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The Voyage: My Journey Toward Doctoral Candidacy
[bookmark: _Toc237859428]Introduction
	My educational journey towards doctoral candidacy in the field of curriculum and instruction, which will be reflected in this portfolio, is very much like the voyage of a ship on the high seas. Although it may appear that the ship just gets underway and sails to its destination, in actuality there are many actions that are necessary before and during the voyage to make the voyage successful. Likewise, in attempting to reach the terminal degree, there is more involved than just taking classes and absorbing knowledge. This portfolio presentation will reflect the academic preparation that is necessary as one strives for the terminal degree, describing it as a voyage on the high seas to a distant, yet attainable, destination.
	Prior to entering the Curriculum and Instruction doctoral program, my preparation to be an educator was somewhat sparse. My undergraduate degree, earned thirty years before beginning my preparation to be an educator, was in Marine Transportation. Except for five years ashore when I was in a management position, my entire adult life had been spent as a maritime officer, either on active duty in the U.S. Coast Guard or as a maritime officer on board merchant ships on the high seas. Three events set me on the course to seek the terminal degree in the field of Curriculum and Instruction:
	First, when I moved to West Virginia in 2001 I was looking for work, and I found that Marshall University, through the Community College, was offering a five-day Deckhand Basic Training vocational course. After discussion with the Community College administration, I began to develop courses of instruction for Coast Guard approval, using only the experience I had gained when I had prepared one course for approval while teaching at a community college in Louisiana. Although I did eventually obtain Coast Guard approval for a number of technical training courses, on reflection I can see that, had I the knowledge and skills that I have since obtained, I could have done better.
	Second, for academic career reasons, I was urged to obtain a Masters degree. At this time I only had the Bachelors degree in Marine Transportation, which allowed me to teach at the Community College but did not allow for advancement within the college. Since I was teaching adult students, the course in Adult and Technical Education that is offered by Marshall University appeared to be the proper academic preparation in my field. I began the studies required for the Master of Science degree in Adult and Technical Education, and received the degree in 2005.
	Third, while completing the coursework required for the Master of Science degree, I realized that I received deep personal satisfaction from the learning process, both my own personal learning and also the act of passing on that learning to others. As my course of study for the Masters degree was ending I discussed continuing my studies with Dr. Laura Wyant, my academic advisor. While she encouraged my pursuit of further studies and the terminal degree, she also warned me that entering upon this quest would be far different from any other studies I had previously undertaken. She was correct, but it has been an exciting and fruitful journey.
It is also worth noting that the terminal degree is not necessary for my continued employment at what has now become Marshall Community and Technical College. I am the Director of the Inland Waterways Academy of Marshall Community and Technical College, and that position only requires a Masters degree (and, surprisingly, the Masters degree can be in any subject; my predecessor had a degree in forestry). Obtaining the terminal degree will not provide for any additional income, either. However, undertaking the voyage toward the terminal degree, complying with all the requirements to join the collegial group of those who have earned the degree, has given and will continue to give me the skills and knowledge that will enable me to empower others to continue their quests for lifelong learning. That is what has given me the impetus to begin and continue this journey.
	Before actually beginning to describe my academic portfolio, let’s explore one question: Why should I prepare this portfolio, other than because it is a requirement for entry into doctoral candidacy? Is there a reason that its preparation is required? According to the University of Technology Sydney (2009), “An Academic Portfolio is an organized record of your academic experiences, achievements and professional development over a period of time. It consists of a collection of documents which illustrate the variety and quality of work that you do, along with your reflections on these documents and on your development over time…Developing an academic portfolio is intended to help you improve your current practice through reflection and self-evaluation.” They also note that academics can utilize a portfolio for their professional development and as an aid to identifying goals and evidence for future progression. Thus, while, yes, the preparation of this academic portfolio is a requirement for continued progression toward the terminal degree, it is a requirement with a purpose. Not only will the preparation of this academic portfolio indicate my academic experiences, achievement, and professional development while I have been a student in the doctoral program, but it will also be the starting point as I continue to develop it during my academic career.



[bookmark: _Toc237859429]Loading the Cargo: Research and Scholarly Activities
	Every sea voyage begins with preparation. Both the vessel and the crew have to be prepared to go to sea. The officers have to have the necessary academic preparation to load the ship properly, so that the vessel remains stable in heavy seas. At the same time, the cargo has to be prepared for loading into the vessel so that it maintains the vessel’s stability while also being stowed so that it can be readily discharged when it reaches its scheduled destination. If cargo destined for port B is stowed above the cargo destined for port A, cargo discharge will be very inefficient when port A is reached, as the port B cargo must be discharged before the port A cargo is discharged, and then the port B cargo must be re-stowed. The efficient stowage of cargo is accomplished through the preparation of a stowage plan that indicates where each piece of cargo will be stowed and in what order it will be loaded. The weight of the cargo is also noted so that the necessary stability calculations can be prepared.
	I began the preparation for my voyage in the summer of 2005, as I was completing the requirements for my Master’s degree. I began to prepare my Doctoral Program of Study that summer, reviewing the requirements for the doctoral program and making a plan of scholarship and study. The Doctoral Program of Study wasn’t finally approved until September of 2006, but the planning document acted as a framework for my studies. However, before preparing my Doctoral Program of Study, I had to know where I was going, what my destination was to be. Not having a destination in mind would be like setting off into the open ocean without charts and navigation publications. I was aided in my preparation by Dr. Rudy Pauley and Dr. Eagle, both of whom guided me with gentle yet firm hands as they explained just what a doctoral program is, what attainment of the terminal degree entails, and what would be the best way of reaching that destination. Dr. Eagle was particularly encouraging, especially when she described the defense of the dissertation, which is virtually the final act of the journey. Her most memorable description was the activity on the day of defending the dissertation, when the candidate has completed the defense and has left the room while the committee deliberates, and then, upon re-entering the room the candidate is greeted with, “Congratulations, Doctor Jones….” This is the first indication that the candidate has of his or her success in this long process, the successful completion of the voyage. Many have been the times when the burden of work seemed to be insurmountable, when it seemed that it would be easier to just quit rather than persevere, that I heard the voice of Dr. Meyer in my mind, “Congratulations, Doctor Whiteley…” and I have been able to reach down into my reserves of strength to find the stamina to continue the voyage.
