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When given the choice between taking comprehensive exams and completing the requirements of the residency portfolio, I hesitated in making my decision.  Throughout my academic history, I have been relatively successful on exams although I am quite certain comprehensive exams are much more involved than the exams I have taken.  However, I recognized that the requirements of the residency portfolio should provide a variety of opportunities to expand my horizons through collaboration with faculty members in scholarly as well as other professional activities.  Therefore, not knowing what truly to expect, I chose to complete the requirements of the residency portfolio.

To fulfill the requirements of the residency portfolio, the following scholarly and other professional/academic pursuits were completed:

	Residency Portfolio Requirements & Corresponding Activities

	Scholarly Activities

	Presentation (Southern Regional Council on Educational Administration, 2004)
	Drs. Cunningham & Eagle
	Data-based assessment in an e-portfolio program

	Presentation (The Mid-Atlantic Conference on the Scholarship of Diversity, 2005)
	Dr. Childress
	Understanding and responding to the NCATE diversity standard – lessons from the field

	Other Professional/Academic Pursuits

	Developed a course in collaboration with a faculty member
	Dr. Cunningham
	Co-developed LS 693 – School Law for Support Personnel (2004)

	Co-taught a course with a faculty member
	Dr. Cunningham
	Co-taught LS 693 – School Law for Support Personnel (2004)

	Served an appropriate internship involving an outside mentor and a mentor on the program faculty
	Drs. Duerring, Parsons & Toth
	Completed an internship in the superintendency with Drs. Ron Duerring and Larry Parsons under the guidance of Dr. Toth (2004)


Reflecting on the aforementioned experiences, I chose to organize this paper around the the mission of the Doctoral Program in Education at Marshall University which is “to prepare practitioners to be reflective, ethical educators and researchers who contribute to the field of education.”  While at first glance this mission statement appears limited, it outlines a vast array of knowledge, skills and dispositions the doctoral program seeks to develop and foster in its graduates.
Reflective
…to prepare practitioners to be reflective…
Throughout the coursework I have completed as part of my doctoral program, professors often encouraged me to reflect upon my thoughts, ideas and coursework, as well as those of my classmates, to create new meaning.  One particular course in which reflection served as an integral part of the teaching and learning process was CI 702:  Curriculum Theories.  Placed in groups and required to critique a specific curriculum theory every other week, in the “off” weeks we were required to read the critiques of our group members.  Reflecting upon our own critique and the critiques of others, we wrote a reflective piece every other week.  While the process seemed cumbersome initially, reading and reflecting upon my work and the work of others tremendously enhanced my own learning.
In addition to serving an integral role in coursework, reflection was useful in completing two activities of my portfolio.  Prior to discussing those activities, a little background information may prove useful.  The Reauthorization of the Elementary and Secondary Education Act (ESEA) of 2001, otherwise known as the No Child Left Behind Act, outlines five goals for the nation’s schools to meet over a specified period of time.  Goal Three of the five ESEA goals requires all students to be taught by highly qualified teachers by the end of the 2005-2006 school year.  As states, school districts and schools face the challenge of ensuring all teachers delivering instruction in the core academic subjects, as defined in the ESEA, are highly qualified, various issues regarding the preparation and licensure of teachers have risen.  Two such issues include the accreditation, or lack thereof, of teacher preparation programs and alternative routes to teacher certification.

As a result of my current position at the West Virginia Department of Education (WVDE) (Coordinator, Teacher Education), I have had the fortunate opportunity to work with one of two nationally recognized teacher education accreditation agencies.  I have also been afforded the opportunity to be integrally involved with the development and implementation of alternative routes to teacher certification in West Virginia.  As will be evidenced periodically in this paper, I have capitalized upon these experiences, drawing upon them as I presented with faculty and completed the requirements of the doctoral program.

First, the presentation completed with Dr. Childress was a reflection of my experiences as well as the experiences of Dr. Childress in the accreditation process of the National Council for Accreditation of Teacher Education (NCATE).  Both Dr. Childress and I have participated in a number of NCATE accreditation visits, in West Virginia as well as other states.  In addition to serving as the WVDE’s liaison for all NCATE visits within West Virginia, I serve on NCATE’s Board of Examiners (BOE).  As a BOE member, I have had several opportunities to participate in NCATE visits outside of West Virginia.

