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Introduction
It is not the answer that enlightens, but the question. ~ Decouvertes                                                                                                                                    
	                                                                                                                                   											
	A question is defined as “something that is asked in order to learn or know” (Miriam-Webster, n.d.).  Four years ago, I entered the curriculum and instruction doctoral program poised to seek answers to several questions—Why am I here?  What is it that I am looking for?  Will the pursuit of a terminal degree be the vehicle through which I will become better at my job as a teacher educator?  Will my coursework provide me with insight into the perplexing issues of and concerns about the general state of education---with its frustrated stakeholders and faltering policies?  Will I discover new techniques and strategies which will add excitement to my instructional planning and teaching activities?  Will the coursework lead to more lively discussions with the in-service teachers who are enrolled in the prescribed certification program in which I teach?  I hoped for answers which would ensure that I would emerge from the cohort experience equipped to engage experts in meaningful dialogue and with the capacity to contribute to my field with a higher degree of credibility.  I thought of myself as a focused individual and these were simple questions—I expected to find answers in short order.  
I began my doctoral program as one of twenty members of the 2007 cohort.  Although we have never been told this specifically, I have always thought that we are a grand experiment of sorts.  The cohort instructional delivery model had been employed previously by Marshall University’s Graduate School of Education and Professional Development at the master’s level, but this is the first MU cohort Ed.D. program.  During my second year in the program, I conducted a formative program assessment through a survey of our members. This survey grew into a presentation for the Southern Regional Council on Education Administration (SRCEA) and my first research publication.  It was at that moment that I realized the perspective of the student should be and is, in the best of circumstances, valued by administrators as they examine a program’s effectiveness.  I believe that my comments on the doctoral experience will ultimately contribute to the evaluation of the cohort.  
For reasons that will become clear through my reflections, I am convinced that I have had a much different experience than those who have chosen the traditional program format.  The doctoral pursuit is never one to be taken lightly, but the cohort model cultivates learner development in ways that are unique, nurturing, challenging and highly motivating.  Although the program design is supportive and faculty interaction is frequent, there is a significant expectation for self-direction and learner accountability.  I learned early that my organization and time management skills would have to improve, and improve quickly, if I hoped to keep up with the program demands and balance full time faculty responsibilities and personal life with the program requirements.  I realized within a few weeks that, if I truly planned to succeed, every moment would be filled and I would have to address each assignment critically and swiftly because there would be little time for do-overs.  
During my first semester, the doctorate was a dim image in the distance, the attainment of which I was not altogether sure would be worth the time, toil and financial investment.  But, on the rare occasion this crossed my mind, I would also think about how long I had hoped for the opportunity.  I decided there would be no more “second thoughts,” no more looking back or wondering if I was willing to sacrifice what it would take to see this through.  I would begin to seek the answers to some pressing questions, find my stride and move forward--one step at a time.  
What was the role of a committee, and where would I begin to assemble one?  Was it really conceivable that, at this point in my life and my career, I might still gain something from this experience that would help me to contribute in a more meaningful way to the field I care so much about?  What skills and knowledge was I bringing in with me that would serve me well in this unfamiliar territory (writing for publication, statistics, research, theory)?  
By the end of the first semester, I began to find answers (and, as always, new questions).  In one of our first class meetings, Dr. Teresa Eagle remarked that we would not (truly) be doctoral students until we began to think differently—to think like doctoral students.  For me, a critical step in changing my mind set was to develop a higher level of self-assessment skills—and to incorporate self-assessment into ongoing adjustments to my work, not just at the end of a course or activity, but with every step along the way.  This reflection piece will be an exercise in summative self-assessment, identifying milestones over the last four years, and analyzing how those milestones have contributed to my development as an educator, a scholar, a researcher, and a lifelong learner.  

The Question of Blending Academic Pursuits and Professional Practice 
	All that happens means something; nothing you do is ever insignificant.~Aldous Huxley (1894-1963)

