. CLASSROOM PROCEDURES:

: &The what, when, how, and why

' PBIS Summer Conference
% June 6, 2023
& 3
Jen Fletcher School-wide Behavior Support Specialist

everhartj@marshall.edu

Teryl Jones School-wide Behavior Support Specialist
joneste@marshall.edu

Vorvmapatssa
WV ECPBIS
o Eastem s R 853
ss
]
Mental Health
FIRST AID

ONAL COUNCIL FON

MENTAL WELLBEING

5/30/2023

Today’s Objectives

TFI 1.8 Classroom Procedures
* Re-cap- Preventative and Proactive Strategies
* 6 Components of Classroom Practices

+ Fidelity: Using data to drive decision making
+ School-wide discipline referral system

* Responding to challenging behavior
« Teacher Toolkit

* Restorative Practices
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version 2.1

SWPBIS Tiered Fidelity Inventory

Septemiser 2019
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Why Classroom Practices Are So Important
Well Managed
Classrooms
 Positive e Proactive/ e Create Structure
Classroom Preventative & Predictable
Climate Environments
¢ Teaches
* Signals a Sense Appropriate * Provides
of Safety Behaviors Feedback
* Promotes o Skills Building ¢ Recognition
Connection * Positive Student ¢ Celebrate
* Sense of Outcome Bccess
Belonging
5
Who Are Our Students Today?
6




Historical Perspective

Behavior Management has typically
consisted of trying to “make”
students behave.

“You Can’t Make Me!”

5/30/2023

QUICK SOLUTION
An Increase in Emotional Intensity

e “Tough Students” will ALWAYS raise you
one on the emotional scale!

e The trick is to NOT “join in” the
escalation cycle with the student

¢ Instead....DISENGAGE!

“First you deal with the moment...
Then you deal with the behavior!”

W

Build (or Revisit) Your
Tier 1 Classroom System

~

What’s Not
Working?

What's
Missing?




CLASSROOM

PRACTICES

OBSERVATION
TOOL

(Handout)
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Define &
Teach
Ciassroom <
Expectations &

Procedures
Responses for
Inappropriate _

Behavior
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Benefits of Having Effective Classroom Environments

Classroom layout

« Less clutter and smooth traffic flow

* Prevents or lessons challenging behaviors
(the “bump factor”)

Organization of classroom materials
« Retrieve materials and quickly get back to designated area

Dedicated teacher space and student space

* Promotes safety and teaches respectful boundaries
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Benefits of Having Effective
Classroom Environments

Wall Decor

* “Anchor Charts” for visual

memory cues during

transitions and routines

* Display students’ progress
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Winhall HS ~ Classroom 214 Routines reva-16.

The

Winhall

Way | Clssoom | weiome | GropWork | Onine | Tyt | Hewro
Examples (Rules) upset. Transition

* Clean up

Classroom
Teaching
Matrix

Be
Responsible

Be
Respectful

Font Size Large

Enough For be Safe
“All” Students

To See/Read

* Supervise all | *Teac!
areas of
classroom
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“Although expectations used by
effective educators may vary from
teacher to teacher and school to
school, we do not find effectively
managed schools and classrooms
operating without them.”

Evertson & Emmer, 2008
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Classroom Procedures and Routines

Classroom Expectations (Be Safe, Be Responsible, Be
Ready To Learn) provide the “What” to the equation.

* What do | need to do to...
* Get Acknowledged?

e Learn?

« Feel Accepted, Connected, SAFE and Regulated????

Classroom Procedures and Routines teaches the “How
To"” meet expectations or complete a task.

18
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What
Procedures Do
You
Have In Place?

(Online Handout)
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Classroom Expectations and Procedures Need to be
“Taught” and “Re-Taught”...

* The first week of school (Tell,
Show, Practice)

* After the first week,
* Review
expectations/procedures
2 or 3 times / week

¢ Provide students with multiple
opportunities for review and
practice while keeping them
engaged.
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Classroom Expectations and Procedures
Need to be “Taught” and “Re-Taught” (Continued)...

