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Introduction

Paradoxical thinking requires that we embrace a view of the world in which opposites are joined, so that we can see the world clearly and see it whole.  – Parker Palmer

As I think back on the past three years and my experiences in the doctoral program at Marshall University Graduate College, I am struck by the paradoxes that come to mind – excitement and fear, confidence and insecurity, solitude and community, theory and practice, teaching and learning. Parker Palmer in his book, The Courage to Teach, calls this paradoxical thinking. He believes that individuals are “trained to ‘think the world apart,’ dissecting it into “either-ors”, but we need to learn to ‘think the world together,’ embracing opposites and appreciating paradoxes” (1998, p. 62).
 
Early in the program I found myself thinking nearly every day that I should not have begun this journey. Invariably something would happen that would bolster my confidence and I would continue. I remember listening to Dixie Billheimer’s mock portfolio defense during my first doctoral seminar in the fall of 2005. I felt the tension build as I thought of everything that I would have to do to prepare for my portfolio defense but something Dixie said gave me peace and the realization that I could be successful in this program. She said, “Make the plan and work the plan.” When faced with this type of tension, Rilke (1993, p. 35) advised, 

“Be patient toward all that is unsolved in your heart and try to love the questions themselves….Do not now seek the answers, which cannot be given you because you would not be able to live them. And the point is, to live everything. Live the questions now. Perhaps you will then gradually, without noticing it, live along some distant day into the answer.”
I am the type of person that desires answers rather than questions. I soon realized that all of the answers were not readily available, but I would need to begin the journey and trust that at some point the answers would be made apparent. Parker Palmer uses the principle of paradox as a guide to not only ‘selfhood’ but also as a guide to teaching and learning spaces. The six paradoxical spaces that Palmer describes seem to fit the doctoral program that I have experienced and so I have framed my portfolio paper around them.
Reflection
The space should welcome both silence and speech. – Parker Palmer

Reflection is integral to real learning. The portfolio process has given me a reason to think about what I have learned through my program and to think about the transformation that has occurred within me personally. Palmer says that after this period of reflection, “we need to be able to put things into words so that we gain a greater understanding and to make concrete what we may share in silence” (1998, p. 77). 

I must admit that I was not completely sure that I wanted to pursue a doctorate. I enjoy teaching. I had no desire to earn a degree that focused on educational leadership so when MUGC began the Ed.D. in Curriculum and Instruction, I became more interested yet not committed to the idea. A colleague convinced me to begin the program and I felt that I would have the courage to do it if the two of us pursued the degree together. A semester into the program, my colleague decided not to continue. It was at that point that I committed to the program and made the decision that I wanted this degree because it was something I desired  and not because someone else desired it for me. This was a pivotal point in my program.
According to Golde (2006), doctoral education should develop what he calls ‘stewards of the discipline’ or scholars "who will creatively generate new knowledge, critically conserve valuable and useful ideas, and responsibly transform those understandings through writing, teaching and application” (p.5). After spending time studying the historical and theoretical backdrop of curriculum as well as the social and political influences, I have a greater appreciation and understanding for my role as a curriculum worker. Through my coursework, I have not only been given the opportunity to transform the knowledge through writing, teaching and application but I have personally been transformed. I have gained more from this program than I ever thought imaginable.

Collaboration

The space should invite the voice of the individual and the voice of the group. – Parker Palmer
Sharan and Sharan (1992) echo Palmer’s ideas when they said, “Education should strive to have students acquire a profound sense of belonging to social groups, without losing their individuality” (p. 5). Collaboration was a consistent theme throughout my doctoral coursework and my portfolio artifacts. The opportunities that I have been given for genuine collaboration have been the highlight of my doctoral program thus far. According to Richards, Elliott, Woloshyn, and Mitchell (2001), “Genuine collaboration must involve a meeting of persons who see themselves as equal partners in a common endeavor committed to establishing and sharing in a process together that will result in some mutually derived creation” (p. 105). I laugh now because my greatest concern when beginning this program was that I would not have the opportunities to collaborate with faculty and other doctoral students. It has been amazing to me how one opportunity has seamlessly led to another opportunity.
Nearly all of the courses that I took in my program involved collaboration between students. This collaboration allowed me to grow closer to them personally and to learn from their varied experiences. It was interesting to view curriculum through the eyes of nurse educators, interior designers and a riverboat captain. What a rich experience! 

