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Teaching Behaviors in 
Advanced Tiers

Alicia Ziman, PBIS Coordinator 

Objectives For This Session:

WHAT ARE 
ADVANCED TIERS? 

TEACHING 
BEHAVIOR? SAY 

MORE.

HOW DO I KNOW 
WHAT TO TEACH? 

WHAT CAN I 
TEACH? 

THEN WHAT?  

What is an Advanced Tier? 
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Positive Behavioral Interventions 
& Supports (PBIS) is… 

 Increase Effectiveness and Efficiency
 Supports Consistent Adult Behavior
 Process for Continuous Improvement
 Framework for Aligning Initiatives

Midwest PBIS Network 11-4-19

Adapted from: USDOE OSEP TA Center on PBIS (October 2015). PBIS Implementation 
Blueprint: Part 1 – Foundations and Supporting Information. Eugene, OR: University of 
Oregon, 5. https://www.pbis.org/blueprint/implementation-blueprint 

an MTSS data-driven decision-making framework for 
stakeholders to establish the climate and culture, and the 
multi-tiered social, emotional, behavioral, and mental health 

(SEB) supports needed for an organization to be an 
effective learning environment for all youth and staff.

Scaffolding 
for 

Behavior 

Tier 1
Universal

School-wide interventions for 
all students

Tier 2
Targeted

Specialized interventions for students at-
risk for academic or social failure due to 

behavior challenges

Tier 3
Intensive

Individualized interventions for students with 
intense/chronic behavior challenges

Layers of Support

Layers are 
ADDED for 

students who 
need more 
support.

Things to Remember About 
Teaching Behavior
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Behavior As A Core Subject
What do you do for all kids 

in ELA? 
What do you do for some 
kids in ELA?
What do you do for a few 
kids in ELA? 

PBIS is Fidelity 
to the Core for 

Behavior. 

WVTSS
WVTSS Policy Support 

1. Universal Behavior Supports 
…both Policy 2520.19… and Policy 
4373… are utilized to teach 
behavioral expectations. 

Appropriate behaviors are 
modeled and reinforced as part of 
the school-wide behavior 
expectations. Teachers should 
model appropriate behavior and 
teach behavior expectations as the 
would any curricular subject.

Policy 2419
Chapter 7 – DISCIPLINE

For students with disabilities, the 
preventive discipline program must 
include a tiered system of support with 
Positive Behavior Interventions and 
Supports (PBIS). If a student’s behavior, 
regardless of the student’s disability, 
impedes the student’s learning or the 
learning of others, the IEP Team must 
consider the use of strategies, including 
positive behavioral interventions and 
supports, to address the behavior. If the 
IEP Team determines that such services or 
supports are needed, they must be 
included in the IEP and must be 
implemented.

4373 – Expected Behavior in Safe and 
Supportive Schools

§126-99-2. Purpose.
2.1. The West Virginia Board of Education (WVBE) 
recognizes the need for students, teachers, 
administrators, and other school personnel to have a safe 
and supportive educational environment. Public schools 
should undertake proactive, preventive approaches to 
ensure a positive school climate and culture that fosters 
learning and personal-social development. This rule 
requires county boards of education to design and 
implement procedures to create and support continuous 
school climate and culture improvement processes 
within all schools that will ensure an orderly and safe 
environment that is conducive to learning.

Section 1. Addressing Inappropriate Behavior with Meaningful 
Interventions and Consequences

The purpose of this policy is to provide schools with guidance that creates and ensures an orderly and safe 
environment that is conducive to teaching and learning. Inappropriate behaviors include but are not limited to 
harassment, intimidation, bullying, substance abuse, and/or violence. All interventions and consequences are in 

effect on all school property and at all school-sanctioned events, including extracurricular activities. Each 
county will implement proactive, preventative, and responsive programs, outline 
investigatory and reporting procedures, and delineate meaningful interventions 
and consequences in response to inappropriate behavior.
This policy defines disciplinary levels and provides definitions (see Appendices) for common inappropriate 

student behaviors. County policies may provide additional guidance in the 
implementation and classification for specific offenses and/or levels provided the 
treatment of the inappropriate behavior is consistent with W. Va. Code.
County and school policies should identify appropriate and meaningful 
interventions and consequences. The interventions and consequences in this policy 
serve as examples, with the exception of Level 4 offenses. It is not a requirement that all 

schools offer every intervention and consequence listed in this policy. School administrators and staff 
should exhaust all available school and community resources to provide 
appropriate school-based intervention strategies designed to keep students in 
school and engaged in instruction…

…When administering interventions and consequences, it is required to determine if a student warrants protection 
under the Individuals with Disabilities Education Act (IDEA), W. Va. 126CSR16, WVBE Policy 2419, 
Regulations for the Education of Students with Exceptionalities (Policy 2419), and/or Section 504 of the 
Rehabilitation Act.