[bookmark: _Toc237859430]Loading the Lower Hold: Foundations of Curriculum and Instruction
	I have been fortunate to be studying curriculum and instruction during an exciting period in history, the period of globalization. Hewitt (2006) defines globalization as a way of looking at the world holistically as a global interface of human actors, actions, and interactions. He also says that globalization implies an economic dimension, referring to the increasing integration of business activities across borders and continents, sped and spread by the Internet. Conrad & Poole (2005) said that globalization can lead to one of three outcomes: cultural homogenization, polarization, or hybridization. Friedman (2006) describes three periods of globalization: Globalization 1.0, which lasted from approximately 1492 to 1800, when the world was about countries and muscles. The strongest countries controlled the world. Globalization 2.0 lasted from 1800 until 2000, when the dynamic force driving global integration was international companies. Due to reduced costs of transportation and efficiencies of communication companies were able to compete in a global market. Globalization 3.0, the present era, is characterized by the ability of individuals to collaborate and compete locally. Friedman describes the flat-world platform which he calls the product of the convergence of the personal computer with fiber optic cable with the rise of workflow software, all of which allows individuals to communicate and collaborate worldwide. How was this to apply to me and my studies in curriculum and instruction? Nordgren (2002) made the observation that while he was attending a school board meeting in Sweden, he sat in on a seminar given by a local principal to a roomful of parents and teachers. The principal told the attendees that whatever they remembered about their own schooling days is no longer important, since they had been in school in the Industrial Age, which was much different from today’s world, and that the attendees had no idea of what is important in education today if their only frame of reference was their own schooling. She said that schools had to be geared to enable children to succeed in the global village. This described my career in adult and technical education almost exactly, with the only exception being that I teach adults rather than children. As Bob Pike stated in his Five Laws of Adult Learning (2009), adults are just babies in big bodies. Friedman noted that in the new globalized world there would be three broad categories of workers: those who are special or specialized, those who are localized and anchored (their jobs must be done in a specific location and cannot be transported digitally or electronically), and those who must adapt or fail. As I was developing my scholarship in curriculum and instruction I was also engaged in teaching the second class of workers, river boatmen, who are anchored to work that is associated with river transportation. Yet I could also observe that the traditional work of the river boatman was rapidly evolving, from a job that could be performed by an uneducated worker using only brawn to an increasingly sophisticated profession that involved computers, advanced electronic navigational equipment and techniques, and increasingly sophisticated management techniques. Therefore, if the students I was teaching remained in the second group they could easily find themselves slipping into the third group, those who would fail if they did not adapt. In a paper I wrote for my class in Curriculum Development  I concluded that the challenge for American educators in the new globalized world would be to partner with successful, globalized American industries to determine what skills and knowledge are needed by those workers who are not either specialized or anchored and then develop curricula that would enable workers to learn how to learn – to constantly absorb and teach themselves new ways of doing old things and old ways of doing new things (Whiteley, 2006). My course had been determined; now I had to load the cargo that would make the voyage successful.
[bookmark: _Toc237859431]Dr. Cal Meyer
	I began to develop my scholarship in curriculum and instruction as I studied curriculum design, curriculum development, and curriculum theory under the mentorship of Dr. Cal Meyer, the professor who eventually became my Doctoral Chair. Dr. Meyer demonstrated his instructional techniques as he clarified just what curriculum is and how it applies to the field of education. Dr. Meyer exemplified what Joyce, Weil, and Calhoun  (2004, pp. 20-21) call the “expert model concept”: 
 How do we decide on objectives? A problem involves whether to have levels of objectives (first-grade students should be able to do this; second-grade students to do that, and so on). Or, should we have a vision of top-level performance that is used at all levels as the overall expert performance that is desired? The expert-performance frame of reference places high-level performance as the goal at all educational levels rather than stages of development for each phase of education. Essentially, we try to find out how experts behave and design the curriculum to model, for all students at every age, how experts operate….
On first encountering the expert model concept, a familiar reaction is that it violates the optimal mismatch principle – that, say, asking first grade students to make comparisons between their community and one in a far away part of the world is simply beyond their capability. The counterargument is that expert behavior is elegant and direct and in a certain sense easier than the awkward fumbling for the novice.
Dr. Meyer modeled his instructional techniques in his classes using the expert model concept, even to the point of becoming one of the students, joining the discussion groups into which he had divided us, and leading us by example into the new world of curriculum.
	In studying curriculum design through examining theories, models, and research of teaching I was able to study different models of curriculum development, such as Oliva’s 1992 Model for Curriculum Development and the AIM Curriculum Model. Through these studies I was able to apply the AIM Curriculum Model to my workplace, the Inland Waterways Academy of Marshall Community and Technical College by determining the objectives of the training program, proceeding through the content of the program, program materials, teacher activities, and student activities to reach test activities, or evaluation of learning. Since many of the courses offered by the Inland Waterways Academy require approval of the U.S. Coast Guard the objectives are specified by regulation. Therefore, my task is to develop program content and activities, including the evaluation of learning, and submit that to the Coast Guard for approval This fits very well with the AIM Curriculum Model. At the same time, my expectation for future development of the Inland Waterways Academy also fit Oliva’s 1992 Model for Curriculum Development, which includes identifying and addressing particular student needs before specifying curriculum goals and objectives and which also includes foundations in the curriculum. However, implementation of Oliva’s Model would require resources that were (and are) beyond the capabilities of the Inland Waterways Academy as presently constituted and staffed, so implementation will have to wait until more resources are available. 
	However, one thing that I was inspired to revise as a result of these studies was the formulation of a Mission Statement for the Inland Waterways Academy. Henson (2006, p. 306) states, “Perhaps the most underappreciated and certainly the most underused curriculum component is the mission statement, which reflects the institution’s philosophy. The mission statement serves as a rudder to steer the ongoing curriculum…A school’s philosophy, as stated in its mission statement, should give rise to the curriculum’s aims… and goals.” Although the Mission Statement of the Inland Waterways Academy had been developed in 2005, I subsequently revised it in accordance with Henson. 
	Yet, how could I develop the curriculum of the Inland Waterways Academy without deeper knowledge of just what curriculum consisted of? Dr. Meyer drew us deeper into the understanding of curriculum theory. He again showed us an effective way of teaching by forming small discussion groups as we explored different models of teaching such as the information-processing family, the social family, the personal family, and the behavioral systems family of models of teaching.  As each discussion group delved into a particular family of models and presented their findings to the class my understanding of the different models of teaching grew, and this greater understanding was supplemented by our studies in understanding curriculum. Pinar, et al. (2004) state that the era of curriculum development, consisting of curriculum objectives, design, implementation, and evaluation are now without scholarly foundation, and that the era of keeping curriculum ordered and organized were the main motives of professional activity is now dead. Instead, Pinar et al. state that we are living in a time of curriculum understanding. While certain areas, such as science and mathematics education, still experience traditional curriculum development because they receive significant amounts of federal and private funding, it is the general field of curriculum, which is interested in the relationships among the school subjects as well as issues within the individual school subjects and with the relationships between the curriculum and the world that is now preoccupied with understanding curriculum rather than developing curriculum. Pinar et al. state:
To understand curriculum does not mean that many of us do not want to change curriculum, both theoretically and institutionally. In fact, surveying the literature of the field makes it clear: we want change. However, many degrees of complexity have entered our conceptions of what it means to do curriculum work, to be a curriculum specialist, to work for curriculum change. In general, we are no longer technicians, that is, people who accept unquestioningly others’ priorities (p. 6).