One of my first opportunities for collaboration with the faculty was with Dr. Sandra Bailey during the summer of 2007. Dr. Rudy Pauley listened to my interests and my experiences and thoughtfully asked me to co-teach CI 624 Advanced Instructional Strategies with Dr. Bailey. This was a course that was very similar to a course that I teach at Ohio Valley University, EDUC 321 Curriculum K-12. Paradoxical thinking was evident in my co-teaching experience. I approached the course with apprehension as I wondered if my knowledge would be the level it would need to be to co-teach with Dr. Bailey. Ultimately, this experience was one of the most rewarding and validating experiences in my doctoral program. 
Dr. Bailey asked me to teach topics that I felt comfortable with: multiple intelligence theory, learning styles and cooperative learning strategies. She also asked me to contribute to the discussion any time that I wanted to do so. I was concerned that I would not have comments that would be helpful, but I soon realized that I felt comfortable making contributions to the discussion. I found it interesting that as Dr. Bailey taught I thought about what direction I would go if I were teaching and quickly Dr. Bailey would go in that direction. The experience was affirming.
At first, Dr. Bailey and I critiqued together the students as they taught their lessons in class. Dr. Bailey compared our rubric reflections and found that our critiques were very similar. The next time the students taught she felt comfortable with me assessing half the students while she assessed the other half. This action increased my confidence. 

I gained a tremendous amount from co-teaching with Dr. Bailey. Dr. Bailey’s focus on inductive teaching strategies is something that I have added to the curriculum course that I teach at OVU. I was curious to see how the students would respond to Dr. Bailey critiquing them in class. I quickly saw that it was a valuable strategy. In all of my methods courses, I have begun critiquing the students’ lessons with them personally immediately after they teach them in much the same way that Dr. Bailey did. In the past I have filled out rubrics on my students but I have not personally met with them and critiqued their lessons. I have chosen to meet with them outside of class because undergraduate students seem to be slightly more sensitive than the graduate students that were in CI 624. 


The coursework in my area of emphasis, educational technology, brought many opportunities for collaboration through the guidance of Dr. Lisa Heaton. During the spring of 2007, I took CIEC 635 Using the Internet in the Classroom with Dr. Heaton. Dr. Heaton suggested that we co-present at the West Virginia Statewide Technology Conference in August 2007. Our presentation, Can You Hear Me Now? Building Learning Communities through Technological Convergence, was developed around information that I learned in CIEC 635 pertaining to Web 2.0 tools. I adapted this presentation so that it focused on higher education when I presented at the Appalachian College Association’s Summit in October of 2007. In December of 2008, Dr. Rudy Pauley and I presented on the same topic at the Educational Technology Leadership Conference in Roanoke, Virginia. These experiences were rewarding for several reasons but the primary reason was that I gained a deeper understanding for the subject as I collaborated with Dr. Heaton and Dr. Pauley and as I adapted the subject to meet the needs of different audiences.
In May 2008, I was honored to be asked to present Online Resources and Communication Tools at the Education Technology Conference that doctoral student, Lisa Ramsburg, and Dr. Heaton were planning at the St. Mary’s School of Nursing in Huntington, West Virginia. This presentation required me to use the knowledge and experience that I had learned in my CIEC courses but try to find applications for individuals in the medical profession. Although I was not as comfortable in this area, I found that I could make relevant applications. 