* After a Long Break
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* Student’s muscle memory &
gets weakened during
delays in “teaching” and
“feedback”
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Crating e isroom Enronments P Temslte ]

Online Handout

As you build your classroom
culture and climate, apply the

4

“language” of your classroom
expectations into your, lesson
plans, procedures and

activities.... .
PBIS.org

Center on PBIS

Resource: Creating
Effective Classroom
Environments Plan

Template

22

Keeping Students
”Engaged” in
Classroom
Expectations

3. Introduce and teach the rules of the Game.

PBIS.org
STUDENT-TEACHER GAME.pdf
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How Will You Know When Students Know
the Expectations and Procedures?

+When 80% of your students can recite classroom
expectations and describe the “how to” carry them
out.

*If not:

* Reteach

* Increase reminders/pre-corrects

« Increase your specific positive feedback when students
follow the expectations and procedures. ME

24
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Acknowledgement System

, ) J * Encouragement (?C?C? ,
= o * Recognition H
* Reinforcement
*Reward
* Positive Feedback
* Praise
* Teacher Approval
* Acknowledging
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WE ARE ACKNOWLEDGED AS ADULTS

Nationwide’
Q thankygg citi

27




5:1 Ratio

5 Confirmations, Praise, Approvals
for every
1 Specific Error Corrections

Acknowledging Positive Behavior | PBIS World

__M
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WE’RE NOT IN THE BUSINESS OF
“TRAIN AND HOPE”

* What is the “target behavior” | want to see disappear?
* What behavior would | like instead?

*What behaviors do | need to “teach” to get from “point A
to point B”?

* Then...wait for it and reinforce, reinforce, reinforce
when you see the behavior that you are looking for.

29

* Flood extrinsic motivators (the reward/ acknowledgemdi :
behavior that you are looking for reaches the level of mag8

* Example: Potty Training A Child....
* Reteach Until the behavior becomes “intrinsically motivated”....

* A student’s muscle memory gets weakened during delays in teaching and
feedback (rewards).

* Fade Out: When the student shows fluency in the skill ....

* Slowly take away the frequent acknowledgment to allow for natural
consequences or intrinsic motivation to take over.

« Booster: when data and behavior show us that they need reminded of
the skill. Reteach and then acknowledge.

30
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BE CAREFUL

Reward contingencies can create
Bhyglolo ical pressure (Reward as
unisher

* Expectation is too high
* History of Trauma
* Skills Deficit

Build Skills Before You
Push Motivation

Turn and Talk

1 Minute

Assess with a neighbor what you believe
to be missing or a struggle for you (or
your teachers) in your classroom(s).

32

Define &
Teach
Classroom

Expectations &
Procedures

Responses for
Inappropriate
Behavior

v

33
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LPS MTSS-B

Data and Communication
Effective strategies that will help
staff develop positive behavior
systems in classrooms and school-
wide to support all students Kiend TEW
In

+ Individual students
+ Assessment based
+ Intense, durable procedures

Individuaized CICO skl feedback/
practice, trage, contribution)
‘Sodal Skl Group (missng sils) Bref F&A
Check in/Check ot
Classroom Support (ocus on environment changes and.
teaching skl

Lincoln Public
School/Nebraska
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Academic RTI

Taom based lsads#ship and coordination

1
Core 2. Evaation of implemantafion fidelity
Featuigs L ek Tirsd Comtin 7 dates b g Sl
OFMTSS! 5 Comprebatiiv ol icresg
p3 i
‘coment axpere

https://home.lps.org/studentsupports/responding/

"Respond to problem behavior the same way you would an academic

error: Re-teach and provide feedback." ~Brandi Simonsen
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Goal: High

Performance, teacher o
student relationships

1t is teachers who have created positive
teacher student relationships that are more
likely to have the above average effects on
student achievement.

-John Hattie

If I treat you as what you are capable of

becoming, I help you become that.

-Goethe

‘Teacher-student relationships: Effect size of 0.72 (2009) & 0.52 (2017)

Source: Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses On Achievement. Routledge.

36
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Classroom Snapshot: Engagement & Opportunities to
Respond

T ——

E
Engagement & Opporiunities to Res
R

Maximize involvemant of all srudents thraugh

strotegies and questions 1o solicit group responser.