	These studies and classroom activities allowed me to synthesize two personal theories, one in curriculum theory and one in teaching methodology. My curriculum theory was expressed in a paper I wrote entitled The Personal Fundamental Theory of Curriculum (Whiteley, 2006b). This theory is based on the study of fundamentals, the building bloks upon which continuing learning can be based. It is based primarily on Traditional curricular theories, although some Phenomenology and some Autobiography are integrated into the theory. I considered the Political, Poststructuralist, Postmodernist, and Deconstructionist theories of curriculum but did not incorporate them, since I believe, with others, that these theories are ephemeral, poorly defined, fleeting, and mostly of historical interest only. The theory is based primarily on the work of William Torrey Harris who described the “five windows of the soul” (arithmetic, geography, history, grammar, and literature) when he was United States Commissioner of Education at the turn of the 19th century. Some of the ideas of Franklin Bobbitt, such as the focus of curriculum is the school and schooling, and that through a scientific process of inquiry the particulars of the social needs of the community are to identified and a curriculum crafted around them. The early theories of John Dewey, such as his insistence that the student’s experience must form the basis of the curriculum and his linkage of schooling and society, are also incorporated. Phenomenological theories of Pinar and Grumet are also integrated into this theory insofar as phenomenology is seen as a “disciplined, rigorous effort to understand experience profoundly and authentically” (Pinar et al., 2004, p. 405). My Personal Fundamental Theory of Curriculum is described as follows:
The Personal Fundamental Theory of Curriculum is instructed in a modified classical manner. It seeks social efficiency, as described by Edward Thorndike and Frederick Taylor. Thorndike was a behavioral psychologist who believed that learning was subject or task specific. He believed that the study of education must be done according to scientific principles, and that the scientific knowledge of stimulus-response behavioral patterns would enable educators to alter human behavior so that it would come closer to coinciding to humankind’s fundamental aspirations. Frederick Taylor expanded on Thorndike’s ideas with his theories of scientific management, wherein managers were directed to accumulate knowledge of a specific division of labor by identifying and analyzing the various tasks or components of the tasks involved. These tasks were then broken down into their smallest component parts and rearranged so that they could be performed most efficiently. Bobbitt applied Taylor’s theories to the school. His idea was to increase the efficiency and economy of the school through such methods of keeping schools open on Saturdays and Sundays and during the summer, making schools community centers, and even utilizing schools as art centers and cultural centers (Pinar et al., 2004).
	The Personal Fundamental Theory of Curriculum would produce a curriculum that was all-encompassing according to the ideas of Thorndike, Taylor, and Bobbitt. The school day would be modified, and would not maintain the same form as the school day does today. In addition, the modern school year would be abolished in favor of year-round schooling. (The modern school year was established around the agricultural calendar, and allowed students to be available to their families during the planting and harvesting seasons. Since few students work on farms today, the school calendar has become archaic.)
	In addition, the Personal Fundamental Theory of Curriculum would integrate Bobbitt’s theories on school as preparation for the adult world. The Personal Fundamental Theory would contain vocational education, school-to-work education, and lifelong learning programs into the basic curriculum. In this manner those students who are not psychologically or mentally suited for education past the most basic, general education would be prepared for the jobs that exist in their societies that do not require higher level educational knowledge. This will be especially necessary  in a world that is shrinking, as ours is today, due to the influences of increasingly rapid communication. As Thomas Friedman stated in The World is Flat: A Brief History of the Twenty-First Century, “There will be plenty of good jobs out there in the flat world for people with the right knowledge, skills, ideas, and self-motivation to seize them. But there is no sugar-coating the new challenge: every young American today would be wise to think of himself or herself as competing against every young Chinese, Indian, and Brazilian….[I]n an flat world, there is no such thing as an American job. There is just a job, and in more cases than ever before it will go to the best, smartest, most productive, or cheapest worker, wherever he or she resides” (pp. 276-277). Therefore, the Personal Fundamental Theory and those who utilize it will have to look outwards at the entire world, seeking those occupations that are suitable for their students at the present time while also attempting to discern those occupations that will be of value in the future. Also, for this reason, a classical education, one that prepares students using Harris’ Five Windows of the Soul, will be of value as students prepare themselves for a rapidly and constantly changing world, in accordance with Bobbitt’s ideas on social efficiency. The Personal Fundamental Theory looks toward an outward consciousness, as described by Grumet, expanding upon phenomenological principles to experience the world as a whole, not as just a purely local community. While this might seem to be in opposition to the description of my theory that I described before, where Bobbitt’s theories of school and schooling as being local were integrated into the theory, this is not entirely so. The school must solve its local problems, and one of these local problems is employment of its students in a shrinking world. Curriculum developers must look to the outside world, determine the trends and needs of the world, and produce students with the skills and flexibility to meet those needs on the local level (Whiteley, 2006b, pp. 8-10).
	As I developed my Personal Fundamental Theory of Curriculum I was also developing a theory of teaching which I called The Iceberg Theory of Foundational Constructivism (Whiteley, 2006c). This theory has three major parts: the foundation, constructivist theory, and evaluation. The foundation of the theory can be visualized as an iceberg, where 90 per cent of the mass is hidden beneath the surface of the water. Likewise, in the Iceberg Theory of Foundational Constructivism, the foundation consists of the Behaviorist and Cognitivist Theories of Learning. Cognitivists, such as Piaget, Vygotsky, and Gagne, built on the work of Behaviorists such as Pavlov, Thorndike, Watson, and Skinner to develop their theories. The Behaviorists believed that learning was entirely external, devoid of any internal processing. The Cognitivists believed that there was a mental process involved between the behavior and the reinforcing stimulus. They build on behaviorist theories by saying that information is stored in memory in an organized manner, that the rules, concepts, and knowledge of procedural steps are organized into a schema, and the learner can apply that schema to different scenarios and contexts. The Iceberg Theory of Foundational Constructivism utilizes some portions of Behaviorism and some portions of Cognitivism to form the foundation of Constructivism. In this theory, the teacher must ascertain the foundational level of learning that the student has achieved, for it is upon this foundation that the constructivist teacher will build the connections between existing knowledge and imparted knowledge to form new knowledge in the mind of the student. Constructivism holds that knowledge does not have a separate existence from the physical nervous system; it cannot exist in some complete form outside the learner and must be internalized, stored , and reproduced at some later time. The Iceberg Theory of Foundational Constructivism is described as follows:
The foundation. The Bible, in Luke 6:48-49, states, “He is like a man who built a house and dug deep and laid the foundation on a rock; and a flood occurring, the stream burst against that house and could not shake it; for it was founded on a rock. But he who hears and does not perform, is like a man who built a house on the earth without a foundation, on which the stream burst, and immediately it fell. And the ruin of that house was great.” Likewise, in the Iceberg Theory of Foundational Constructivism, the foundation is the most important part of the theory, for it is upon this foundation that the entire structure depends. However, like an iceberg, which has 90% of its mass hidden below the surface of the water, the foundation of this theory may not always be visible, but it is there.
Constructivism. The major visible part of this theory is the constructivist theory. Constructivists believe that learning is the construction of knowledge. They believe that learning is not just a process of taking in new information, but the process of reconstructing it in the mind. Further, the student creates knowledge continually from birth, responding to information in his or her environment and creating knowledge from that information. (Joyce & Weil with Calhoun, 2004)
Evaluation. The Iceberg Theory of Foundational Constructivism requires evaluation of what the student has learned, and to accomplish this portions of the Humanistic and Brain-based Learning Theories will be integrated into the Iceberg theory (Whiteley, 2006c).
	As can be seen, as I was developing my own personal theories of curriculum and instruction, I was very concerned with the foundations of educational attainment of the student. On reflection, this idea developed from direct observation of my adult students. Many (but not all) of my students have a high school diploma, yet their skill levels in reading and mathematics are often dismal, and they have never “learned how to learn.” As will be discussed later in this paper, I was able to put what I had learned about curriculum theory and instructional theory into direct practice as the curriculum of the Inland Waterways Academy was revised and new instructional methods were utilized.
