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INTRODUCTION


Upon acceptance into the 2003 Leadership Studies doctoral program class, I was given the opportunity to choose between traditional comprehensive exams or a new format to demonstrate the culmination of student work at the doctoral level, a residency portfolio.  Not being familiar with the portfolio format, I discussed the pros and cons with current students in the program who were preparing for their comprehensive exams, others students who were just admitted into my class, and faculty in the doctoral program.  After reviewing the benefits of each process and based on my strengths and weaknesses, I chose to pursue the portfolio residency requirement.  In this reflective paper, I will present several of the projects I was involved in and discuss the benefits and experiences I gained from them.


After admission to the doctoral program, I considered how I could maximize the experiences from a program designed to accommodate part-time working adults.  How could I achieve the interaction and relationships with the graduate school faculty as well as other graduate students that is a large part of any doctoral program?   The activities required to meet the portfolio residency requirements appeared to be designed to allow me to do this while at the same time putting into practice the theory I was studying in my classes.  My undergraduate degree is a bachelor of science in math, which gave me a technical background and sound basis for reasoning.  My Masters in Business Administration and experience in industry provided background and business experiences. Although my last 16 years have been in higher education, I did not feel I had a strong background in research or administration theory.  


Once I made the decision to pursue the portfolio residency requirement, the introductory course to the program, LS 719 Introduction to Doctoral Studies, made it evident that this would not be a process that could be delayed in its initiation. Rather, it was an endeavor that should begin as soon as possible and continue throughout the program.  When I began, I did not realize the extent of the activities in which I would become involved.  Through commuting to class with a fellow student, discussions between classes, as well as in classes, we developed a new program, which will be discussed in a subsequent section of this paper. 

The coursework for the Leadership Studies program is designed to provide the knowledge necessary to become an administrative leader in higher education.  The portfolio process complements this work by putting theory into practice through activities involving graduate faculty and fellow students. These activities create relationships and bonds that otherwise might not occur.  This interaction with graduate faculty and fellow doctoral students was an invaluable resource in the development of my skills as an administrator in higher education.  A result of the portfolio process is also a sample of work that can be used in future applications for promotion or employment.

I soon discovered from discussions with my advisor and peers that activities for inclusion in the portfolio would need to begin many months prior to the planned completion of my course work.  I had to quickly develop the administrative skills of prioritizing and organizing.  Completion of projects in the portfolio process requires a student to become a good time manager.  It quickly became evident that not only my time but also everyone’s was limited, and that a great deal of juggling was required to schedule meetings and meet deadlines. A side benefit of the portfolio process has made me become more organized. 

SCHOLARSHIP

Presentation:


The Doc Student Portfolio Process: A Meaningful Alternative to Comps, Sub-Theme: New models for leadership preparation with fellow doctoral students, Monica Brooks and Ericka Zimmerman for the Southern Regional Council on Educational Administration (SRCEA) 45th Annual Conference held at the Sheraton Raleigh Capital Center Hotel, Raleigh, North Carolina, November 4-6, 2004.


One activity to meet the scholarship category requirement was a suggestion by the chair of my committee, Dr. Anderson, that three colleagues, Monica Brooks, Erika Zimmerman and I, submit a proposal for a presentation to a professional association on the newly initiated portfolio process to meet residency requirements.  After the three of us met with Dr. Anderson, we decided on the Southern Regional Council on Education Administration (SRCEA) conference. Being in various stages of our doctoral endeavors would give us a comprehensive approach to the presentation.  As we began meeting to work on the project, we developed into a cohort discussing the process of the project as well as our individual progress in the doctoral program.  Through the development of this project we would discuss the portfolio process and, most importantly, provide moral support and encouragement for each other.


We started preparing our presentation by looking at what was required for the portfolio and how each of us was initiating our own projects.  We discussed how graduate students can become involved with graduate faculty to collaborate on projects, and how to get involved with fellow students.  Monica, being the most advanced in the process, was a valuable resource on tips for getting started.  I, being new to the graduate program and graduate faculty, discussed how to initiate contacts with faculty and fellow students.  Erika discussed the necessity of getting started in the process immediately after being accepted into the program.  

Reflection


The three of us began meeting as a cohort in the fall of 2003.  In the spring of 2004, we began preparing our proposal for submission.  Our proposal was submitted in May 2004. During this time period, we met quarterly to discuss the project, the portfolio process, and to support each other.  Upon our acceptance to present, we began meeting monthly to prepare our presentation.  These meetings were beneficial in many aspects for all of us.

