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Introducing...
« Think of your worst
trait/characteristic.
* Ex:1am NEVER on time!

* Instead of using your name,
introduce yourself to 3 people
around you as that trait (and
allow them to do the same).

« Ex: Hello, I am never on time. It’s
nice to meet you.




Who are the “Hard Ones?”
Understanding the Challenge
Tiers of Support

Now what?
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6/4/2025

Who are the “Hard Ones?”

A

What are we referring to when we
say kids are “hard?”

Any repeated pattern of
behavior that interferes
with learning or

Behaviors that are not
responsive to the use of

engagement in pro-social cerelopraniily
inte%a%tions withp eers and APETEe FIMt Avee
P procedures.
adults.
\ J N J
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t’s not the same for everyone.
Challenging behavior is personal.

It looks and feels different for everyone.

All adults feel
challenged by a child’s
behavior at some
point.

It’s how they respond
that matters.
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Let’s be real...

Do we begin to take it personal?

Do we begin to view the student differently?
Do we become a bit jaded?

Do we become deficit focused?

Do we look for labels to put on them?

Behavioral Lens Framework (A-B-C)

. - What you see or hear (observable).  + What happens after the behavior
- whath before a beh observab fter the
e - Examples: screaming, hitting, oceurs - can be immediate or

« The “trigger.” biting, dropping to the floor, delayed. -
> Examples climbing the furniture, tearing up * What keeps the behavior going or

o s didamn, worksheet, stating no, using keeps it from happening.

* Secing the o profane words towards a person, *  Examples:

PR L throwing a book at the teacher. - Sentto the office and read

Krispy Cream Donuts.
(O EIERG pRENCELS better understanding and ability + Sent home for 2 days (0SS).
Think about what the student is.
doing at home instead of school.
+  Gave extra tablet time.
« Stated that “you are doing a
great job working on your math
assignment! Keep it up!”

(more objective, promotes a

+  Hearing police sirens. to measure).
« Lining up for the book fair.
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Activity: Defining Behavior

Choose one of these words and write = How do you operationally define
down what it “looks” like to you. that?
- Meltdown
- Disrespectful
- Disruptive
. Aggression
- Insubordination your@cards

10

W

Let’s Share
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W

Operational Definitions

* Meltdown — defined as getting up from seat, dropping to the floor, lying
down, kicking feet and moving arms quickly in a back-and-forth motion
while crying with tears and screaming at a higher-than-normal volume.

* Disruptive — defined as throwing sharp pencils across the room at the
teacher’s desk.

« Aggression — defined as making a facial expression of scrunching up
nose and frowning while looking an adult in the eye for 20 seconds
without turning away.

12
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“Back in my day...”

Annual Report to Congress on the
Implementation of the Individuals with
Disabilities Education Act (IDEA)

StudentsServed | Studentswith EBD

25% Annual Report 5,867,234

[
2003 Ages 6-21 8.1%

45" Annual Report 6,611,306 0,
Ages 6-21 48%

This is not a new issue.
A higher percentage of less students served had
services for an emotional/behavioral disability.

14
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‘Kids are so different...”
‘ 2000s or earlier ‘ 2025

15
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‘Kids are so different...”

2000s or earlier 2025
Family dinner at t‘he table most every Family dinners — at the table?
night
Eating out for special occasions Fast-food, DoorDash, Online ordering
After school - playing outside with After school — extracurriculars,
neighborhood kids overscheduling, time online
I e ‘What's a landline?
T on the phone with friends Snapchat, TikTok, Online Games

Instantaneous access to any show

Watching cartoons on Saturdays without commercials

16

‘ﬂ

‘Parents should...”

- e
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School # Home

19

A

Understanding the Challenge

20
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CHALLENGING BEHAVIOUR
ISJUSTASIGNAL,THE FEVER,

THEMEANS BY WHICH THEKID
ISCOMMUNICATING THAT HE OR SHE

ISHAVING DIFFICULTY
MEETING AN EXPECTATION.
» Rees Wi Cretne




Window of Stress Tolerance

BREAKING POINT SN

)
e
V=

e

nce for Student 1 & Student 2

Forbes, 2012. Help for Billy.
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What if, sometimes,
behavior is
influenced by US?

23
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Behavior is
to the teaching environment.

24
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Concepts for Understanding Behavior

- 9- . + Behavior can be a symptom of an
¥ underlying cause

« Behavior is communication

+» Behavior has a function (to get
something or to get away from
something)

: » Behaviors occur in patterns
4 PR T « Behavior can be changed

6/4/2025
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A

What's The Function?

* Understanding the function of a behavior is
“critically important” to develop effective
behavior interventions.