[bookmark: _Toc237859432]Loading the Tween Decks: Studies in Adult and Technical Education
	On board ship, the heaviest and bulkiest cargo is loaded into the large lower hold. This weight located down in the vessel serves to lower the center of gravity, thus imparting stability to the vessel. However, more cargo must be loaded to make the revenue load complete, and this cargo is loaded into the upper, or tween, decks. Although not foundational to the revenue load, this cargo also earns revenue for the vessel and makes the voyage profitable. The cargo I next loaded into the tween decks related to my scholarship in Adult and Technical Education.
[bookmark: _Toc237859433]Dr. Lee Olson
	Dr. Olson was my primary mentor for my area of emphasis, Adult and Technical Education. I am primarily interested in this area of emphasis because of my position as Director of the Inland Waterways Academy, where I primarily interact with adults who are pursuing technical studies in the maritime trades. (The field is evolving to include secondary students, however, through the West Virginia Tech Prep Program EDGE (Earn a Degree, Graduate Early). My studies not began to branch out into studies of issues in adult education, such as issues of diversity and access, and they also included studies in marketing and personnel management. I also began to develop an interest in distance education as a method of providing learning opportunities to adults. Many of the students of the Inland Waterways Academy are working adults who are employed in the river maritime industry and, as such, they work schedules that preclude their attendance in a traditional school organized into fifteen week semesters. Either the classes they attend must be compressed from fifteen weeks into five or ten days (which is not conducive to reflection and synthesis of the topic being taught, and leads to rote memorization of facts rather than developing of learning) or the class must be taught in a distance learning environment, which allows the student to work at his or her own pace during off hours. As I was synthesizing my studies in curriculum design, curriculum development, and methodology of teaching into my praxis I began to think about integrating distance education into lifelong education for mariners. At the time that I was developing my ideas there were no U.S. Coast Guard approved distance education courses extant; as of today there is still only one maritime course that is approved by the U.S. Coast Guard for delivery as an online course. My thoughts reached fruition in a paper I wrote entitled Integrating Academic and Vocational Education in the Inland Maritime Environment (Whiteley, 2006d) and another paper I wrote entitled Vocational Education, Academic Education and Distance Education in the Community College (Whiteley, 2007b). The conclusions I reached were:
Due to their work schedules and frequent extended absences from the community, inland maritime personnel are not able to attend traditional postsecondary educational programs that are offered on a semester basis. However, distance education can solve this problem and allow the inland maritime worker to have access to continuing education and higher education, thus allowing the worker to receive the necessary preparation to actively participate in society as  vital and informed citizens (Casazza & Bauer, 2006).
	To implement this program a number of systems would require implementation:
1. The local educational institution (probably a community college) would have to partner with industry to provide an all-encompassing system with the objective of providing a mix of traditional education and distance education to inland maritime workers. This partnership is essential of the success of the program. Without the full dedication of the educational institution the resources necessary for full, effective implementation of the program would not be available. These resources include teaching and administrative staff, development staff, and infrastructure. Full dedication of the industry would also be necessary for effective implementation of the program, for without the full dedication of the stakeholders there would be little inventive for the program to succeed. Stakeholder participation is necessary in order to procure funding from State and federal sources through grants and earmarks. Stakeholder participation is also necessary both to provide the necessary hands-on training, training that cannot be delivered through distance education methods and to provide a goal for the worker. The worker will be subjected to additional demands on his or her time, and special skills such as writing and communication skills, time management and organizational skills, and the ability to work independently will be required. If the worker cannot see some benefit, such as increased pay, from the results of his or her efforts he or she will not have the incentive to initiate or complete the program.
2. The educational institution must provide access to remedial, or developmental, education. Presently, 53% of students in postsecondary education are taking remedial education courses (Casazza & Bauer, 2006). The percentage of inland maritime workers who would require developmental courses is higher, because one of the attractions of a career on the inland waterways is the lack of a requirement for educational credentialing. Although most companies require at least a high school diploma or a General Education Diploma (GED) for employment, there are a significant number of employees in the industry who either were employed prior to this requirement or who gain employment from a company that doesn’t require educational credentialing. Furthermore, just the possession of a high school diploma does not indicate mastery of basic skills such as reading, writing, and mathematical computation. This is an area where the community college can alleviate a problem due to the community college’s flexibility. Although community colleges already provide remedial education, it is usually delivered on a semester basis. However, with provision of readily available software and access to the already extant computing facilities of community colleges, developmental courses in reading, writing, and mathematics can be delivered at low cost and can be offered to incumbent workers in the inland maritime industry on an as-needed basis. For instance, a worker who is on his time off and who realizes that he requires developmental education in one of these skills can visit the community college at his convenience, sit down in front of a computer, and receive remedial education without the necessity for a full-time instructor to be present. 
3. The educational institution should partner with secondary schools, both to present additional workforce offerings that might not be known by the schools’ guidance counselors and also to provide access to core courses required for a postsecondary degree. This will reduce the number of courses and the resulting dedication of time and effort that the incumbent worker will be required to commit to the program. Numerous community colleges nationwide, such as Austin Community College in Texas, Midlands Technical College in South Carolina, and Tidewater Community College in Virginia have implemented 4+2 courses that combine secondary school education with postsecondary education and provide an associate’s degree (Pautler, 1999). This can be simply implemented with local secondary schools to provide prospective entry-level workers with the initial education required on the road to postsecondary education. It also provides a portal for entry into the educational process for the inland maritime industry.
4. The educational institution must develop, or continue to provide, concentrated courses in the traditional subjects for entry-level workers who are first entering the workforce and for incumbent workers who are attempting to improve their educational level. Primarily, these courses will be technical courses, although some core courses in the humanities, mathematics, science, reading, and writing could be developed for delivery in a traditional classroom setting.
5. The educational institution must develop and deliver distance education courses for those incumbent workers who desire to advance their educational careers. These courses must be developed within the existing infrastructure of the inland maritime industry. Presently, not all vessels are equipped with Internet access. Like the North Carolina Department of Corrections, the educational institution must develop innovative ways of presenting distance education to incumbent workers in the maritime environment. This might entail partnering with the inland maritime industry to provide, if not Internet access, at least computer access on the boats so that distance education could be delivered through CD-ROMs. However, the industry is advancing into the computer age, forced in large part by regulatory requirements for safety and security. These regulatory requirements are, in turn, forcing the industry to upgrade its digital infrastructure through the provision of continuous Internet access via satellite uplink and downlink. Once a satellite downlink is established it can be shared with the crew members, and the delivery of distance education is simplified.
6. The educational institution should establish articulation agreements with four-year postsecondary institutions. This will be necessary if the two-year student is to seamlessly proceed to the four-year baccalaureate level should he or she desire to further his or her education. Bragg (cited by Pautler, 1999, p. 183) said, “A persuasive argument can be made for academic and vocational integration on economic grounds, but the concept represents more. Many educators (academic and vocational alike) believe that schooling is fundamentally about enabling students to better understand and develop themselves and the world around them as neighbors, family members, workers, consumers, and citizens. For them, seeing academic and vocational integration from only an economic perspective is unduly limiting. Paralleling ideas of John Dewey, integration can become a liberating force, leading to multiple educational goals for all learners” (Whiteley, 2006d).