Although I had previously participated in presentations at professional meetings as an undergraduate faculty member, this was my first presentation as a graduate student.  After completion of our prepared material, the floor was opened for questions.  I was excited by the interest that the participants showed in the portfolio process.  The questions and comments made me realize how this process will be beneficial in preparing for a future leadership role.

Being my first activity in the portfolio process, I approached this project with trepidation.  Although I welcomed the opportunities that would occur as a result of choosing the portfolio process, I was also concerned about approaching graduate faculty and fellow students to collaborate on projects. Through this project, I realized that the faculty as well as fellow students welcome offers to collaborate.  Working with other individuals on a project like this reemphasized the importance of organization and teamwork in meeting deadlines.  In looking back at the process, I realize the importance of keeping detailed notes and keeping them organized.  To improve my part of the presentation, I would have made weekly notes, and organized them on a more frequent schedule.  This initial project helped me recognize areas I would need to improve for my future success. Even though this project was the first activity in my portfolio process, I feel it was a critical one because of the relationships I developed through it.  Working with Monica and Erika resulted in a close relationship as colleagues as well as friends.  It also was a very positive experience in working with a graduate faculty member, Dr. Anderson, which gave me more confidence to approach other projects.

Article:


Using the Web to Meet Rural Library Training and Development Needs with Monica Brooks submitted to the Young Adult Library Services Association (YALSA), June 3, 2005.


As previously stated, an outcome of my admission to the Leadership Studies doctoral program was the development and offering of a new program at Marshall Community and Technical College, Public Library Technology (PLT).  During our commutes to class and discussions before, during, and after class, Monica Brooks and I developed the idea for the certificate and ultimately two-year degree program.  After the initiation of the program, the idea for collaborating on an article with Monica and Dr. Judith Schere, Dean of Academic Affairs at Marshall Community and Technical College, was proposed.  We discussed several approaches to the article before deciding on a narrative from the aspect of a student.


Although writing for publication was a new type of activity for me, it was beneficial in providing a new format of writing that would stretch my academic skills.  The collaboration for this article was completed almost entirely electronically, which was very time effective and appropriate for an article on an online program.  Through the process of developing the article, I looked at the program for the needs of the students and their current and future employers, the libraries.  A result of this activity was a revision to the curriculum to provide the skills and outcomes for librarians in rural communities.

Reflection


As previously stated, this type of writing was a new experience for me.  I do not consider myself a strong writer, but projects such as this one, as well as much of the course work in the doctoral program, has helped to improve my skills.  The collaboration on this project was a little different than other projects because it not only involved my work in the doctoral program but also my current job.  The process of writing and revising this project reinforced the importance of knowing the audience you are writing for in preparing an article. In preparing this article, I did some informal research and began realizing the potential for a PLT program.  This project was an example of how the portfolio process allowed me to combine the theories and concepts studied in the classroom and the work that I do in my job.


In this category of Scholarship, I also participated in several other activities.  One activity was a presentation, The Doc Student Portfolio: A Meaningful Alternative to Residency and Comps Theme: Challenging the Present, with Dr. Teresa Eagle, Dr. Michael Cunningham, and Erika Zimmerman at the National Council of Professors of Educational Administration (NCPEA) in Washington, D.C. July 26-29, 2005.  I approached Dr. Eagle about working with her on a presentation and asked if there was a conference and/or topic she was working on or knew about in which I might become involved.  As program coordinator, she was very interested in presenting the portfolio process at a national conference to her peers.  At her suggestion, we collaborated with Dr. Cunningham, Monica Brooks, and Erika Zimmerman to develop a proposal to submit to the NCPEA.  The proposal was accepted, and we attended the NCPEA conference in the summer of 2005.  The presentation was educational not only for those attending our session but also for us from the questions and comments of the participants.  A side benefit of the project was being able to attend sessions and interact with professors and students from other similar programs. Other presentations I have participated in during this process include a presentation for the West Virginia State Joint Information Technology Conference, Charleston, WV in August 2004, “Web-Based Workforce Development: A Public Library Training Model”, with Heather Campbell and Monica Brooks, and a presentation for the West Virginia Library Association Annual Conference, Stonewall Jackson Resort, Walkersville, WV in November 2004, “Public Library Technology Forum”, with Monica Brooks.

PROFESSIONAL

Course development:


CIEC 583: Introduction to Online Course Development and Delivery a course development project with Dr. Lisa Heaton and fellow doctoral student Michael Murphy summer 2004.


