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Please scan the QR code to sign in.

Be sure to include:

Who is presenting/providing
the technical assistance today?

Alicia |

What is the topic/title of the
presentation?

‘ Behavior Secrets ‘
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| How to Problem Solve

Introducing...
PN « Think of your worst

O trait/characteristic.
Example: I am NEVER on time!

« Instead of using your name,
introduce yourself to 2 people
around you as that trait (and
allow them to do the same).

Example: Hello, I am never on time. It's nice
to meet you.
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Why is behavior change hard?
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Why is behavior change so hard?

Behavior change is complicated and complex
because it requires a person to disrupt a current
habit while simultaneously fostering a new,

possibly unfamiliar, set of actions. S

-

-

This process takes time — -
usually longer than we prefer. ’

U HEALTH

Who knows a “Johnny”?




Behavior Modification is a Slow Process

“True Behavior Change”

adopting a behavior pattern that is no longer reliant on external
motivation and lasts for extended period of time.

5 LERRNINGLAB
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Behavior Modification is a Slow Process

“True Behavior Change”
adopting a behavior pattern that is no longer reliant on external
motivation and lasts for extended period of time.
s we often try to L
2 Why are these
so difficult to
change?

How do we
make lasting

change?

@5 LERRNINGLAB
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What They Don’t Tell Us:

Intensification
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Tier 1 + Tier 2 + Tier

Tier 1 + Tier 2
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PBIS: Expectations
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Yy Expectations Consistency with our
Clarifying Language {Policy 4373) | Language and
Understanding
« Expectations: Define the kind Rules( Specific Taslfs students are
Behaviors to do to achieve the

of people that you want your (Core Values) | school-wide expectations
students to be

® (e.g., respectful, responsible, etc.)

Routines/ Procedures are methods
Procedures for accomplishing tasks
throughout the school

* Behaviors/Rules: specify the setting.

tasks students are to do to
t th hoolwid Procedures form routines
MEE! eseheaiwide that help students meet

expectations expectations and practice
time management

. Prompting: Prompts are forms of assistance
School-Wide or reminders (e.g., visual, physical, vocal)

R that encourage a learner to engage in the
Expe(.:tatlons to B'eSt desired behavior. The goal is to fade
Practice: Prom ptl ng prompts, so the learner performs the skills

without needing the added support

Pre-Correction: “It’s almost time to walk
down to PE — can you remind me of one way
to show RESPECT in the hallway?

School-Wide

Modeling: Modeling is the correct

Expectations to Best demonstration of desired skills, which
s deli serve as an ideal example to be imitated
Practice: Modeling iyt e
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Teaching Antecendent
Lessons in Schedules Based
Natural Context Interventions

Visual
Prompts

Teaching lessons in the Schedules are visual Antecedent interventions Visual prompts
natural context is a displays using photos, consist of arranging the provide the learner
strategy used in which the Bl pictures, or text which a learning environment, with a visible model
educator uses authentic learner can use to track events, or circumstances of what to do,
settings (such as the and follow along with il eliminating the need
classroom, playground, or Bl activities the learner for educator-
cafeteria) and events as needs to complete minimize the likelihood mediated assistance
opportunities for learning [l within a designated of problem behaviors

and practicing skills time frame.

FIRST THINGS
FIRST

*Feedback and
acknowledgement

systems only work
when they are part
of the whole
system.

Acknowledgments
Systems

Rationales for
Acknowledgments

what is exp d of them
»Provides feedback on how well they’re doing this

* Makes appropriate behavior more likely to occur
» Catches students ‘being good’ and creates momentum

* Builds positive student/ T p:
>School climate and culture

« Itis one of the most powerful tools for shaping
or changing behavior
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...Receive Frequent Feedback and

Acknowledgement

(across ALL school settings)

Remember, a ticket/reinforcement
practice is a system to remind adults to
praise and have positive interactions
with students.

5:1

(Scott, 2008)

Power of Leverage

How Can We
Leverage
This
Practice?

School-Wide Reinforcement: Reinforcement is a

Feedback Systems to strategy in which the educator
P purposely arranges what occurs after
Best Practice: behavior to increase the likelihood of

Individual Su pport that behavior happening again

Indivi d Reinforcement Systems
- We often need to intensify
reinforcement systems. How can we
use what is created at a school-wide
level as a basis of intensification?




Terrance Scott — Acknowledgment Success

e

The Behavior Cycle

The Biggest Secret and How to Use It
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Behavimar Patterns
Benavumr PATTEH

Behavior
occurs in
patterns.

MY ATTITUDE affeces
i
MY BEHAVIOUR.
YOUR. BEHAVIOUR.

N
\ affects
affeets ‘ YOUR. ATTITUDE '

J
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Behavior
occurs in
patterns.