	I also developed a plan of action, which has, for the most part, been implemented to integrate academic and vocational education and distance education in the inland maritime environment as follows:
Integrated education can be implemented through utilization of the resources of a partnership of industry, regional secondary schools, a community college system, and a university system. For the purposes of discussion, this paper will assume that the academic portion of the partnership is among the secondary schools in the West Virginia, Kentucky, and Ohio Tri-State Area, the West Virginia Community and Technical College System represented by Marshall Community and Technical College, and Marshall University.
	The local community college, in this case Marshall Community and Technical College, would form a partnership with local businesses and industries. There are economic, educational, and social reasons for integrating vocational and technical education as enumerated by Bragg (cited by Pautler, 1999). As Bragg says, “A prominent argument for integration lies in its linkage to workforce preparation and economic prosperity. Continuous change – seen as vital to keeping America’s economy productive and healthy – puts demands on individual workers and the educational institutions that prepare them…For students to succeed in high-performance workplaces, they need to experience integrated curricula designed to enhance their higher-order thinking and problem solving abilities” (p. 183). 
	The educational benefits of the program circle around the belief that schooling is fundamentally about enabling students to better understand and develop themselves and the world around them as neighbors, family members, workers, consumers, and citizens (Bragg, cited by Pautler, 1999). Although the belief is that the student should have received this understanding during the primary and secondary education years, there is no requirement that it ceases at the termination of secondary education. Lifelong learning would argue that this education should continue through and past the postsecondary level.
	Once the partnership has been formed with business and industry, the community college will form partnerships with local secondary schools. The foundation for this has already been laid through the West Virginia Department of Education’s EDGE Program. (EDGE is an acronym for Earn a Degree, Graduate Early.) Under the auspices of the EDGE program, secondary school students take postsecondary level courses and receive college level credit for their work. This allows a student to enter the postsecondary school (usually the community college) with some credits already having been earned. Those credits that a worker brings into the program through the EDGE Program are credits that won’t require instruction during a worker’s career.
	Finally, articulation agreements would be forged between Marshall Community and Technical College and Marshall University to provide for academic education beyond the two-year community college level. This would allow students to continue their education past the Associate degree level and into the baccalaureate level, while the community college would continue to be a resource for continuing vocational education (Whiteley, 2007).
[bookmark: _Toc237859434]No Broken Stowage: Completing the academic “revenue load”
	There were many other mentors along the way, all imparting knowledge and skills that were going to benefit my voyage. These skills and this knowledge also went into the tween decks to make this voyage profitable.
[bookmark: _Toc237859435]Dr. Rudy Pauley
	Dr. Pauley was my first exposure to the collegiate atmosphere of the doctorate program. In fact, he began by addressing us as “colleagues,” not students, and that impressed me greatly. From the very first, I felt as if I was a part of the system, not just a participant. Under Dr. Pauley’s tutelage I also received my foundation in the praxis of teaching and the basics of research in doctoral education. Dr. Pauley exposed me to the intricacies of the APA style of writing and the importance of accuracy, accuracy, accuracy! His friendly demeanor was also encouraging. Whenever we passed in the hallway, or if he saw me in another professor’s office, he never failed to stop and give me a friendly hello. Oh, and his stories were hilarious!
[bookmark: _Toc237859436]Dr. Ron Childress
	Although I only had Dr. Childress as a professor for two classes, his guidance influenced my studies and scholarship, and his encouragement kept me on course toward my destination. My first contact with Dr. Childress was in the field of evaluation, where, as we compared and contrasted various theories of evaluation, he taught me the importance of “evaluating the evaluation” to ensure that what is being evaluated is what is desired to be evaluated. The most important class I had with Dr. Childress, however, was the class on survey research. Dr. Childress began to teach me the skills that I will need as my voyage progresses, the skills needed to produce a valid, repeatable survey instrument that actually measures what it is supposed to measure. In addition to these skills, however, Dr. Childress gave me one more important benefit – confidence. He kept repeating, “Remember, John, the objective is to finish.” He made me realize that I had to be aware of the rocks and shoals that come from being unfocused on the  destination.
[bookmark: _Toc237859437]Dr. Fran Simone
	I had always considered myself to be a fairly competent writer, and had actually had a few articles published in local newspapers and national consumer magazines. However, Dr. Simone changed my way of thinking about writing and, in retrospect, it was all for the better. Dr. Simone taught me, through a series of assigned writing projects, to revise, revise, and revise. Then, when I had chopped away all superfluous material, revise again! Dr. Simone taught me to write concisely and accurately, while still maintaining accuracy. The final project was to produce an article that was suitable for publication. As, at the time, I had done quite a bit of research on the history and significance of the Midland Trail (modern U.S. Highway 60) through West Virginia, Dr. Simone allowed me to write an article for publication on that subject. I did submit the article for publication, but it was never accepted. Which is another thing that Dr. Simone taught us – the acceptance process is just as rigorous as the writing process, and just because an article has been written does not mean that it will be accepted. That does not mean, however, that one should not produce the best, most concise and pure writing possible when submitting an article for publication.
[bookmark: _Toc237859438]Dr. Toth
	I only had Dr. Toth as a professor for one class, and it was at the end of his academic career. However, Dr. Toth impressed me greatly through his example as he taught us the principles of academic leadership. His influence was so great that I am contemplating further studies in leadership once I have completed this voyage.
[bookmark: _Toc237859439]Other mentors
Dr. Flack and Dr. Watts filled in the open places, giving me a tight stow. Dr. Heaton taught us about the influence of the digital generation on the praxis of teaching, showing us the results of the “digital divide” and giving examples of the rapidly evolving digital teaching environment. Unfortunately, the digital world is evolving so rapidly that, as we were in class, many of the concepts we were exploring were becoming outmoded, but Dr. Heaton instilled the belief that we must keep up with the digital evolution and make every effort to stay ahead of the curve. Lori Tate exposed me to the intricacies of educational psychology. And, finally, Dr. Securro and Dr. Banks did their absolute best to teach this poor student about the field of statistics. I cannot call myself a statistician, but I can say that I have tried my best to master this field. And Dr. Anderson capped my scholarship by discussing ideas in continuing adult education that can and have been integrated into the curriculum of the Inland Waterways Academy.