As I contemplated the years ahead, I tried to imagine how I might relate my coursework to my professional work with new teachers. My position as a teacher educator in the West Virginia Career and Technical Education Teaching Certification Program has allowed me to interact with in-service teachers and administrators over three decades (the late 1980s through the present time).   My job responsibilities include classroom instruction, academic counseling, competency testing and performance assessment with beginning teachers entering education from business and industry without previous student teaching experience or education degrees.  Lesson planning, addressing content standards, selecting teaching strategies, preparing for program assessment and curriculum development are a few of the daily tasks that every new teacher must master.  
My job is to support and advise the new teacher in those activities.  Prior to entering the doctoral program, I was already applying knowledge and skills acquired through graduate education and teaching experience to surveying administrators and teachers and documenting observations.  I shared information with colleagues and peers at the institutional, state and national level through presentations and discourse.  I came into the cohort comfortable speaking before groups of any size, and possessing a basic level of competency with technology applications such as PowerPoint, Publisher and MS Word.  As a former classroom teacher, I had a fundamental knowledge of the statewide information system network (WVEIS) and a comfortable working relationship with officials at the West Virginia State Department of Education.  I enjoyed immediate access to over 400 new and experienced teachers (and their administrators) statewide. 
 Since all of those individuals knew me and were but a phone call or e-mail away, I hoped to engage and involve many of them in projects undertaken in my doctoral coursework.  I had been challenged in prior graduate work to identify my teaching and learning styles—I taught the way I learned to teach in my teaching methods coursework and recognized that I was a mixed-methods learner.   My past educational experiences were strong influences on my teaching methods and approach to students.  I was satisfied with my job and woke up each morning looking forward to my day.  I not only enjoyed working with individuals and watching them develop professionally, but enjoyed learning as well.  I often told new teachers that I learn as much from them as they learn from me---perhaps even more.  
With that foundation and with those perspectives, I embarked on my doctoral coursework.  It quickly became evident to me that an educator must not only develop practical teaching methods, but also must understand why particular teaching tools and strategies are recommended as best practices.  I have always been convinced that the selection and/or design of instructional plans, in great measure, determine the level of student success.  I had mentioned this as a concept in teacher induction presentations, but had never been equipped to articulate the relevance as effectively as I would have liked.  This was changing.
As I studied the major curriculum theories (and theorists) and applied the various teaching/learning models in our cohort class meetings, I recognized how stimulating the activities were for cohort participants.  From these activities, I developed a resource package of classroom activities which I provided to new teachers for the first time in the 2009 Teaching Methods course.  The resource package, which addressed collaboration, critical thinking and reflective learning exercises, was well received.  Teachers noted that many of the current texts on teaching strategies seem geared to the elementary teacher and student, whereas my resource package was geared toward the secondary and adult learner.  I will continue to incorporate these learning resources into professional development activities and will refer to my curriculum theory and development knowledge base to maintain and update the resources.  
Because the teachers I work with are completing pedagogy and certification requirements while employed full time in the classroom, there is a limit to contact time and discussion.  My colleagues and I have often lamented that we needed a more time-efficient program model which offered the required elements of the certification and induction curriculum in ways that maximize the time teachers devote to their induction process.  Based on the activities and resources provided in the cohort program, I have made specific recommendations for content and syllabus revisions within our state career and technical education teacher certification program.  If adopted, these recommendations would bring our curriculum package additional rigor and integrate strategies for addressing the 21st Century and Global21 elements required by current state content standard objectives.  I like to refer to this effort as “developing 21st Century teachers for 21st Century learners.”  My colleagues appreciate the additional research base (my doctoral experiences) which we can now reference as we develop and revise our curriculum.  
In the 2010 Summer Session, WVU Tech offered CTED 407 (Advanced Technology Applications in the CTE Classroom) for the first time.  This is a “second level” technology course for third and fourth year teachers which has been approved to be placed in the bachelor’s degree pattern sheet for WVU Tech, as well as approved for meeting requirements of the Marshall University master’s program in adult and technical education (ATE).  I developed the syllabus and learning activities based on the resources and learning activities experienced in Dr. Lisa Heaton’s CIEC 700 course in Fall, 2009.  
In July, 2010, forty-six newly employed West Virginia CTE teachers saw a new collaborative presentation during their Teaching Methods course.  Dr. Mary Harris-John and I collaborated to develop a new interactive session for CTE teachers on Teacher Liability and Legal Implications of Teacher Actions.  We began to discuss the idea during my School Law course in Summer 2009.  My colleagues and I had often discussed our frustration with the annual lecture by a West Virginia Education Association (WVEA) attorney, which was consistently vague and did not address specific scenarios which teachers encounter every day.  I shared with Dr. Harris-John what an excellent experience I had in her class because she provided “real-world scenarios” and I considered how much more meaningful it would be for our beginning teachers to hear and see the potential consequences of our actions as teachers or administrators through a similar teaching model.  Dr. Harris-John graciously agreed to work with me to develop such a presentation for the new teachers and participate in our 2010 Summer CTE Teaching Methods course on the Montgomery campus of WVU Tech.  
We worked together to identify relevant issues and she tailored case studies to engage teachers in collaborative learning activities.  The result was an energized learning session with the beginning teachers, during which Dr. Harris-John provided information on risk-management in secondary and adult learning settings and addressed participant concerns and questions.  At the end of the two-weeks, workshop evaluations reflected how pleased participants were with Dr. Harris-John’s thought-provoking and refreshing approach to the topic of teacher liability.  And, the faculty agreed this was one of our most positive recent updates to our Teaching Methods curriculum.  I was beginning to answer one of my early questions.  I was finding ways to apply my new knowledge and skills to improve my effectiveness as a teacher educator.
		                                                                                                                     					The Question of Understanding
   	 If you do not... ask the right question, you discover nothing.~ W. Edwards Deming

                                                                                                                                            	During the first class meeting in August, 2007, Dr. Teresa Eagle suggested to us 

that we “might consider” maintaining a journal throughout our doctoral program.  Noting

that it was not a requirement, she simply mused that “one day it might come in handy 

when writing a reflective piece.”  That very evening, I made my initial entry in my 

personal journal.  That journal is invaluable as it chronicles my acquisition and 

application of new knowledge and skills and the accompanying increase in my depth of 

understanding.  