Whet s 7 Design lesson plons and insfructional sivategies so that muiiipls
students are involved in thinking ond problem-solving, rather than
- - ~
[ isted of asking the dass for semacne 10 state an creer, wdents share.
haie onpes i o thavidar porinar fir, discys for oo ke, ond then
What does i “petei

ook lka? A sients write it angwer 13  ma problem on uall white Boards
‘ond held tham up for the teacher 10 see.

Pe
inseod of sending i fow.

* Increose on-fosk behovior
* Increase prolse to corrections ratio
* Provides continsal formative ousessmens
Why? * Mok lecrming visble
. cademi/leaming oucomer
@ Al far difssersionsd responses oed varied types of engagement
o shudents wha do not woet grovp aftention

s sllgsagradon
=" tima 1o proco or apply whot sudents ara leaming,
Fetworin 16 be rengthened. (Craig, SE. 2016)

newral
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How?

Tips?

W

Classroom Snapshot: Engagement & Opportunities to Respond

Aim to use group strategies for a majority of the opportunities to respond
during instruction. Identify strategies that fit within the lesson plan such as: Use
of response cards, dry-erase boards, smart boards, response clickers/apps,
choral response, think-pair-share, etc.

* Teacher talk should account for no more than 40-50% of instructional time.
® Use wait time of 5 seconds 1o allow for processing and encourage
engogement

# Share strategies and proctice group opportunities 1o respond skills in
grade/department teams.

13



Activity:

Write down a way that your class or teachers within your
building provide opportunities to respond for students. How
could you/they increase these opportunities throughout the
day?

5/30/2023
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Classroom Snapshot: Active Supervision

Active supervision is @ highly proactive practice of moving
e continuously, scanning all areas of the setting, and interacting
positively with authenticity.

A tocher previding aenion 16 a group in the comer of  roem posiions
hersalt 30 she con alss systematically look vp and scan the rest of the room at
What doas i the same

laok like?
During work fime, the teacher moves throughout tha space (while alio scomning
the full room, and gives feedback s ndl Groups on thair progress.

Active wpervision...
# Creates froquent opporhuities 1o monifor students for success, or for
Why? need of pr
« Fociltotes in -

. hnicipate and prevent known friggers for students

T ides a vense of safery for o
Lo frequent oppertuities for relationship development.

42
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Classroom Snapshot: Active Supervision cont.

ough these three compo
by continuously moving
, support, ond be present.

throughout the learring environment o

How? Scanning: Visually sweep areas to monitor, prevent, and/or reinforce
Interacting: Providing feedback to students ta reinforce, pr or teach
‘academic and behavioral il

# In o 20-minute periad, make use of each of the three active supervision
components 10 times.

* Agiive supervision Is made easier in locatiens with an erganized physical
environment that allows for ease of movement.

Tips? » Ensure scanning is olways possible even when teaching from oitermate

locations (e.g. can the teacher see all other students when working one-on-

one or positioned in o mall group orea?)

* Set o routine for sconning and inferacting with all students when engoged in
another responsibility (e.g. after three interactions in the group; after

Quw 2 papen)

5/30/2023
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Activity:

Write down a way that your class or teachers within your
building show active supervision in the classroom?

44

W

Responses for
Inappropriate
Behavior

45

15
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Continuum of Responses to Inappropriate Behavior
DRAFT 7

Classroom
Snapshot: iy Loders ransty, :

A ot is benarior, Use e et imenive sGucaiondl o9aiaehfo wpaon wuden eaimeg ond ochave
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Classroom Snapshot: Continuum of Resp to Inappropriate Behavi

o 2 cfeners focsiors, mvensiy, oed rotes of
Why? Inoppropriote behavar. Ho tingle sirotegy =il mork for o youh o In il ivatiom.

YE | ping ot approoch,
‘agoreuiony, vondalim, fruency, nd dropeut (Mays: & Sutzer Zazroff, 1990 Skiba, Petarion, & Wilam, 1997).