In the fall of 2007, Dr. Heaton suggested that Amy Cottle, Debra Young and I submit a paper to the Society for Information Technology & Teacher Education (SITE) for presentation at the 19th annual international SITE conference in Las Vegas, Nevada. The paper, Bridging the Digital Divide: Successes and Challenges in the Implementation of 21st Century Skills, was based on the papers we wrote in CIEC 700 Technology and Curriculum. It addressed the implementation of 21st century skills from three viewpoints: the pre-service educator, the K-12 educator and the professional development educator. We were thrilled when it was accepted and we presented in March of 2008. One of the skills that we practiced during this project was the use of a wiki for collaboration. The wiki allowed all of us to easily craft our paper and presentation. Since this experience, I have used a wiki several times when collaboration was involved. Not only was the experience of presenting at a national conference invaluable, it was also very beneficial to view the topic from the different perspectives of the co-presenters. 


CIEC 582: Online Course Development and Delivery, taught by Dr. Heaton provided another excellent opportunity to collaborate with Dr. Heaton and doctoral students, Ray Singleton, Debra Young and Yvonne Skoretz. Using the skills that were taught in CIEC 582 as well as the other technology courses we had taken, we developed the online professional development course, CIEC 563: Teaching in the 21st Century with Web 2.0 Tools. I developed three of the seven modules. Dr. Heaton did an excellent job mentoring and coordinating the creation of the course. Although I had developed online courses in the past, this experience required me to learn and implement new skills. I have enjoyed teaching the course for the past three semesters. 


My experiences with the doctoral seminars at MUGC have been paradoxical. When I attended my first seminar, I was awed and intimidated by the doctoral students that I saw presenting. I found it difficult to believe that I would ever have the opportunity or confidence to present at one of the seminars. My confidence grew as I participated on the committee that planned the seminar in the fall of 2007. At this conference I co-presented with Dr. Bailey on our experiences with co-teaching. I also co-presented with Dr. Heaton, Debra Young and Ray Singleton on the topic of Web 2.0: 21st Century Technology in Education. At the following seminar in the spring of 2008, the same group of presenters as well as John Huxley spoke about our experiences with creating the professional development course, CIEC 563: Teaching in the 21st Century with Web 2.0 Tools (Dr. Heaton). I was surprised that newer doctoral students had begun to look at me as someone that could share knowledge with them. 

I began to realize the cyclical effect of collaboration in the spring of 2008. Dr. Heaton suggested that Amy Cottle, Allyson Goodman and I submit a presentation to the West Virginia NET Conference based on the work that we did in CIEC 700: Technology and Curriculum. Our presentation, Exploring Social Networking in Education, was accepted and presented in October of 2008. Dr. Heaton created a wiki for our group to collaborate on as we wrote our proposal but as the project progressed, I began taking the lead in the completion of the presentation. It was not until Dr. Heaton mentioned that she appreciated the leadership role that I had taken that I realized that my confidence and knowledge had increased to the point where I could assume a leadership role in the program.
Depth of Understanding
The space should honor the "little" stories of the students and the "big" stories of the disciplines and tradition. – Parker Palmer
Delamont, Atkinson and Parry (2000) agreed with Palmer when they said, “The work of the doctoral student is a significant and integral part of the process whereby the great traditions and the little traditions are engaged with one another” (p. 11). My coursework at MUGC has allowed me to see where my role as a curriculum worker and as an instructor of pre-service teachers fits into the ‘big’ stories of our discipline. Each class that I took allowed me to deepen my understanding. 

