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C.2.2 – Introduction to the 2019 ALA/AASL/CAEP School Librarian Preparation Standards 

The American Association of School Librarians (AASL) has adopted “school librarian” as the 
official title of the individual responsible for the development and management of library and 
information services in a PreK-12 environment. Other titles given to individuals with these 
responsibilities include, but are not limited to, “school library media specialist,” “teacher 
librarian,” “library information specialist,” and “media coordinator.” These standards apply to 
all master’s programs that prepare candidates to develop and manage library and information 
services in a PreK-12 setting, regardless of degree name or professional title.  
 
AASL is bound by the policies of the American Library Association, which states: “The master’s 
degree in librarianship from a program accredited by the American Library Association or a 
master’s degree with a specialty in school librarianship from an ALA/AASL Nationally 
Recognized program in an education unit accredited by the Council for the Accreditation of 
Educator Preparation is the appropriate first professional degree for school librarians” (ALA 
Policy Manual B.9.2.2). With this new set of standards, only institutions offering master's 
degrees to prepare school librarians will be considered for recognition. Although some states 
have undergraduate and certification programs prior to the master’s level, ALA/AASL will only 
review master’s level certification programs housed within an education unit accredited by 
CAEP. 
 
The school librarian preparation program is predicated on the philosophy and mission of the 
national guidelines for school library programs of the American Association of School Librarians 
(AASL) as set forth in the National School Library Standards (NSLS) for Learners, School 
Librarians, and School Libraries (AASL, 2018). The program guidelines are based on the common 
beliefs about current learning environments and best practices for effective school libraries as 
outlined in the NSLS. These common beliefs include: 

1. The school library is a unique and essential part of the learning community. 
2. Qualified school librarians lead effective school libraries. 
3. Learners should be prepared for college, career, and life. 
4. Reading is the core of personal and academic competency. 
5. Intellectual freedom is every learner’s right. 
6. Information technologies must be appropriately integrated and equitably available. 

 
The basic goal of the school librarian preparation program is clear: to prepare candidates for 
service and leadership as school librarians serving P-12 students. The program addresses the 
philosophy, principles and ethics of the field through the five standards. 

1. Candidates in school librarian preparation programs are effective educators who 
demonstrate an awareness of learners’ development. Candidates promote cultural 
competence and respect for inclusiveness. Candidates integrate the National School 
Library Standards considering learner development, diversity, and differences while 
fostering a positive learning environment.  Candidates impact student learning so that 
all learners are prepared for college, career, and life. 
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2. Candidates in school librarian preparation programs collaborate with the learning 
community to strategically plan, deliver, and assess instruction. Candidates design 
culturally responsive learning experiences using a variety of instructional strategies and 
assessments that measure the impact on student learning.  Candidates guide learners to 
reflect on their learning growth and their ethical use of information.  Candidates use 
data and information to reflect and revise on the effectiveness of their instruction. 

3. Candidates in school librarian preparation programs are knowledgeable in literature, 
digital and information literacies, and current instructional technologies. Candidates use 
their pedagogical skills to actively engage learners in the critical-thinking and inquiry 
process. Candidates use a variety of strategies to foster the development of ethical 
digital citizens and motivated readers. 

4. Candidates in school librarian preparation programs model, facilitate, and advocate for 
equitable access to and the ethical use of resources in a variety of formats. Candidates 
demonstrate their ability to develop, curate, organize, and manage a collection of 
resources to assert their commitment to the diverse needs and interests of the global 
society. Candidates make effective use of data and other forms of evidence to evaluate 
and inform decisions about library policies, resources, and services. 

5. Candidates in school librarian preparation programs are actively engaged in leadership, 
collaboration, advocacy, and professional networking. Candidates participate in and 
lead ongoing professional learning. Candidates advocate for effective school libraries to 
benefit all learners. Candidates conduct themselves according to the ethical principles of 
the library and information profession. 

 
References for Item 2: American Association of School Librarians. (2018). National School 
Library Standards for Learners, School Librarians, and School Libraries. Chicago: ALA. 
 

C.2.3 – The School Librarian Standards, Components, and Supporting Explanations 

The ALA/AASL/CAEP School Librarian Preparation Standards (2019) apply to all 
master’s programs that prepare candidates to develop and manage library and information 
services in a PreK-12 setting, regardless of degree name or professional title. “School 
librarian” is the official professional title adopted by the American Association of School 
Librarians (AASL) and the American Library Association. Other titles commonly used for state 
licensure include, but are not limited to, “school library media specialist,” “teacher librarian,” 
“library information specialist,” and “media coordinator.” Regardless of title, the preparation of 
school librarians remains consistent. 
 
There are five School Librarian Preparation Standards comprised of 23 components. The 

standards are written for School Librarian preparation programs and represent competence 

expected of candidates who have completed a school librarian licensure program and are 

prepared to begin professional practice as School Librarians. The following provides a serial 

presentation of the full text of each standard title, standard statement, component statement, 

and supporting explanations for each component. 
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The professional knowledge base and references for each standard and component are 

presented in Section C.2.4 later in this document. Similarly, Assessment Evidence Guidelines for 

each standard and Rubrics for each component are presented in Section C.2.8 later in the 

document. 

THE SCHOOL LIBRARIAN PREPARATION STANDARDS 

 

Standard 1: The Learner and Learning 

Candidates in school librarian preparation programs are effective educators who demonstrate 
an awareness of learners’ development. Candidates promote cultural competence and respect 
for inclusiveness. Candidates integrate the National School Library Standards considering 
learner development, diversity, and differences while fostering a positive learning 
environment.  Candidates impact student learning so that all learners are prepared for college, 
career, and life. 

1.1 Learner Development. Candidates demonstrate the ways learners grow within and across 
cognitive, psychomotor, affective, and developmental domains. Candidates engage learners’ 
interests to think, create, share and grow as they design and implement instruction that 
integrates the National School Library Standards.  
 
1.2 Learner Diversity. Candidates articulate and model cultural competence and respect for 
inclusiveness, supporting individual and group perspectives.  

1.3 Learning Differences. Candidates cultivate the educational and personal development of all 
members of a learning community, including those with diverse intellectual abilities, learning 
modalities, and physical variabilities. 

1.4 Learning Environments. Candidates create both physical and virtual learner-centered 
environments that are engaging and equitable. The learning environments encourage positive 
social interaction and the curation and creation of knowledge. 

 
Supporting Explanation 
 
Candidates in school librarian preparation programs are effective educators who demonstrate 
an awareness of learners’ development. Candidates promote cultural competence and respect 
for inclusiveness. Candidates integrate the National School Library Standards considering 
learner development, diversity, and differences while fostering a positive learning environment.  
Candidates impact student learning so that all learners are prepared for college, career, and 
life.  Standard 1 is closely aligned with CAEP Principle A., The Learner and Learning, which 
specifically looks at learner development, learning differences, and learning environments. The 
four components of Standard 1 focus on learner development, learner diversity, learning 
differences, and learning environments. 
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1.1 Learner Development. Candidates demonstrate the ways learners grow within and across 
cognitive, psychomotor, affective, and developmental domains. Candidates engage learners’ 
interests to think, create, share and grow as they design and implement instruction that 
integrates the National School Library Standards.  
 