Schools should undertake proactive, 
preventative approaches…
… that fosters learning AND personal-
social development.

This rules requires county boards of 
education to design and implement 
procedures to create and support 
continuous school climate and culture 
improvement processes…

Each county will implement proactive, preventative, and 
responsive programs, outline investigatory and report 
procedures, and delineate meaningful interventions and 
consequences in response to inappropriate behavior. 

County policies may provide additional guidance…

County & school policies should identify appropriate and 
meaningful interventions and consequences.

School administrators and staff should exhaust all available 
school and community resources to provide appropriate 
school-based intervention strategies designed to keep 
student in school and engaged in instruction…
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The Science Still Applies

Stages of Learning

• Acquisition
• Mastery/Fluency
• Generalization
• Maintenance

Example of Language Acquisition
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Function AND Skill Deficits Matter

WHAT ARE NEEDS? 

Emotional

the need to be 
regulated and in 
their “upstairs 
brain”
students are 
triggered, feel 
unsafe, or can’t 
regulate on their 
own
Act out to find 
regulation

Relational 

the need to feel 
connected and to 
belong
Not always 
experienced in 
feeling connected 
in safe or 
consistent ways
Unhealthy actions 
to feel loved

Physical

• the basic 
physiological and 
biological needs 
for survival 

• Hungry, angry, 
lonely, tired, 
sick, hot, cold, 
worried

• Attempts to get 
the need met –
sometimes 
unconsciously

Control  

• the need to have 
a say 

• Living in chaos, 
unpredictability, 
and lack of 
safety often 
crave being in 
control

• Leads to power 
struggles and 
defiant 
behaviors

Cognitive * 

the need to 
understand what is 
expected or what 
is happening
“If you can name it 
then can tame it” -
idea

Souers and Hall
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Teaching Behavior? 
Say more. 

Intensity of Behavior = Intensity 
of Reponse

Intensity changes for core features of continuously 
available, function based explicit instruction, 
repeated feedback, corrective consequences, 
school, family communication, and fading 
strategies. 

Behavior ARC
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Proactive vs. Reactive

Proactive 
• Teaching Expectations
• Procedures and Routines
• Visuals
• Pre-Corrections
• Acknowledging Behavior, 

You Want to See Again 
• Adjusting Environment As 

Needed

Reactive 
• Dysregulated Responses from 

Adults
• Clean Discipline Systems
• Consequences
• Interventions and Supports
• Safety Plans

What are Proactive Interventions and Supports? 
• Pre-Corrections/Prompting
• Trigger Warnings (Safety Plans) 
• Consistency
• Visuals
• Social Stories
• Scheduled Breaks
• Scheduled Attention

Pre-Correction
• “Pre” means before. 
• What do we need to teach to 

avoid the challenging 
behavior? 

• Same concepts:
• Teach
• Model
• Practice
• Remind
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Safety Plans

How Do I Know What To 
Teach? 
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Impact on Quality of Life

• Interpersonal relationships
• Self-determinations
• Social inclusion
• Personal development
• Emotional well-being

Quality of Life

Observations, permanent products, surveys

Are There Needs Met? 

Function Based Thinking – Dr. Kaye Otten 
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Functional Checklist for Teachers & 
Staff (FACTS)

1. Identifying the 
problem behavior

2. Collecting and 
analyzing student 
information

3. Completing a context 
analysis to determine 
when the behavior 
does/does not occur

4. Completing a 
Behavior Pathway

Motivation Assessment Scale 

Matching to Function and Skills
• How to identify what is 

needed? 
• What to do about it? 
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Task Analysis of What You Need to Teach
What is Task Analysis? 

• The process of breaking down a 
complete task into its small 
steps. Tasks with many steps or 
components may be divided 
into phases. 

(Alberto & Troutman, 2003)

Replacement Behaviors

Autism Tank: 
Replacement 
Behavior

Biasbehavioral.com

Teaching Behavior 
Like a Core Subject
 How would you identify a student 

would was struggling with an 
academic skill? 

 How would you drill down into what 
is actually going on? 

 What would you do when you 
identify the skill? 

 How would you know what your 
teaching is working? 

 What would you do if it’s not? What 
would you do if it is? 