I was given the opportunity to delve deeper into the ‘big stories’ or theories and philosophies that are the foundation of teaching and learning. CI 703 Theories, Models and Research of Teaching (Dr. Meyer) allowed me to reflect on the different theories that influence the way that I teach. I realized that although I was initially trained as a behaviorist in the 1980s, my personal theory of teaching had changed dramatically into one that included cognitivist, constructivist and brain-based approaches to learning. In CI 702 Curriculum Theories (Dr. Meyer), I recognized that I agreed with the phenomenological and autobiographical curriculum theories but that I was not designing my courses to reflect my beliefs.  The curriculum should be more concerned with helping students build understanding than being overly concerned with behavioral objectives and traditional assessments. According to autobiographical theorist, Patrick Slattery, (1989), “The curriculum is a holistic life experience, the journey of becoming a self-aware subject capable of shaping his or her life path” (p. 130). These courses helped me to realize that the curriculum should not be viewed merely as set of objectives set by the state to be learned but it should be viewed as the entirety of the student’s experiences. In the courses that I teach at Ohio Valley University, I am trying to make my courses more student-centered and less teacher-centered so that the concepts will be more meaningful to my students.
Other courses helped me to reflect on my current beliefs concerning teaching, learning and the curriculum. In CI 704 Social and Political Determinants in Curriculum Development (Dr. Watts), I began to look more critically at the curriculum. I now look more deeply at the reasons why certain teaching resources or textbooks are being adopted. I question whether there is a political reason behind their selection. In CI 701 Curriculum Development (Dr. Rudy Pauley), while researching the effect of globalization on the curriculum, I realized the importance of my role as an educator of pre-service teachers in the 21st century. I decided to spend more time in my education courses encouraging my students to incorporate critical thinking, problem solving, collaboration, information literacy and global awareness into their teaching so that their students will be prepared for their future. 
This course as well as EDF 665 Sociology in the American Schools (Dr. Fred Pauley) has ignited a passion for the need for access and equity in schools. CI 706 Multicultural and Diversity Issues (Dr. Debela) also increased my understanding of these issues and the importance of  meeting the needs of all learners. Because of my deepened knowledge and interest, the courses that I teach at Ohio Valley University now have a stronger diversity component.
The courses that I took in my area of emphasis, guided by the expertise of Dr. Lisa Heaton, have added greatly to my understanding of how technology can be used in instruction and provided the knowledge that I would need to share with others in a variety of professional development opportunities. I was asked to be a presenter for several technology workshops offered by the West Virginia Center for Professional Development during the summer and fall of 2008. I believe the knowledge I gained in CIEC 635 Internet in the K-12 Classroom, CIEC 700 Technology and Curriculum and CIEC 630 Media and Authoring Systems gave me the skills and knowledge that I needed to be successful in those workshops. I also used what I learned in CIEC 630 to create a movie describing OVU’s use of technology that was shown at the West Virginia Department of Education’s Technology Conference for institutions of higher education held in May 2008. 
I have developed and taught courses online in the past but I feel confident that CIEC 582 Online Course Development and Delivery increased my understanding of how to effectively create a course and teach online. Since taking that course, I have developed a project site to communicate more effectively with OVU’s cooperating teachers in the public schools. I also worked with Dr. Heaton and other MUGC students to create CIEC 563: Teaching in the 21st Century with Web 2.0 Tools. I believe that the evaluations of this course have been favorable for the past two semesters because of the concepts that I learned in CIEC 582.

 My technology courses have shown me that the use of web 2.0 tools such as wikis and blogs is an excellent way to show constructivism in action. This fall, I decided to add an online component to each of the courses that I teach at Ohio Valley University. Through the use of the tools mentioned above as well as synchronous and asynchronous discussions, I am able to communicate with my students more effectively.     
According to Mesirow (1991) people construct and revise knowledge as they engage in the content, process and reflect. Some of the concepts that I learned confirmed my current beliefs and understandings about learning and some of them changed my beliefs and in turn changed my philosophy of teaching.  
Scholarship
The space should support solitude and surround it with the resources of community. – Parker Palmer
Laurie Howard described her work as a doctoral student saying, “While I need time (lots of time) to think and write in solitude, I also need time to talk with others about what I am doing” (Janson, Howard & Schoenberger-Omad, 2004, p. 68). Scholarship seems to involve periods of research and reflection in solitude followed by opportunities to share with a community of learners, either through presentations or publications of articles. My experiences at MUGC involving scholarship were broad and seem to support Boyer’s interpretation of a scholar: a belief that knowledge is acquired through research, synthesis, practice and teaching (Boyer, 1991). My scholarly experiences were rich and allowed me to learn not only in solitude but also in community. 