[bookmark: _Toc237859440]A Voyage Close to Shore: Implementing my Studies
[bookmark: _Toc237859441]Writing for Publication
[bookmark: _Toc237859442]National Social Science Association Conference, Las Vegas, Nevada, April 2007
	In the fall of 2006 Dr. Meyer and Sumeeta Patnaik, a fellow doctoral student, were discussing the possibility of preparing a paper for presentation at the 2007 National Social Science Association conference that was scheduled for April, 2007, in Las Vegas, Nevada. Sumeeta and I have very different backgrounds, hers being in teaching English as a second language in secondary schools and a foundation in qualitative research while my interests are in novel methods of instruction, including distance education, with more of an emphasis on quantitative research. Our pairing was fortuitous. With the guidance of Dr. Meyer, Sumeeta and I were able to use the synergy of our backgrounds to prepare a paper for presentation and possible publication: What Do You Do When You Can’t Read the Instructions: Working With English as a Second Language Students in a Distance Learning Environment (Patnaik & Whiteley, 2007). Sumeeta and I met and discusses our division of effort to produce a paper that would be worthy of Marshall University and, in particular, Dr. Meyer. We decided that Sumeeta would use her qualitative research skills to determine the wants and needs of English as a Second Language (ESL) students and to determine the methods of instruction ESL teachers used to engage those students, while I would use my knowledge of modern technology to research end explore substantive ways of delivering the instruction in ways that would benefit ESL students. I was able to use the foundation I had received in the theory of curriculum and in different models of curriculum to suggest what kind of curriculum would be of value to ESL students. At the same time I was able to use my newly acquired knowledge of models and techniques of instruction, especially in a new globalized, technologically rich world, to deliver the instruction in a meaningful way across great distances. Sumeeta and I wrote the paper and submitted it for Dr. Meyer’s review. With only slight revision, we were able to submit it to the National Social Studies Association for consideration. All three of us then made our arrangements to attend the conference in Las Vegas.
	There would only be one national winner of the NSSA competition for graduate students, and the winner would be announced at lunch. I can still remember the Master of Ceremonies stating, “ Dr. Meyer of Marshall University should be proud…” as it was announced that Sumeeta and I had won the competition. Not only did our paper win the competition, it would also be published in a national journal. Dr. Meyer turned to Sumeeta and me and said, “I am so proud of both of you. I’ll just sign your papers now and start calling you Doctor.” Would that he could! Our presentation was so well received that we were invited to make presentations at the Association of Teacher Educators conference in New Orleans, Louisiana, in February, 2008, and at the Teachers of English as a Second Language conference in Parkersburg, West Virginia, in April of 2008. However, the door had just opened for us and, in my case in particular, I was preparing to really take a voyage.
[bookmark: _Toc237859443]The Voyage to India: Ninth International Conference on Innovation of Change, Delhi, India, January 2008
	A friend of Dr. Meyer and a fellow professor at Marshall University, Dr. Maheshwari, divides his time teaching between the United States and India. An Indian colleague was making arrangements for the Ninth International Conference on Innovation of Change to be held in Delhi, India, in January of 2008. Dr. Maheshwari made arrangements for Dr. Meyer, Sumeeta, and me to receive invitations to the conference, but I was the only one who would be able to attend. While I have been a world traveler all my life, first venturing overseas in 1969 as a Midshipman and continuing my travels in the Coast Guard and in the merchant marine, I had never been to India. I was anxious to see this intriguing country, to learn more of its culture, and to experience a trip of a lifetime. I was even more fortunate in receiving an invitation from Dr. Maheshwari to stay with his family during the second week of my stay. The trip to India was truly a once in a lifetime experience. In an effort to absorb as much of the culture as possible, I eschewed the modern hotels in the center of New Delhi and, instead, made reservations at a small hotel in Old Delhi, only blocks from the Red Fort and the Jami Masjid Mosque. Taking the advice of Dr. Maheshwari, I employed a car and driver for a tour of the Golden Triangle formed by Delhi, Agra, and Jaipur. I toured the Red Fort and Humayun’s Tomb in Delhi, was awestruck by the Taj Mahal in Agra, and marveled at the Amber Fort and the Sultan’s Palace in Jaipur, the Pink City. My driver was a wealth of information and was eager to share his culture, his religion, and his views of the world. He also opened my eyes to many sights and cultural icons that I would have missed.
	When I moved to Dr. Maheshwari’s house I was treated as one of the family, and again I was able to absorb a great deal of Indian culture. Dr. Maheshwari’s father is also a renowned professor of accounting, having authored over 60 books on accounting, and he is the Director of the Delhi Institute of Advanced Studies, a school that only grants two degrees, a Master of Business Administration and a Master of Technology Administration. Through the eyes of both Drs. Maheshwari I was introduced to the reverence that Indian people have for education and the seriousness in which they approach learning. At the Ninth International Conference on Innovation of Change each session commenced with the ceremonial lighting of the Light of Education, which burned for the duration of the conference. I was asked to moderate one of the sessions, where I also presented the paper on What Do You Do When You Can’t Read the Instructions: Working With English as a Second Language Students in a Distance Learning Environment (Patnaik & Whiteley, 2007). This was my first experience of an international conference, and I was exposed to many styles of research and scholarship, which I will be able to incorporate into my future scholarly activities.
[bookmark: _Toc237859444]Corporate Renaissance: New World Mantra Conference, Delhi, India, January 2008
	Since I was going to be in Delhi anyway, Dr. Maheshwari invited me to prepare a paper and make a presentation at the Corporate Renaissance: New World Mantra conference at the Delhi Institute of Advanced Studies. I prepared a paper entitled The Inland Waterways Academy: Education and Industry Partnering for Success (Whiteley, 2007a), a descriptive research paper (vice empirical research) that I had prepared on the partnership between the Inland Waterways Academy and the Inland Maritime Industry, and my presentation was very well received. Much of that may have been due to politeness, as I was the only person in the room who was a non-Indian! However, I was able to observe the presentations of others, especially the presentation that required empirical research, and my observations increased my knowledge of proper scholarship and increasing the body of knowledge in a field.
[bookmark: _Toc237859445]Association of Teacher Educators Conference, New Orleans, February 2008
	Upon my return from India I was fortunate to have the opportunity to travel to New Orleans with Dr. Meyer and Sumeeta Patnaik, along with a number of fellow doctoral students, to present our paper on What Do You Do When You Can’t Read the Instructions: Working With English as a Second Language Students in a Distance Learning Environment (Patnaik & Whiteley, 2007) at the Association of Teacher Educators conference. Dr. Meyer continued his mentoring as we prepared for our presentation, then he allowed us to give the actual presentation on our own, while he observed and encouraged us. Sumeeta and I again discussed our division of labor, and we agreed that she would concentrate on her qualitative research activities while I would discuss the quantitative research I had described in the paper. The attendance at our session was not as great as the attendance had been at Las Vegas and in Delhi, but our presentation was still valuable experience.
[bookmark: _Toc237859446]Co-Teaching with Dr. Meyer
The next leg of my coastwise voyage involved actually putting what I had learned into practice. With Dr. Meyer I began to co-teach CI 638 Curriculum Planning, as an online course. This allowed me to reflect on the instructional techniques that Dr. Meyer had planned and which I implemented. It was interesting that, although I had taken a number of courses that taught about diversity in education, and I had realized that diversity in education was an important concept, there was little diversity evident in this course due to its online format. Is this going to be the way diversity is approached in the future? After all, all that I had was the names of my students. I had an idea of their gender (although sometimes even this wasn’t clear, when names were ambiguous), didn’t know their race, didn’t know what they looked like. I didn’t even know what area of the country they came from. All I know was how they responded to the questions that arose in the course, how well they wrote responses to the assignments, and how they responded to their fellow students as they wrote reflections on each other’s work. Yet the responsibility of co-teaching this course was significant. Now it was up to me to implement what I had learned in curriculum development as I guided the students down the path to educational enlightenment. I had to re-visit my own studies in CI 638 to ensure that I was covering the entire curriculum, and that my own methods of instruction were suitable in the online environment. I used some of the techniques that I had learned in my studies with Dr. Meyer, in that I was able (with the student’s permission) to publish exemplary work to the online discussion boards as an example for the rest of the students to emulate. I had to digitally nudge some of the students into submitting better work, especially when I could tell that the student was only filling a requirement, not submitting his or her best possible work. By the end of my first semester teaching this course I could see that the students had made suitable progression toward the objectives of the course, and that they were actually evidencing a deeper knowledge of the meaning of curriculum, how it is designed, and how it can be changed to meet changing educational requirements. Their success was my success.
