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De-Escalation Phases and 
Strategies for Student Behavior

Teryl Jones        
Behavior Support Specialist, Southern Region

 joneste@marshall.edu

Today’s Objectives
✔ De-Escalation Phases

✔ Brief Overview of Behavior 
Function and the Antecedent-
Behavior-Consequence Model

✔ Trauma and Poverty’s Impact 
on Student Behavior 

✔ Behavior Response Strategies 
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Colvin, G., & Scott, T. M. (2015). Managing the Cycle of  A cting-Out  Behavior  in the 
clas sroom, Second Edition. Thousand Oaks : Corwin A SAGE Company.

De-Escalation Phase: Prevention 
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Promoting and 
Changing Student 
Behavior Starts with 
Strong Tier 1 
Classroom 
Practices
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Tier 1
Classroom Practices

Layers of Support

Proactive: anticipate and 
address potential 

problems before they 

occur.

Strong Tier 1 Classroom Practices 
Significantly Reduce the Need for Tier 2 Interventions

Classroom 
Practices

Ar range Orderly 
Physical 

Envir onments

Define & Teach 
Classroom 

Expectations  & 
Procedures

Encour aging 
Appr opriate 

Behavior

Active 
Supervision 

(Move, Scan, 
Interact)

Responses for 
Inappropriate 

Behavior

Engagement & 
Opportunities  

to Respond

• Active Supervision

• Teaching and Reteaching  
Expectations, Procedures and 
Routines

• Engagement and Opportunities 
to Respond

• Feedback and Acknowledgments
 

• Behavior  Specific Praise
• Behavior  Specific Error Correction

• Pre-Correcting and Prompting 
Expected Behaviors 

 

Behavior Specific Error 
Correction Behavior Specif ic Praise
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Classroom Walkthrough Tool 
For Administrators

Purpose: 
This form is used as part of completing the 
SWPBIS 6 essential classroom procedures 
walkthrough to assess the teacher’s level of 
implementation of classroom practices. 

Importance:
• Tracks teacher implementation 
• Serves as an onset to behavior problems with 

students
• Helps  administrator know what teachers 

need PD in specific areas
• Ass ists with two-way communication 

between teacher and administrator 

Tier 2
Targeted

Specialized interventions for students  
at-risk for academic or social failure due 

to behavior challenges

Layers of Support

Layers are 
ADDED for 

students who 
need more 
support.

Some
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De-Escalation Phase: Problem Behaviors
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Agitation and Acceleration

Student is unfocused and distracted 
often due to an inability to handle the 
trigger(s). 

Sc hm itz, 2 014

Understanding 

Function of 

Behavior and 

ABCs and 
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• Behavior is defined as anything we 
can see a pe rson doing.  

• It does not just refer to “bad” 
behavior but also includes skills!

• Challenging Behavior is often used 
by an individual when they don’t have 
the ski lls to communicate thoughts, 
desires, or unmet needs in an 
appropriate manner.  

Behavior Serves a Purpose                 
or a Function…

FUNCTION OF BEHAVIOR

What is Function?

• Function is the u nderlying 
rea son for a behavior. 

• What drives the 
behavio r. 

What is Function-Based 
Thinking?

A Process
• Definin g problem b eh av iors

• Id en tify the fu nction of b ehaviors 
and the significant role 

• Select interv entions that match 
the function of the behavior. 

General Education Teachers Can Have An Important Role

Understanding Why Problem Behaviors Occur

Attention Access

Escape Sensory

Functions 
of B ehavi or

Attention:  
The student  receives 
attent io n aft er  
engaging in t he 
behavior. (Great  Job!  
St op That!)

Escape : 
Following the target 
behavior, the st udent 
is able t o escape from 
a n on-pref erred task. 

Access:  
The student  engages in 
the target behavior after  
being told “no” or  “w ait ”. 

Se nsory:
The student  is engaging 
in t he behav io r because it 
“feels good” or helps 
them  self-regulate.

The student  does not  
need the t eacher to have 
reinforcem ent. 