» Answers the question - Why is the person doing
what they are doing?

= Function works both ways for desired and
undesired behavior.

= Understand through the eyes of the studentand
not through the eyes of the adult.

2 EVERY BEHAVIOR SERVES ONE OR MORE OF THESE FOLR FUNCTIONS

26

A

Escape

Get away from a person, place, task, environment, situation. The behavior happensin responseto a
specific person, request to do something or even an event.

What it can be for us What it can be for our
students
= Inthe grocery store and : "
you See someone you + Throwing things and
don’t want to talk to, g?umg sent to the
turning around and dffice.
gaing the other way to = Screaming, yellin
avord that person. tearing upgrgaten%lstu
- Delaying tasks by get away from school
engaging in les: and sent home.

S
important activities, like
browsing social media or
watching TV.

27




I

Attention

Connection, interaction, desire for any type of response from another person. When specific people
are around, or when a specific person is not around, and you want them to be around.

What it can be for us
« Telling a joke to
make'someone
laugh.

Picking on someone
to get'a reaction.
Yelling someone’s

nameto get them to
look at something.

What it can be for our
students

+ Screaming at someone and

getting them to turn around
and talk to them.

Stomping feet and pushing
things off the desk to get
someone to come over
because they are having
trouble with an assignment.

He's no good for

6/4/2025
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Iangible

A

Desire for a specific thing or activity, when not having access to a thing you want or something you

want to do.

What it can be for us

» Walking to the other room
to get a book to read.

» Driving to Dairy Queen to
getan Oreo blizzard.

~ Engagingin work
activities to geta
paycheck so you can pay
your mortgage.

What it can be for our
students

« Screamingat a peer to
because they want a
toy they are playing
with.

Cursing at a peer when
outside to get a turn
on the swing.

| DOWT BAVE T0 CRY AND)
M YELL 10 GET MY COOKEZ.

29
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Sensory (Automatic Reinforcement)

To get away from something that does not feel good or to get something that feels good (meets a
sensory need). Ask - would they engage in this behavior if no one else was around?

Whatit can be for us

= Turning up the
thermostatwhen you are
cold.

Walking out of a room
because it is too loud.

Clicking a pen.

Singing a song that is on
the radio.

it can be for our

+ Covering earsina
loud cafeteria.

+ Running around the
room.

+ Pushing things over
to watch them fall.

30
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Function of Behavior Flowchart
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Let’s do the A-B-Cs

Define the behavior - what did you see or hear?

Think about things that happened before that
challenge occurred. What where they?

Think about things that happened after that
challenge occurred. What were they?

32
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“ M a rty"

-+ Marty is a 6™ grade student who often displays physically aggressive behavior and will
engage in throwing items when he becomes frustrated or upset. He has always been a
bright student but struggles with managing his emotions. In Math class, Ms. Garcia gave
the class the instruction to turn to page 3 in your book and begin working on your
assignment. Marty started his work and within 2 minutes began kicking the legs of the
desk with his feet and tore the paper out of the workbook, threw it across the room
and then threw a pencil and hit another student in the back of the head. Mrs. Garcia
looked up from her computer and stated, “Marty! That was not acceptable behavior, go
to the office.” The students in the classes stopped what they were doing, and looked at
Marty, some laughed, and some stared with their mouth open. Marty said “Fine! You
can go to H***,” and went out the door.

33
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[y M a rty"

Anlecedenl

What happened before?

The teacher told the class to
turn to page 3 and start
their assignment. Marty
began working on his
assignment.

_B_ehaviur

_(Eonsequence

What did you see or hear? | What happened after?

Marty began kicking the legs The teacher said “Marty!
of his desk, threw a pencil and ' That was not acceptable
hit another student in the back  pehavior, go to the office.”

of the head.

The students stared at him,
some laughed and he said
“fine you can go to H***"
and left the room.

6/4/2025
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laughing at him.

Marty was getting reprimanded by the
teacher and students were staringand

e
“Marty” -What's the Function?

Getting away from
Sacial Attention/Tangible

Marty was able to escape the laughter, the

teacher and peers as well as the math
assignmentand the classroom.

35

“Lilly”

immediately complied.