	As with any successful professional development project, our faculty has guided us to success in stages—first the knowledge, then the skills and, finally, the internalization process which translates to better practice .   In my second year of coursework, I began to realize how basic our first year had been.  From courses that provided overviews of writing, statistical measurement, motivation and research theory, I suddenly found my life revolving around the intense study of curriculum theory and development, exploration of teaching and learning models, forming relationships with the IRB, trying my hand at legitimate survey and qualitative research, and an earnest quest for meaningful portfolio projects.  In CI 702, Dr. Calvin Meyer introduced us to a difficult and voluminous text by William Pinar.  My outlook on that semester was initially one of dread.  My existence was (literally) centered around this text and this course for what seemed like an eternity.  At the end of that time, I was one of five doctoral students who presented “Teaching and Learning With Difficult Texts” to the Marshall University Center for Teaching Excellence workshop for new faculty.     	I had “come out the other side” of the semester with a substantial knowledge base relative to the major curriculum theories (traditional, political, phenomenological, post-structural and autobiographical/biographical), the history and contributing theorists for each, and a clear understanding of their relationships to each other.  In the rationale statement for my personal philosophy, I stated my belief that “the Traditional, Political and Poststructural Theory influences can be optimally relevant and effective when, and only when, both teacher and learner are open and receptive to the learning experience based on life encounters, psychological readiness and neurophysical receptiveness relative to place and time on the curricular journey” (Personal Theory, 2008. p16).  I shared my vision for “a culture of learning which transcends institutional walls and structured content” (Personal Theory, 2008. p14).  
	My personal theory, “Phenomenographical—With a Twist of Serendipity”, describes my philosophical propensity for building on life experiences and relationships, appreciating and learning from every event, encounter, and relationship along the way, whether it is pleasant or unpleasant, purposeful, incidental, or accidental.  The conceptual framework for my personal theory is based on discourse and models of autobiographical theorists, such as Madeline Grumet and peers (Kincheloe, Daighnault, and Doll et al.) and those of phenomenological theorists such as Edmund Husserl and peers (Arendt, Aoki and Langveld et al.).  My initial introduction to their perspectives was through the Pinar text (2005).                                                                                                               	Husserl (1935) contended that world is constructed of three unequal spheres—reality, nature and spirit, with nature being the only self-contained world.  He likens the soul of society to the collective souls of its members (Husserl, 1935).  Grumet (in Pinar, 2005) argued that currere (journey) is dependent on one’s prior experiences and sense of self, and that the success of the educational journey is dependent on student voice (Grumet in Pinar, 2005).  Perspectives such as these form the foundation for reflective practice which I have since integrated and modeled in my classroom instruction and student advisement.  The works of the early theorists are articulated and supplemented by the work and writings of emergent authors, including William Pinar (2005) and a young man who completed the doctorate under Pinar’s chairmanship at Louisiana State University in 2005, Michael Casemore.  Casemore (2005) concurred with multiple autobiographical theorists who believed that “as places animate the ideas and feelings of persons who attend to them, these same ideas and feelings animate the places on which attention has been bestowed (Casemore, 2005).   
	Don Tapscott’s (2009) identification of learner characteristics of the digital native vs. learner characteristics of the digital immigrant evoked the realization that the curriculum which “worked” for learners in the 1980’s may not “work” for those who rely on immediate communication and constant stimulation in today’s world of instructional and entertainment technology (Tapscott, 2009).  I have found that Emily Calhoun’s picture-word induction model (PWIM) stimulates problem solving and critical thinking in visual-learner adults as well as children (Joyce, et al. 2009).  As I synthesized the phenomenological and autobiographical literature, I discovered the connection of both with today’s 21st Century Learning and GLOBAL21 initiatives which focus on meeting students at their individual level, building on the knowledge and skills they bring into the learning process, and preparing them with not only academic and work skills, but life skills for a future in which the individual and a global society will have mutual impact (WVDE. 2009).
	That was the semester I learned to look deeply at each question I was asked in order to focus my efforts efficiently as I reviewed massive amounts of literature about each curriculum theory.  I now employ a core group of reflective questions (similar to the core group of questions which guided my study of curriculum theories) for my students to consider as they explore new concepts:
	1)  What was my original perspective?
	2)  What did I learn that supported my original perspective?
	3)  What did I learn that changed my perspective?
	4)  How will this knowledge affect my teaching practice?
I share examples of my most meaningful learning experiences with my students, and I encourage them to consider “serendipity” as it applies in life and in learning—to always be open to the possibility that there is something to be gained from any situation, formal or informal, positive or less-positive.  There is something useful to be learned from everything and everyone.  And, learning is not always obvious.  Years may pass before we realize that we learned something valuable from a long-ago, seemingly innocuous event or encounter.
	My understanding of the structural and functional frameworks of curriculum theories has provided me with a new outlook on why I think as I do and what has caused me to develop my strategies and attitudes, personally and professionally.  I have developed course materials and modules which guide teachers in self-paced learning, including activities for self-assessment as well as resources related to prescribed best practices.  I have been provided with tools to facilitate others in modifying the teaching styles with which they are most comfortable and maximizing effectiveness with students of different learning styles, even when new approaches may (initially) be outside their “comfort zone.”  I have become an outspoken advocate for selecting best practices proven to meet the changing needs of students and for each teacher to be willing to adjust to the needs of the learner.