My Area of Emphasis is curriculum development, and I have an interest in online instruction.  As a result, Dr. Heaton proposed working with her and a doctoral student in the Curriculum and Instruction program, Michael Murphy, to develop an online course on online curriculum development. This project was very appealing to me since I have developed and taught online courses in the past but with little formal training.  Not having a background in curriculum development and the theories that support curriculum, this project required research on my part.


At the initial meeting with Dr. Heaton and Michael, we established a timeline for completion of the project and meeting dates throughout the summer.  Much of the work was accomplished online; however, we met several times to discuss issues and work on the development of the course.  Dr. Heaton introduced us to new software which had to be learned.    


During our preliminary meetings, we worked to establish the outcomes for the course.  Michael and I took this information and worked to develop how these outcomes would be assessed. The next step was to determine what should be included in the course to achieve these outcomes.  Although this sounds like a simple straightforward process, we found it very challenging.  We soon discovered we were too ambitious in the list of outcomes for the course.  Breaking the outcome into what tasks/skills are involved in achieving a particular outcome, we realized the outcomes needed to be revised. Coming from different backgrounds in our education and experiences, provided interesting and challenging discussions during the course development. This project was completed during the summer and concluded with my completion of the Course Addition Curriculum form.  

Reflection


This project was challenging and interesting for me.  Previously, I had taken no curriculum theory courses and my knowledge of curriculum development was from personal research and practical experience of developing courses.  My online experience had been in developing an online course approximately seven years ago, teaching online courses, and supervising online instructors. Being in Curriculum and Instruction, Dr. Heaton and Michael both came from different education backgrounds and experiences.  It was informative in our discussions to look at curriculum development from their viewpoint and consider the reasons for doing certain things and the theories behind them.  I brought a perspective of the supervisor of online instruction and what needs to be considered from that aspect in the development of an online course, software used, course management system involved, costs of software, hardware, and personnel.  We discovered that there was probably enough material for two courses if resources and interest would support them. I also realized there are theories that supported many of the concepts and methods I used in my courses both online and in the classroom.  This project was not only a great learning experience in many ways such as providing me the introduction to educational theory to support or change my methods of teaching but also to provide me with understanding to assist instructors I supervise in improving their teaching.
Course development and co-teaching:


LS 780: Education Ethics development and teaching assistant, a course development project with Dr. Bobbi Nicholson the development occurred during fall 2004 and the course was offered during spring 2005.


Dr. Bobbi Nicholson approached me about developing and ultimately co-teaching a course on ethics, specifically educational ethics. Originally scheduled to be completed in the summer of 2004, due to previous commitments by Dr. Nicholson and my personal schedule, we agreed to wait until fall 2004.


This project was another one in an area in which I had limited background and was part of the reason for my interest in participating in it.  At our initial meeting, Dr. Nicholson and I established a timeline for completion. She also provided me with a list of background reading and several books to help me get started in this new area.  Having a background in math and quantitative areas, ethics and the theories involved was a new and different area for me.  As I worked on this project, I soon discovered there did not appear to be a book that contained all of the areas that Dr. Nicholson wanted to cover in the course.  Therefore, to have the information needed, students would need to purchase several different volumes which could become quite expensive.  After several discussions, we decided to try to provide a customized text with excerpts and essays by authors from several different books.  This decision provided me with yet another experience, dealing with a publisher to obtain copyright approvals and meeting deadlines for class schedules.  This was a true learning experience.


In working on the development of this course, Dr. Nicholson asked if I would be interested in co-teaching the course with her.  Although I had never considered teaching an ethics course, I found it an interesting opportunity.  The course was offered in spring 2005 as a blended course, meeting in the classroom and online.  Dr. Nicholson provided invaluable guidance in preparing the sessions for which I was responsible as well as assisting me developing discussion prompts online.

Reflection


The development and co-teaching of a course on educational ethics, although something I never envisioned for myself, was a very beneficial project to participate in.  I have always thought of myself as an ethical person but through this project began to see different ways of looking at issues.  It also provided me with theories explaining why different individuals look at the same issue differently and react to the same situation differently.  By beginning to understand the theory behind the views and actions, it provides me with ways to deal with individuals as a supervisor. The development of the course and co-teaching also made me realize that even if theory exists for why things happen and provides options for dealing with a situation, in real life there are not always true black and whites but many shades of gray.  This is a concept that will be valuable as I progress in my career. In co-teaching the course, I was provided the opportunity to put some of the knowledge I gained from developing the course in action. Reviewing student journals and leading discussions brought out many different viewpoints and made me realize that as an administrator, you must always be willing to listen, try to keep an open mind, and deal with individuals as individuals.

