for semesters ahead.  I met candidates from other cars in the doctoral roller coaster - students who were semesters before or behind me in their coursework, former classmates who had presented their portfolios, students who were finished with all but their dissertations, and classmates who had recently defended dissertations. Opportunities to speak with faculty members were offered during these semi-annual meetings. I tried to contribute something to every seminar. My contributions varied; I arrived early to help set up, stayed late and helped clean up, donated door prize gifts, facilitated a session, and even worked the registration/sign in table. I only missed one session due to a course I was teaching in Williamson. 
	The alliances formed in my carpool and during spring and fall doctoral seminars provided the support needed to complete the third requirement of the program  a portfolio of activities and experiences in the doctoral program, documenting participation in scholarship and other professional academic pursuits. I have experience in both areas of scholarship, co-authoring a proposal for submission to present at a national conference with a faculty member and co-authoring as well as submitting a manuscript to a peer reviewed/refereed journal in collaboration with a faculty member.
 

Roller Coaster Coursework
	Reflecting on my coursework, several classes were significant to growth in my writing, research, and presentation skills.  In Dr. Debela’s, Multicultural/Diversity Issues course, we were required to obtain institutional review board (IRB) approval for our research projects. I interviewed Dr. Paul Parks, a Korean Free Will Baptist about his conversion to Christianity. The experience of applying for and receiving approval by the institutional review board (IRB) on my own was rewarding and educational. I learned to request permission to use a recording device the next time applying for IRB approval because I struggled understanding Dr. Parks’ comments during the interview due to his Korean accent. I also learned to slow down when presenting findings to my peers. My condensed version of my research did not do Dr. Parks’ interview justice. 
	Dr. Childress’s class, Survey Research in Education, offered an opportunity to collaborate with a new team of doctoral students. Our research task was to analyze quantitative data gathered during a summer staff development program, disseminate the findings, write a report, and present it to our peers. We assigned roles according to our individual strengths – some analyzing the data, others writing up the findings, and my position was to be the leader of the project. This worked well for me because I felt comfortable coordinating the project.  Despite successfully completing Dr. Bickel’s rigorous Statistical Methods class early in my program, I was less comfortable analyzing the quantitative data and appreciated having other team members to rely on for analysis and reporting of findings.  As is true of   the notes taken during Dr. Bickel’s statistics class, the text required for the survey course, Arlene Fink’s The Survey Kit, strengthened my knowledge about how to analyze and present quantitative data. During later coursework the notes and the kit were still useful. For example, I revisited them in Dr. Heaton’s class when designing telephone interviews and later when developing a teachers’ perception survey for reading block students.     
 	Dr. Linda Spatig’s two qualitative research classes provided the background knowledge, and hands on experience to turn my professional life in a new direction  “the ethnographer’s path” (Sanjeck, 1990, p. 395). I remember smiling and thinking to myself, “I can do this. This is who I can be. This is who I am.” I began seeing myself as an ethnographer, trying to understand various life phenomena  analyzing everything and everyone around me. It was thrilling, but exhausting. 
	During EDF 625, Dr. Spatig created a team to conduct qualitative evaluation research at the June Harless Center for Rural Educational Research and Professional Development’s model professional development school (PDS) located within Kellogg Elementary in Wayne County, West Virginia. In our weekly meetings Dr. Spatig led us in rich discussions on qualitative methods generally as well as the specifics of our research on the model school. She shared literature, techniques, and ideas while guiding us gently through the qualitative process. 
	My work on the team included partnering with Dr. Paula Flaherty to conduct focus group interviews with model school students. To further document the students’ school experiences, I took photographs of their daily routines and events at the school. During the focus group interviews I found Bogdan and Biklin’s (2007) statement, “young people are often stimulated to talk more expansively when others of their age join them,” to be true (p.100). While in groups, students opened up and shared information that went beyond our questions regarding their perspectives of daily school life. They shared concerns about their safety while in school.
	Lassiter (2005) speaks of collaborative ethnographic projects and argues that it is important for all members to “share a common vision on some level: otherwise collaboration breaks down” (p. 137). A common vision evolved as our research team grew. We shared many long, deep discussions as we reviewed every team member’s contribution to our “rich data” from observation, fieldnotes, and interview transcripts.