	I also became “fast friends” with the Institutional Review Board in 2009.  My initial introduction to the IRB was during my project work with Dr. Ron Childress in EDF 711 Survey Research.  I embarked on an ambitious state-wide survey in which over 300 teachers (more than 70 per cent) responded to items on training, comfort and use relative to instructional technology.  On the heels of this successful project, I prepared my second application with Dr. Nega Debela in EDF 625 Qualitative Research class.  Although there were guidelines provided for negotiating the online application, I became aware of common frustrations among our cohort members which were not addressed sufficiently in the standard guidelines.  As a result, I compiled a list of our brain-stormed suggestions for the first-time IRB applicant.  Dr. Debela asked permission to begin distributing this handout with his next masters and doctoral level qualitative research classes.  
	My survey with Dr. Childress evolved into a scholarly paper, a national presentation and a peer-reviewed publication.  My qualitative study with Dr. Debela became part of the foundation literature for my teacher education department’s 2010 program review.  This was the semester Dr. Childress cautioned us to “...take care in framing your research questions—without a well-framed, overarching question, your proposal and your research will be useless...”  Since then, his parting remark at the end of our last class session has been my mantra.  He challenged us to remember, “...it’s all about the question!”
	Doors to the world of instructional technology were opened through the patience and perseverance of Dr. Lisa Heaton in CIEC 700.  I began with rudimentary computer, communication and software proficiency, and emerged capable of co-designing and executing a second-level instructional technology and media course discussed earlier in this paper.  During CIEC 700, I was also revising a manuscript for publication.  The higher my proficiency with technology became, the more I enjoyed it.  As a result of my work with Dr. Heaton, I submitted my second manuscript for publication (with Dr. Childress).  The manuscript was recently accepted with the review comment “Accept with no revisions required.”  I have revised the course syllabi for four courses offered by my department to include progressively challenging instructional technology activities and media applications.  The activities are designed for the instructor to adapt them according to the varied skills of individual students, and are developmental in nature.  
	In LS 705 and LS 707, Dr. Bobbi Nicholson facilitated an in-depth look at Ethical and Administrative Theory spanning two semesters.  For one assignment, I conducted an informal survey of administrators representing elementary, secondary, adult and higher education facilities throughout West Virginia.  The survey questions asked participants to describe their leadership preparation and induction, identify key learning experiences from their administrative training, articulate individual philosophies of educational administration, and offer advice to educators pursuing administrative credentialing and positions in school leadership.  The original assignment was intended as an exercise to illustrate the diversity of administrator preparation programs and emphasize the value of mentoring to the aspiring university dean, school district administrator or building principal.  Because I chose to follow the survey research method learned in previous coursework, my study had depth and data to serve as a basis for further study.  Instructor and peers generally agreed that my small study would provide an excellent foundation for further research, and that the topic would be a good one for someone to pursue as a dissertation.  The experience provided me with insight into the inconsistencies in leadership preparation programs, the influence of individual educational background, the impact of personal administrative philosophies and the effect of leadership in establishing effective relationships between a school or program and the stakeholders in a particular learning community.
	As I conclude the cohort coursework, my attention has been turned to Politics of Education and Multicultural Issues (CI 706).  As with other semesters, I wondered what could possibly be said about either topic that I had not already heard in multiple courses and professional development seminars through my years in the public schools and higher education.  During the first fifteen minutes of our first class meeting, Dr. Shari Clarke had the cohort involved in a collaborative exploration of our personal definitions and visions of culture and tradition.  Dr. Clarke facilitated our first discussion with, “What are our group memberships, and how have those group memberships influenced us in becoming who we are?”  
	Dr. Michael Galbraith introduced Politics of Education (LS 760) by involving individuals in a reflective exercise directed toward identifying our personal level of political involvement in our respective workplaces.  His fundamental question in the course was “What makes a situation political for the individual...”  Dr. Galbraith posed the question of how a politically charged situation can be different for different individuals. From those initial activities, I progressed to literature reviews and case studies in both courses.  My final project for Dr. Clarke was a cultural analysis of the incoming class of new West Virginia technical, industrial and health occupations teachers.  
	From the qualitative study during the 2010 summer on-campus workshop, I am proposing an additional Teaching Methods course objective directly addressing multiculturalism and diversity and have asked my colleagues to work with me in developing additional reflective learning activities geared to meet this objective.  As my culminating project in Dr. Galbraith’s course, I conducted a literature review of “Stakeholder Involvement in Program Evaluation:  Political Implications for the Local and District Administrator” (focusing on one aspect of a general literature review begun previously for a scholarly paper I am currently writing).  With Dr. Galbraith’s guidance, I improved my skills preparing annotated bibliographies, while adding substance and depth to my evolving paper.