The presentation Dr. Childress and I delivered at The Mid-Atlantic Conference on the Scholarship of Diversity (2005) focused on Standard Four (Diversity) of the six NCATE standards.  As part of our presentation, Dr. Childress and I discussed the struggles faced and strategies used by various institutions as they demonstrate adherence to Standard Four.  While the presentation was limited to 20 minutes, Dr. Childress and I were able to convey our thoughts and suggestions on meeting Standard Four as well as answer a series of questions from those in attendance.  As I reflected upon the presentation, I considered the many challenges West Virginia’s NCATE-accredited educator preparation programs face as they seek continuing accreditation.  It was satisfying to me as I realized institutions throughout the region, and most likely across the nation, face similar challenges.
Given the nation’s increasingly diverse student population and the mandate that no child, regardless of background or need, is to be left behind, it is imperative for teacher preparation programs to prepare teacher candidates with the knowledge, skills and dispositions necessary to teach and reach all students.  As required by Goals One and Two of the ESEA, all students must demonstrate mastery or above in reading/language arts and mathematics by the 2013-2014 school year.  As states, school districts and schools are held accountable for ensuring all students demonstrate such mastery, the adequate yearly progress of specific subgroups, including low-socioeconomic status, special education, and five ethnic/racial groups, must be monitored and achieved.  As a result of the obvious need to ensure all students learn, it is crucial for teacher candidates to be prepared for the various diversities (i.e., socioeconomic, special education, cultural) present in today’s classrooms.

Again drawing upon my experience with the NCATE process, I presented with Drs. Cunningham and Eagle at the Southern Regional Council on Education Administration (2004).  Our presentation focused on program assessment related to NCATE’s Standard Two (The Assessment System).  This presentation was a little more difficult for me for two primary reasons.  First, at the time of our presentation, Standard Two was the standard with which I was the least comfortable and fluent.  Given my hesitance with the standard and the wealth of knowledge of Drs. Cunningham and Eagle as related to program assessment, I had feelings of apprehension.  Second, this was my first scholarly exercise with members of my committee for purposes of my portfolio.  As a result, I was unsure of exactly what I needed to do and how I needed to do it.
Reflecting upon the actual experience at the conference, I enjoyed spending time away from the university with Drs. Cunningham and Eagle.  Too often, students become so immersed in coursework that they do not have the opportunity to work with faculty outside of the classroom.  In addition to enjoying the time spent with Drs. Cunningham and Eagle, I realized that many people (even those that work at colleges and universities) have a significant number of questions about the NCATE process.  I was amazed that so many individuals preparing for an NCATE visit were unsure of the requirements of NCATE’s Standard Two.  Therefore, as a final reflective thought, presenters should not believe that those attending a session know as much as they [the presenters] do about a particular topic.  I was certain that those attending our session would be familiar with Standard Two.  However, in the end, I realized that we [the presenters] understood Standard Two much more so than many of those who chose to attend our session.
In addition to two presentations focusing on the NCATE process, I completed two one-day internships with two district superintendents in West Virginia during the summer of 2004.  While the time spent with the two superintendents was limited, I was able to attend cabinet-level meetings with both superintendents.  While I listened intently during the two meetings, I was amazed by the level of involvement, or perceived involvement, of both superintendents in the daily activities and operations of the county school system.

As I focused on the superintendents’ involvement with their employees and the district, I asked myself “Could I really do this job?” and “Would I want to do this job?”  Overwhelmingly, I answered both questions with a resounding “yes.”  It was the time spent with each superintendent that helped me realize that I definitely desire to be a superintendent, district or state, at some point during my future career.  So, the goal for myself…to acquire the leadership skills and characteristics necessary to be an effective superintendent.

Ultimately, this experience solidified my desire to be a superintendent (someday).  Moreover, as I listened and observed the lives of two superintendents, I realized that superintendents need to have an array of experiences (i.e, teacher, principal, counselor) from which they can draw as they determine the best way to lead their districts.  However, it became quite clear that no individual is likely to have all of the experiences s/he needs as s/he fills the role of district superintendent.  It is a position marked by daily challenges requiring the superintendent to reflect upon the past and make decisions affecting the present and future of her/his district.
Ethical

…to prepare practitioners to be reflective, ethical…

An integral part of both LS 705: Administrative Theory and LS 780: SpTp:  Education Ethics was a focus on ethics.  As Dr. Nicholson engrained in our minds, a difference does exist between ethics and morals.  Ultimately, ethics is the study of morality.  Ethics serves as a systematic approach to finding the best solution when faced with a moral dilemma, a dilemma marked by the need to determine if a decision is “right” or “wrong.”