ABA  V isualized Workbook 2nd Edition: A Visual Workbook for  Learning Behavior Strategies
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ABC Chart: 

A “Tool” for Identify 
Patterns and Pinpoint 
the Function

ABA  V isualized Workbook 2nd Edition: A Visual Workbook for  Learning Behavior Strategies

Match the “Inte rvention” with the “Function” and the Student

ABA  V isualized Workbook 2nd Edition: A Visual Workbook for  Learning Behavior Strategies

Proa ctive

Reactive

Teac hing New Skills

Inclusive Classrooms
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Amazon: $21.49 Amazon: $31.60 

Check-In / Check Out
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Prevention / P roac tive

https://www.teacherspayteache rs.com/FreeDownload/S
tude nt-Crisis-Plan-Fillable-Template-2105008
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Does the Student Need an FBA/BIP?

FBA: Functional Behavior Assessment
BIP Behavior Intervention Plan

• Any  student not responding adequately to classro om 
interventions and modified  interventions (Tier 1 and Tier 2)

• Exception to the sy stem: Adult p erceives student as being in 
urgent need (lower-level supp ort is not seen as adequate) 

• Data-based decisio n-making: Data rev iew id entifies stu dents 
in need (# of ODRs, suspensions, absences, high-intensity, 
frequency, etc..)

ABC Recording Form

4373 – Expected Behavior in Safe 
and Supportive Schools

§126-99-2. Purpose.
2.1. The WVBE recog nizes the need for students, tea chers,  
administrators, a nd other school personnel to hav e a  safe  and 
supportive educa tional environment. Public schools should 
undertake proa ctive,  prev entive  approaches which i ntegrate 
servi ces using  a Multi-Ti ered System of S upports (MTSS)  
framework. M TSS frameworks utilize evidence-based strategies 
to promote students’ academic success, behaviora l and menta l 
heal th, including social  and emotiona l needs, trauma  
sensitivity, bully ing  prevention, dropout prevention,  and 
truancy reduction to ensure a positiv e school cl imate and 
culture that fosters learning  and personal -social dev elopment. 
This rul e requi res county boards of  educa tion to design a nd 
implement procedures to crea te  and support continuous sc hool  
clima te and culture  improvement processes within a ll schools 
tha t will ensure an orderly  and sa fe environment that is 
conduci ve to lea rning for all .

Section 1. Addressing Inappropriate Behavior with Meaningful 
Interventions and Consequences

The purpose of this  policy i s to provide schools with guidance 
that creates and ensures an orderly and safe environment that is 
conducive to teaching and learning for all. All interventions and 
consequences are in effect on all  school  property and at all  
school-sanctioned events, including extracurricular and co-
curricular activi ties. Each county wil l implement proactive, 
preventative, and evidence-based practices utilizing a MTSS 
framework, outline investigatory and reporting procedures, and 
delineate meaningful interventions and consequences in 
response to inappropriate behavior. Schools will provide explicit 
instruction on expected behaviors, model and reteach 
expectations when needed, and provide feedback to maximize 
the probability of student success in all school settings, 
including extracurricular, co-curricular, and school-sanctioned 
events.

Publi c schools should undertake proa ctive, 
preventi ve  approa ches  whi ch integ ra te  
services using a Multi-T iered System of 

Supports (MT SS ) framework . MT SS  
fra meworks utili ze evidence -based stra teg ies 

to promote students’ a cademic suc cess, 
beha vioral a nd mental  hea lth,  including socia l 

a nd emotiona l needs, trauma  sensi ti vity, 

bul lying  prevention, dropout preventi on, and 
trua ncy reduction to ensure a  positive  school  
cli mate and culture  that fosters  learning a nd 

personal-socia l dev el opment.

County and school  policies should identi fy appropriate and 
meaningful  interventions and consequences. 

Through a MTSS framework, school  adminis trators  and staff should 
leverage available school and community resources  to provide 
appropriate evidence-based intervention strategies designed 
improve student behavior, maximize student attendance, and 
increase student engagement.

The purpose of interventions is to support, model, and/or teach 
appropriate behavior to maximize the probability of student 
success and decrease the l ikelihood of continued inappropriate 
behavior. Interventions should be used to reinforce expectations 
related to school rules and county policies regarding student 
behavior.
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Intervention vs Consequence

An intervention is an “action” taken to improve a situation, while 
a consequence is the “outcome” of a behavior.

• In behavior modification, interventions can include 
strategies to prevent unwanted behaviors or from 
behaviors escalating in addition to teaching a skill 
when there is a deficit, while consequences are the 
outcome of those behaviors.

Maintaining Consequence 

• If a behavior is continuing to occur, it  is being 
reinforced…

• A Reinforcer:  

• is an item, activity or event that follows a behavior and results 
in an INCREASE in that behavior. 