A

Lilly is a 2" grade student who often disrupts the class by getting out of her seat and wandering around
the room during lessons. She loves exploring and moving around However, her frequent wandering
during class was becoming a problem. Her teacher, Mr. Thompson, noticed that Lilly’s behavior was
distracting other students and disrupting the flow of lessons. The class was given an assignment to
complete an ELA work sheet independently. Lilly had been sitting for over 45 minutes and then she
finished her work faster than her classmates. She got up and began walking around the room and
looking at the other students’ papers. When she would pass specific peers she would blurt out the
words, “that's wrong,” laugh and smack those students on the back of the head. The other students
shouted “Mr. Thompson, Lilly will not stop looking at our papers,” and “Ow, Lilly hit me in the back of the
head.” Lilly stated “I did not!” Mr. Thompson walked over to Lilly and told her privately, “that is not a
good choice Lilly, what else could you instead?” Lilly stated “Nothing” and continued to wander around
the room until Mr. Thompson gave the class the directive to “go to your reading groups.” Which Lilly

36
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“Lilly"

Amecedem Eehavior gcnsequence
What happened before? What did you see or hear? | What happened after?

The class was given an Lilly began walking around The other students were
assignmentto completean  the room. When she would shouting about what Lilly
ELA work sheet pass specific peers, she had done. Lilly stated she
independently. Lilly had would blurt out the words, did not do it. The talked to
been sitting for over 45 “that's wrong," laugh and her privately, Lilly continued
minutes and then she smack those studentsonthe  towander until the class
finished her work faster back of the head was given a directive. And
than her classmates. she followed it.

6/4/2025

37

“Lilly” -What's the Function?

Tangible

Lilly was able get out of sitting in her seat
and waiting since she had finished her
assignment

S
Attention/Tangible

Lilly was getting attention from her peers by
shouting out what she was doing and attention

from her teacher by getting a private
discussion.

38

Challenging Behavior: It’s Effective

N

Children often engage in

challenging behavior when Children engage in
they don’t have social challenging behavior
emotional or language because “it works” for
skills to engage in more them.
appropriate behavior.
A J

ALL BEHAVIOR serves a function for that child.

39
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Tiers of Support

40

Layers are
ADDED for
students who
need more

support.

Tier2
Targeted

Specialized interventions for students at-
risk for academic or social failure due to
behavior challenges

41

Research Based Best Practices to
Improve Student Behavior

Direct
instruction

Defined Positive
expectations [ adult contact

Social skills
training

42
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sohileinereing academic

43

Tier 1: Physical Environment

Maximize structure in the
Classroom classroom with a safe,

Practices .
orderly environment.
Inapprgpnale
Behavior

Appropriate
Behavior

44

What is it?

Arranging and organizing
the physical space so all
students can see, hear,
move freely, and engage
in order to maximize
learning and allow for
active supervision.

Terrance Scott, University of Louisville:
Ami Flammini, Midwest PBIS Network (IL)

45
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What does it look like?

- Working within space available
The FORI0G 0

ain
toa book

. Student learning areas arranged to
match the learning activity
- Circle, rows, groups, etc.

- Freedom of movement in a clean,
organized space

- Curriculum visuals
.« School rules, routines, relevant, etc.

46

Physical Environment
DRAFT 4-15-19

Arranging and organizing the physical space so all students can see,
What is it? hear, move freely, and engage to maximize learning and allow for
active supervision.

7 o B S A BRS E,
o ollow for mulfiple configuraiions (circle, raws, groups) o match o the leaming
What does it activity, while ensuring freedom of movement in @ clean and organized spoce.

look like?

Curriculum visucls (e.g. the teaching mairix with school rufes, posted routines for
behavior and acodemic skils, etc) ore current.

Effeciive arrangement of the Physical Environment. ..

* Increases on-task behavior,
increases perception of safety,
Supports o respect of others’ parsoncl spoce,
Makes it easler 10 use the curriculum visuals,
Allows for teacher movemant (Active Suparvision)

Why?

ae e

Trouma- A well-designed elossroom environment pramotes of sense of sofety ond
Lems?  securlty for students impacted by trauma.

47

- aH

Class-wide: Define spaces, organize storage, reduce clutter and old materials.
Complete a visual scan of curriculum materials posted throughout the space. Is
the content still relevant? Does it reflect the most current behavior and academic
curriculum? Ensure these tools are in locations where they are needed and easily
referenced by teachers and students.

Whole group: Arrange seating so all students can engage; Develop and post routines
for safely and efficiently moving desks info different arrangements.

Small group: Arrange seating so oll students can equally participate, limir distractions.

How?