Candidates must be knowledgeable about learner development and be able to work with 
learners at all grade levels.  Candidates’ knowledge of learners requires that they understand 
human growth and development, current learning theories, and understand the individual 
abilities and interests of learners (NBPTS, 2012). As stated by CAEP, candidates need to 
understand that learners have patterns of learning and development which vary from person to 
person and need appropriate learning experiences that challenge them. Candidates maximize 
achievement by meeting learners where they are and allowing the learners to make choices in 
their learning.  Candidates guide learners to reflect on their learning, helping them develop 
methods and techniques that work well for them as they prepare learners for college, career, 
and life. Candidates demonstrate extensive knowledge of learner development that encourages 
learners to think, create, share and grow as candidates design and implement instruction that 
integrates the National School Library Standards. 
 
1.2 Learner Diversity. Candidates articulate and model cultural competence and respect for 
inclusiveness, supporting individual and group perspectives.  

Candidates need to have an awareness of their own cultural identity and how they view 
differences.  Candidates need the ability to learn and build on the varying cultural and 
community norms of learners and their families. Candidates articulate and model learner 
diversity by implementing initiatives to create an inclusive library environment, broadening 
access to diverse literature, and promoting literacy for all learners.  Candidates model cultural 
competence by providing diverse resources and incorporating diverse experiences and cultures 
into their teaching.  Candidates provide opportunities for learners to understand cultures 
within their community and beyond. Since learners tend to associate with those who are like 
them, candidates provide opportunities for learners to connect to people who have different 
experiences and backgrounds.  Candidates differentiate instruction, develop specific services 
and policies, and create learning opportunities to support learners’ understanding and respect 
for diverse perspectives in the local and global community.  

Candidates use criteria to select, acquire, organize, and manage a collection of print, digital and 
virtual information resources that celebrates the diverse developmental, cultural, social, and 
linguistic needs of a learning community. The evolving nature of digital resources and 
technology provide a diverse array of tools for candidates as they evaluate, select/deselect, 
budget for instructional and informational materials in school libraries. Candidates provide 
learners with information resources which support engaging, high impact instructional design 
that meets the broad spectrum of curricular, professional, and personal needs of the learning 
community. 
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1.3 Learning Differences. Candidates cultivate the educational and personal development of all 
members of a learning community, including those with diverse intellectual abilities, learning 
modalities, and physical variabilities. 

Candidates need to consider accommodations for a variety of learners with diverse special 
needs. Candidates need to be able to work with learners who have disabilities. Since most 
school librarians indicate they have little knowledge of how to work with those who have 
learning differences, candidates can meet with special education teachers and those who work 
with gifted learners to gain a better understanding. Candidates should treat learners with 
disabilities with the same respect and consideration given to others. 

Candidates should be cognizant of adaptations that can be made in the physical layout of the 
library to make it more accessible to diverse exceptional learners. Accommodations could 
include changing text color and size of signage, providing adjustable furniture for learners with 
mobility impairments, and including areas for listening centers as well as areas for individual 
and group activities.  The virtual library should be designed using the principles of Universal 
Design for Learning so that digital resources are accessible to learners with disabilities. 
Candidates need to provide resources in multiple formats, plan with teachers, and develop 
workshops for teachers and staff. 

1.4 Learning Environments. Candidates create both physical and virtual learner-centered 
environments that are engaging and equitable. The learning environments encourage positive 
social interaction and the curation and creation of knowledge. 

 
Candidates need to be aware of the climate they create in their school library.  To ensure a 
positive learning environment, candidates create intentional, innovative, and engaging physical 
and virtual learning environments that meet best practices and guidelines for accessibility. 
Candidates demonstrate the ability to support physical environments by creating flexible spaces 
that accommodate the need for active group work as well as individual activities such as 
reading and problem solving.  Candidates create virtual environments that provide access to 
resources through digital curation and opportunities for learners to engage in our globally 
connected, technology-rich world (Olson & Crossman 2018). Candidates rely on national 
learning standards to guide them as they create comfortable spaces, form groups where all may 
learn from each other, and teach learners how to find and curate information. Candidates 
create a technology-rich environment by modeling the use of a variety of technologies for 
teaching and learning.  Candidates provide learning environments that encourage positive 
social interaction as well as the curation and creation of knowledge by being compassionate 
and caring. 

 

Standard 2: Planning for Instruction 
Candidates in school librarian preparation programs collaborate with the learning community to 
strategically plan, deliver, and assess instruction. Candidates design culturally responsive 
learning experiences using a variety of instructional strategies and assessments that measure 
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the impact on student learning.  Candidates guide learners to reflect on their learning growth 
and their ethical use of information.  Candidates use data and information to reflect on and 
revise the effectiveness of their instruction. 

2.1 Planning for Instruction. Candidates collaborate with members of the learning community 
to design developmentally and culturally responsive resource-based learning experiences that 
integrate inquiry, innovation, and exploration and provide equitable, efficient, and ethical 
information access. 

2.2 Instructional Strategies. Candidates use a variety of instructional strategies and 
technologies to ensure that learners have multiple opportunities to inquire, include, collaborate, 
curate, explore, and engage in their learning. 

2.3 Integrating Ethical Use of Information into Instructional Practice. Candidates teach 
learners to evaluate information for accuracy, bias, validity, relevance, and cultural context. 
Learners demonstrate ethical use of information and technology in the creation of new 
knowledge. 

2.4 Assessment. Candidates use multiple methods of assessment to engage learners in their 
own growth. Candidates, in collaboration with instructional partners, revise their instruction to 
address areas in which learners need to develop understanding. 

 
Supporting Explanation  
 

2.1 Planning for Instruction. Candidates collaborate with members of the learning community 
to design developmentally and culturally responsive resource-based learning experiences that 
integrate inquiry, innovation, and exploration and provide equitable, efficient, and ethical 
information access. 

In alignment with CAEP principle C., candidates demonstrate their ability in planning for 
instruction that supports every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. The planning involves collaboration with 
instructional partners, such as classroom and content area teachers, specialists, and 
administrators. As expressed by CAEP principle A., candidates use their understanding of 
individual differences and diverse cultures and communities to ensure inclusive learning 
environments and are expected to apply the principles of culturally relevant pedagogy and 
cultural competence, and to connect themes surrounding social justice into their teaching. 
 
2.2 Instructional Strategies. Candidates use a variety of instructional strategies to ensure that 
learners have multiple opportunities to inquire, include, collaborate, curate, explore, and 
engage in their learning.  
Candidates design and develop guided inquiry activities and incorporate instructional strategies 
that engage learners in the process of inquiry in their learning experience.  As highlighted by 
CAEP principle C., candidates encourage learners to develop deep understanding of content 
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areas and their connections, and to build skills to apply knowledge in meaningful 
ways.  Candidates generate meaningful questions to guide inquiry and exploration. Candidates 
leverage new and emerging learning resources, tools, and environments that meet the 
curriculum needs and personal interests of all learners. Candidates align the National School 
Library Standards for Learners with other national standards.  By using a variety of instructional 
strategies, candidates creatively combine technology, content, and knowledge of learning and 
teaching so that the instruction ignites the learners’ passion, imagination, and desire to learn in 
a participatory learning culture. 
 
2.3 Integrating Ethical Use of Information into Instructional Practice. Candidates ensure 
learners evaluate information for accuracy, validity, and cultural context; and that learners 
demonstrate ethical use of information and technology in the creation of new knowledge. 
 
