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Today’s Objectives

v De-Escalation Phases

v Brief Overview of Behavior
Function and the Antecedent-
Behavior-Consequence Model

@ Vv Trauma and Poverty's Impact

on Student Behavior

O Vv Behavior Response Strategies
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Promoting and
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Behavior Starts with
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Classroom
Practices
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Proactlve: anticipate and
address potential

problems before they
occur.

Strong Tier 1 Classroom Practices
Significantly Reduce the Needfor Tier 2 Interventions
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Classroom Walkthrough Tool V815 o PractcsBecsmmenducions
For Administrators : .

This formis used as part of comp etingthe
SWPBIS6 essential dassroom procedures
walkthrough  ass essthe teacher’s level of
implementation of classroompractices.

Tracksteacher implementation

Savesasan onset to behavior problems with
studerts

« Helps adninistratar know what teachers
need PDin spedfic aeas

Ass ists with two-way canmunicatian
between teacher and admi nistrator
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ADDED for

need more

Tier 2
support.

Targeted
Specialized interventions for studerts
at-risk for academicor sodal failure due
tobehavior challenges
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Agitation and Acceleration

Student is unfocused and distracted
often due to an inability to handle the
trigger(s).

STASN schmiw, 2014

Understanding
Function of

Behavior and
ABCs and




« Behavior isdefined asanythingwe
can seeapersondoing.

Whm e 5t Mﬂm[ « ltdoes notjustreferto“bad”
behavior butalso includes skills!

What we don't see .

« Challenging Be havior is often used
What's under the surface

by anindividualwhen they don’t have
the skills to communicatethoughts
desires, orunmet needs in an
appropriate manner.

NEED FOR CONNECTION Behavior Serves a Purpose
or a Function...
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What is Function-Based
Thinking?
What is Function?

A Process

« Defini .
* Functionis theunderlying

reasonfora behavior.
and the significant role

* Whatdrivesthe . : "
hehavior. the function of the behavior.

General EducationTeachers Can Have An Important Role

Understa ndingWhy Problem Behaviors Occur

. Access:
Attention: _ The student engages in
The stgdentmeum the target behavior after
attentinnafter being told “no”or “wait”.

.
behavior. (Great Job! Sensory:
StopThat!) — The student is engaging
e . ofBehaviar inthe behavior b it

scape: “feels good” or helps

Following the target them self-regulate
behavior, the student Sensory ’
isahletoescapefrom

y The student doesnat

need the teacherto have
reinforcement.

2ndEditon: teaming
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Match the “Inte rvention” with the “Function” and the Student
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Prevention /Proactive
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Doesthe StudentNeed an FBA/BIP?

FBA: Functional Behavior Assessment
BIP Behavior Intervention Plan

- Any student not responding adequately to classroom
interventions and modified interventions (Tier 1 and Tier 2)

- Exception to the system: Adult perceives student as beingin
urgent need (lower-level support is not seenas adequate)

- Data-based decision-making: Data review id entifies students
in need (# of ODRs, suspensions, absences, high-intensity,

frequency, etc..)

ABC Recording Fom

B ety D Batrs

4373 - Expected Behavior in Safe

Publicschools shoud undertake amactive,
o whichintegate
services using a
L MTSS

| frameworks utili ze svidence-hased stategies

to promotestudents’academic suc cess,
behavioraland mental health, includingsocial

and emotioral needs, trauma sersi tvity,

bullying prevention, dropout prevent on, and

climate and culture that fosters learningand
personal-social devel pment

and Supportive Schools

Section 1. e Behavor with
Interventionsand Consequences

Countyand schaol policiesshould idertify appropriate and
meaningful interventonsand consequerces.

Through a MTSS framework, schod administrators and siaff should
leverage available s chool and cormmunity res ources to provide
appropiate evidence-based intenention stategies designed
improw student behaviar, meximize sudent atendarce, and
increase student engagement.

Ihepupase of interventions istasuppart, model and/acteach

‘behaviar, Interventions shoul d be used to réi nforce expectations
related toschool rules and caunty policies regarding student
behavior
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Intervention vs Consequence

An intervention is an “action” takento improve a situation, while
a consequence is the “outcome” of a behavior.