The Maintaining Consequence is a very concrete 
example of the Function At Work. 
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Who Are We Disciplining?

Question??? 

On Average, how 
many of your 
students have a 
history of Trauma 
or are living in 
Poverty? 

Students with High Office Referrals…
 may also have High ACE Scores

Adverse 
Childhood 

Experiences

▪ Experience of abuse (verbal, physical, or 
sexual) or neglect (emotional or physical)

▪ Parental separation or divorce
▪ Witnessing domestic violence

▪ Substance abuse in the home
▪ Mental illness in the home
▪ Suicidal household member

▪ Parental incarceration
▪ Death of a parent or another loved one
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Stressed & Traumatized Brains 
Function Differently
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1) Know ing a student is  in c risis / is  dysr egulated/ et c.? ( e.g. fa iling  

to follow  3 cor rec tive teaching s in a row )

2) Know ing a student is  in recovery ( e.g. able f or follow  simple 

instr uct ions x times ” )

De-Escalation Phase: The Brain 

ACEs, Trauma & Stress
• Children’s brains develop  from 

the bottom up.
• To create accurate mem ory for 

learning: INPUT must travel up 
through the emotional p arts 
before reaching the rational 
part. 

• The brain under STRESS shuts 
down the CORTEX. 

• Cognitiv e Functio ns (memory 
and attention) are negatively 
impacted.
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Standard Ways to Respond & Teach Basic Behavior

• Direct Instruction & Natural Consequences:
 

• “Use nice hands, we don’t want to hurt others.” – If  not, you may 
have few friends.

• “Raise your hand before answering.” – If  not, you don’t get called on. 
• “Turn in your homework.” – If  not, you get a 0. 

• If direct instruction, expectations,  rewards, 
punishment, and natural consequences d on’ t work 
what do we do?

• Change your Perspective?
• Coul d the student want to do well, but just can’t?

Building Foundational Skills before direc tly pus hing  for  a de sired behavior  is a key 
princ iple in effe ctive training a nd lea rning

Before Pushing Motivation….Teach the Skill
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Students from poverty often have 
emotional dysregulation:

• give up more easily on 
challenges 

• often find it difficult to work in 
groups

• may have difficulties with 
manners. 

We aren’t born 
practicing 

Self-Regulation

Je nsen , Teac hing wi th P overt y in Min d (2 009 ).

Tier 3
Intensive

Individualized interventions for students with 
intense/chronic behavior challenges

Layers of Support

Layers are 
ADDED for 

students who 
need more 
support.

Some

Few
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Peak / Crisis

In the classroom
• Highest point of escalation
• Disruption is so serious class 

can’t continue
• Student is in rage and out of 

control
• Represents a threat to safety

• Serious destruction of 
property

• Physical attacks
• Self-abuse
• Severe tantrums
• Running Away

Bibliography

Colvin, G., & Scott, T. M. (2015). Managing the Cycle of Acting-Out Behavior in the classroom, Second Edition. Thousand Oaks: Corwin A SAGE Company.

Adapted from Colvin, G., & Scott , T. M. (2015). Managing the Cycle of  A cting-Out  Behavior  
in the classr oom, Second Edition. Thousand Oaks : Corwin A SAGE Company.

Student Behaviors

How We Respond Matters

Practice Rational Detachment
Avoid the Power Struggle

• A key component of                     
de-escalation is not 
taking things personally,  
even when faced with 
aggression or verbal 
attacks

• Remind yourself that the 
person is not operating 
rationally 
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Control our Own Frustrations

Think honestly… when 
someone is aggressive 
with you or rude to you, 

what is your first thought?

• Do  I feel Calm?
• Am I taking th is too perso nally?
• Do  I nee d to  ca ll for help / do es th is n eed  to be 

ha nd led  right n ow ?  If so, wha t’s the Plan?
• Ca n I th ink cle arly ab out whe re th is b eha vior is 

rea lly com in g from? 

Am I Regulated? 
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What If The 
Answer is: 

“NO”….“I’m Not 
Regulated” 

De-Escalation Phase: Staff Wellness 

C alm
A gita tion

A cceler ation
Peak

D e-es ca lation

Recovery

Youth 

Behavior
( C& S, 201 5)

Reg ula ted
Reg ula ted  or 

D ysr egulat ed
D ysr egulat ed Reg ula tedThe Bra in

Active Su per vision

Encou rag ing Ap p. 