Candidates understand and model the ethical use of information in all aspects. Candidates 
teach the digital citizenship responsibilities of intellectual freedom, intellectual property, 
the right to privacy, and security. Candidates provide authentic and relevant learning 
experiences so that all learners develop critical thinking, distinguish fact from opinion, assess 
the accuracy and relevance of information, and detect bias and underlying 
assumptions.  Further, to underscore CAEP principle D., candidates engage in ongoing 
professional learning and use evidence to continually evaluate their practice, particularly the 
effects of their choices and actions on others (learners, families, other professionals, and the 
community), and adapt practice to meet the needs of each learner. 
 
2.4 Assessment. Candidates understand and use multiple methods of assessment to 
engage learners in their own growth to address areas in which learners need to develop their 
understandings and to guide the decision making of instructional partners and learners.  
 
CAEP principle C. accentuates the need for candidates to use multiple methods of assessment 
to engage all learners in their own growth, to monitor learner progress, and to guide the 
candidate’s and learner’s decision making. Assessment is diagnostic, formative, and summative. 
Candidates consider factors such as the learning outcome, nature of the task, and time 
available in conducting assessment. Candidates recognize other positive aspects of assessment. 
It is a valuable means for analyzing and informing their own instruction. It allows candidates 
to model the self-reflection process for all learners. Candidates use the reflective process to 
inform practice in alignment with standards and knowledge of learners and develop a plan for 
continued professional and pedagogical growth. 
 

Standard 3: Knowledge and Application of Content 
 
Candidates in school librarian preparation programs are knowledgeable in literature, digital and 
information literacies, and current instructional technologies. Candidates use their pedagogical 
skills to actively engage learners in the critical-thinking and inquiry process. Candidates use a 
variety of strategies to foster the development of ethical digital citizens and motivated readers.  
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3.1 Reading Engagement. Candidates demonstrate a knowledge of children’s and young adult 
literature that addresses the diverse developmental, cultural, social, and linguistic needs of all 
learners. Candidates use strategies to foster learner motivation to read for learning, personal 
growth, and enjoyment. 
 
3.2 Information Literacy. Candidates know when and why information is needed, where to find 
it, and how to evaluate, use and communicate it in an ethical manner. Candidates model, 
promote, and teach critical-thinking and the inquiry process by using multiple literacies. 
 
3.3 Technology-Enabled Learning. Candidates use digital tools, resources, and emerging 
technologies to design and adapt learning experiences. Candidates engage all learners in 
finding, evaluating, creating, and communicating data and information in a digital environment. 
Candidates articulate, communicate, model, and teach digital citizenship. 

Supporting Explanation 

The scope of Standard 3 encompasses the knowledge and application of content pertaining to 

the school library profession, most closely aligning with CAEP Principle B., Content. The three 

components in Standard 3 focus on reading engagement, information literacy, and technology-

enabled learning. Along with component 4.2, Instructional Resources, these four components 

comprise the professional field of study which distinguishes school librarians from other 

educators. Candidates both acquire the content knowledge in these areas and apply them in 

pedagogy designed to engage learners in authentic learning and problem solving. Candidates 

are knowledgeable in literature, digital and information literacies, and current instructional 

technologies. 

3.1 Reading Engagement. Candidates demonstrate a knowledge of children’s and young adult 

literature that addresses the diverse developmental, cultural, social, and linguistic needs of all 

learners. Candidates use strategies to foster learner motivation to read for learning, personal 

growth, and enjoyment. 

Candidates develop a rich knowledge of children’s and young adult literature and demonstrate 

that knowledge by creating tools such as a reader’s advisory resource or a multimedia 

presentation which focus on identifying the developmental, cultural, social, and linguistic needs 

each title could address. Candidates design research-based programs that promote and foster 

learner motivation to read for learning, personal growth, and enjoyment.   

3.2 Information Literacy. Candidates know when and why information is needed, where to find 

it, and how to evaluate, use and communicate it in an ethical manner. Candidates model, 

promote, and teach critical-thinking and the inquiry process by using multiple literacies. 

Candidates engage in a process of assessing their own need for information, and demonstrate 

the ability to find and evaluate information, use it, and communicate it in an ethical manner. 

Candidates use evidence-based strategies to model, promote, and teach critical-thinking and 
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the inquiry process by engaging learners through multiple literacies. Candidates model ethical 

behavior when teaching the information search process. Candidates demonstrate information 

literacy competencies by creating inquiry-based learning projects, online blogs, journals, or 

webpages that support student research. 

3.3 Technology-Enabled Learning. Candidates use digital tools, resources, and emerging 

technologies to design and adapt learning experiences. Candidates engage all learners in 

finding, evaluating, creating, and communicating data and information in a digital environment. 

Candidates articulate, communicate, model, and teach digital citizenship.  

Candidates use and evaluate the effectiveness of digital tools, resources, and emerging 

technologies to design and adapt learning experiences which might include a differentiated 

lesson plan in which technology is a major component, or a “virtual library” splash page that 

embeds inquiry tools that address the needs of all learners. Candidates engage learners in 

finding and analyzing information through an interactive learning activity in which learners use 

a digital response system to collect data and share reflectively. Candidates articulate, 

communicate, model, teach, and provide opportunities for students to practice digital 

citizenship. 

Standard 4: Organization and Access 
Candidates in school librarian preparation programs model, facilitate, and advocate for 
equitable access to and the ethical use of resources in a variety of formats. Candidates 
demonstrate their ability to develop, curate, organize, and manage a collection of resources to 
assert their commitment to the diverse needs and interests of the global society. Candidates 
make effective use of data and other forms of evidence to evaluate and inform decisions about 
library policies, resources, and services. 

4.1 Access. Candidates facilitate and advocate for flexible, open access to library resources and 
services according to the ethical codes of the profession. Candidates design and develop 
strategic solutions for addressing physical, social, virtual, economic, geographic, and intellectual 
barriers to equitable access to resources and services. 

4.2 Information Resources. Candidates use evaluation criteria and selection tools to develop, 
curate, organize, and manage a collection designed to meet the diverse curricular and personal 
needs of the learning community. Candidates evaluate and select information resources in a 
variety of formats. 

4.3 Evidence-Based Decision Making. Candidates make effective use of data and information to 
assess how practice and policy impact groups and individuals in their diverse learning 
communities. 
 

Supporting Explanation 
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The scope of Standard 4 encompasses both the evaluation, selection and organization of 
resources and services in school libraries, and the principles of open and equitable access to 
these resources and services in support of an inclusive and meaningful information 
environment for all members of the learning community.  Standard 4 is closely aligned with 
CAEP Principle A., The Learner and Learning, as candidates use data to acquire a deeper 
understanding of groups and individuals within their schools and communities that informs and 
impacts the organization of and access to resources and services in a school library. Candidates 
create an evidence-based body of knowledge in support of the development of new skills and 
dispositions necessary to transform their own professional practice in ways that better meets 
the personal, intellectual, and cultural needs of all members of their learning communities. The 
three components of Standard 4 focus on access, information resources, and evidence-based 
decision making. 
 
4.1 Access. Candidates facilitate and advocate for flexible, open access to library resources and 
services according to the ethical codes of the profession. Candidates design and develop 
strategic solutions for addressing physical, social, virtual, economic, geographic, and intellectual 
barriers to equitable access to resources and services. 