« In behavior modification, interventions caninclude

strategies to prevent unwanted behaviors or from
when there is a deficit, while consequences are the
outcome of those behaviars.

5/28/2025

Maintaining Consequence

« If a behavior is continuing to occur, it is being
reinforced...
* A Reinforcer:

* is an item, activity or event that follows a behavior and results
in an INCRFASEF in that behavior.

The Maintaining Conseguence isa very concrete
example of the Function At Work.

f Behavior ‘

Intervention
Manual

G, Obfctiven 4l
e ———

outh wit
High-Functioning e

11



Who Are We Disciplining?
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Question???

On Average, how
many of your
students have a
history of Trauma
or are living in

Poverty?

Students with High Office Referrals...
may also have High ACE Scores

= Experience of abuse (verbal, physical, or
sexual) or neglect (emotional or physical)

Adverse @A
. = Parental separation or divorce
Ch]_ldhO Od = Witnessing domestic violence
Exp eri ences = Substance abuse in the home

Mental illness in the home
= Suicidal household member
= Parental incarceration

= Death of aparent or another loved one

12
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Stressed & Traumatized Brains
Function Differently

o / INSIGHTS' Biog Post
“ TO BEHAVIOR ‘Signs of Trauma In K-12 Students.
—
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ACEs, Trauma & Stress

* Children’s brains develop from
the bottom up.

* To create accurate memory for
learning: INPUT must traveluip
through the emotional parts
before reaching the rational
part.

* The brain under STRESS shuts
down the CORTEX.
« Cognitive Functions (memory

and attention) are negatively
impacted.

Beacon House
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Standard Ways to Respond & Teach Basic Behavior

* Direct Instruction & Natural Consequences:

* “Use nice hands, we don’t want to hurt others.” - If not,you may
have few friends.

* “Raiseyourhand beforeanswering.”-If not,you don’tget called on.

* “Tumin your homework.” - If not,you geta 0.

« If direct instruction, expectations, rewards,
punishment, and natural consequences don’twork
what do we do?

* Change your Perspective?

¢ Could the studentwantto dowell, but justcan’t?
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G it

Before Pushing Motivation....Teach the Skill

Building Foundational Skills before directly pus hing for a desired behavior is a key

principlein effective trainingand leaming

14
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We aren’t born
practicing
Self-Regulation

Studentsfrom poverty often have
emotional dysregulation:

* give up more easily on
challenges

« often find it difficult towork in
groups

* may have difficulties with
manners.

Je nsen, Teac hing wi th P overty in Mind (2.009).

Layers are
ADDED for
students who

need more
support.

De-Escalation Phase: Crisls
Preventian Problem Behaviors /cm\ Recovery
Youh . gt . es oon
Behavior o Aceler affon ®
The Brain Dysregulated Reg dated
Teacher c
Practices
y Scey R
Eng agem emi & Opp1e
Rosp ond
Roufines _ ¥y
S
o P
Systems 1% ——-
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Peak / Crisis
In the classroom Student Behaviors
* Highest pointof escalation » Serious destruction of
« Disruption is so serious class proper
can’tcontinue * Physical attacks
« Studentis in rage and out of * Self-abuse
control * Severetantrums
* Represents a threatto safety « Running Away

ot G, &St T. M (205
n theclosy oom Sewnd Hition. Thousand Oale: ConinA SAGE Company.
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How We Respond Matters

Practice Rational Detachment

Avoidthe Power Struggle
* Akey component‘o’ft It's
de-escalation is M
taking “‘?nlﬁ personaily, NOT
aiiscia Al

* Remind yourself that the YOU
person (s not operating
rationalty

16
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Control our Own Frustrations

Think honestly... when
someone is aggressive
with you or rude to you,

what is your first thought?

Am | Regulated?

* Do I feel Calm?

« Aml takingthis too personally?

+ Do I needto call for help /doesthis need to be
handled rightnow? Ifso, what's the Plan?

+ Canlthink clearly about wherethis behavior is
really comingfrom?

What is the Goal?

* Win or Teach a Lesson?
* Punishment?

+ End the situation?

+ Avoid damaging the relationship?
+ Offer Support?

+ Defuse the behavior safely?