[ revporme nelp the hedent
Loni?  requore, comect odul, and 10 ocken hai kil 16een)
A orocices Tiar 1 Toom, and FD. The ookt srondd
Tnchide 1) il 2 procicen o oddres
How? parformancs defici (1ock of @ mofivason 10 perform e desired behavir), orsd 3) frrr Cerreetion a3 o uriversel
cormerive feedbock procen.
‘ond coacbing to kmpr of the sirotegier
Use the oot pavensein
respondi to betervion
ool . 5
Tips? Fetponse procice: shoud ommnicote wpport coring, ond relotionsip buikdng.
0 a0 funcion of

of procsice

ot Al of pumisheserss, nar o pracess for Teachast 10 follaw In ardler 10 f4ah o pusithment;

A publc thaming respanse com system (chp-dhar, names. on board, we.)
A piiviage level syzrem

Cartalio, Bob, Joshua Wadvel, The in Schaots Behishen,
natinte for Renrative Procicer, 2010

st P, i Public Schoct
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Definitions of Strategies

Ignore student behaviors when their motivation is attention,

BRI | o e e s o ST

. P Using teacher proximity to communicate teacher awareness, ifil ion:
Physical Proximity g P y Specific Error Correction:
caring, and concern

" The "teacher look” to get attention and non-verbally prompt _
Direct Eye Contact e G
- _
Signal/Non-Verbal Teacher gestures to prompt a desired behavior, response, or

Cue adherence to a classroom procedure and routine.

5. Describe ex :

Praise the Use Behavior Specific Praise with a different student or i achos ik mxpectation on
Appropriate group to remind all students of the expected Matrix
Behavior in Others rule/expectation.

5 End with encouragement
Restate the desired behavior as described on the teaching
matrix

Redirect

State and demonstrate the matrix behavior. Have the

Re-teach , ient demonstrate. Provide Immediate feedback.

48
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Activity:

Write down any current responses to inappropriate behavior
you or your teachers currently use?

Consider new strategies you learned about today and how you
could use them in your classroom.

5/30/2023
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Restorative Questions can help
us focus on the relationship and
connection vs. assigning harm
and ensuring a consequence.

50
Restorative Practices
Preventative to Responsive
51

17



What are high quality affective
statements? (Tier 1)

Are “I” statements that express a feeling.

Make students aware of either the positive or negative impact of their
behavior.

Provide a precise description of a student’s behaviors and the specific
impact of those behaviors.

Do not protect

of their

maximize impact.

* Are deli ina i directly to the student who
impacted others.

+ Focus on behavior, not on the intrinsic worth of the person (separate the
deed from the doer).

Are respectful in tone.

N to exp ngs.

N

; My hehaviorz g
e

_ mattersl

—

+ Are i in a time fr: place and manner most likely to

for Restorative Practices

5/30/2023

org, www.safersanerschools.org

52

_ Communication Stoppers vs. Restorative Language

%
L
@ @ Empathetic
Judgment: listening:
What did you do? Diagnosis: 1 hear you saying that you
The problem with are stil very upset about
R i & i e what happened. Although
You never fisten, GOYOU? gsressnectiul 1am upsef, toc, | want ta
S T hear your side of things.
Go ahead and foll me
i you?
gt what's on your mind.
“Deserve” &)
Demand: Thinking: “]” statements:
Don't you falk o He desérves io be When ! hesrd you
ma llke that punished. speaking o Kyle in
the way you did, | fel
frustrated because | value
the respect that we've
bult in his Classroom.
Ichicago Public Schools Restorative Practices Toolkit : cps.edu/SEL

L&)
Restorative
Questions:
What happaned?
Vihat wese you thinking
and feeling at the time?
Wha da you think has
been affected?
Wiat do you think you
need 1o do to make
things right?

53

The need for
data in Tier 1

WV PBIS

54
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Social Competence &
Academic Achievement

Supporting
Decision
Making

\ pracTices /
- N

Supporting
Student Behavior

5/30/2023
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" Problem-Solving Worksheet:
What will students and teachers say and
do as a result of this:

56

Tier 1 Data Systems

Characteristics of Systems sing Data: Guiding Questions
« Regular data collection allows educators to * What do we expect our students to know,
monitor the progress of all students understand, and do as a result of
instruction?

Data is used to guide instruction and lesson
plans

Do at least 80% of our students meet or
exceed these expected levels?