* Partner up for peer feadback; invite a colleague to view your space to moke
recommendations for improvement.
Tips? s Review data on recent behaviors and consider how the physical environment
) contributed, and could be adjusted, to reduce future ocourrences.
* Have students practice ioning fumiture into diag d
® Include options for multiple arrangements to support leaming activity, such as:

Desks in Rows H Desks in Clusters Desks in Circle/U-Shape
Whole group instruction;  : Small group and cooperative @  Encourages discussion and

Assessments; Attention | learning. i participation. /

toward ene instrudtional
location (e.g. “board”)

48
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Tier 3: Classroom Set Up

Classroom Structure

+ Classrooms with more structure promote:
+ Appropriate academic and social behavior
+ More task involvement
« Better peer interactions
+ More attentive behavior
« Be prepared (materials, lessons, etc....)
« Minimize crowding and distractions
* Quiet or cool down area(s)
+ Reinforcement area(s)
» Class jobs/roles
+ Promotes responsibility and positive peer modelin

6/4/2025
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Cincsnsor mowines

» Have clear/established routines
and practice them, reinforcement
for engagingin these routines
appropriately.

Routines to be Established

- Coming in the classroom

- What to da if late

+ Notes from home

- Taking seat

- Taking attendance

= Transition of activities, staff or
setting

- Asking questions o sking for

e

« Bathroom rules
« What to do when finished work

« Paper and work distributions

- What to do when the teacher is
busy

- What o do if a student needs to
leave class or who cannot cope
with a certain situation

« Water and snack rules

+ Cleaning up materials and areas

- Leaving class

50

Classroom Procedures

Getting students’ Numbering systems Academic work Down Time
attention
Signal or phrase tining up and Posting the daily Schedule Keptto & minimum
groups ready

Timers, countdowns

et up and ready

Transition Procedures

Clear areas for student
movement
Slgnal for a transition that is
about 1o oceur

Gai s’ attention and
remind of expectations (i
talking, noise, personal space,
etc.)

51
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Tier 1: Expectations, Rules, & Routines

Classroom

Practices
Responding
to
Inappropriate
Behavior
‘Encouraging.
Appropriate
Behavior

Teach, monitor, and
reinforce expectations
and rules that are aligned
to the school-wide

expectations.

6/4/2025
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What is it?

The classroom teaching matrix is a

simy lle; ¥1lsclilallt001 displaying the

established classroom expectations,

rules, and routines. The matrix itself Wﬁﬁ?
is a critical foundation for establishing

consistency among adults. @

It is a continuation of the Y@Ej
school-wide teaching matrix. E K?E@T

It serves as the primary tool defining
the behavioral-social-emotional
learning standards for instruction.

53

What does it look like?

Use the same expectations that you are using school-
wide to created classroom expectations and rules.

54
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School-wide Expectations
Implemented in the Classroom

Engaged

Accountable | Respectful Neighbor

Classroom

o Py herrard

e ety et

[a— [N (e —
o 4 = Wl tshe
comete comers K o ot e P omlroes

s

s
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Clssroom Proctice #2

Classroom Teaching Matrix

(Establishing Expectations, Rules, & Routines)  ORAFT 7.27.19

The Clossroom Teaching Mairix is a simple visual fool displaying the esioblished Classroom
Expectations, Rules, and Routines. The Motrix itself is nat on actual “practice,” but is a eriticol
foundation for establishing consistency among adults, I s @ continuation of the schookwide
toaching matrix. The teaching matrix serves as the primary tool defining the behavioral-socicl

emotional leaming stondords for instruction.

Expectations: JRsafeumgh Reutines:
3.5 Schacl-wide rvabla, measuable,
What does it expectations exemplilying wﬂwuh stofed,
o the vision of the school opplicable, and
look like? [Classraom and School-wide  undersiandable pro-social
expodtations ore the some. examples for codh
The Warren Way | Classroom Rules I
= ‘  Focus on you wotk
Ba Rapoail « Apologizs for mistokes.
= Listen 10 specher
M Bsgecs « Roise hand
= Keep hands and feet to
Be Sofe i

56

Why?

How?

Tips?

i " " Routines crote @ predictable and calm
settings gy wmm:':s:a. "::':.'Lms onwhatta  S™ironment.
ond message, creet instruct and prompt. Routines prevent disruption often

o associated with staff inconsistency.

consitency omong adults which  Sdents know exaetly what
helps swudents siay regulated. e o Maximize learing time by cutomting

frequent tasks and odtivities.

Trouma- A well o) lity through dearly
prie it oidsadob Ll pasgi Aaid i ot st I
Three approaches fo
Ut thes scuine xpacialions & coniider: 1) having oms
pasted schoolwide. sules In all dasses, ) having f:;;;m:.{d:;;“d":‘;: ki
Expeciations ully stay the  core rules be the some, with 1 oge.