CAEP Principle A. states that candidates need to create effective and supportive learning 
environments to ensure inclusive learning. Candidates understand the importance of having 
open, unrestricted, and equitable access to a school library’s resources and services in order to 
meet the needs of their diverse population. Candidates demonstrate their ability to evaluate 
and develop school library policies that focus on equitable access and demonstrate the ability 
to evaluate school library facilities to address barriers to equitable access. Candidates design 
and implement strategic plans which include changes to policy and practice that ensures 
flexible, open access to library resources and services according to the ethical codes of the 
profession. The use of data and evidence-based instructional strategies is necessary in the 
development of a quality school library program.  

By serving as an advocate for open, unrestricted, and equitable access to a school library’s 
resources and services for all stakeholders in the learning community, the school librarian plays 
a key role in ensuring that P-12 students become part of a well-informed citizenry. Candidates 
serve as agents of change by creating an inclusive learning environment that ensures ethical, 
equitable access to and use of physical, digital, and virtual resources in support of the needs of 
its learning community. Candidates design, develop, and implement evidence-based strategic 
solutions for addressing physical, social, virtual, economic, geographic, and intellectual barriers 
to equitable access to resources and services. 
 
4.2 Information Resources. Candidates use evaluation criteria and selection tools to develop, 
curate, organize, and manage a collection designed to meet the diverse curricular and personal 
needs of the learning community. Candidates evaluate and select information resources in a 
variety of formats. 
 
Candidates use criteria to select, acquire, organize, and manage a collection of print, digital and 
virtual information resources that celebrates the diverse developmental, cultural, social, and 
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linguistic needs of a learning community. The evolving nature of digital resources and 
technology provides a diverse array of tools for candidates as they evaluate, select/deselect, 
budget for instructional and informational materials in school libraries. Candidates provide 
learners with information resources which support engaging, high impact instructional design 
that meets the broad spectrum of curricular, professional, and personal needs of the learning 
community. Standard 4 is also closely aligned with CAEP Principle B., Content Knowledge, as 
candidates must understand the subject content of the curricula in their school settings to 
provide appropriate information resources. 
 
4.3 Evidence-Based Decision Making. Candidates make effective use of data and information to 
assess how practice and policy impact groups and individuals in their diverse learning 
communities. 
 
Evidence-based decision making is an essential component in identifying, evaluating, planning, 
and implementing best practice in school libraries. Candidates collect, assess, and apply data 
and information as a means to transform practice and policy in school libraries to positively 
impact the diverse cultural terrain of groups and individuals in their learning communities. 
Candidates engage in evidence-based decision making to develop comprehensive, strategic 
solutions for issues related to open and equitable access to resources and services in school 
libraries. 

 

Standard 5: Leadership, Advocacy, and Professional Responsibility 
Candidates in school librarian preparation programs are actively engaged in leadership, 
collaboration, advocacy, and professional networking. Candidates participate in and lead 
ongoing professional learning. Candidates advocate for effective school libraries to benefit all 
learners. Candidates conduct themselves according to the ethical principles of the library and 
information profession. 

Components 

5.1 Professional Learning. Candidates engage in ongoing professional learning. Candidates 
deliver professional development designed to meet the diverse needs of all members of the 
learning community. 

5.2 Leadership and Collaboration. Candidates lead and collaborate with members of the 
learning community to effectively design and implement solutions that positively impact learner 
growth and strengthen the role of the school library. 

5.3 Advocacy. Candidates advocate for all learners, resources, services, policies, procedures, and 
school libraries through networking and collaborating with the larger education and library 
community. 

5.4 Ethical Practice. Candidates model and promote the ethical practices of librarianship, as 
expressed in the foundational documents of the library profession including the American 
Library Association Code of Ethics and the Library Bill of Rights. 
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Supporting Explanation 
 
The scope of Standard 5 encompasses the professional responsibilities of school librarian 
candidates. Leadership, advocacy, and professional responsibility are cornerstones of growth 
for school librarians. In order to grow as leaders and advocates, school librarians should engage 
in professional learning, both their own and that of their colleagues. Standard 5 aligns with 
CAEP Principle D., Professional Responsibility, in which candidates engage in ongoing 
professional learning and use evidence to continually evaluate their practice, particularly the 
effects of their choices and actions on others and adapt practice to meet the needs of each 
learner. CAEP Principle D., Leadership and Collaboration, also states that candidates seek 
appropriate leadership roles and opportunities to take responsibility for student learning, to 
collaborate with learners, families, colleagues, other school professionals, and community 
members to ensure learner growth, and to advance the profession. The four components focus 
on professional learning, leadership and collaboration, advocacy, and ethical practice.  
 

Component 5.1 Professional Learning. Candidates engage in ongoing professional learning. 
Candidates deliver professional development designed to meet the diverse needs of all members 
of the learning community. 

 
When meeting Standard 5 and its components, candidates demonstrate their participation in 
their own professional learning. Candidates engage with the larger educational community 
through membership and participation in professional organizations as well as personal 
learning communities.  
 
Candidates understand and use current research from experts and other school librarians to 
grow as professionals. Candidates engage in research to improve their own practice. Candidates 
share these findings with their school colleagues and with the broader professional community. 
 

Component 5.2 Leadership and Collaboration. Candidates lead and collaborate with members 
of the learning community to effectively design and implement solutions that positively impact 
learner growth and strengthen the role of the school library. 

Candidates demonstrate the current trends in leadership, and they lead and collaborate within 
their school to ensure the growth of all learners, including students, educators, and parents 
Leadership can be demonstrated by serving and participating in school committees, 
professional learning communities, and leadership teams. Whenever possible, candidates seek 
opportunities to provide leadership outside their own school buildings. Candidates 
demonstrate effective communication, decision-making skills, and advocacy.  

Candidates collaborate with teachers to integrate the National School Library Standards 
Framework for Learners within the school curriculum. To become successful partners with 
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teachers, candidates must be knowledgeable about the school curriculum. Activities may 
include collaborating in lesson-planning and teaching, resource sharing, or providing 
professional development. Collaboration can also occur within the broader education 
community.  

 
5.3 Advocacy. Candidates advocate for all learners, resources, services, policies, procedures, and 
school libraries through networking and collaborating with the larger education and library 
community. 

Candidates demonstrate advocacy for not only their own school library (its resources, 
programs, services, and policies), but also for school improvements in teaching and learning. 
Such advocacy ensures that all learners (students, teachers, educators, parents) have 
unfettered access to information and resources at the school level. This advocacy supports 
access to resources outside of what the school provides. Candidates take advantage of 
opportunities to network with colleagues and the professional community to advocate for 
school libraries and educational improvement. Candidates should use research that shows the 
impact of school libraries and school librarians on student learning to advocate for the school 
library’s importance as part of a complete education program.  

5.4 Ethical Practice. Candidates model and promote the ethical practices of librarianship, as 
expressed in the foundational documents of the library profession including the American 
Library Association Code of Ethics and the Library Bill of Rights. 

Candidates know and understand the American Library Association policies and position 
statements on ethics and the rights of library patrons. These policies encompass access to 
materials, spaces, and information. Candidates must support the rights of P12 students 
including the right to read, the right to privacy, and free inquiry. Candidates support access to 
information for learning but also student access to information based on student personal 
interest. 

Candidates demonstrate their ethical practice by showing their strong support of the ALA 

Library Bill of Rights. In practice, candidates develop and implement policies and procedures 

that provide equal access to resources, support privacy, respect diversity, and protect 

intellectual property rights. Candidates defend students’ rights to read and access information. 

Candidates model safe, responsible, ethical, and legal use of information. 