	My final courses are providing me with opportunities to enhance skills already developed and move forward through dissertation into the next level of professional practice.  I will leave Dr. Sam Securro’s statistics course (LS 776) with refined analysis and data reporting skills.  In his introductory class session, Dr. Securro discussed how his perspective on statistics has changed over the years, suggesting that statistics (as a field) is not only about computation—statistics is about vision, decision making and logic—and, most importantly, about understanding whether data will answer the research question(s) or address the hypothesis.  These concepts were introduced in previous research courses, and will anchor my dissertation.
	Dr. Kathy Butler’s summary course, Social and Political Determinants of Curriculum Development (CI 704) will provide an excellent backdrop against which to consider how my research will contribute to the literature base for program improvement, educational policy and student service.  In my final semester of coursework, I am asking the question, “How will I use what I have learned to make curriculum and instruction more meaningful and relevant to the lives of today’s (and tomorrow’s) teachers and students?”
	The Question of Collaboration and Curriculum Development
	                                                                                                                                	...I believe the best test of a model is how well can the modeler answer the questions what do you know now that you did not know before? And how can you find out if it is true?~Jim Bower 
                                                                                                                                           Co-Teaching
Under the direction of Dr. Childress, Mary Ann Triplett and I co-taught an on-line course, EDF 619 Educational Psychology.  We revised and edited modules to match the revised text, assessed assignments, evaluated and facilitated discussions, and worked with individual students to clarify content and meet special learning needs.  I monitored and moderated student discourse, engaged in electronic communications with individuals as they sought direction in pursuing topics and strategies to enhance their own practice, and addressed the challenge of a graduate student requesting special accommodations.   I gained expertise with Blackboard and facilitation of on-line learning with tremendous support from Dr. Heaton.  
As co-teachers, Mary Ann and I shared discussion board and grading assignments and planned for one of us to be available at all times to address student questions and concerns in a timely manner.  We started the semester grading assignments together, and very quickly determined we had similar expectations and techniques, so we then divided the responsibility.  We consulted with each other on concerns for individual student progress (or lack of progress).  I learned the value of working with a peer whose experience and skills (while much different) worked in concert with my own.  The rewards of the team-teaching concept were quickly realized and appreciated.
I gained much from the students’ discussions and work produced in that course.  Their perspectives were offered from different experiences, diverse demographics, different ethnic backgrounds and several regional cultures.  I recognized this as a unique opportunity to experience the influences discussed in curriculum theories—the influences on the individual, society, school and teaching/learning.  During that co-teaching experience, I had the opportunity to apply knowledge of theory, teaching models and group dynamics with the concepts of critical literature review and development of thought in an electronic learning environment.  I weighed the challenges and strategies of the students with respect to taking the class online, which reinforced and increased my interest in instructional technology and its role in 21st Century/Global learning.  
The course offered a valuable experience in motivating the adult learner, as we addressed individual student challenges during times of illness, loss of a loved one and other personal challenges.  I communicated regularly with Dr. Childress and Marshall University Student Support Services as we facilitated the progress of an adult student with accommodations for special needs.  At the end of the extended period for completion of work to erase the Incomplete, this student commented at length on how helpful, positive and supportive we had all been during the process.  I gained skill in assessing my own work (because I had to formulate perspectives in order to be able to respond to the students), and found myself even more motivated to focus on self-improvement as a learner and as a teacher.  
Electronic course evaluations confirmed that students were generally pleased with their summer class.  Students were asked to rate 22 items on a scale with a rating of 1 equal to least positive and a rating of 5 equal to most positive.  The return rate was 45.45% (10 of 22), with a mean rating of 4.2 overall.  Of 10 narrative comments, 9 indicated strengths of the course related to instructors and content.  Strengths identified included:  instructor communication, timely grading and responding, patience, concern for students, informative, stimulating, thought-provoking, instructors provided suggestions for clarity and improvement, instructors knowledgeable about teaching and educational psychology. One student reported less than desired feedback from instructors.  Narrative comments regarding the online delivery format included 6 of 10 reporting that they were generally pleased with the Blackboard format, and 4 perceiving frustration with online resource access and the technology of taking online quizzes.  
I will look forward to co-teaching again after this initial experience.  The expressions of appreciation from the students indicated that many of them recognized our dedication to providing them with a meaningful learning experience.  Individual e-mail messages from students after the course ended included this statement from the student who had special accommodations for coursework:
Thank you for your positive comments to my work for this class.  They were always informative, full of ideas that I had not thought of.  Never before have I had such attention to my work as I have had from you.  Your time and effort should be commended.  Both of you are such sincere and caring teachers.  I feel blessed to have worked with you, even if it was through an online class.  Also, I would like to thank you, again, for the extra support and encouragement that you gave me these past few weeks.  Without it, I would not have achieved my goal for this class.