	 In an effort to provide constructive, formative feedback we shared our findings with the Marshall University-based project administrators as well as with school-based participants (principals and teachers) midway in the semester instead of waiting until the end of the school year when we distributed our annual report. Sharing the formative research findings resulted in changes in school practices to ensure student safety. When school staff realized their current practices were causing stress to the students, they changed the names Lock Down, Shelter in Place, and Fire Drills to Safety Drills. We were pleased to have participated in focus group interviews that sparked discussion and led to changes in procedures at the school.  
	The advanced qualitative research course further strengthened my skills as Dr. Spatig continued modeling, guiding, and critiquing our work. This course involved collecting additional data at the model school and contributing to a second annual report in the form of a journal article we plan to publish. The most beneficial experience was co-writing with Dr. Spatig who guided the process of forming a data-based argument, drawing on relevant literature, writing, revising, and eventually completing an article for publication. She thought out loud, encouraging us to come up with solutions and suggestions to move our thinking and writing forward. Until this project, I thought submitting an article for publication simply meant writing down the logistics of where, when, how, and why an event took place, adding a few pictures, submitting it to the journal of your choice, and voila’- you were published! I learned the data and the literature determine the direction an article moves. 
	The final assignment for this course was to begin developing a dissertation proposal. Maxwell’s (2005) interactive guide provided detailed steps for preparing a proposal and was helpful in moving through this process. My quadruple roles of professor, supervisor, model school liaison, and ethnographer made it difficult to clarify my dissertation plans causing me to experience a bumpy part of the educational roller coaster ride while attempting to create a concept map of my proposed study. My peers created detailed maps of their dissertation plans with arrows depicting the flow or process planned, and my map was a circle that resembled a recycling map. My dissertation map started out with me and a Marshall University logo, pointed to the June Harless logo, then to Marshall students, and back to me. I was going in circles. Dr. Spatig helped to stretch the map out by including the literature review, research questions, and additional critical components of a dissertation proposal. Her support and conversations helped me move from feeling like a hamster, trapped and continually running in a wheel leading to nowhere, to a doctoral student with a goal, vision, and mission. Relieved, I was finally able to develop what Maxwell calls, “a tentative theory of the phenomena [I planned on] investigating” (p. 33). My future dissertation plans became much clearer. I would conduct a comparative study of two model schools depicting the life and times of the members living and learning within the walls of schools.  
	In conclusion, the coursework I have completed to earn my Ed.D., combined with hands on, scholarly collaborations with faculty members, peers, and colleagues, has prepared me to take the final step in this educational journey and write my dissertation. In anticipating my dissertation I am feeling exhilarated and a tad apprehensive  similar to the feeling of being perched at the peak of the highest point on a roller coaster, tipping over the zenith and preparing to drop at record speed, into the dissertation plunge.
Scholarly Works, Proposals, and Presentations
Kinetic Energy: Scholarly Works
	Kinetic energy builds every time a roller coaster drops over the zenith - the farther it drops the more speed it picks up. This energy continued to build every time I worked on a proposal or article. My scholarship includes a book review with doctoral candidates Mindy Allenger and Yvonne Skoretz, under the direction of Dr. Terrance Stange. The review of Best Practices in Literacy Instruction, edited by L. Gambrell, L. Morrow, and M. Pressley, was published in the 2008 winter issue of The Reading Professor. This was my first experience writing a review for publication and I learned to go beyond reading the book. It was necessary to research and verify references cited by authors. Dr. Terrance Stange’s guidance and patience while providing input and direction, as we revised the review, strengthened my writing skills. Being published also was instrumental in obtaining Graduate Faculty status in the College of Education and Human Services. I was relieved to check off another task on the doctoral handbook checklist, and surprised to realize it meant so much more to me. I was elated and flying high as if I were experiencing negative G’s, not unlike those experienced when the body is lifted and seems to be floating while on a roller coaster. 