	The time had now come to cast off from the shoreline and begin the voyage of professional growth for which my studies so far had prepared me.
[bookmark: _Toc237859447]

The Voyage: Praxis
The evidence that I have not just absorbed knowledge through my scholarship, but that I can also apply the knowledge that I have learned, is best shown by the growth and future plans of the Inland Waterways Academy.
	When I began this scholarly journey the Inland Waterways Academy was purely a vocational training school. We offered approximately 50 different training programs for the inland boatman, from Deckhand Basic Training for entry level workers to Steersman of Towing Vessels on Western Rivers, a licensure course approved by the U.S. Coast Guard. We bragged that we were the one-stop school for the inland boatman, offering training in every aspect of the industry from entry level to Master of the vessel. But was this enough? On reflection after speaking with leaders in the industry I determined that some companies were looking for more educational attainment among their shipboard employees. I also learned that there was a desire for additional academic preparation for their shoreside employees, many of whom had risen to their management positions after having served on board the towboats. Yet we, and the industry that supported us, viewed us as purely a vocational training institution. I reflected on my preparation for a career in the merchant marine and remembered that it consisted of both vocational training and academic training that led to a Bachelor of Science degree in Marine Transportation. If that was the proper curriculum for my career, what would be the proper curriculum to give the same advantages to the inland boatman?
	Concurrently, Dr. Cotroneo, the President of Marshall Community and Technical College, tasked me with developing a new element of the Division of Continuing and Corporate Education, the National Center for Intermodal Transportation Studies (NCITS), which would include curricula that integrated studies in road, rail, air, and marine transportation into an Associate of Applied Science in Technical Studies: Intermodal Transportation degree. Also, the Dean of Continuing and Corporate Education asked me to develop curricula leading to Associate in Applied Science degrees in Maritime Business Administration and Marine Engineering. 
	While preparing these programs, I realized that there was an opportunity to expand the curriculum at both ends. Aronowitz, in Shapiro and Purpel (2005, p. 121) said, “Yet if higher education is to become a public good in the double meaning of the term – as a decommodified resource for the people and as an ethnically legitimate institution that does not submit to the business imperative – then beyond access we would have to promote a national debate about what is to be taught – and what is to be learned – if citizenship and critical thought are to remain, even at the level of intention, at the heart of higher learning.” My thought was to initiate a curriculum for the inland boatman that would retain citizenship and critical thought, while preparing the student for meaningful employment in the maritime trades. To accomplish this, I would design a curriculum that attracted the student during secondary school, continued the student’s academic and vocational preparation through the first two years of post secondary education, and then gave the student a number of possibilities to continue the process of lifelong learning following the Associate’s degree.
	To accomplish this I would form a number of academic partnerships. The first would be with the West Virginia Tech Prep program, otherwise known as EDGE (Earn a Degree, Graduate Early). This is a program where various clusters of post secondary level courses, usually in vocational subjects, are offered at the secondary (junior and senior year) level. These courses are accepted at the state community and technical colleges, and it gives the graduating high school senior an advance of up to 12 college credits on their post secondary education. Not only does this program give the high school graduate a valuable vocational skill that can be converted to highly paid employment, it also gives the student incentive to continue along the educational path. After discussions with West Virginia Tech Prep leaders a Maritime cluster was developed within the EDGE program.
	The next step was to design an effective maritime curriculum at Marshall Community and Technical College that would provide students with both the vocational skills they need to perform their jobs but also with the general education preparation that would allow them to think independently. As Platt notes in Casazza and Bauer (2006), we don’t want to give our students the opportunity to fail, but rather give them the opportunity to succeed, and we do this through well designed and fully supported educational offerings. In approximately 2003 the Associate in Applied Science in Technical Studies: Maritime Option degree was first designed. At that time the Inland Waterways Academy was only offering two vocational courses, and it was arranged that these two courses would carry college credit. To fill out the remainder of the 60 credits that are required for the AAS degree a number of courses, few of which related to a maritime career, were required for graduation. The degree, as structured, wasn’t attractive to either students or industry, and by 2008 there was only one student enrolled in the program. In 2007, applying the lessons I had learned in the Curriculum and Instruction doctoral program, I began to revise the AAS degree structure. After discussions with academic administrators at Marshall Community and Technical College and representatives from the inland maritime industry I prepared a new AAS in Technical Studies: Maritime Option curriculum that more closely addressed the needs of the industry while still satisfying the requirements of the Community and Technical College System of West Virginia. To do so, I identified those courses that had already been approved as part of the Community and Technical College curriculum and I identified those courses that I would have to develop and implement. I also identified those courses that could be offered as distance learning (primarily online) courses and those courses that would not lend themselves to distance learning, due to either competency demonstration requirements or regulatory requirements.
	Then, to continue the student’s lifelong learning process, I had discussions with two institutions of higher education that offer Bachelor and Master degrees.  One institution offers a Bachelor of Science in Leadership and a Master of Science in Leadership Studies, both of which would be of value to a person who is seeking to attain a higher position of responsibility within the maritime industry. The other institution offers a Bachelor of Science degree in Marine Transportation Logistics, which would be of value to a person who is seeking to move into shoreside management within the industry. All of these courses are offered as distance learning courses, either through a cohort process or through online courses, and all of them are designed for the working adult with odd work schedules.
[bookmark: _Toc237859448]

Safe Arrival in Port: Reflections on the Curriculum and Instruction Program
	Now that I have completed the coursework in my voyage to doctoral candidacy, I look back over the expanse of academic seas that I have traversed in the past four years, looking at the narrow passages and straits that became part of the learning experience and also remembering the rocks and shoals. When I started this voyage it appeared to be an easy task – just do the coursework, write a long paper at the end, and that was it. With my first “bricks and mortar” classes with Dr. Pauley and Dr. Eagle my expectations changed. Still, however, I was a teacher, and I believed that my knowledge of teaching, as limited as it was, would carry me through. Little did I realize how my entire outlook on the educational profession would change.
Foundations, Theories, and Models: The first year my attitude changed as I reinforced my educational foundations through taking classes in educational theory. I learned that there were various theorists and models of teaching, and that one had to take all of them into consideration as one planned the method by which one would impart knowledge in the classroom. I also learned that there were various theories and methods regarding curriculum design and development, and that I would have to draw on all these resources as I began to formulate my own theories about curriculum. As time progressed, I realized that it was all right, and actually encouraged, to begin to formulate my own theories about methods of curriculum development and teaching, that it was expected that I would use what I had learned and synthesize the knowledge I had gained to develop new and greater theories.