. jer 1 team may consider some routines
scrne yoai-afiei-yonr, bot room for lndividual teacher 17 | 1557 MY considersome reui
revist behavior dara evally  rules, OR 3) ollrules. . ;
%0 riview pomible e revisions: indicksal $0 each room Tier:  92MNG OMomion, cther§)

1 Teom decides.

& Use the Teoching Merix o infegrate sodal, emational, ond u.n«w exomples from related infliatives
(6L ‘bullying prevention siils, re)

* Keep tha number of rules/exomples manageable. Abver on il draft, ry 1o pick the top faw rules for
soch expecration that have the biggest impoct on your farget cutcomes

Get srudent input on the established rules. Are they deor? What are examples and non-examples?
Daily: Identify on expectation and rule/example to match 10 the period's academic learming nuwy

the losson plon, ond post it 03 a promp! for whet behavior fo expeci and reinforce.

57
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Tier 3: Schedules

Schedules

= Consistent schedules play a crucial
role in our lives, both at school or
work and within our homes.

= Imagine navigating your day without
a schedule or losing your calendar-
similarly, our students rely on
structure.

= Additionally consider implementing
tailored schedules to enhance the
flow of each day.

« Class wide

« Individual

« Predictability
+ Routine

&)

6/4/2025
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Schedule for Staff

« Staff Assignment Sheet

* Class schedule
* Student need
* Responsibilities

59

A

Staff Assignment Shest

60
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Tier 1: Active Supervision

Allows for immediate
learning assistance to
students, increases student
engagement, reduces

Classroom

Practices inappropriate behavior,
and increases appropriate
behaviors. =

6/4/2025
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A

What is it?

Active supervision is a
highly proactive practice
of moving continuously,
scanning all areas of the
setting, and interacting
positively with
authenticity.

62

What does it look like?

A process for monitoring the
classroom, or any school setting,
that incorporates:

Moving
Scanning
Interacting

63
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Classroom Prochice #3

Active Supervision
DRAFT 3-18.19

Active supervision Is a highly proactive practice of moving
continueusly, scanning all areas of the setting, and inferacting

What is it?
positively with authenticity.
A teacher providing attention fo a group in the comer of & roam pasifions.
herself 0 she can also systematically look up and scon the rest of the room at
Whal does it the same time.
look like?
During work lime, the feacher moves throughout the space [while also scanning
the full reom), and gives feedback fo individuals and groups on their progress.
Active supervision...
*  Croates frequent opportunities to manitor students for success, or for
Why? need of prompting.

Facilitetes relafionship building in creating oppartunities for interaction.
Anticipate and prevent known friggers for students

Troums  Aclive supervision provides a sense of safety for students as well as
Lem?  frequent opportunities for relationship development.

6/4/2025
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Teachers demonstrate active supervision through these three components:

Moving throughout the space: Using proximity by continuously moving
throughout the learning environment to monitor, support, and be present.
How? Scanning: Visually sweep areas to monitor, prevent, and /or reinforce
ior.

Interacting: Providing feedback to students to reinforce, prevent, or teach

academic and behavioral skills

* In a 20-minute period, make use of each of the three active supervision
components 10 times.

 Aciive supervision is made easier in locations with an organized physical
environment that allows for ease of movement.

« Ensure scanning Is always possible even when teaching from alternate
locations (e.g. can the teacher see all other students when working one-an-
one or positioned in a small group area?)

# Set a routine for scanning and interacting with all students when engaged in

Tips?

anather responsibility (e.g.: after three interactions in the group; after _/

lem 2 popers)

65

Tier 3: Building & Maintaining
Relationships

Relationships are Key!

Why this sentiment is often reiterated, its significance
cannot be overstated.
Consu}e[ individuals with whom ou share positive
ections versus those with w om ¥DLI[ relationship is
Less 1avnrahle Your willingness to go the extra mile for
someone is profoundly influenced by the quality of your
relationship. The same applles to your students.
Reflect on past sufpelmso!s the one ;(’ou admued and the
one who le ad»( erent |mpress|or\ ou‘r_‘ evel "
t las 3

S e by yae T2 BRortaith eaeh Sbarar

Bmldm rapport by aligning yourself with the student’s
interests and taking the time to undusland them will
slgmhcamly influence their behavior.

66
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Information Good to Know

Characteristics Related Communication
to Disability Strengths/Deficits

Specific Skill Precipitating/Triggering
Strengths/Deficits Factors

Likes and Dislikes

68

Ideas for Building Relationships

m & O o

TAKE THEM USTENTOTHEIR  HAVE LUNCH WITH
ALONG TORUN  FAVORITE MUSIC THEM
ERRANDS

@ @ L] =

BRING IN ITEMS TALK ABOUT
THEY LIKE THEIR FAVORITE
TOPICS

69
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Tier 1: Engagement & Opportunities to Respond

@,

Actively engage
students by providing
culturally responsive
instruction that includes
high rates of

opportunitiesto =
respond. é

6/4/2025
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W

What is it?