C.2.4 – Development of the Standards 

This section describes how the ALA/AASL/CAEP School Librarian Preparation Standards (2019) 

were developed. This description shows the Coordinating Committee’s understandings of 

related events and developments elsewhere that influence its views about program standards. 

It presents a detailed explanation of the professional knowledge base upon which the program 

School Librarian standards are founded. Finally, this description includes comments on how 

consensus was assured, and critiques and differences of opinion were handled. 
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C.2.4 How the Standards Draw on Related Professional Standards and Developments in the Field 

The ALA/AASL/CAEP School Librarian Preparation Standards (2019) were developed with a 
sound foundational review of complementary standards.  Similar to the collaborative and 
integrated nature of the school library professional in the school, standards development was 
started with a review of relevant standards, including InTASC and the National Board for 
Professional Teaching Standards ECYA Library Media Standards, the Future Ready Framework 
for School Librarians and the School Librarian PSEL Competencies (Professional Standards for 
Educational Leaders). 

The ALA/AASL/CAEP School Librarian Preparation Standards (2019) draw on existing standards 
from other initial licensure programs, including the CAEP Elementary K-6 Standards, ELCC 
Building Level Standards from the Educational Leadership Constituent Council (ELCC), and 
standards from the National Council of Teachers of English (NCTE), the National Council for the 
Social Studies (NCSS), the National Science Teachers Association (NSTA), and the National 
Council of Teachers of Mathematics (NCTM).  Of particular interest were the standards from 
the International Society for Technology in Education (ISTE), although ISTE is no longer a CAEP 
SPA. 

The ISTE seven educator standards of Learner, Leader, Citizen, Collaborator, Designer, 
Facilitator, and Analyst for the technology professional provide a strong partnership with the 
National School Library Standards for Learners, Librarians, and Libraries shared foundations of 
Inquire, Include, Collaborate, Curate, Explore, Engage.  A review of the ISTE Technology Coach 
preparation standards provide the strong skills that teacher leaders need to collaborate with 
classroom teachers as well as the school librarian.  There is no duplication with these standards.  
Instead, the different standards provide the basis of a strong partnership. 

Our standards are reflective of other foundational concepts related to today’s learner and 
today’s pedagogical, technological and societal shifts and impacts. Collaboration, cultural 
responsiveness and inclusivity, social justice, and an interdisciplinary approach to content is 
evident in each of the above Standards.  This shared foundation with other professional 
standards mirrors the collaborative relationships and attention to social justice that is a 
professional value of librarianship. 

 

C.2.4 Professional Knowledge Base for the School Librarian Preparation Standards 

As the revised standards were developed, extensive use was made of the professional 

knowledge base within the field, including empirical research, disciplined inquiry, informed 

theory, and wisdom of practice, professional standards, and policy. This professional knowledge 

base provides the foundation for each of the five standards and the 23 components. Evidence 

the standards are based on empirical research, disciplined inquiry, informed theory, and the 

wisdom of practice (Guidelines C.1.c, and C.2.3) can be found in two places: first, the 

Professional Knowledge Base sections and references for each standard as presented below; 

and second see the statement How the Standards Draw on Related Professional Standards and 

Developments in the Field. In the Professional Knowledge Base section below, discussion of 
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each standard component describes how the findings from the knowledge base undergird the 

School Librarian Preparation Standards. 

Standard 1 Knowledge Base 

Component 1.1 Learner Development Professional Knowledge Base 

One of the common beliefs held by the American Association of School Librarians in the 

National School Library Standards for Learners, School Librarians and School Libraries (AASL, 

2018) is that learners should be prepared for college, career, and life. Learning is “a personal 

experience; each person absorbs, encodes, stores, interprets, transfers, and expresses 

information uniquely” (Segedin, Fahrer, Ernst, Clark, Kelly, DeLuca, 2018, p. 9). In order to 

understand the way learning occurs and thus design and deliver effective instruction, a 

knowledge of human growth and development, as well as current learning theories is essential 

(NBPTS, 2012, Library Media Standards, Second Edition). As educators, school librarians must 

have an understanding of the individual abilities and interests of every learner so that they can 

adapt and develop instruction according to the needs of the learners. They must also be 

knowledgeable of the developmental differences among students in various grades and be 

prepared to work with students across all levels. School librarians maximize achievement by 

meeting learners where they are and allowing the learners choice and voice to engage in 

experiences that will support their own learning, empowering them to decide how and what 

they wish to learn (Easley, 2017).  

The National School Library Standards for Learners, School Librarians, and School Libraries 

(AASL, 2018) are based on six Common Beliefs that reflect current learning environments and 

professional best practices for effective school libraries. All three of the standards sets, called 

Frameworks, use the same Shared Foundations, which reflect the core values of the school 

library profession. The six Shared Foundations are Inquire, Include, Collaborate Curate, Explore, 

and Engage. Each Shared Foundation has three to five Competencies organized in four domains: 

Think, Create, Share, and Grow. The Competencies describe the desired knowledge, skills, and 

behaviors of a learner completing an educational experience. 

Component 1.2 Learner Diversity Professional Knowledge Base 

One of the common beliefs held by the American Association of School Librarians in The 

National School Library Standards for Learners, School Librarians and School Libraries states 

that the school librarian will provide an environment for all members of the library community.  

Research supports the importance of school librarians understanding cultural differences, 

modelling cultural competence, supporting both individual and group perspectives and 

respecting all cultures in an effort to support all learners.   Implementing initiatives to create an 

inclusive library environment, broaden access to diverse literature, and promote literacy for all 

students, relies to a degree on the cultural competencies of school librarians (Lafferty, 2014). 

Our student population continues to increase in diversity, yet there is a shortage of resources 
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that reflect all cultures. Research stresses the need for culturally responsive teachers to 

incorporate resources that build on the learner’s experiences.   

Modelling cultural competency incorporates listening to learners, learning from them, and 

incorporating experiences and resources into teaching (May, Bingham, & Pendergast, 2014).  

Extensive research suggests educators need to be aware of their own community but also 

prepare learners to understand other cultures (Cooke & Hill, 2017).  Since learners tend to 

associate with those who are like them, learners need a chance to connect to people who have 

different experiences and backgrounds (Olson & Crossman, 2018).  Exhibiting cultural 

competence supports an inclusive library environment, broadens access to diverse literature, 

and promotes literacy for all learners (Lafferty, 2014). 

Component 1.3 Learning Differences Professional Knowledge Base 

School librarians need to be aware of learning differences and design activities that build 

relationships between typical and atypical learners (O’Keeffe & Medina, 2016).  Educators need 

to be able to work with all abilities and need to consider accommodations for culturally and 

linguistically diverse exceptional learners.  Combining culturally responsive pedagogy and 

inclusive instructional practices contributes to learning (Lopez & Iribarren, 2014).  Providing 

resources in multiple formats and perspectives can lead to more engaged learning.  By forming 

groups where all learners have a greater understanding of each other, school librarians prepare 

learners for lifelong learning.  Reflection is important to make sure all are being included. 

Reflective practice will provide opportunities to improve practice and create lifelong learners 

(Burns, 2018).   