	Additional scholarship included in my portfolio is a manuscript developed collaboratively with the research team, under the direction of Dr. Linda Spatig, conducting evaluation research for the June Harless Center for Rural Educational Research and Professional Development. The manuscript was a culmination of a school year’s worth of fieldwork including individual and focus group interviews as well as observations of classes, staff development sessions, and after-school activities. The research team joined forces to write an article titled, Creating Caring Learning Communities in Schools:  It’s Worth the Costs - highlighting the costs and benefits of having a dual focus on academic achievement and a caring school culture created by devoted staff and teachers. I learned that it is difficult to write as a team. I felt insecure and constantly questioned my ability to produce quality material. After we agreed on an outline, team members separated to work on individual sections.   The most confusing part of the collaborative writing was when we moved huge chunks of our individual papers from one section to another leaving unbalanced sections, but Dr. Spatig helped us to weave our contributions into a cohesive, clear article. 
	Finally, I collaborated with Dr. Janet Dozier to write Wiggles, Giggles, and Wikis, an article describing a Readers’ Theatre project-based learning venture. This article described a collaborative effort including teacher candidates enrolled in Dr. Janet Dozier’s Early Childhood class, Dr. Tina Cartwright’s Science Methods class, and my Reading Block course, to bring literature to life for Marshall University’s littlest learners  preschool students enrolled in the STEM (Science, Technology, Engineering, and Mathematics) Academy’s Early Childhood Center. Our first attempt to have the article published in the Early Childhood Quarterly was unsuccessful. I learned to continue searching for the perfect match between the journal topic and audience and not leave any article in a drawer unpublished. 
Ascending an Uphill Plane: Submitting a Proposal 
	Submitting a proposal for a conference presentation is like ascending a hill in a roller coaster; the car jerks and lunges and then sits perched at the top waiting for word as to whether or not the proposal is accepted. I co-authored, with Dr. Calvin Meyers and doctoral students Ruthann Arneson and Georgia Porter, a proposal that was accepted for the annual Association of Teacher Educators national conference in February 2011. It will be held in Orlando, Florida. Our refereed paper, An Approach to the Classroom that Models Compassionate Accountability, was based on the Humanism presentation we made during Dr. Meyer’s Curriculum Theory class. Until this point, I had never electronically submitted a proposal, and learned quickly to be determined and persistent when going through the submission process. We met in Dr. Meyer’s office to electronically submit the proposal as a team. The technology was uncooperative and we submitted the proposal four times before it was successfully transmitted. After receiving confirmation, Dr. Meyer commented on my calm spirit and determination to persist until we were successful. This experience led me to apply for university grants, specifically the Quinlan and INCO, to help with traveling expenses and the realization there is going to be a constant need for funding if I continue writing, submitting proposals, and attending conferences. 
	Dr. Linda Spatig offered our research team the opportunity to submit a proposal to the Appalachian Studies Association Conference for spring 2011. We submitted a proposal based on the article Creating a Caring Learning Community and are waiting to hear whether our proposal will be accepted. Once again I am perched at the top of a roller coaster, fingers crossed in hopes we will be selected to present at the national conference.    
Vertical Loop: Presentations 
	Another requirement for portfolio candidates is to present at the state or national level. The cycle of presenting at a state conference is like a vertical loop on a roller coaster where riders are inverted and in a constant uphill climb consisting of a complete 360 degree circle that loops them back to the beginning and repeats itself. I have completed the 360 degree circle of presenting then looping back to present again. With reading colleagues Mindy Allenger, Mindy Backus, and Annette Irvin, I presented three times to the Reading Higher Education Symposium sponsored by the West Virginia Department of Education and the June Harless Center for Rural Educational Research and Professional Development.  
	The first presentation loop was fall 2008 when Annette Irvin and I introduced Dr. Maynard’s vision of a Literacy House in the virtual world of Second Life along with our experiences during an Independent Study and collaboration with Dr. Blanco as he trained us to add content to our virtual classrooms. The second presentation, in fall 2009, was a follow – up to the previous year’s presentation with colleagues Annette Irvin and Mindy Allenger. We presented Global 21 Virtual Learning in Second Life. In the presentation we shared our experiences while conducting class on Marshall’s virtual campus in Second Life with our reading students, both graduate and undergraduate. 