Beh avio r:
• I nstru ctio n o f beh avio r

• I nstru ctio n o f re gu la tio n 

ro uti ne s

• S pec ifi c P ra i se

• I nd ividua l  R ein for ce rs

• G rou p Con ti nge nc ie s

• P ro ac tiv e  C irc le s (R P)

Eng agem ent &  Op p to  

Resp ond

C risis Teachin g 

Ro utine
Teacher 

Prac tices

C ontin uum  of  

Str ategi es to Respond to 

Inappropriate Behavior :
• P hy si ca l  Pro x imi ty

• S ign a l

• P ra is e be hav io r i n o the rs

• P ra is e appro xima ti o ns

• S pec ifi c E rro r Co rre cti on

• P ro mp t use  of  regu la ti o n 

ro uti ne s

• E tc .

Recov ery Practices

Re gu la te

• Use  of  regu la tio n ro uti n e

Re la te  (Co nn ec t wi th  y ou th)

• S pec ifi c P ra i se

Re as o n

• Affe cti ve  Q ue stion s (R P)

• I nstru cti o n o f Be h avior

• R es to re / Re sti tutio n

Systems Insta llation and f idelity  

of  c lass room pra ctices

Sa fety Proced ur esC lass room Pra ctices

Sta ff  Self-C are

D ata  Co lle ctio n/  

D ocument

Prevention Problem Behaviors Crisi s Recovery

Y:  Re gula tion  Ro u tin es

Y :  Re la tio ns hip  Ro uti n es

Y :  Se l f-Aware n ess R o uti ne s

Y :  Re gula tion  Ro u tin e

A:  Safe ty  Ro u ti n e

A:  Cri sis  T e achi n g  R o uti ne

A:  Se l f-R egu latio n R o uti ne

A:  Re -i nte gra tio n  Ro uti n e
Routi nes

Midwe st PB IS  Ne two rk v1/6/ 21

Y:  Acce pt Fe e dbac k R ou tin e

Y :  Re gula tion  Ro u tin es

A:  Se l f-R egu latio n R o uti ne

Safety Routine

Esta blish your  Dec ision rules f or:

1) Know ing a student is  in c risis / is  dysr egulated/ et c.? ( e.g. fa iling  

to follow  3 cor rec tive teaching s in a row )

2) Know ing a student is  in recovery ( e.g. able f or follow  simple 

instr uct ions x times ” )

Staff Wellness

A Place for Teachers to Self-Regulate

An “adult” practice and 
routine to help staff 
stay regulated and 
support students in a 
behavioral crisis to 
regain self-control. 

Not Ideal!!!
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Adult Crisis Plan

Take the “Unknown” 
out of the Equation…

ht tp s:// ma ssp.o rg/d own loa ds/o sseo/ Discip line -
Too ls/Cr isis-P lan-Gui de.p df

• Whe n a Stude nt  is in a C ris is  
(be ha viors to look for)

• Policy 43 73 (U niver sal 
Unde rsta nding )

School Procedures 
During a Classroom 
Crisis…

Mid west  PB IS Net wor k 4/1 /2 2

Safety First:

So…What’s 
The Plan??? 

A Dysregulated Adult cannot Regulate a Dysregulated Child

School teacher Frank Somerville and his student

• Students who are having 
difficulty with self-regulation 
first need co-regulation.

• Co-regulation: when two 
people are in sync, allowing 
each person to move up or 
down to regulate the other 
person to become calm and 
engaged.
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De-Escalation Phase: Recovery

C alm
A gita tion

A cceler ation
Peak

D e-es ca lation

Recovery

Youth 

Behavior
( C& S, 201 5)

Reg ula ted
Reg ula ted  or 

D ysr egulat ed
D ysr egulat ed Reg ula tedThe Bra in

Active Su per vision

Encou rag ing Ap p. 

Beh avio r:
• I nstru ctio n o f beh avio r

• I nstru ctio n o f re gu la tio n 

ro uti ne s

• S pec ifi c P ra i se

• I nd i vidua l  R ei n for ce rs

• G rou p Con ti nge nc ie s

• P ro ac tiv e  C irc le s (R P)

Eng agem ent &  Op p to  

Resp ond

C risis Teachin g 

Ro utine
Teacher 

Prac tices

C ontin uum  of  

Str ategi es to Respond to 

Inappropriate Behavior :
• P hy si ca l  Pro x imi ty

• S ign a l

• P ra is e be hav io r i n o the rs

• P ra is e appro xima ti o ns

• S pec ifi c E rro r Co rre cti on

• P ro mp t use  of  regu la ti o n 

ro uti ne s

• E tc .