During the past three years, I have had the opportunity to make presentations at the local (MUGC Doctoral Seminars, Fall 2007, Spring 2008), state (WV Technology Conference, Charleston, WV, August 2007; Educational Technology Conference, May 2008, St. Mary’s School of Nursing, Huntington, WV; WV Higher Education Technology Conference, September 2008, Morgantown, WV), regional (ACA Summit, October 2007, Abingdon, VA; Educational Technology Leadership Conference, December 2007, Roanoke, VA) and national/international (Society for Information Technology and Teacher Education National Conference, March 2008, Las Vegas, NV) levels. These presentations required me to research the use of technology in educational instruction, synthesize the material and present it in such a way that it met the needs of the participants in each diverse setting.  The presentation for SITE was submitted as a paper that was published in the peer reviewed conference proceedings. 

During the summer and fall of 2008, Dixie Billheimer, program coordinator at WVCPD and MUGC graduate, asked me to serve as a facilitator on several occasions for the West Virginia Center for Professional Development addressing the topics of “Infusing Technology for Teachers,” “21st Century Technology Tools” and “Thinkfinity” resources. This invitation was a direct result of the networking that occurred at MUGC.

As mentioned earlier, my coursework [EDF 665 Sociology of American Schools (Dr. Fred Pauley), CI 701 Curriculum Development (Dr. Rudy Pauley), CI 704 Social and Political Determinants in Curriculum Development (Dr. Watts) and CI 706 Multicultural and Diversity Issues (Dr. Debela)] at MUGC has deepened my desire to learn more about how to meet the needs of diverse learners. During February and March 2008, I worked with Ruby Payne and faculty from several universities in WV including Dr. Mindy Backus, Dr. Janet Dozier and Dr. Ruth Ann Murphy from Marshall University to create strategies to use with pre-service teachers to meet the needs of under-resourced learners. This DVD, Strategies for Today’s Teacher Candidates: Applications of the work of Ruby K. Payne, Ph.D., for use in teacher education methods curricula, was published in September 2008. In November 2008, I will help train other pre-service educators from WV colleges and universities on how to implement these strategies in their classrooms. 

CI 677 Writing for Publication (Dr. Simone) gave me the opportunity to write an article addressing another of my interests, mentoring student teachers. Although my article, No Student Teacher Left Behind: Six Tips for Cooperating Teachers, has not been published yet, it is part of the OVU Mentor Teacher site that is used with our cooperating teachers during student teaching.   

Whether it is being asked to serve on the planning committee for the professional development for those in higher education offered by the West Virginia Department of Education or whether it is being asked to present professional development on differentiated instruction to K-12 teachers in the region, my opportunities for sharing information with others has increased due to the knowledge and confidence that I have gained at MUGC.

Research
The space should be hospitable and “charged”. – Parker Palmer
Daloz (1999) proposed that mentors create learning environments that both support and challenge students to learn. The mentor should provide a safe environment where the mentor is "confirm[ing] the student's sense of worth and helping her to see that she is both OK where she is and capable of moving ahead whenever she chooses" (p. 209). The mentor should also "open a gap between learner and environment, a gap that creates tension in the learner, calling out for closure" (p. 206). 

In LS 703 Research Design, Dr. Pauley was able to create a hospitable yet charged environment where students were comfortable discussing numerous issues related to research. Because this was my first course at MUGC, I approached it with apprehension. I remember saying to a colleague that I was nervous and unsure, yet Dr. Pauley made me feel secure and able to tackle the material. This first experience with research design gave me the background knowledge that I would need in my other research courses.

It was not until I took EDF 625 Qualitative Research (Dr. Spatig) that I realized that I could become a researcher. Qualitative research seemed like a good fit with my personality. Dr. Spatig commented that I was a natural at implementing qualitative methods. Her comments encouraged me as I observed and interviewed in same-gender sixth grade classrooms. This observational case study tried to reveal the reasons behind why the achievement and self-esteem increased in a same-gender classroom. Data collection consisted of fieldnotes from four observations and three interviews.  So that I could gain the perspectives of both the boys and the girls as well as the teachers’ perspectives, I observed and interviewed in both the boys’ and girls’ classrooms. After carefully reading the data and looking for the themes that seemed to emerge, a specific kind of coding category became apparent: perspectives held by subjects. The triangulation of the data strengthened the internal validity of the study. The external validity was limited because it was a brief study yet the findings seemed to be supported by the literature. The paper that resulted,“I Was Afraid They Might Laugh At Me”: Feeling Comfortable in a Same-Gender Classroom, gave insight into the reasons why students feel more comfortable in same-gender classrooms and why achievement can increase in this environment. 