While I chose Ethics as my unspecified elective, I believe the course is one that, if possible, should be required as part of the Leadership Studies program.  Throughout Ethics, Dr. Nicholson forced me to step out of my comfort zone and examine situations from others’ perspectives.  During the past three years, my professional comfort zone has come to rely heavily upon requirements of law and policy.  However, as often discussed in Theory and Ethics, law and policy may not always be “right” in all situations.  While I still rely on law and policy to inform my professional decisions, I have made an honest attempt to consider the situation and circumstances from the “other side” without such a large focus on law and policy.  Ultimately, I believe Dr. Nicholson’s focus on ethical reasoning throughout both Theory and Ethics contributed to this “change” in my decision-making and reasoning skills.
Educators
…to prepare practitioners to be reflective, ethical educators…
Prior to assuming my position at the WVDE, I taught students mathematics at the secondary level.  After three years of teaching, I left the classroom and realized that I truly enjoy administrative work and never imagined I would return to the “classroom.”  However, I was asked to co-teach LS 693: School Law for Support Personnel with Dr. Cunningham during the fall 2004 semester.  Not only was I asked to co-teach the course, I was asked to co-develop the course during summer 2004.

Realizing that co-developing and co-teaching a course would satisfy two portfolio requirements and given my fascination with law and policy, I agreed to assist Dr. Cunningham.  As much as I enjoyed creating the class as well as conversing with my students about the lessons, law and policies, I wish I could have had face-to-face contact with them.  (The course was completely VISTA-based.)  I believe this contact would have helped my students and me as we discussed issues on the computer.
While I enjoyed teaching the class, I found myself very frustrated and extremely disappointed in the fact that many students at the post-baccalaureate level continue to do the “bare minimum.”  It seemed apparent to me that two of my students wanted to do “just enough” to “get by” in the class.  Also, I was astonished by the level of writing (i.e., incomplete sentences, lack of subject-verb agreement) exhibited by some of my students.  I also found myself noticing when students would use “effect” instead of “affect” and “impact” as a verb (two hard lessons I have learned from Dr. Nicholson).  Ultimately, I found teaching at the post-secondary level to be demanding and challenging but very rewarding!  As a result of my experience teaching at the post-secondary level, I have considered pursuing a career in higher education at some point in the future.  Furthermore, given my background with West Virginia’s teacher education system, I may pursue a position as director of teacher education at an institution within the state.
Researchers
…to prepare practitioners to be reflective, ethical educators and 
researchers…

Upon admission to the doctoral program, the realization that in order to complete my degree I would have to write a dissertation was extremely unnerving.  At the time of admission, if asked, I would have described my ability to complete research as minimal and quite lacking.  In fact, throughout a significant portion of my program, I did not believe I knew how to research.  However, after completing courses such as CI 583:  Higher Education Curriculum, CI 702:  Curriculum Theories, and EDF 635:  Policy Studies in Education, I believe that I have become a much more skilled researcher.  Throughout CI 583, CI 702 and EDF 635, I was asked to write several papers, each of which entailed a significant portion of research.  Furthermore, the majority of papers completed throughout my program pertained to my work at the WVDE as well as critical issues within West Virginia’s educational system such as accreditation, alternative certification, highly qualified teachers, and teacher preparation.
While the majority of my coursework required the composition of research papers, I also incorporated research into the formulation of a problem statement and development of a survey in EDF 711:  Survey Research.  The survey I developed in EDF 711 focuses on the preparation of special educators in West Virginia.  I hope to administer this survey in the very near future for the purpose of either a publication or presentation.  I also hope to use the information gleaned from the data to inform the work of the WVDE in terms of the requirements for the preparation and certification of special educators.  Finally, in addition to completing research as part of coursework, I have had to research various topics as I prepared for the presentations previously mentioned as well as in the development and teaching of LS 693.
Contribute to Field
…to prepare practitioners to be reflective, ethical educators and 
researchers who contribute to the field of education.