If not, changes to Tier 1 are needed

If yes, are there subgroups of students for
whom the core is not sufficient?

Data is used to evaluate effectiveness of Tier
1 instruction and supports (-e.g., end of year
TFI Score)

Answer specific questions to guide effective
problem solving

: * What barriers have prevented students

* Inform evid based instructional .
and progress towards meeting school-wide or from reaching the expected levels?
districtwide standards + How will fidelity of support be monitored
over time?

57
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mportance of Continuous Progress Monitoring
within the classroom

* Not all students require the same level of supports to stay on a
positive trajectory towards academic and behavioral success.

 Continuous progress monitoring for ALL students in Tier 1 will help
find students who:
« Not successfully responding to Tier 1 supports/interventions

« If not responding, they wwill require additional support and possibly higher-
level supports depending on when we identified them and their current level
of intensity. (Proactive verse Reactionary to discipline concerns)

Thought: Same as academics (MTSS)

Scott, T. (2015). Managing the Cycle of Acting Out Behavior in
the Classroom (2nd ed.). Corwin.

I %ﬁ

58

Data Based Decision Making: How will we
know if what we are doing is achieving the
intended outcomes we are looking for?

* Know what sources you're going to use to pull
data from to make those effective decisions
->should be tied to your school-wide data
system/referral system/discipline hierarchy

* Are we looking at disproportionality data? (SPED)

W

59

What we need

A system designed to help schools/facility personnel use office
referral data to monitor progress of school-wide and individual
student interventions.

The # of incidents occurring throughout the day by incident type

i
"l
I
-

@ Disrespectt onduct @ Failure to Obey R ® Legal Concerns
® lilegal Druas/Substances Weapons

60

5/30/2023

20
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Is everyone clear on
Average Referrals Per Day Per Month what is handled in
the classroom and
what is sent to the

office?

[:X:]

06

04

02

61

Student Incident Trend » 0O 2

Shows the students incident count for each year through the
current count this year.

80
75
w
2 32 50
3] v
a
2.0
L
s PEIS
Classraom Walkthrough Toc
Intarview and Gbservotion Form
Shoat D
Classroom Walkthrough Tool B e ————————— Gt _
pre—
For Administrators Erassies ol
[ S—— - ——
P ——p————
Purpose: S el epiei
This form is used as part of completing the 5 Enqagerent & Copertunses 1 Responst
& Bvetoass b agoerios Eebens
Piof e and Pbperert

SWPBIS 6 essential classroom procedures
walkthrough to assess the teacher’s level of
implementation of classroom practices. o sy

Importance: 3
Tracks teacher implementation l

Serves as an onset to behavior problems with v

students

Helps administrator know what teachers

need PD in specific areas

Assists with two-way communication

between teacher and administrator

63
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What does the research say about students with M

disabilities within our classroom?

« Students with disabilities are more likely to experience
exclusionary and reactive discipline practices than students
without disabilities.

* For example, according to the Office of Civil Rights (OCR), students with
disabilities comprise 12% of the school enroliment; however, they experience
26% of out of school suspensions, 24% of expulsions, 28% of referrals to law
enforcement or arrests, 71% of restraints, and 66% of seclusions (Office of
Civil Rights [OCR], 2018).

« Students with disabilities are overrepresented in other school
disciplinary consequences (e.g., office discipline referrals, in
school suspensions) as well

Center on PBIS/(Fabelo et al., 2011; Skiba & Rausch, 2006; Vincent
etal, 2011).

65

W

Classroom practices and students with disabilities
considerations:

* Invest in prevention

« Integrate high leverage classroom practices for ALL (Tier 1): What does that
mean?

« Effective educators design, implement, and differentiate Tier 1 practices to
meet the needs of the majority (>80%) of their learners. (Center on PBIS)

* When learners have more intensive needs, educators intensify their Tier 1
practices

* Using Tier 1 classroom practices to guide the teaching within the BIP
—using tier 1 level supports/language along with targeting their goals
around their function of behavior? (goal is to fade away support of FBA/BIP
and filter them back into Tier 1. Tier 1 MUST exist first.)

Center on PBIS

66

22



Integration Strategies for ALL

 Directly connect behavioral and academic
expectations. For example, describe that being
responsible means engaging in class instruction.