Component 1.4 Learning Environments Professional Knowledge Base 

One of the common beliefs in The National School Library Standards for Learners, School 

Librarians and School Libraries includes providing learner-centered environments that have 

equitable access to up-to-date, appropriate technology and connectivity.  The American 

Association of School Librarians embrace the implementation of the Every Student Succeeds 

Act.  School librarians have the responsibility of providing learning environments with equitable 

access to up-to-date print and digital resources and to support the development of digital 

learning, participatory learning, inquiry learning, technology literacies, and information literacy 

(Norton, 2016).  The importance of literacy expands as the face and format of information and 

communication grows in our globally connected, technology-rich world (Olson & Crossman 

2018).   

Research stresses the importance of positive social interaction as learners curate and create 

knowledge.   Heterogeneous and homogeneous grouping will give learners a chance to know 

others in the group and to learn from the experience of others (O’Keeffe & Medina, 2016). To 

create an effective learning environment, physical spaces are necessary for tasks requiring 

concentration, such as reading and problem solving, or offering the introverted student a 

chance to feel secure (Palin, 2014).  Learning environments must provide opportunities with 
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technology so learners can code, create, collaborate, produce media, connect with the global 

community both face to face and virtually (Palin, 2014). School librarians who are 

compassionate and caring, create a positive learning environment that impacts instruction 

(Long & Jones, 2016). 

Standard 2 Knowledge Base 

Component 2.1 Planning for Instruction Professional Knowledge Base 
 
Planning for library instruction builds on the best principles of planning for effective teaching 
(Stronge, 2016), including Universal Design (Robinson 2017), culturally relevant pedagogy 
(Ladson-Billings, 1995) and cultural competence (Hughes-Hassell & Stivers, 2015).  Planning for 
instruction in the library setting involves collaboration with classroom and content area 
teachers, specialists, and administrators (Kimmel, 2012; Montiel-Overall, 2008). Similar to 
classroom instruction, the instructional plan is developmentally appropriate and engages 
learners with the curriculum through an inquiry-based approach (Kuhlthau, 2010) and to 
connect themes surrounding social justice into their teaching (Dadlani & Todd, 2016). 
 
Component 2.2 Instructional Strategies Professional Knowledge Base 
  
Instructional strategies that involve learners in the process of inquiry are key to library 
instruction (Maniotes, 2016). By leveraging new and emerging learning resources, tools, and 
environments that meet the curriculum needs and personal interests of learners (Easley, 2017), 
students are encouraged to generate meaningful questions to guide their own inquiry and 
exploration (McKenzie, 2009).  At the heart of the collaborative process is the alignment of the 
AASL National School Library Standards for Learners with other national standards (Levitov, 
2016), such as NCTE (O’Sullivan & Dallas, 2010). This combination of technology, content, and 
knowledge of learning and teaching is necessary so that the instruction ignites the learners’ 
passion, imagination, and desire to learn in a participatory learning culture (Brown, 2008). 
  
Component 2.3 Integrating Ethical Use of Information into Instructional Practice Professional 
Knowledge Base 
 
School librarians have a critical role in digital citizenship education and the ethical use of 
information (Preddy, 2016).  They teach the digital citizenship responsibilities of intellectual 
freedom, intellectual property, the right to privacy, and security (Butler, 2012; Crockett, 2018). 
Candidates provide authentic and relevant learning experiences so that learners develop critical 
thinking, distinguish fact from opinion, assess the accuracy and relevance of information, and 
detect bias and underlying assumptions (Thomas, Crow, & Fairfield, 2011). 
 
Component 2.4 Assessment Professional Knowledge Base 

 

Assessment in the school library can be diagnostic, formative, and/or summative (Stripling & 

Harada, 2012). Factors such as the analysis of the learning outcome, nature of the task, and 
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time available in conducting assessment (Stripling & Harada, 2012) assist to engage learners in 

their own professional growth. Other positive aspects of assessment include using the 

assessment process for analyzing and informing instruction (Harada & Yoshina, 2010) and 

encouraging the self-reflection process for all learners.  These reflective processes inform 

practice and assist in the development of a plan for continued professional and pedagogical 

growth (Burns, 2018). 

 

Standard 3 Knowledge Base 

Component 3.1 Reading Engagement Professional Knowledge Base  

The fourth Common Belief in the National School Library Standards for Learners, School 

Librarians, and School Libraries (AASL, 2018) is “reading is the core of personal and academic 

competency” (p. 11). To support this essential foundation of the profession, school librarians 

must be familiar with a wide range of children’s and young adult literature in multiple formats 

(Wright, Fugett, & Caputa, 2013) and languages (American Library Association, 2008). The 

breadth of school librarian’s knowledge includes fiction and nonfiction (Smith & Day, 2013), 

with the aim of meeting the diverse developmental (Knapp, 2013), cultural (Crow, 2015; Crow 

& Kastello, 2017), social (Fletcher, Grimley, Greenwood, & Parkhill, 2012), and linguistic 

(Paganelli & Houston, 2014) needs of all learners (Garrison, Forest, & Kimmel, 2014). In so 

doing, school librarians “demonstrate an understanding of and commitment to inclusiveness 

and respect for diversity in the learning community,” (Shared Foundation II. Include, from AASL, 

2018, p. 48). School librarians use multiple strategies to foster learners’ intrinsic motivation to 

read for learning (McKenna, Conradi, Lawrence, Jang, & Jeyer, 2012), personal growth 

(Francois, 2013), and enjoyment, building upon the philosophy that the disposition to read 

must come from within the learner (Crow & Small, 2011; Ivey & Johnston, 2013).  

Component 3.2 Information Literacy Professional Knowledge Base 

Today’s abundance of information in multiple formats requires that citizens become 

information literate, developing the ability to “make meaning for oneself and others by 

collecting, organizing, and sharing resources of personal relevance” (AASL, 2018, p. 

93).  Learners are information literate when they find, evaluate, and use information from 

multiple perspectives to make wise decisions (American Library Association, 2015) and create 

new information. Learners share information in an ethical manner (Strittmatter & Bratton, 

2014). School librarians provide learners authentic learning opportunities in critical-thinking 

and the inquiry process (Kovalik, Yutzey, & Piazza, 2013). These opportunities use multiple 

literacies, including digital (Fontichiaro & Oehrli, 2016), visual (Cordell, 2016), textual, and 

technological (Ciampa, 2014). Information literate learners “recognize the rights, 

responsibilities and opportunities of living, learning and working in an interconnected digital 

world, and they act and model in ways that are safe, legal and ethical” (ISTE Standards for 

Students, Standard 2; International Society for Technology Education, 2016).  
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Component 3.3 Technology-Enabled Learning Professional Knowledge Base 

The ISTE Standards for Educators Standard 6 states that educators will “facilitate learning with 

technology to support student achievement” (International Society for Technology Education, 

2017).  Effective school librarians use known and emerging digital tools (Herrington & Parker, 

2013) and information communication technologies, and they teach these tools and skills to all 

learners (Lee, 2014). School librarians practice and teach digital citizenship (ISTE Standard 3, 

2017; Preddy, 2016). Digital citizens understand their rights and responsibilities in using 

technology in a safe and positive way (AASL, 2018; Hamilton, 2016). School librarians provide 

opportunities that enable learners to create, collaborate, and connect with the global 

community (Shared Foundation IV. Engage from AASL, 2018, p. 114-15).  School librarians use 

instructional technology to prepare learners for college, career, and life (Smith, 2016).  