	 A third presentation was about the PRAXIS help site we are in the process of creating to assist struggling students in passing the test and thereby gaining admission to teacher candidacy. Dr. Mindy Backus, Mindy Allenger, and I videotaped ourselves teaching reading comprehension strategies, suggestions, and guidelines as a study tool. For many, this test has become one of the greatest roadblocks in moving forward with course work.   
	On the final presentation loop in my doctoral roller coaster ride, I co-authored with Dr. Barbara Maynard a presentation on my work at the model school for the 2010 West Virginia Professional Development Schools Conference at the Stonewall Resort in Flatwoods, West Virginia. I presented an original Windows Movie Maker video by combining movies and pictures of Marshall’s teacher candidates during their 60-hour reading clinical.  I also shared with the session attendees the data generated from pre/post clinical surveys on students’ confidence levels before and after their clinical experiences at the model school. The crowd was small and in the middle of the presentation the sounds of speakers and microphones from other sessions started bleeding into our room. Technicians kept entering the room, walking around behind me, checking outlets and microphones, shaking their heads, and leaving the room. They returned and repeated the process several times. Despite the interruptions I remained focused, smiled at my audience, stepped closer to them, and raised my voice so they could hear me. Once more, I found myself rushing to share findings as I mentioned earlier about presenting my findings on the Suitcase Minister in Dr. Debela’s class. I felt the attendees were tired and only sitting in the room because of the kindness in their hearts. Eventually, they repaired the microphones just as I was making final statements. I calmly ended the session by opening the floor for a questions and answer session between the participants. 
Corkscrew of Other Professional Activities
	Other professional activities I have participated in resemble the corkscrew section of a roller coaster where one loop stretches out and into another loop and so on. One activity was a collaboration with faculty members and teacher candidates participating in authentic 21st century project-based learning events. During the 2008 fall semester I had the privilege of collaborating with Dr. Tina Cartwright. We combined her Science Methods course with my Reading and Language Arts classes and our students collaborated via a wiki to create reading and science units based on the Globe Curriculum, a literature-based science curriculum. Students created interdisciplinary units and learning centers and then presented their projects to their peers mid semester. 
	Another loop of the corkscrew was a collaborative project that took place during the spring 2009 term with Dr. Janet Dozier’s Early Childhood and my Reading Block teacher candidates. We assigned our students the tasks of creating a literacy tri-fold based on a children’s book and creating a Readers’ Theatre play to perform for preschool students at Marshall University’s Early Childhood Center (MUECC). Focusing on the number three as our theme, we chose The Three Bears, The Three Pigs, and The Three Billy Goats Gruff. After the teacher candidates performed, they handed the costumes over to the preschoolers who took the stage and performed. 
	During the fall 2009 semester the corkscrew loops continued on the roller coaster ride as I collaborated again with Dr. Dozier and Dr. Cartwright to combine the preschool children with Science Methods and Reading Block teacher candidates in order to provide a morning of science experiments, theatre, and literature focusing on a red theme  Little Red Riding Hood, The Little Red Hen, and The Little Red Caboose. In the spring 2010 term we focused on an animal theme based on the following stories  The Saggy Baggy Elephant, The Scrawny Tawny Tiger, and the Pokey Little Puppy. During the fall 2010 term we focused on a rainbow theme and the following literature  The Rainbow Fish, Over the Rainbow and What Makes a Rainbow? 
	A final corkscrew collaborative project has been my work with Lincoln County schools and the June Harless Center for Rural Educational Research and Professional Development on creating a reading council for Lincoln County. Carol Turley, Advanced Environmental Science teacher and president of the Lincoln County Reading Council,  and I followed protocol in order to be recognized as a national, state, and local reading council. We plan to conduct a session titled The Making of a Council at the West Virginia Reading Association on November 19, 2010. The session chronicles the inaugural year, current events, and the impact on student learning related to their enrollment and participation in the Lincoln County High School Reading Council Book Club, a 132 student member club, the largest in West Virginia.   