Writing for Publication: As I entered the second year of my academic preparation I learned how humbling it could be to prepare a paper for publication. Yes, Sumeeta and I were very successful in our first effort, but our success paled before the efforts of others, people who were truly experts in their fields. I gained experience in the preparation and dissemination of knowledge through academic papers, but as I gained more experience I realized how much I didn’t know. As Dr. Kyle, a member of my doctoral committee, told me when I first began this voyage, as time went on in his studies he found that he was learning more and more about less and less! I also found that it would be necessary to narrow my focus and concentrate on one area where I could become the subject matter expert. And, all the time I was writing with Sumeeta, Dr. Simone’s “revise, revise, and when you think you have it done, revise again” echoed in my mind.
Praxis: As I entered the third year of the voyage I began to apply what I had been learning to my praxis at the Inland Waterways Academy. Our entire curriculum was completely revised, changing what had been a curriculum focused on vocational training to a curriculum that integrated that vocational training into a program of vocational and academic education. No longer were we turning out deckhands; now we produced ‘Professional Deckhands” that not only were valuable to the industry, but also were educated to become contributing members of their communities and society at large. We also developed a curriculum that is becoming a continuum of education, starting with the secondary student who is taking some first-year college courses, continuing the student’s education into the two-year associate’s program, and providing pathways for the student to matriculate into a four-year program at partner schools.
Building on the Foundation – Area of Emphasis and Research Question: The fourth year of the voyage was the culmination of one segment of the voyage and the beginning of another, as I completed the required coursework, added to my scholarship with a few elective courses in my field of emphasis beyond what was required, and began to work on the research question that would become the core of my dissertation. As a capstone project for the Education Specialist degree I developed the research question and began the first efforts at formulating and charting the course I would take to finish the dissertation and gain the goal of the terminal degree.
	When a ship has completed its voyage, the Captain writes a Voyage Letter to the company, describing the entire voyage, noting any delays, and making suggestions for improvement. This is the Voyage Letter I am writing to my Doctoral Committee, describing the voyage just past and anticipating voyages to come:
· I have learned that curriculum is a living, dynamic field that is in constant flux. Pinar (2004) refers to the “cacophony of voices” that makes up the field of curriculum today. There are many, many differing theories of both curriculum and instruction. In fact, curriculum cannot even be defined unambiguously without offending one faction or another in the field. Curriculum can be seen as constructionist, destructionist, post-deconstructionist, political, feminist, autobiographical, and in many more ways. Constant study is needed to refine and define curriculum. As I make future voyages on the sea of curriculum I will be cognizant of these different voices, and I will ensure that I do not become stranded on the shoals of one curriculum theory or another. 
· In my future voyages I will make full usage of the multiple instructional theories that abound in the field.  During my praxis I must decide which theory of instruction meets each individual situation and modify or apply that theory to the existing environment. Should I use the AIM model or the Taba Inverted Model? Which model fits the situation? Should the models be combined to form a synergistic whole? How is instruction to be applied? Is it from the top down, from the bottom up, or something in between? Again, constant study will be needed to reveal the emerging theories of instruction and apply them to the situations I encounter.
· I have learned that it is all right to synthesize different theories of curriculum and instruction to find a greater whole. No single theory of curriculum or instruction can be seen as the be-all and end-all in the educational field. The different theories should be analyzed and synthesized to produce a better theory. For example, I have already described my “Iceberg Theory of Foundational Constructivism” which builds on the theories of Behaviorism and Cognitivism (the 90 per cent of the iceberg that is beneath the water) and adds the theory of Constructivism to form a greater whole. Thus the fields of curriculum and of instruction are evolving.
· Another lesson learned is that before I begin to analyze and synthesize, I must be familiar with the leading theorists in the field. To attempt to formulate my own theory of curriculum or instruction without knowing what the ideas of the leading theorists entail would be like throwing paint at a canvas and calling it art. One of my hobbies is photography. Many so-called photographers point a camera at a subject and trip the shutter, and when the resulting image is off-center, tilted, out of focus, or improperly composed they say that they intended to do this all along and call it their singular interpretation, or their “art.” Nothing could be further from the truth. The real photographic artist has to learn the nuances of exposure and composition before attempting to express his or her own vision. One has to learn how the tools work before attempting to use them. Likewise, as an educational practitioner I must learn and apply the basics before attempting to modify the theories. There are many voyages to come, voyages that will entail further scholarship as I constantly attempt to improve my praxis.
· I have learned that it’s all right to experiment. As an educational practitioner, once I have learned the basics, it is all right to experiment to find out what works however…
· My educational research must be empirical, valid, and reliable. As an educational practitioner, I cannot wander off like the proverbial bull in the china store, applying this theory and then that theory and hoping to find out which one works and which one doesn’t work. I must determine what educational research has already been done in the field, and then I must conduct my own personal empirical research that produces reliable, valid results. This is the only way that I will provide the best educational environment to those students whom I will be influencing.
· The greatest lesson is that it’s all right to fail, as long as you “fail forward.” John Maxwell, one of the outstanding theorists in the field of leadership, wrote a book called Failing Forward in which he enumerated fifteen points for success in the face of failure. In essence, what he said was that it is all right to fail, that exceptional people occasionally fail, and that the truly exceptional people are able to learn from their mistakes and apply these lessons to improving the situation rather than dwelling on failure and allowing it to overshadow one’s actions (Maxwell, 2000). Similarly, as I proceed on future voyages, while attempting to avoid failure I must accept it if it occurs, and apply the lessons I have learned from that failure to improve my praxis.
	My next voyage has already begun, as I am continuing to find ways that I can implement what I have learned from my Curriculum and Instruction scholarship into my praxis as the Director of the Inland Waterways Academy at Marshall Community and Technical College. It is an exciting time to be at the Inland Waterways Academy as I am able to utilize what I have learned in curriculum and instruction while continuing to revise the curriculum of the Academy. The inland maritime industry is beginning to realize that in addition to needing a trained workforce they are going to require an educated workforce to deal with the new technology that is rapidly changing the face of the inland marine transportation industry. Bok (2006, p. 58) states, “Any useful discussion of undergraduate education must begin by making clear what it is that colleges are trying to achieve….What, then, should colleges try to have their students take away after four years? How should they try to help young people to grow and develop during this formative period in their lives?” Bok leads me to the question: How could I have built the Inland Waterways Academy into the institution it has become without applying the lessons I learned in the Curriculum and Instruction program? What do I want my students to take away from their studies? I have had the opportunity to apply the lessons I learned as I built a foundation through my studies in curriculum theories and curriculum development, lessons in evaluating my programs as they are developed and implemented, and lessons in instructional design for diverse populations. I have been fortunate to have had the opportunity to implement and improve programs concurrent with my studies in program design and implementation. 
	Now this ship has temporarily reached safe harbor, an interim port during the voyage with the cargo intact and the ship stable, but there is more. Ships don’t earn money when they are safely in port – they earn money when they are underway, sailing the smooth seas or battling the inevitable storms of academia. A storm looms – the preparation of the dissertation – but with the skills I have attained through the Curriculum and Instruction doctoral program and with the assistance of those who have already taught me so much the storm can be weathered until sunlight and smooth seas are encountered again.
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