17



What If The
Answer is:

“NO”....“I'm Not
Regulated”
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prse—
De-Escalation Phas e: Staff Wellness

Prevenfion Problem Behaviors Grisi's Recovery
Youth e e
Behavior ler ation Recov

-
The Brain Reg Ua ted Regdated
Teachel Ce R ory P
Practices
.
Sotoy Prcedves | Dot Golecto

Doament

A Place for Teachers to Self-Regulate
Not Ideal!!!

—FA._,

An “adult” practice and
routine to help staff
stay regulated and
support students in a
behavioral crisis to
regain self-control.
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Adult Crisis Plan b TR0 FRNVITS 1 TVEN S
LAP R VRPN R TP TR TS RSPy

+ When aStudent isin aCrisis
(behaviors to lookfor)

Take the “Unknown”

out of the Equation... H + Policy 4373 (U niver sal

Understanding)

Brwmpten Sy eNer debweey @ 0 peRGrRLS

School Procedures !
DuringaClassroom*
Crisis... -

hittp 53/ ma ssp.o rg/d own (0a ds/0 sseo/ Discip line -
Tools/Crisis-P lan-Gui de.p df
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| Crisis Support Plan i i

Safety First:

I s the behavior dangerous? ]

So...What's
The Plan???

Implement
Contingencies

4

o
Ty
r sl El_. Join Class

Mid west PBIS Network 4/1 222

A Dysregulated Adult cannot Regulate a Dysregulated Child

LB 2 "k ;
l « Students who are having
difficulty with self-regulation
first need co-regulation.

* Co-regulation: when two
people are in sync, allowing
each person to move up or
down toregulate the other
personto become calmand
engaged.

teacher Frank Somerville and w‘
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De-Escalation Phas e: Recovery

Prevention Problem Behaviors Crisis Recovery

Safety Rarire

Safety Proc

Systems
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Approach a Dysregulated Student from the Bottom Up....

Not a Good Time
’ to Teach

[T + Offersuppartive wnrds such as “You are
safe” “I’'mnot mad”
* Breathingexercise,thythmic activities,
muscle movements or drinking water
Nonverbal:

+ Provide spacearacalmplace to allow
the student to calm down /ride it ouit....

« FacialExpre ssions =N eutral
+ Keep AtmsQpen

« Respect Persona S pace = Stand Dia ganally
Paraverbal:

+ Calmand Consistent Tone
« Appropriate Volume

20



Verbal:

« Jalkslow inshort
sentences withouta lot
of questions

* Don‘tfocusonthe

* Usereflective questioning
=“What’s going on?”
rather than “Are you OK?”

* Validate Emotions (even if
they areirratio nal) “That
canbe frustrating.”

5/28/2025

problemorprovide a
consequence « Avoid judgement and * Bartner with someonethey
sarcasm connectwith (signal yellow
folderinam)
] Debrief with the
roranill Regulated Student

Well afterthe event...

* Make sure emotional controlis re gained
« Discussthefactsoftheincident

* Identify pattemsortriggers

« Identify altemate responsesto the triggers
+ Decide what supports areneeded

* Negotiatefuture approach, expectations, behaviors, and
consequences
+ Decide about consequences forthe cumrent situation

Debrief with the Teacher

* |nitial Check-in and
Support

* Teacher’sVoice

* Follow Up with the Incident

* Resources

* Long-Term Support

21
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Dr. Bruce Perry

0
Episode 4 SELF-REG How to
Help Your Child
(and You) Break
the Stress Cycle
and _ and Successfully

YourClasSroom Engage with Life

DR. STUART SHANKER

Regulating Yourself

Stress. Trauma.andthe Bain: for Educators:-

Yourself and Your Clasgoom (demporg)

Rejulaled

regulatedclassroom.com

$34.99
~EmilyDaniels ~

Escalation Plan _—
Template
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We Can Improve...

Do the best you can until
you know better.

Then when you know better,
do better.

-Maya Angelou

Iﬁ

Thank You! TerylJones, MA
Behavior Support Specialist,
Southern Region
Hauve an joneste@marshall.edu
S haseme, Y

Check out our website and

-
* trainings on YouTube!

www .marshall.edu/bmhtac/

Quick Evaluation
The more you complete, the better
chance ofwinningaprize (&)
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