I came away with an increased confidence and comfort with my knowledge of content and my ability to plan and deliver instruction in a manner which students acknowledged as efficient and relevant, as well as being able to effectively measure student progress.  The course evaluation ratings and comments will be helpful to those responsible for revising and updating the Educational Psychology course, and in selecting appropriate instructors/facilitators.
There was an additional “plus” to the co-teaching experience for me.  I was thrilled to be able to co-teach a course on one of my favorite subjects--some of the courses I enjoyed the most in undergraduate and graduate school were my general and educational psychology courses.  It was motivating for me as an instructor to be able to share my enthusiasm for the course content as I interacted with the students on the discussion boards and in grading their submitted work.   
I am a part of the committee facilitating the MUGC Fall Doctoral Seminar in October 2010.  Planning and executing the seminar gives us (the fourth year cohort students) a unique opportunity to engage and network with faculty and traditional students as organizers and ambassadors of the cohort program.  Teamwork comes easy to us, after four years together, and this event offers a venue in which we can engage others in activities similar to those which we have found most helpful to us.  
Collegial presentation
Four of us from the doctoral cohort were asked to prepare a Doctoral Seminar concurrent session for incoming doctoral students on the topic of effectively working with one’s chair and program faculty in the completion of portfolio requirements.  Hannah Toney, Sarah Lee, Peggy Sue Crowe and I developed a set of discussion prompts through which we related our own experiences with identifying portfolio opportunities and working with faculty to take advantage of those portfolio-building opportunities.  The discussion was lively and the participants remarked that they felt much more informed and prepared to go forward after our session.  We (the session facilitators) agreed that the process of preparing for the session was highly beneficial to us as a reflective exercise.
Although I have fulfilled my requirements for presentation, co-teaching and collegial presentations, I remain attuned to opportunities for sharing in conferences and other events where I may learn from other practitioners, researchers, administrators and policy makers.  In November, 2010, I will co-present with a fellow cohort member, Ryan Haught, at the Association for Career and Technical Education (ACTE) national conference.  We are presenting Haught’s research on a 2010 West Virginia Career and Technical Education pilot program from the perspective of a building principal’s role in student performance assessment.  My perspective will be that of an official evaluator—a role I assumed for one district during an assessment period so that I could speak from experience.  The third co-presenter is the facility director of one of West Virginia’s exemplary career-education centers who will be sharing the perspective of a multi-county administrator.
			                                                                                               					The Question of Scholarship