 

Standard 4 Knowledge Base 

Component 4.1 Access Professional Knowledge Base 
 
InTASC Standard 2 (Learning Differences) and Standard 3 (Learning Environments) acknowledge 
the necessity of teachers understanding diverse cultures and communities to create 
environments that will maximize student learning. ISTE Standard 2b addresses the importance 
of advocating for “equitable access to educational technology, digital content, and learning 
opportunities to meet the diverse needs of all students” (Crompton, 2017, p. 11). School 
librarians have a professional responsibility to be fair, just, and equitable and to give all library 
users equal protection in guarding against violation of the library patrons’ right to read, view, or 
listen to content protected by the First Amendment, no matter what the viewpoint of the 
author, creator, or selector. (ALA, 2006, para 5). 
 
Equitable access to information and resources is an issue of social justice. A study by Dickinson, 
Gavigan, and Pribesh (2008) found a relationship between access to school library resources 
and the poverty of the school community as follows, “School library media centers have the 
potential to bridge the achievement gap for these students by providing access to books and 
other resources” (p. 14). It is important that school librarians embrace and promote concepts of 
social justice when addressing the myriad of physical, social and intellectual barriers to 
equitable access to resources and services by ensuring “…policies, procedures, and rules related 
to the use of resources and services support free and open access to information” (ALA, 2014, 
para 6).    
 
Component 4.2 Information Resources Professional Knowledge Base 
 
InTASC Standard 2 (Learning Differences) addresses the need for an understanding of individual 
differences and diverse cultures in order to ensure an inclusive learning environment. School 
librarians need to curate a collection of information resources that address these needs. InTASC 
Standard 1 (Learner Development) states that it is necessary for teachers to understand the 
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various differences in learning and development of P12 learners and address those differences. 
ISTE Standard 5c addresses the need to create innovative digital learning environments to 
engage and support student learning. In order to do this, school librarians must develop a 
collection of print, digital, and virtual resources that enhance access for all members of the 
learning community. Collections that address various reading comprehension levels and 
content requirements are a component of best practice in school libraries. By acknowledging 
that information is power and understanding that a library’s collection impacts learners’ 
“...perceptions, attitudes, and behavior…” (Hughes-Hassell & Stivers, 2015, p. 130), candidates 
support a learning community that “thinks, creates, shares, and grows” (AASL, 2018).  
 
Component 4.3 Evidence-Based Decision Making Professional Knowledge Base 
 
ISTE Standard 1c acknowledges the need for educators to “stay current with research that 
supports student learning outcomes” (Crompton, 2017, p. 11). School librarians collect, 
evaluate, and use a robust array of evidence to improve practice, increase the effectiveness of 
school libraries, and “contribute to student outcomes” (Richey, 2014, p.3). School librarians 
must be able to use evidence-based strategies that strengthen their capacity to transform 
school libraries from traditional “places” to “multi-modal… multi-sensory” spaces 
(Subramaniam, 2013, p.7) in support of student learning. Todd (2015, p. 9) discusses three 
types of evidence useful for school libraries: evidence for practice, evidence in practice, and 
evidence of practice. These three types of evidence for school librarians can provide data and 
information to develop practices and policies that positively impact diverse learning 
communities. Todd states, “Data, information, knowledge, and wisdom generate practice and 
demonstrate outcomes of practice, becoming a framework for decisions and actions” (2015, p. 
10).  
 

Standard 5 Professional Knowledge Base 

 

Component 5.1 Professional Learning Professional Knowledge Base 

 

Professional learning is an essential component of growing and developing as a school librarian.  
Candidates should engage in ongoing professional learning, regularly exploring new avenues for 
reaching learners. Candidates participate in this professional learning to help their P12 learners 
to academically achieve as well as to become lifelong learners. Current professional research 
supports the need for school librarians to engage with the larger educational community 
through membership and participation in professional organizations. School librarians have 
multiple opportunities to further their knowledge through local, state, national, and 
international professional organizations for school librarians (Everhart, 2018; Farmer, 2012; 
Johnston, 2013).  
 

School librarians improve by exploring and using current research on best practices. By using 
research from experts, other school librarians, and their own findings, school librarians 
demonstrate growth (Gordon, 2006). Professional learning occurs when school librarians are 
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involved in professional learning communities within their own school community and in the 
broader educational community (Moreillon, 2016). School librarians might take on a variety of 
roles within their professional learning communities including information specialist, staff 
developer, teacher and collaborator, critical friend, leader, researcher, learner, and student 
advocate (Hughes-Hassell, Brasfield, & Dupree, 2012). 
 

Extensive research supports the role of school librarians as providers of professional 
development within their own school communities (Abilock, Fontichiaro, & Harada, 2012; 
Stroud, 2016). The School Librarian Competencies that are based on the Professional Standards 
for Educational Leaders (PSELs) emphasize that “Effective School Library leaders develop their 
personal professional capacity and practice to best support other school personnel in order to 
promote each learner’s academic and/or professional success and well-being” (ALA, 2017). 
According to Baker, this role as a provider of professional development and teacher of adults is 
often new to those transitioning to the school library from the classroom (2016). Often this 
professional development is centered on the integration of technology into classroom and 
library teaching (Wine, 2016). 
 

Component 5.2 Leadership and Collaboration Professional Knowledge Base 

 

To be effective, school librarians should lead and collaborate within their schools and with the 
broader educational community. Component 5.2 was influenced by the growing perception of 
school librarians as leaders within their school communities. This leadership is often associated 
with technology integration (Johnston, 2012; Wine, 2016). New theories about school librarian 
leadership are being explored in the current research in the field (Everhart & Johnston, 2016; 
Johnston, 2015). Extensive research has been conducted about growing leadership skills and 
abilities in pre-service and early career school librarians (Smith, 2010; Smith, 2011; Smith, 2014; 
Mardis & Everhart, 2014).  
 

Recent scholarship indicates a close relationship between leadership and collaboration that 
explores the connections between the instructional partner role of school librarians and their 
leadership skills (Moreillon, 2013; Davenport & Mattson, 2018). Collaboration with teachers 
and other educational stakeholders is essential to ensure the growth of all learners in the 
community. Research indicates that effective collaboration can be used as a means of more 
inclusive reform of educational practice (Kimmel, 2012). Additionally, engaging in collaboration 
with pre-service teachers while preparing to become a school librarian can lead to increased 
opportunities for collaboration in the future (Rawson, Anderson, & Hughes-Hassell, 2015). 
Outside of the school environment, collaboration with local public libraries provides additional 
opportunities for student access to resources (Smith, Shea, & Wu, 2014). 
 

Component 5.3 Advocacy Professional Knowledge Base 

 

Scholarship on advocacy indicates that many stakeholders (parents, administrators, teachers, 
community members) lack knowledge about the purposes and potential impact of school 
libraries (Everhart & Mardis, 2014). Further research indicates that school librarians also have 
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differing understandings of the role that school librarians can play in advocating for not only 
their own school libraries but also for wider school improvements in teaching and learning 
(Ewbank, 2011). Therefore, it is imperative that school librarians learn about effective means of 
advocacy for their school libraries, students, and the larger educational programs within their 
schools (Kachel, 2017; Kachel, 2018). Research shows that effective advocacy can change 
perceptions about the school library (Burns, 2018). 
 

Two competencies from the School Librarian PSELs informed this component: Competency 1 
Mission, Vision and Core values and Competency 10 School Improvement. Competency 1 
connects effective school librarians with their advocacy efforts in enacting a shared mission, 
vision and core values of high-quality education and learner success. Competency 3 connects 
effective school librarians as agents of continuous improvement (ALA, 2017).  
 