« Directly teach expectations in the context of all
academic (and other classroom) routines. For
example, explicitly teach (i.e., show, practice, and
monitor) students how to attend and actively engage
within all types of instructional routnes (large group
teacher-directed instruction, small collaborative
group instruction, independent work).

* Provide effective academic instruction to increase

successful responding and reduce behavior problems.

* Incorporate proactive and positive behavior
supports into academic programming (e.g., planned
prompts and specific praise statements for students
for attending, participating and completing academic
tasks).

Center on PBIS: Classroom Integrated Academics and Behavior Brief

Prompt and recognize what the student should be
doing (academic engagement) rather than not
doing (problem behavior).

Make connections from concepts previously
learned in one area (e.g., reading) and draw on this
for background knowledge for another area (e.g.,
behavior). For example, connect behavior
expectations to related reading stories that deal
with social interactions or values.

Link instruction in behavioral and academic
expectations to additional contexts to highlight the
importance of these skills and promote
generalization (e.g., college and career readiness
skills, team skills, friendship skills, general problem
solving).

Monitor student performance within the

instructional setting to identify potential academic
and behavioral needs, and

67

Using Function Based Thinking in Tier 1
A Multi-Tiered System of Support for Behavior

School-Wide Assessment
School-Wide Prevention Systems

Tier 2/
Secondary

Check-in/ Check-

out (CICO)
Social/Academic
Instructional Groups (SAIG)
Group lntervention with. function-
based Individualized Feature
fe.c. Mentoring)

Brief FBABIP Process

Complex or Multple-domain FBA/BIP

Wraparound

68

Common Functions of
Problem Behavior in School
Settings

Obtain/ Access :

o Peer attention

¢ Adult attention

o Desired activity

¢ Desired object/ items

e Sensory

Avoid/ Escape:
« Difficult Task

* Boring Task

« Easy Task

o Physical demands

« Non-preferred activity
o Peer or Adult attention

* Sensory

69
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Teacher TIPS for Managing M
Challenging Behavior
- and check for teacher fidelity of implementation of 6 Classroom Practices

= Environment, Expectations, Action Supervision, Encouraging Appropriate Behavior, Engagement
and OTR, Responses for Inappropriate Behavior) Will your data support the use of this: (idmin
walkthrough tool/CR practices tool?

CAUTION/DO NOT PASS GO:
= Turn around and go back to 6 classroom practices

= Next Steps: Use data to drive next steps into Tier 2 Supports

= Before we intensify support, we must be able to demonstrate our level of implementation of Tier
% cllassro'?m supports or we will flood our Tier 2 and Tier 3 with students who possibly don’t
elong there.

5/30/2023
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PBIS Training Format

Readiness

«Readiness Survey *Three Separate Days «Provide Professional
o i eFocuses on Expectations, Development to the
Data Analysis
o Acknowledgements, staff
* Staff Overview

Responding to Challenging *Meet with teams to

* Teaming Behavior, Data- Systems, SEL, help overcome hurdles
* Current Practices Aligning Initiatives, Staff PD/ *Assistance with
Evaluation Feedback, Families, Fidelity implementation of all
OFommitment & Buy- *Follow-Up in the Spring features
n

*Intro to the TFI

71
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Freeman, J; Myers, D.; Si B (2020). I ing Classwide PBIS: A guide to Supporting
Teachers. The Guilford Press.

Scott, T. (2015). Managing the Cycle of Acting Out Behavior in the Classroom (2nd ed.). Corwin.
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W

What strategy/area do support you in within
your classroom?

« Defining Classroom Expectations, Rules, Routines
* Arranging Physical Environments

* Encoring Appropriate Behavior

* Active Supervision

» Engagements and Opportunities to Respond

* Responses to Inappropriate Behavior

* Restorative Practices

* Function of Behavior in Tier 1

5/30/2023
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., Thank you for joining us!

PBIS Summer Conference

5/30/2023

June 6, 2023

Jen Fletcher School-wide Behavior Support Specialist
everhartj@marshall.edu (Mountain Region)

Teryl Jones School-wide Behavior Support Specialist
oneste@marshall.edu (Southern Region)
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