 There are reasons breaking down 
behavior feels harder. But you DO 
know how to do it! 
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Skills, Skills, Skills

What and How to Teach? 
Tier 2 Interventions and Tier 2/Tier 3 Interventions

Check-In/Check-Out 
Daily Components

• Facilitator does morning check-in with students and 
gives them DPRCheck–In

• Throughout the day teacher checks in with student 
to complete DPR and provide specific feedback

Regular teacher 
feedback

• Facilitator checks out with student at end of day 
and records data from DPRCheck-Out

• Coordinator monitors data collection to determine 
effectiveness of intervention

Data collection and 
progress monitoring

• Home/school collaboration to ensure student 
successFamily participation
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Social Skills Intervention Groups
• Types of Social Skill Deficits

• Acquisition Deficit
• A student does not know the skill or how to use it properly

• Performance or Fluency Deficit
• A student can perform the skill but does so infrequently

• Competing Problem Behavior
• A problem behavior interferes with a student’s performance of a learned skill

Key Principals about Social Skills

• Social Skills…
• Are learned behaviors
• Deficits can be acquisition or performance
• Include specific verbal and nonverbal behaviors
• Require both initiations and responses
• Are interactive by nature
• Are highly contextual – depend on environment
• Deficits can be identified and treated

How?
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Social Skills Intervention Groups include:
• Smaller number of students with access to high rates of adult 

attention
• Situated learning
• Positive peer models
• Systemic, explicit instruction
• Modeling, role-playing, problem solving, feedback
• School to home communication
• Self-assessment and recording component

Social Skills Intervention Groups
• Types of Social Skill Deficits

• Acquisition Deficit
• A student does not know the skill or how to use it properly

• Performance or Fluency Deficit
• A student can perform the skill but does so infrequently

• Competing Problem Behavior
• A problem behavior interferes with a student’s performance of a learned skill

Key Principals about Social Skills

• Social Skills…
• Are learned behaviors
• Deficits can be acquisition or performance
• Include specific verbal and nonverbal behaviors
• Require both initiations and responses
• Are interactive by nature
• Are highly contextual – depend on environment
• Deficits can be identified and treated

How?

40

41

42



6/4/2024

15

Social Skills Intervention Groups include:
• Smaller number of students with access to high rates of adult 

attention
• Situated learning
• Positive peer models
• Systemic, explicit instruction
• Modeling, role-playing, problem solving, feedback
• School to home communication
• Self-assessment and recording component

Self-Monitoring
• Practice of observing and recording one’s own actions and behavior
• Designed to teach students to change or maintain their own 

behavior
• Checklist or to-do list
• In order to occur, two conditions must be present:

• Must have the skill in their repertoire
• Must be able to discriminate the occurrence of the skill

• What’s the purpose?
• Increase the frequency of a desired behavior/skill
• Ensure the accurate completion of a task
• Increase focus and awareness of a desired outcome
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Students Most Likely to Benefit
• Function of behavior is related to avoiding attention, task, or 

stimuli
• Effective for a wide range of ages, disabilities, and skills

Implementation Components
• Identify target behavior
• Define target behavior
• Collect baseline data
• Design procedure and materials

What does it “look like?”
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Need More?  What Can You Use? 

Prevent Teach 
Reinforce Skillstreaming Insights to 

Behavior

PBS
Person 

Centered 
Planning

Meaningful 
Work 

Prevent Teach Reinforce

SkillStreaming

49

50

51



6/4/2024

18

Insights to Behavior

Positive Behavior Supports

Definition of PBS
• Positive Behavior Support 

(PBS) is a set of research-
based strategies used to 
increase quality of life and 
decrease problem behavior by 
teaching new skills and 
making changes in a person’s 
environment.

• Home, Community, Schools
• Apbs.org/pbs

Practices
• FBA
• Collaborative Teaming in PBS
• Proactive Strategies
• Teaching Replacement Skills
• Systems Change (PBIS)
• Competing Behavior Model
• Group Action Planning
• Addressing Diversity

Person Centered Planning
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Meaningful Work 
• Website Blurb: 

• Meaningful Work: Changing 
Student Behavior with School Jobs 
grew from the frustration that 
every educator feels when faced 
with students who are best at 
being bad. Meaningful Work 
creates a sense of purpose and 
provides an opportunity for a 
student to experience success.

Wraparound Services 
• “…likely involves 

collaborating with 
community, medical, or 
mental health agencies.” 

How To Teach 
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Feedback Systems

Dr. Bruce Perry

Regulate Relate Reason Reflect

Behavior Skills Training

INSTRUCTION MODELING REHEARSING FEEDBACK “CONSULT ISN’T 
ENOUGH” - AZ
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Another Idea for Teaching

I Do We Do You Do

Then What? 
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Four common features of planning for Tier 3 
support across level of intensity include:

1. Team engagement in the problem-
solving process

2. Function-Based Assessment

3. Behavior Intervention Plan linked 
to hypothesis in FBA

4. Progress monitoring and 
coaching, implementation fidelity 
checks.

What’s the Whole Picture

Relationships
Repeated and 

More Frequent 
Feedback

Corrective 
Consequences

School-Family 
Connection

Data
• Fidelity
• Outcomes
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Outcome Data

Don’t Get Stuck! 
• Fade
• Modify
• Intensify

• Don’t get fooled by 
extinction behavior! 

Thanks for Listening! 

Alicia Ziman, MA
PBIS Coordinator
holt64@marshall.edu
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