	A sudden bold and unexpected question doth many times surprise a man and lay him open.~ Francis Bacon
	 
	I once would have defined scholarship as the pursuit of study and academic excellence.  During the doctoral cohort experience, I have gained an appreciation for scholarship as much more than simply following a prescribed program to attain a certification or a terminal degree.  I now define scholarship as thinking inquisitively and utilizing the investigative process and resultant data to foster an understanding of self, society and the environment.  Any successful educator must be invested in the lifelong pursuit of new knowledge and skills.  Learning takes place around every corner.  The difference between learners is the extent to which he or she uses what is learned.  I often think back to Dr. Eagle’s comment that we, “... would not (truly) be doctoral students until we began to think differently—to think like doctoral students.”
	Often, now, I find myself listening to a conference presentation thinking, “What a perfect manifestation of anthropocentricity!”  When I encounter a new teacher who is looking for new strategies, I may suggest a student discussion board or blog.  During a particularly animated discussion of marginalized populations in Dr. Nicholson’s Administrative Theory class, I recalled an impassioned speech by the critical theorist, Paolo Freire as he sought support for student populations he identified as marginalized and oppressed.  Dr. Nicholson remarked that she had “never had a doctoral student channel Paolo Freire in a discussion post before” (and I’m still not sure if she was amused or concerned). These are a few examples of how I have internalized elements and concepts from the doctoral coursework into my thought processes.  I find myself reading literature from our coursework for pleasure.  Learning, sharing and analyzing have become part of who I am.  I believe I “think scholarly thoughts,” no matter what the situation.  
Research
	From my first-year descriptive study of doctoral student perceptions of the cohort model, I have moved forward to multi-county, multi-facility survey research, and qualitative research utilizing observation, field notes, and reporting.  Near the end of our formal coursework, with Dr. Childress in CI 626 Program Evaluation, I developed a logic model and essential questions for each component of the model for our CTE teacher certification and induction training program at WVU Tech.  The written report detailing plans for the annual program review has been considered by the dean of the college of business and humanities at WVU Tech and I have been asked to coordinate the upcoming program evaluation beginning in October, 2010.  This will be the most comprehensive and potentially useful program review of the Career and Technical Education teacher certification program since its establishment in the early 1970s.
	As an assignment in the same course, we were given the opportunity to conduct an extensive literature review on a topic of our choice related to program evaluation.  I selected the topic, “Stakeholder Participation in Program Evaluation:  Implications for District and Building Administrators,” because general evaluation literature points to the informed stakeholder as a critical piece of the evaluation puzzle.  This paper will be co-presented (with Dr. Childress) at the 2010 Southern Regional Council on Education Administration in October.  The conclusions and guidelines developed during the project will contribute to the preparation of interview prompts and survey items for the WVU Tech CTE program evaluation later this year.  This is another example of my application of new, research-based knowledge acquired in the doctoral program to activities and assignments in my workplace. 
Publications
	Writing for publication began as self-assessment and peer-editing exercises in my first class with Dr. Fran Simone.  I was surprised to find myself labeled (immediately) as “wordy” and in desperate need of skills in “cutting the fat” from my writing.  I was being directed to change my writing style after being comfortable with it for a lifetime.  I had always written much as I spoke, and, acknowledging that direct relationship, I believe I have gradually learned to think and speak more concisely as well.  I submitted my first manuscript to Techniques, the journal of the Association for Career and Technical Education.  This manuscript was not accepted for publication.  I followed Dr. Simone’s guidelines, and, over the next few semesters, my manuscripts began to please editors and reviewers.  My writing has come a long way, and I am continuing to hone my professional writing skills.  
	Dr. Meyer was selective in his criticism of my writing, seeking to help me refine my language to address specific issues concisely.  Dr. Childress allowed me to expand my professional writing greatly as we prepared technology enhanced presentations and continued to submit for publication those projects which were thorough and appropriate for target audiences.  I have been able to share the strategies that work for me with my students and I encourage them to continue improving their language skills long after they complete my courses.  
	The cohort has provided a unique venue in which to develop a high comfort level with self-editing, peer-review and faculty critique.  Because there is such a high level of collegial trust, I do not dread critique—I welcome it.  Time after time, the comments and responses of others have guided me to a more excellent product.  Conversely, I have increased my capacity to convey suggestions and recommendations to others toward finalizing more polished documents.  Three of my cohort colleagues have invited peer review before submitting a resume as they submitted recent job applications.  This is a testament to the value and confidence we place in each other’s opinions and expertise after studying and growing together over the last four years.	
Presentations
	Three highlights come to mind when I recall my presentations with (and for) Dr. Childress.  In my first co-presentation (SRCEA, 2008), I cited the published research of Dr. Ellen Reames of Auburn University.  At the conclusion of the question and answer period, an audience member waited politely to congratulate me on my paper and ask for an “extra copy” of my paper.  She introduced herself—“I’m Ellen Reames from Auburn University, and this is the first time I’ve ever been cited in someone else’s presentation!  Thank you for continuing to add to the literature on the cohort delivery model.”  
	In a presentation to a State Administrators’ Conference (WVDE, 2010), I shared data and implications from my statewide study on instructional technology use by teachers.  The Assistant State Superintendent of Schools approached me to say how much he enjoyed the presentation, assuring me that, in 30 years of state school administration, he had seldom heard a presentation which offered such “relevant and meaningful insight” into our own local teacher and administrator preparation.  Several administrators commented that they appreciated feedback from the study, since they had granted me permission to survey the teachers in their districts and buildings.  
	A third memorable experience was presenting to a crowded room at a national conference and seeing Drs. Eagle and Cunningham seated in the back row.  Their presence was supportive, and provided additional evidence that they, as cohort faculty, cared to see how their students were growing and developing.  I include this example for new teachers during orientation, to illustrate the importance of our personal and professional presence, at work and in the larger community.  I believe that we, as educators, have a responsibility to support and encourage our students both inside and outside of the classroom. 
                                           