As previously mentioned, I believe I have been able to contribute to the field through various activities.  I believe that both presentations focusing on NCATE’s Standards Two and Four provided those in attendance with valuable information as they prepare for upcoming NCATE visits.  Second, the research paper I wrote comparing and contrasting the NCATE and TEAC accreditation processes was used in discussions with the former WVBE president as the WVBE and WVDE considered the acceptance of TEAC accreditation in lieu of state or NCATE review.  Currently, I am working with the state’s private institutions of higher education to develop a TEAC protocol for institutions interested in seeking TEAC accreditation.  Third, I have had the opportunity to share my research paper on the role of community colleges in teacher education with a committee examining the potential role West Virginia’s community colleges could play in preparing teachers.  This committee has worked with three universities within the state and has begun to identify coursework at the community college level which will be accepted by teacher education programs offered by three four-year institutions.  Finally, as a course requirement of CI 676:  Program Evaluation, I developed an evaluation plan for evaluating the success, or lack thereof, of the alternative teacher preparation programs currently being developed and/or implemented in West Virginia.  It is my hope that this evaluation plan, or part of it, will be utilized as the WVDE assesses alternative preparation programs in the future.
Other Thoughts

While attempting to organize my reflection around the mission of the doctoral program, I found stray thoughts which did not seem to “fit” within my self-imposed confines of the mission statement.  These stray thoughts primarily focus upon the doctoral seminars and coursework requirements.


Often, doctoral programs require a residency component, one which seems (and may truly be) impossible to complete for individuals who work full-time throughout the 12 months of the year.  Given the absence of the residency requirements from Marshall University’s doctoral program, I found the doctoral seminars to be most enjoyable, providing opportunities to learn from others, to form and build relationships, to contribute my thoughts and ideas, and to receive support from others (i.e., faculty, students).  The seminars truly supported my progression through the doctoral program.  From sessions regarding publishing and presenting with faculty to completing the requirements of the IRB to writing the dissertation, the seminars support the required coursework and serve as a “miniature” professional development for doctoral students.


Reflecting on the coursework required for the doctoral program caused me to pause, an event marked by both positive and negative thoughts.  While some of the coursework was challenging and required my “stepping out of my comfort zone” to be successful, some seemed too basic.  While I believe the content of the courses was necessary, I believe a few of the courses could be combined to provide for a more rigorous set of course work as well as the opportunity for more electives.

Second, while the majority of the courses required for my major area were pre-determined, I was grateful to have the opportunity to choose a cognate and the corresponding coursework.  Moreover, given the fact that those of us who entered the program together chose a variety of cognates, I enjoyed discussions with my “program partners” regarding the coursework in their cognate areas.  Although such conversations were limited, they were very meaningful and informative.  Reflecting upon the cognate, I only wish the program requirements provided for more cognate-area coursework.


Finally, I believe lived experience with school administration, whether at the school, district or state level, provides a foundation on which the doctoral program in educational leadership can solidly construct new understanding.  As I completed coursework in areas such as school facilities, finance and law, my experiences gained from working at the WVDE significantly enhanced my understanding of the new material.  Comparing my experiences in the doctoral program with those obtained while completing my master’s degree in leadership studies, I was far better prepared and able to understand the newly acquired material in my doctoral program.  I believe this is due, at least in part, to the fact that, while completing my master’s degree, I was also completing my second and third years of teaching without any “administrative” experiences with which to relate the “new material.”  While enrolled in the doctoral program, I have worked at the WVDE as the Coordinator of Teacher Education and have had numerous experiences with accreditation, alternative certification, highly qualified teachers, and teacher education.
Conclusion

While the aforementioned activities provide a glimpse of the experiences I have had working with the doctoral faculty at Marshall University, they do not begin to detail the commitment, dedication and support the faculty has provided to me as a doctoral student.  As I seek to advance to the next stage of my doctoral program, I am certain that the easy part is over and I am more than confident that I have the knowledge and skills necessary to enter the next phase.


I would like to say that I wish I would have been able to take advantage of other opportunities to work with faculty.  However, as we are all quite aware, many doctoral students have full-time positions outside of the university environment making it quite difficult to pursue other scholarly work.  It is my hope and intention to continue my scholarly work upon completion of my doctoral program.  After completing my program, I hope to write a book – a book whose subject remains to be determined.
Finally, the rationale/theme for the selection of specific components for my residency portfolio was “To further my experiences as an administrator and educator in order to further my knowledge and [to] increase my future career options.”  I believe the selections I chose did satisfy my rationale/theme.  While the selections appear to be a “mixed-bag,” I believe that each has contributed to my personal and professional development and will prove worthwhile as I pursue future career options such as author, director of teacher education, district/state superintendent, and professor.  Finally, as the experiences noted in this paper illustrate, I believe the doctoral program has prepared me as a practitioner that is a reflective, ethical educator as well as a researcher who has only begun to contribute to the field of education.