Max’lrplze' the simultaneous TR R AT

participation of all students through FORGET.

strategies and questions to solicit :

group responses. TEACH ME AND |
REMEMBER.

Design lesson plans and instructional T GVEE R

strategies so that multiple students
are involved in thinking and problem-
solving, rather than one-at-a-time.

71

What does it look like?

v Instead of asking for someone to
answer, student share their answer
with a partner first, discuss, and
report out

All students write their answer on a
small whiteboard and hold them up
for the teacher to see

<

<

PE teacher uses skill stations so all
students are engaged instead of
standing in lines

72
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o
Engagement & Opportunities
DRAFT3.18-19

Mazimize the simultaneaus involvement of oll students through
strategies and questions to solicit group responses.

What is 7 Design lesson plans and instructional strategies so that multiple
students are involved in thinking and problem-tolving, rother than
one-al-a-fime.
— kY
Instead of for someane sdenn thar
thair parmer firm, , and thee
Whet does it e vt
furios) Al ety 0 it et 6 o probbn o1 sl s hoords

o hold them up for the teochar to see.
PE Teacher vres smoll baskerball il stations 1o ol indents ore engoged
Insteod of anding in bnes.

Increse on-tosk behavier

Increcse proise to carmections ratio

Provides cortinunl formotive orosment

Why? laorming wisble

oucomes
Aligws for differestioned respontes ond varied types of engogement
for students who do not wan growp affention

(Croig, SE, 2016)

6/4/2025
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Aim to use group strategies for a majority of the opportunities to respond
during instruction. Identify strategies that fit within the lesson plan such os: Use
of response cards, dry-erase boards, smart boards, response dickers/apps,

choral response, think-pair-share, efc.

® Teacher talk should account for no more than 40-50% of instructional time.

* Use wait time of 5 seconds to allow for processing and encourage
Tips? engogement

® Share sirategies and proctice group opportunities to respond skills in

grade/department teams.

74

A

Tier 3: Proactive Strategies

* Proactive strategies serve as our
toolkit for preparing ahead of time,
anticipating challenges before they
arise, While they may not eliminate
all difficulties, they significantly
enhance our ability to manage them
effectively.

75
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Common Proactive Strategies

* Build in breaks in the schedule

* Movement breaks

* Break pass or card when needed

* Provide choices (embed into academic tasks)

* Relationship building (more positive than negative statements)

* Use a timer

* Be consistent across people and activities

» Start off with easier tasks first

* Remove items that can be potentially harmful or put items away. ‘F\’si

6/4/2025
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Use a continuum of
culturally responsive

Classroom .

Practices strategies to acknowledge

appropriate behavior

ncouraging
ropria
Behavior

77

What is it?

A set of strategies that
encourage appropriate
behavior by instructing what is
expected, communicating
positive examples, giving
specific feedback, and
motivating students with you must
reinforcers designed to
promote a growth mindset and
community inclusion.

acknowledge it.

78
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What does it look like?

Preventative Prompts

Nonverbal Cues
Individual Reinforcers

Group Contingencies

POSITIVE STATEMENT
< OBSERVED BEHAVIOR
BEHAVIOR SPECFIC PRAISE

CHID'S NAME

6/4/2025
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RAFT 7-27-

o Proctics 14

Encouraging Appropriate Behavior
o 19

A set of strategies that encourcge sppropriare behavior by instructing what s expected,
communiceting positive sxamples, giving specific feadbock, and motivating studeats with
reinforcars designed 1o promote @ grawth mindset and communiry inclusion.
Sataghes ore charen by the Tier 1 team, added 12 the school's disdipline flawchar,
ond swpported rough professiencl development.
STRATEGIES TO ENCOURAGE APPROPRIATE BEHAVIOR

3 = IR - v
a;‘ﬂ"ﬁ” Preventgiive || (CPa¥ioE Individual Group
it Prompts Reinforcers (| Contingencies
At B, Averiral
el riefudoniall =T ==or R
ool (| eion ek, vl polemy,
expecroom, e o || 5 048 wert. e o
procackem foncrrar ain remecol”
S w— P Cives fewdbock Individuol
of sxpacied inage
s | o y iy
R Bt el R eaerind] ==yt [eerdlet
it e o o
. oo e[ b S
Troume-
lowr e
5 LL§ w L8
STRATEGIES TO ENCOURAGE APPROPRIATE BEHAVIOR
Y AR
Teach " Behavior e
Behoriar/ || Prevemotive S Individual Group
L Prompts g Reinforcers || Contingencies
Routines Praise
oteric el O] ™o%ie” ||t cstears
fuseaisly, G Ploasortly prompt || 2. lnckucle torm of adnawledgement woup rewords,
engoge b engoing ik token in clossrooms. || 9P
” celebrotion.
el HLS | v
frequent rowards on
rules ond procedures frequency; vie doto
oo o target et o for bldger
celebrations.

behaviors o3 neede

o

10 create lesson plans
all staff con use.