Reflection on Collaborative Experiences
	Czajkowski (2006) defines collaboration as a “formal interorganizational relationship” where participants equally take responsibility to achieve common goals and he stresses the importance of participating in the “outcomes stage’’ where an “outcomes assessment” will enable “leaders to measure the success of their interinstititutional collaborations” (2006). Reflecting on my collaborative experiences with faculty, colleagues, and students, I realize there has never been a debriefing or participation in the “outcomes stage” after any of the collaborative events. I never arranged to meet the participants at the end of an event and share the positive and negative aspects of a project. I require students to reflect on the event, but do not personally slow down and meet with the professors or reflect on paper what went well and how we can improve the event next semester. We are so busy. We tend to do our thinking and reflecting on our feet (Schon, 1983, p. 54), speaking in passing or via email in short, to the point, messages. I received an email from Dr. Dozier recently stating the Readers’ Theatre is having a lasting effect on our teacher candidates because they are writing Readers’ Theatre scripts on their own for the preschool students at the MUECC center. It is rewarding to know there has been an impact on student learning for our teacher candidates as well as our preschool children due in part to these collaborative experiences.  
	The reflection process involved in writing this essay has been eye opening. I would never have realized the importance of debriefing and participating in the “outcomes stage” had I not been required to reflect on my experiences during this doctoral program. This essay will serve as a vehicle for continuing the process of reflecting. We are heading somewhat in that direction with our National Board for Professional Teaching Standards (NBPTS) initiative instituted this semester in a few of our teacher education courses. Students are required to describe, analyze, and reflect on both whole and small group and one-on-one instruction. There is a need for deeper reflective discussion in order to strengthen these project-based collaborative learning opportunities for future students.
	In addition to providing debriefing/reflecting sessions for our teacher candidates, we need to offer opportunities for professors to attend reflective sessions regarding what went well or needs to be strengthened. I see a further need for reflection with our research team after being in the field or completing a collaborative article. Hopefully the “space in the present and the promise of space in the future” (Smith, 1994) for reflecting will be provided and guarded throughout the College of Education and Human Services.  
Moving onto the Unloading Platform of the Portfolio Roller Coaster
	Now I am moving onto the unloading platform and preparing to exit the portfolio roller coaster ride and I feel jubilation! I endured the bumps, spirals, up and downs, and made it to the end! Filled with confidence and enthusiasm, I am tempted to shout, “Let’s ride it again,” but quickly control myself, take a deep breath, and exit the car. As I walk off the platform I am smiling and thinking of the next ride the dissertation has to offer. Patting myself on the back for a job well done, my thoughts turn to my doctoral committee members who have been extremely supportive during this educational venture. I am appreciative of the time they invested in me. 
	I hear Dr. Thelma Isaac’s voice, “What do you want to gain out of this program? I know you are a team player, but what do you want to gain from this program?” I remember struggling to answer her question during my first committee meeting. I was not used to thinking of what I wanted. My focus has always been on what is best for all involved, the team, the children, the family, the church, the students, the program. After making it this far, I am prepared to answer her question – I want to finish this program while having the same commitment to serving others inside my heart. I want to continue to feel the joy deep within my soul that comes from caring and giving to my church, family, students, and colleagues. I want to continue to motivate others to start and finish their educational journeys. I want to help others meet their goals  whether the goal is to learn to read a book, create a wiki, obtain a GED, or an Ed.D. Professionally, I also want to become a strong, reputable researcher and writer who can contribute to literature on best practices in the classroom by paying attention to the voices of those living the experience – especially the children and college students.  I want it all and with the professional and collaborative knowledge gained throughout this doctoral roller coaster ride, the support from my family and spiritual life, and the invaluable guidance provided from my Dream Team of a doctoral committee, I will be able to do these things.  
	I have enjoyed this doctoral roller coaster! It has been both invigorating and exhausting. I have grown from a novice researcher to a confident and eager investigator. I also have experienced growth in other areas  collaboration with colleagues, pedagogy, writing, and presenting. I feel stronger and blessed to have been granted the opportunity to experience the portfolio section of the Ed.D roller coaster. I am now preparing to re-board, lower the safety bars, arms up with anticipation, tip over the zenith, and plunge into the Ed.D dissertation roller coaster.
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