Program development:


Public Library Technology Certificate and Associate in Applied Science degrees developed with Monica Brooks.


As a result of collaboration on other projects, commuting to class, and being classmates, a new program evolved for Marshall Community and Technical College. Through our discussions in working together on various projects and assignments, Monica Brooks and I realized a need particularly in the state of West Virginia. There are over a hundred public libraries in the state that do not have credentialed librarians and are in need of qualified staff.  The individuals in these libraries, in most instances, cannot commute to a college campus to enroll in post-secondary courses to prepare them for their career.  Since many of the courses in the Leaderships Studies program are either fully online or a combination of online and face-to-face meetings, Monica and I questioned the viability of providing an undergraduate program completely online to meet the needs of the rural “librarians” in this state. From these discussions, the Public Library Technology (PLT) programs were created.


I had the knowledge of community college programs and requirements, and Monica had the knowledge of library curriculum. The development of this program was a learning process for both of us. Once the curriculum was decided upon, the next step was to obtain all approvals to allow the courses and programs to be offered. The general education courses were in existence but all PLT courses had to be developed and sent through the curriculum committee. Since all the courses were going to be online, another level of approval the FDCOMI committee had to be obtained.  Once courses were approved, a needs analysis and employment opportunities had to be completed. This was a new area of research and evaluation that I had not previously been involved. Collaboration was required not only with Monica but with individuals in other divisions to include their courses, state departments in obtaining data, and higher administrative levels for input to receive the final approval.

The program was finally initiated in January 2004.  In the spring of 2005, the PLT program won an award for innovative programs from the Southern Growth Policies Board.  

Reflection:

The development of the PLT program was an initial glimpse into issues and situations that higher education administrators deal with on a daily basis.  Through the interaction between two students from very different areas, Monica and I realized a need and developed a solution to meets this need. The development of the program and obtaining of approvals was an aspect of higher education administration that I had not previously been involved but the concepts I had covered in my graduate courses provided me with background to avoid pitfalls and ensure quality in this program. One side issue that resulted from the development of the program was the realization that HLC/NCA approval must be obtained for offering programs in a new format such as online when an institution is HLC/NCA accredited. Due to my involvement with this program and online courses, I ultimately was designated by my institution to prepare the Request for Change from HLC/NCA.  The relationship between Monica and me as graduate students, the ultimate program development, and all subsequent events occurred as a result of our interaction through the doctoral coursework and portfolio activities.
CONCLUSION

Professional and Personal Growth: A Look Back


When presented the option of taking comprehensive exams at the conclusion of my course work or participating in the portfolio process to meet the residency requirement, my first thought was portfolio.  Before making my final decision, I wanted to research and evaluate both concepts thoroughly.  The result of this process was my decision to choose the portfolio process.  In retrospect, I am very glad I chose the portfolio process.  The projects I have been involved with and the faculty and fellow students have provided me with experiences and knowledge that could not be obtain through merely classroom experiences.  Developing and co-teaching the ethics course with Dr. Nicholson introduced me to an area that I was not familiar with but will be valuable knowledge as I pursue to further my career in higher education administration.


The switch from faculty/administrator mode to student mode has been an educational experience in helping to deal with managing time, prioritizing, and organizing to meet deadlines.  In my role as an administrator, when faced with a large multi-faceted project I would enlist the assistance of others and delegate parts to be completed by others.  As a student, completion of projects and assignments on time and at a graduate quality level was totally up to me.  Although this switch is common for adult professional students, it is an adjustment that made me more aware of the demands students and colleagues in my professional role.


Working with Drs. Cunningham, Eagle, and Anderson has provided me resources and contacts that I feel will be very beneficial in the future.  The courses and design of the Leadership Studies program provides the knowledge and concepts required for a leadership role in higher education administration.  The portfolio process provides the opportunities to put the knowledge and theories into practice while a student still has support to assist them.  Through this process, I have expanded my higher education experiences into areas that will benefit me in my future as a higher education administrator.  Rather than relying on my narrow experiences in the position I now hold, I have now been provided the tools to assist me in considering national issues, other viewpoints, and other options when dealing with future situations.  The portfolio process is a “safe” learning environment for students to try new challenges with a “safety net”, the collaboration with graduate faculty.  I truly believe the benefits I have gained through this process will assist me in achieving my career goals.
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