* Wiite an aligned
targer behavior an
the board next 10 the
ccademic obi

for the period.

Tips?

N 4

. eomed,
reinfercers ore not
taken away.

sociol rewards for
addirional value.

board, erc.)

N

* Layer tangible and

o Itis not @ sharming
responsa cost sysiem
(clip-charts, nomes on

00 0 menw of 5.1

« Whole:

-

grove

« Got student Input

min group rewards in

* Deliver roward o8
quickly as possible.

school
celebrations are also

E7 4
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Tier 3: Positive Reinforcement Strategies

Positive Reinforcement

’1,.

+ Consider what drives you to come to work each day and how
much effort you invest in your job. Now, let’s shift our focus
10 our studehts.

+ Beyond the obligation of attending school, what motivates
thém o show up every day?

+ Recognizing that motivation significantly influences behavior

is crutial,

- The positive reinforcement principle, which has consistently
demonstrated ts effectiveness, plays a pivotal role in
Inereasing the likelihood of desired behaviors.

+ These insights will guide you in identifying potential reinforcers

» Keep in mind that evaryone is unique, and what works for one

P
may not be effective for another

* Preference assessments.

6/4/2025
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Simple Strategies

W0

LAl Sl A L

Verbal Praise

Tangible Rewards
Gestures

Public Recognition

Extra Recess/Fun Activities

X

"

83

More Involved Strategies

1. Class wide system (group contingencies)
2. Individual modifications and adjustments to class wide

system

3. Individual Behavior Contract
4. Student point system/token economy

5. First/Then (Premack principle)

84
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3R

Tier 1: Responding to Inappropriate Behavior

Use a continuum of
culturally responsive

Behavior

Cl: e 1AQ .
S strategies to respond to
“ inappropriate behavior.
-
Behavior
’ Encouraging
‘Appropriate hy

6/4/2025
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What is it?

A teacher’s toolkit of practices
organized by resource intensity,
for responding to inappropriate l S LS
behavior. Use the least intensive wh
educational approach to support

student learning and achieve -
demonstration of the

appropriate skill.

86

What does this look like? e o e s

cst Disntion: Non vesbalremindars (pramimdy cortol e wocher
ook tc )l b gven

Error Correction
. as a universal
Practices to corrective

address skill feedback process
deficit

(lack of a skill to perform
desired behavior)

thint fraciian
s Tl oot and ant s brs. Tram

D Nor s Ga®

Practices to address

performance deficit

(lack of motivati

87
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3. Describe expected behavior/rule |
|

4. Link to school-wide expectation on
Matrix

6/4/2025
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MIDWEST

PRt

Classroom Practice #5

Continuum of Responses to Inappropriate Behavior
DRAFT 7-28-19

A teacher's toolkit of practices organized by resource intensity, for responding to inappropriate

What is behavier. Use the least intensive educational approach to suppert student leaming and achieve
ir? demonstration of the appropriate skill.
Practices are chosen by the Tier | team, added to the schoal's discipline flowchart,
and installed and supported through professional development (PD).
Sample Practices
Team May Instoll Destoifsn \
Plonned Ignaring -
Physical Proximity  Using feacher prosimity 1o communicote teacher awareness, caring, and concem
Direct Eyn Contoct  The “teacher look” 10 get amention and non-verbally promp o siudert
Signol /Mon-Verbal Cue  Teacher gestures o prompt o desired behaviar or odherence fo o procedure and routine.
Praite the differers svdes or grous to remind ol sdents of
Bohavior in Ohars  the expected de/expectation.
Redirecr  Restate the detired behavior s dewribed on the feaching matrix
Praise Approximations  Reinfordng one behovior and not cmother. For example, proise the parive behavior
whie igraring the sndent” 5
Reteach Sete ond demonirate the malrix behavior. Have the #udent demanirote. Provide
What IR immediate feedbock.
does it fesdback that informs the sndent 10 11op the indetired behavior, and 1o engoge
Jook like? o he denired behavior camnected 10 the 1ol wide expectation

16 1. Respectully address the stvdent
$pedficEIor 37 pesaihe inoppropriote behavior

3
2. Link to schaol-wide expectation on matrix
5. End with encouragement
Strctegies helping o shudert cegulate, or "quier” their siress resporse, relate 10 en
empathetic odvl, and reaion 1o think legically.
Giwe aoprspriote ot & lead 1o the same Examptes.
we.