Non-compliance,

refusal, physical X

aggression, verbal /i

ression, shutting > Behavior
down

High
Behavior
occeurs in > Rek
patterns. 5
5 Acceleration De-escalation
E
_______ =
Managna the Gycs of 2 Agitation
ACTING-OUT H
B%&V\OQ £
ATl Recovery
(i 2 cali Trigger
Low Time

* On task * Grimaces e Stares into ® Questions * “It's on
behavior o Stares off space and Argues Like
* Engaged into space * Gets “the  Profanity Donktzy
« Following o Reacts look” o Finds rules Kong.
Directions with a ® Paces, to break
question rocks, o Whines,
ora “no” fidgets Cries,
Threatens,
Intimidates

30
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Window of Stress Tolerance

BREAKING POINT

Baseline levels of stress for Student 1 & Student 2. /
=

EVR—

e

Forbes, 2012. Help for Bill

5/27/2025
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. Prevention
Behavior Youth
occeurs in Behavior Calm
patterns. The Brain Reguiated
Adtive Supervision
Encouraging App.
Behavior:
Teacher e
Practices

o
Engagement & Opp to
Rospond
Roufines st
qa
O
Systems

Installation and fidelity
of classroom practices

Problem Behaviors |

Ag

eration

Regulated or
Dysregulated

Continuum of

Shrategies to Respond to

Inappropriate Behavior

Classroom Practices
Staff Self-Care

Crisis

Peak

Dys:

gulated

Crisis Teaching
Routine

Safety Routine

Safety Procedures

Recovery

Recovery Practices

Regulate

Reason

Data Collection/
Document

33
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rick Mulkk's Choat Sheet Step 1. Idontify the lovels of astudert's escalation. Stap2. 1dentify
scalaton. apprapriate de-escalation

strategies totest.

6o for Walk

~Deen Breathing

8 0oy intended for thase who have had
ffchnated teamin akout evch o these sieps 1
foder 20 more reodiy roce ey ecmsarsoons
fseveloing reactve steategiests scalation. These
e e oy fo students wha fesoently atiemgt
o wicape an overwhelming or averstmulating
experience thraugh an uncooransted o urate
fefr. piease e not oy ar share wapcus the

f Patrick Ml
Stap 5. identily which strategies to use Stapd, Use calming. Stap 3. Find time 1o “Lower Lights
st what level Turn o Fan
should ahways be s lastresort if used at escolates and reinforce

all.

Step?7. Share the Step B, Take data “Schadule Remindar
plan with all who and adjustas v Self Talk
will wark with the needed, all the
student 1o ensure whilke promating Talkhout
Step 6. |dentify the methad by which you will consistency, student ~Limit Communication
tell the individual to use a particular strat Independence. Give Ti
verbaly iy » ) e
gestoring  -madefing é
hinting other
)
Les Angeies U d School Digtrict ‘F i3 —Ei’l-
e .
Identity Known Triggers | Student Behavior Stoft Responses
« Adull orpeer = Sovsna. + Avoid making eye contact.
pointing out the: *  Slumps shoulders * Speak caimly and keep your tone neutral.
student is working while sifing in cha. Aveid napging.
siyedy. L

Mumbles cryptic »  Keepinstuctions concise and cleor,
Mgk |- Redirect 1o focus on the fask af hand and ot

the some time offer suppart of heip.
Provide specific prase freinforcement for any

Peer inferaction
where the student
tels you someone is

Triggers

bothering fhem, hale you.! appraximation toward expected behavior(s),
+  Transitiens 1o Ex: “Thank you for holding your pencil
different tosks. comectly and sifing in your seat,”

g the student 1o Consicer appropdale prokmity: respect

slop faiking 0 ofhers personol space and keep G reasonabie

next fo them. distonce [minimum 3.5 1t away).

«  Provide walf fime between each interaction
(10-30 secend).

Student Behavior Stoff Responses
+ Wilhdraws Fom group and/or wil 10ik 1o 5611 O | = AppIoach siudent using pon-nrealening
stalt about how fhey ere body lang stand 1o the side of the
Soys “never mind” at o voco! level sightly styent
s conversational fevel. «  Speck caimly and ask the student, “How can |
2 [+ Shakes their leg whie sitfing ond fidgels.in ther help you?" Allow 10-30 seconds of wit time
Bl o before repeating the quesion, if necessory.
2 = Provide specific praise/reinforcement for ony

approximation foward expected behaviers)
s Provide studant opportunities fo oke o
ised breok in the designated cool
down location in the classroom,
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Down the ladder we go!
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4373 — Expected B
Supportive School
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4373 — Expected Behavior in Safe and
Supportive Schools

Chapter4
PROCEDURES FOR TAKING ACTION ON
SUBSTANTIATED INAPPROPRIATE BEHAVIOR

Section 1. Interventions and Consequences of Inappropriate Behavior
Inappropriate behavior should be addressed with meaningful interventions 'ﬂ -

and consequences that strive to improve future behavior using a MTSS
framework. School administrators and staff’ shall leverage all appropriate -
. N ) baced E

school and to provide
interventions designed to imize student and

38

INTERVENTIONS CONSEQUENCES PUNISHMENT

39
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AC'lﬂ:ﬂ'}j For each behavior pattern:

FMeéCOj]j Collaborate and name possible interventions and
I consequences for first time offenders and habitual
Scenario: offenders.