In EDF 711 Survey Research in Education (Dr. Childress), I helped to construct a survey that was used to evaluate the Improving Teacher Quality Grant, titled Using Differentiated Instruction in Reading and Math to Meet the Needs of All Learners. The grant consisted of two, one week workshops with teachers from Boone County.  The survey that we developed was used to evaluate the week where the participants were teachers in grades 6 through 12. We validated  the survey by giving it to three middle school teachers to see if they had any questions about the items.  A paired-samples t-test was conducted to evaluate the impact of 5 days of professional development training on the topic of differentiated instruction on the perceived knowledge level of participants. There was a statistically significant (p<.05 two-tailed) increase in perceived competence/knowledge scores from the pre-test to post-test in all areas that dealt with instructional strategies. All eta squared statistics were all above .14 which would indicate large effect sizes. The group that I worked with considered me the statistics expert because I had just taken LS 776 Computer Analysis in Educational Research (Dr. Securro). This experience was my first attempt using the computer program SPSS with ‘real’ data and it was my first experience writing the report on the data and presenting it. 
In the summer of 2008, while participating in EDF 711 Survey Research in Education, I began the preliminary process of developing a survey instrument to be used to determine the effectiveness of the Master of Arts in Teaching program at Marshall University. The students in EDF 711 critiqued the survey to help establish face validity. To establish content validity, Dr. Pauley, Dr. Bailey and Dr. Childress also gave me feedback. Dr. Childress helped me refine my survey questions to eliminate double and triple barrel questions. He also guided me as I operationally defined several terms used in the survey questions. Three graduates of the MAT program took the survey and gave suggestions for improvements. Because this is an area that I will be pursuing in my dissertation, I quickly realized that I need to spend much more time reading the literature and determining the research questions. 
The experience that I gained in survey contruction in EDF 711, helped me to redesign an instrument that Ohio Valley University’s College of Education used to collect demographic information from cooperating teachers. The instrument that was used in the past was open-ended and made data entry difficult. The new survey is easier to complete by participants and  is easier  for data to be entered into the database.

The experiences that I have had at MUGC have convinced me to do more research at my institution, OVU. In EDUC 200 Introduction to Education, I am teaching my students to do action research in their field experience placements. They are learning early in their careers the value of looking into problems, collecting data and then instituting possible solutions.  It is my hope to provide my students with the same hospitable yet charged environment that I have encountered at MUGC. According to Palmer (1998, p. 75), “When exploring we need places to rest and find nourishment. But if we feel too safe, then we may stay on the surface of things. Space needs to be charged so that we may know the risks involved in looking at the deeper things of life.”  
 Conclusion
The space should be bounded and open. – Parker Palmer 


 “If boundaries remind us that our journey has a destination, openness reminds us that there are many ways to reach that end” (Palmer, 1998, p. 75). I remember when Dr. Eagle first described the portfolio assessment in LS 719 Introduction to Doctoral Studies. I could not imagine being able to fulfill the requirements.. The faculty at MUGC have provided me with a structure for reaching my destination of completing the portfolio assessment and ultimately, an Ed.D., but they have also provided an openness that has allowed me to explore areas that are of interest to me and to do so in ways that address my learning needs. 

As I look towards the next step, writing my dissertation, I am beginning to have those feelings of uncertainty that I experienced at the beginning of the program but unlike my earlier feelings, I have developed the confidence that I need to know that I can complete this journey. This confidence is based on the knowledge that I have gained over the past three years and the trust that I have developed in the members of my committee. Perhaps these fears are the tensions of opposites that Palmer (1989) speaks about in the principle of paradox. Palmer believes that teaching and learning will not take place unless we embrace these tensions and determine to grow as individuals. 
Live the questions now. Perhaps you will then gradually, without noticing it, live along some distant day into the answer.  – Rainer Maria von Rilke
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