Regulate, Relote, Reaion

Provide Cholce
altemate wwpples to complete the fask, or offer o different type of octivity.

Asicthe five restorotive quetions. Understand the problem ond the abemative behovior.
Provide rofionale. Proctice ond give feedbadk. Develop o plon.

comect leorming 10 school.wide expectatiom (Cotelio et. ol, 2010)

Conforence with Student

and

Restorative Circle

90
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Why? inappropriate behavior. No single strategy will work for ol youth or in oll sitvotions.
1 Punithing problem behavior, initead of correding through o potitive, prooctive, educative approach, is linked to incre azed
aggressions, vondalivm, fruancy, ond dropouts (Moyer & Sulzer-ZazroHf, 1990; Skiba, Petenon, & Willioms, 1997)

Troumo-  The corsinuum of respomse provides opporfunity o use frouma informed sirategies 10 help fhe student
Leas?  regulate, comect (relate) with the odull, and allows the student o ccess their problem-solving skills (reason).

A formal tockkit of practices should be selected by the Tier | Team, and installed throvah angeing PD. The toolkit thould
incude 1) proctices to oddress skill defiit (lock of a skill fo perform o desired behavior, 2] proctices fo oddress

How? parformance defici (lock of o motivation 1o perform the desired behavior), ond 3) Errar Correction o3 o uiversal
corrective feedbock proces.
Provide for self , tion, and conching to improve fidelity of the strategies.

®  Use the least resource intense proctice possible fo achieve the objective. Focu on consistency and patience in
responding to behavior.
*  Document the school-wide list of recommended proctices in a discipline flow-chart.
Tips? o Response prodices should communicate wpport, coring, and relaticnship buildng.
¥ *  Provide teochers PD on funcrion of behavicr 1o swpport selection of proctice
o WMisnok Alist of punishments, nor o process for teadhers 10 follow in order to reach o purishment;
A peblic thaming response cost system (clip-charts, names on boord, efc.)
\ A privilege level system /

6/4/2025

91

Tier 3: Responding to Challenging
Behaviors & Crisis Intervention

Things you need to Know

« Know what your = Know who your crisis « ALWAYS focus on de-
school crisis team is in your escalating the
prevention program building and the situation.
is, even if you are procedure for
not trained, it is contacting them.

important to be
aware of what your
school uses.

4
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Your Behavior Matters!

+ Be aware of your tone of voice and what words you use
« Yelling or screaming will escalate a situation (be mindful)
= Neutral and/or stern (when necessary) is more effective and less likely to escalate
behavior when it is occurring.
« Distance and Proximity (Personal Space)
= Give the student space and remain at a safe distance
= Do not move closer when a student is escalated
« Ask before approaching them (if they say no or indicate that they do not want you
nearthem,acceptthl?ﬁ
« Getting back to the schedule following a challenge (don't take it
personallyﬁ

e
=

A

93

31



De-Escalation

Aside from your school's crisis prevention
program de-escalation, it will be important if
you have a student in mind who may be
exhibiting sor,nech,allen%es.‘ Use the template
asa_i;;urdetu ldentlf){be aviors this student
exhibits at each leve

Red - When z'oursludenlis experiencing their
oiling point, what do the behaviors look like?

. =When your student is experiencing
minor to increased emotion, what do the
behaviors look like?

Green- When your student is calm, what do
these behaviors look like?

6/4/2025
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De-Escalation
Green to yellow (minor agitation)
_ + What does this look like for
your student?
_ * Ask yourself -what has been
— going on?
« Can they be redirected by,
P ————————— talking about another topic or
change the task/environment?
_ « Be mindful of proximity
95
De-Escalation
Yellow to Red (Heightened
B o
_ + Keep a safe distance
i + Keep interactions short and
limited - emphasis on calm
A tone and be mindful of body
e
96
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I

De-Escalation

Red (Boiling Point)
l _ « Keep maximum distance
_ « Evacuate others, if possible
H « Contact Crisis Team

[ —
— -

=

6/4/2025
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A

Now what?

98

99
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‘\ Schoolwide
{ >\ Behavior
1 / support
N o Speciaists

100

Evaluation SN

Erin Aguilar ‘
North Behavior Support Specialist
erin.aguilar@marshall.edu

Jennifer Carpenter
Coordinator, Office of Special Education
jennifer.].carpenter@k12.wv.us
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