1. Student does not keep the chair on all fours, even after repeated
reminders.

2. Student disrupts others prior to instructional activities.

3. Student uses profanity to refuse a task.

4. Student exhibits problem behaviors in every class but music.

5.Student is destructive during outbursts in the classroom.

6. Student falls asleep in class.

7. Student talks about harming themselves during second period.

8. Student makes threats directed to the school building.

5/27/2025
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Behavior can For a child to /earn something new;, it needs to be
be changed. repeated on average %Zﬁmes. (Joyce and Showers, 2006)

Adults average#(myce and Showers, 2006)

For a child to un/earnan old behavior and replace with a
new behayior, the new behavior must be repeated on
averageﬁtimes. (Harry Wong)

It takes an average oWays for a new behavior to
become automatic. (Lally et al, 2010)

41
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Behavior CAN BE Changed

42
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The Science Still Applies

Stages of Learning Example of Language Acquisition 7
* Acquisition acquisition vs. learning ?
* Mastery/Fluency

o A
* Generalization Toomica
« Maintenance Torey b sisvaist B i o i
‘top-down) discavery; bonom )
rac st IO s i
s
i worm SN o oo
Produces knowledge: Procuces an abiky

Image from Figih Ninday Palupi “Second
Language Acquisition”

43
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Mgde! ost
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Be Consistent!

A

Function AND Skill Deficits Matter

Functions of Behavior
Attention Escape !99in g Skills

Do the challenging students you know have
any of the following problems?

think rationally 3
oG

problem-solving or heighten frustration
« Difficulty seeing the *grays*/concrete, literal, black-and-white
thinking
+ Diffculy deviating from rules, routine
+ Difficulty handiing unpredictabilty, ambiguity, uncertainty, novelty
« Difficulty shifting from original idea, plan, or solution

5 ginto
the need to adjusta plan of action

Collaborative Problem-Solving Example
slide

45
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PBIS: Function,
Data, and

Intervention
Matching

Effective

Data :
A Multi-Tiered System of
Syste ms for Support that uses a data-
based problem-solving
1 process to make decisions
BEhaVIOI’ about how to support

provision in schools.

there.

They need it then.
They need that.
Why now?

Requires a data collection

system that makes it easy

0 answer questions that
come up during the

- problem-solving process.

Data Matters
This student

needs something.

They need it What

Why

5/27/2025
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What it means...

* Provide additional instruction and opportunities for students to develop lacking skills
* Add structure and predictability

* Increase feedback

5/27/2025

PROBLEM BEHAVIOR
Behavior has
function. /
% / To get / obtain
. ) escape

o — \ I ]
——_p—

50
Behavior has
function.
Children often engage in
challenging behavior when Children engage in
they don’t have social challenging behavior
emotional or language because “it works” for
skills to engage in more them.
appropriate behavior. g
ALL BEHAVIOR serves a function for that child.
51
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Behavior has A
e -_:= ntecedent

Setting the Stage

lehavior

The Performance

— The Result

53
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Understanding Function
Function Function Based Solutions

Escape or Avoid Tasks/Work Address task difficulty
Offer instructional choice
Sequence tasks

Offer additional assistance

Seeking Attention Increase positive acknowledgement
Increase opportunities to respond/engagement
Increase active supervision-schedule more frequent interactions

Specific Behaviors
‘Specific Behavior Function Based Solutions

Blurting Gain Adult Attention

« Praise other students for appropriate behavior

Re-teach expectation to raise hand and wait to be called on
« Increase opportunities to respond/engagement in instruction

Crying/Noises/Saying “no” | Avoid Tasks
«  Address task difficulty (regardless of the student's academic
capability)
Offer instructional choice

Noises and Faces at Peers | Gain Peer Attention
o Increase opportunities for positive peer interactions
 Peerbuddy

« Incorporate partner activities into instruction

Hehavior Iniervension Plan Sirmiegis Form

T ——

Regonket Teom Bt | 3 5 St

Behavior can
be changed.

o gt 2

5/27/2025
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Behavior can
be changed.

¥ Pioaning S48

57
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Handout
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Observation Evaluation

Would you
prefer a hard
copy?

*We have one!

59
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Thanks for Listening!

Alicia Ziman, MA Do the best you can until
4 you know better.
PBIS Coordinator Then when you know better,
do beter.
holt64@marshall.edu ket

-Maya Angelou

-3
‘X
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