			          	Some Questions Answered

	 Question everything.  Learn something.  Answer nothing.~Euripides                                                                   
	                                                                                                                     	Techniques to address questions abound, and I have discovered what an integral part questions play in my personal and professional life.  Bloom (1970) categorized questions in levels—knowledge, comprehension, application, analysis, synthesis and evaluation.  This concept was so influential that current scholars revised Bloom’s Taxonomy at the beginning of the new millennium into the categories of remembering, understanding, applying, analyzing, evaluating and creating.  My faculty assignments for the Teaching Methods Course at WVU Tech now include the presentations and learning activities on the topics of Teaching and Assessing Learning in the Cognitive Domain, Teaching and Assessing Learning in the Affective Domain, and Questioning Techniques in Instruction, Formative and Summative Assessment. I have refined and enhanced my lessons with improved technology skills and a more extensive inventory of collaborative and project-based learning activities.  During the most recent revision of the Professional Performance Assessment form for new career and technical teachers, I recommended the addition of an item specifically addressing the effective use of questioning techniques in the classroom and laboratory settings.  The revised observation form was instituted with the incoming class of new teachers in July, 2010.
	What I have gained in the cohort, has, indeed, answered one of those questions I had when I entered the program---Will I leave this program as a better teacher educator?  The answer is, “Yes.”  I have new methods and techniques with which to do my job more effectively and efficiently.  My professional orientation and practice is now permeated with elements of the generation-spanning philosophies of Tyler, Bobbitt, Husserl, Grumet and their contemporaries, interjected with perspective from recent authors such as Pinar and Casemore.  I am weaving best practices and perspectives of current curriculum scholars including Tapscott and Calhoun into learning activities for my students.  Although I can point to these theorists and models as representatives of my personal teaching style and philosophy, I have learned that no single influence produces “magic” curriculum or delivery--rather, the successful engagement of students depends on a thoughtful and calculated melding of many theories and models.  I recognize that my personal philosophies lean toward phenomenology and autobiographical theories and the constructivist model, but they include political, brain-based and other elements.  Through exercises such as the development of personal theories of teaching and learning, I have established an awareness of self that is critical to a teacher’s capacity to assess needs, deliver instruction and assess the achievement of others.  
                                                                                    								Summary:  A Question of Readiness to Proceed 

	The power to question is the basis for all human progress.~Indira Gandhi


	Considering my initial expectations and personal agenda of what I hoped to gain, I have completed the first segments of a journey.  Along the way I have found a few answers.  More importantly, the journey has enabled me to continually uncover provocative questions and to develop perspectives I would never have otherwise.  I have come to see beyond that which is clearly visible, and eagerly explore the possibilities of what might be.  The appreciation for the process of discovery is transforming me professionally and personally, as a doctoral program is designed to do.  I am proud to say that I will continue to be a work in progress.  I have matured from an adequate, restless educator to an informed, inspired practitioner with a passion for lifelong learning, equipped with new knowledge to ponder the present and the vision to contribute to the future of curriculum and instruction.  
	As I reflect on the cohort experience, I ponder the question, “Am I ready to proceed to the next phase of my doctoral program—to engage in major research and apply lessons learned toward meaningful improvement in curriculum, instruction and educational leadership for the next generations?”  During this process of reflecting on my coursework and portfolio experiences, I have identified benchmarks of my professional and personal growth.  My organization, time management, and collaborative skills are at the highest level they have ever been.  I have formed networks with colleagues and doctoral faculty which I intend to maintain and nurture throughout the rest of my career and beyond.  My quantitative and qualitative research and analysis skills have increased exponentially.  I have received honest and constructive criticism and have always been afforded the opportunity to make choices in my own educational process.  My extraordinary committee (Drs. Childress, Heaton, Cunningham and Penix) continues to support and guide me as I focus my potential topics of interest (21st Century/GLOBAL21 initiatives, instructional technology, and administrator/teacher preparation).  Three initial literature reviews and two preliminary studies suggest the need for additional research, so my dissertation topic and research questions are in process.  I have a substantial knowledge base, a considerable network of professional relationships, broad access, and essential research skills--all crucial to proceeding with investigation.  
	I am prepared and eager to move forward.  The transition from coursework and preliminary research is a seamless one.  The cohort curriculum has prepared me for this day.  The faculty has modeled best practice and has invested unselfishly in each student.  With the knowledge and skills that I now possess, I am confident that I can develop an excellent framework within which to inquire and explore.  By pursuing my passions of teaching, writing, evaluation and collaborative research, I will remain current and help others to do so, thereby contributing to increased system efficacy.  I am convinced that the future of education is not about the answers we see before us—nor is it about the answers we expect to find.  The future of education is, indeed, “all about the question.”
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