Recov ery Practices

Re gu la te

• Use  of  regu la tio n ro uti n e

Re la te  (Co nn ec t wi th  y ou th)

• S pec ifi c P ra i se

Re as o n

• Affe cti ve  Q ue stion s (R P)

• I nstru ctio n o f Be h avior

• R es to re / Re sti tutio n

Systems Insta llation and f idelity  

of  c lass room pra ctices

Sa fety Proced ur esC lass room Pra ctices

Sta ff  Self-C are

D ata  Co lle ctio n/  

D ocument

Prevention Problem Behaviors Crisi s Recovery

Y:  Re gula tion  Ro u tin es

Y :  Re la tio ns hip  Ro uti n es

Y :  Se l f-Aware n ess R o uti ne s

Y :  Re gula tion  Ro u tin e

A:  Safe ty  Ro u ti n e

A:  Cri sis  T e achin g  R o uti ne

A:  Se l f-R egu latio n R o uti ne

A:  Re -i nte gra tio n  Ro uti n e
Routi nes

Midwe st PB IS  Ne two rk v1/6/ 21

Y:  Acce pt Fe e dbac k R ou tin e

Y :  Re gula tion  Ro u tin es

A:  Se l f-R egu latio n R o uti ne

Safety Routine

Esta blish your  Dec ision rules f or:

1) Know ing a student is  in c risis / is  dysr egulated/ et c.? ( e.g. fa iling  

to follow  3 cor rec tive teaching s in a row )

2) Know ing a student is  in recovery ( e.g. able f or follow  simple 

instr uct ions x times ” )

Approach a Dysregulated Student from the Bottom Up….

• Offer supportive words such as “You are 
safe”  “I’m not  mad”

• Breat hing exercise, rhythmic activities, 
muscle  movements or  drinking water

• Provide space or a calm place to allow 
the student to calm down /ride it out …

Nonverbal:

• Facial E xp re ssions = N eutral 

• Keep  Arms Open

• Resp ect Persona l Space =  Stan d Dia go nally 

Parave rbal:

• Calm and Co nsiste nt Tone

• App ropriate Volume
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• Use ref lect iv e questioning 
= “W hat’s going on?”  
rat her  t han “Are you  O K?”

• Av oid  judgement and 
sarcasm

Verba l:

• Talk slow  in short 
sen tences withou t a lot 
of questions

• Don’t focus on the 
problem o r p rovide a 
consequence

• Validate Em otions (even if  
they  are irrat io nal) “ That  
can b e frust rating.” 

• Partner with someone t hey 
connect with (signal: yellow 
folder in arm)

Well after the event…
• Make  sure emotional control is re gained
• Disc uss the facts of the incident 
• Identify patterns or triggers

• Identify alternate responses to the triggers
• Decide what supports are needed

• Negotiate future approac h, expec tations, behaviors,  and 
consequences

• Decide about consequences for the current situation 

Debrief with the 
Regulated Student

Debrief with the Teacher

• Initial Check-in and 
Support

• Teacher’s Voice

• Follow Up with the Incident

• Resources 

• Long-Term Support
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The 3 R’s for De-Escalating a 
Child in Crisis Mode

Stress, Trauma, and the Brain: Insights for Educators--
Regulating Yourself and Your Classroom (dcmp.org)

Dr. Bruce Perry

$34.99

regulatedclassroom.com

~ Emily Daniels ~

https://dcmp.org/media/14291-stress-trauma-and-the-brain-insights-for-educators-regulating-yourself-and-your-classroom
https://dcmp.org/media/14291-stress-trauma-and-the-brain-insights-for-educators-regulating-yourself-and-your-classroom
https://dcmp.org/media/14291-stress-trauma-and-the-brain-insights-for-educators-regulating-yourself-and-your-classroom
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We Can Improve...

Thank You! Teryl Jones, MA
Behavior Support Specialist, 

Southern Region
joneste@marshall.edu

Check out our website and 
trainings on YouTube! 

www.marshall.edu/bmhtac/

Quick Evaluation
The more you complete, the better 

chance of winning a prize  

mailto:joneste@marshall.edu
http://www.marshall.edu/bmhtac/
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