Component 5.4 Ethical Practice Professional Knowledge Base 

 

Ethical practice in school librarianship is grounded in the American Library Association Bill of 
Rights (ALA, 2019). The American Library Association and its division, the American Association 
of School Librarians, have expanded on those rights through position statements, policies, and 
interpretations about the rights of library patrons including the rights of children (AASL, 2014). 
Knowledge of these core documents of librarianship is at the core of good school librarianship. 
In January 2019, ALA added a seventh right that protects privacy and confidentiality in library 
use.  
 

The implementation of the core values and defense of the Library Bill of Rights is the 
cornerstone of unrestricted student access to information. Knowledge is not enough. The 
Access to Resources and Services Interpretation of the Library Bill of Rights requires school 
librarians to “assume a leadership role in promoting the principles of intellectual freedom 
within the school by providing resources and services that create and sustain an atmosphere of 
free inquiry” (ALA, 2014). The defense of the right to read and access information is central to 
school librarianship and requires school librarians to advocate for, develop, and implement 
policies and procedures that support those rights (Dawkins, 2018). The interpretations of the 
Library Bill of Rights provide guidance in the practical application of the ethics and core values 
of librarianship (Ballard, 2016; Garner, 2014). Additionally, school librarians should provide 
instruction for the entire school community (learners, parents, administrators) about 
intellectual freedom, intellectual property rights, and digital privacy, (Fiehn, 2016; Panter, 2015; 
Seroff, 2015; Stripling, 2015) 
 

The American Library Association Library Bill of Rights:   
I. Books and other library resources should be provided for the interest, information, 
and enlightenment of all people of the community the library serves. Materials should 
not be excluded because of the origin, background, or views of those contributing to 
their creation. 
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II. Libraries should provide materials and information presenting all points of view on 
current and historical issues. Materials should not be proscribed or removed because of 
partisan or doctrinal disapproval. 
III. Libraries should challenge censorship in the fulfillment of their responsibility to 
provide information and enlightenment. 
IV. Libraries should cooperate with all persons and groups concerned with resisting 
abridgment of free expression and free access to ideas. 
V. A person’s right to use a library should not be denied or abridged because of origin, 
age, background, or views. 
VI. Libraries which make exhibit spaces and meeting rooms available to the public they 
serve should make such facilities available on an equitable basis, regardless of the 
beliefs or affiliations of individuals or groups requesting their use. 
VII. All people, regardless of origin, age, background, or views, possess a right to privacy 
and confidentiality in their library use. Libraries should advocate for, educate about, and 
protect people’s privacy, safeguarding all library use data, including personally 
identifiable information (ALA, 2019). 
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C.2.4 – Developing Consensus 

ALA-AASL has taken several steps to ensure development of consensus through the distribution 
of drafts, focus group feedback, and requesting input from a variety of constituencies. First, it 
appointed members to the AASL-CAEP Coordinating Committee for the development of the 
School Librarian Preparation Standards with the goal of developing consensus and developing 
standards that were rigorous and modern. The Coordinating Committee includes racial/ethnic, 
geographic, and professional diversity. The members are: 

Susan Ballard 
Judy Bivens 
Audrey Church (Ex-Officio) 
Sherry Crow 
April Dawkins (Co-Chair) 
Gail Dickinson (Co-Chair) 
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Kimberly Gangwish 
Lucy Santos Green 
Stephanie Jones 
Ramona Kerby 
Rebecca Pasco  
Barbara Ray 

 
Together, these individuals represent the American Association of School Librarians, The 
Educators Section of AASL, Nationally Board Certified school librarians, educator preparation 
provider deans, teaching/learning researchers, and experienced standards developers (InTASC 
and SPA Standards). 
 

C.2.4 – Soliciting and Responding to Comments 

During the standards revision process, input was gathered from various constituencies, 
detailed below and summarized here: 

• AASL used multiple means to gather input from various constituencies including 
distribution of drafts to professional listservs, open hearings at professional 
conferences, and Web-based surveys. 

• Constituencies from whom input was solicited included practitioners, supervisors at the 
district and state levels, higher education faculty, state education agencies, students in 
school librarianship programs, and other Specialty Professional Associations. 

  
Throughout the standards revision process, members of the committee carefully analyzed 
and discussed feedback and comments received. All suggestions were considered and, as 
appropriate, incorporated into the draft of standards submitted to CAEP. The Committee 
worked collaboratively in small working groups and as a whole using shared documents with 
commenting features. All comments were discussed and then consensus reached about all 
decisions. 
 
Timeline for Development 

 
AASL began the process of revising and updating the 2010 ALA/AASL Standards for Initial 

Preparation of School Librarians in spring of 2017. A survey was drafted and distributed under 
the leadership of 2016-2017 AASL President, Dr. Audrey Church. The survey asked six questions 
of respondents: 

1. Which standards should be strengthened? 
2. What suggestions do you have for new language to be added to a particular 

standard? 
3. Should any of the current wording/phrasing/topics within one or more of the 

standards be deleted? 
4. Leadership is an important element of school librarianship. How should it be 

addressed within the new standards? 
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5. As the school library field changes, what emerging topics should be included in the 
new standards? 

6. Is there anything else you would like AASL to consider with these revisions? 
The survey was distributed on May 15, 2017 to the Educators of School Librarians Section of 
AASL, the Supervisors Section of AASL, Contacts for AASL/CAEP Nationally Recognized 
Programs, CAEP Program Reviewers, and the Council of State Library Consultants. Results were 
collected through June 2, 2017. A total of 76 individuals responded to the survey. 
 
An open meeting of the AASL-CAEP Coordinating Committee was held on Friday, June 23, 2017 
in Chicago at the ALA Annual Conference. A working meeting followed the next day. During 
these meetings the committee members began analysis of the survey results, discussed a 
timeline for developing and gaining feedback on the revised standards, and reviewed an 
Executive Summary of the new National School Library Standards that were to be released in 
November 2017. 
 
The committee continued working on developing the standards and components meeting 
online from June until October 2017. A working draft of the standards and components were 
finalized in October 2017. This draft was presented at an open forum during the AASL National 
Conference in November 2017. Over 50 representatives from practicing school librarians, 
district library supervisors, school library educators, and state level school library consultants 
attended the forum and provided feedback on the draft. 
 
The CAEP Coordinating Committee continued to meet online two or three times monthly from 
November 2017 until January 2018 to incorporate feedback from the forum and develop a new 
draft of the standards. A new draft of the standards was presented at the Educators of School 
Librarians Section meeting at the ALA Midwinter Meeting in Denver, Colorado in February 2018.  
 
From February until May 2018, the CAEP Coordinating Committee continued its online 
meetings to finalize the draft of the standards, develop rubrics, and supporting explanations. 
This draft was approved by the AASL Executive Board at ALA Annual in New Orleans in June 
2018 and was submitted for informal review to CAEP for comment and feedback in July 2018. 
 
In August 2018, the current draft of the standards was emailed for comment to sixteen of the 
other CAEP Specialized Professional Association contacts with a request that they share the 
standards and respond to a brief survey commenting on those standards. At the same time, 
feedback was requested from the International Society for Technology in Education (ISTE) 
school librarians’ group, Association for Library and Information Science Educators (ALISE) 
School Librarians SIG, and the full AASL membership. The survey asked for general comments or 
suggestions for each of the five standards. Twenty-eight responses were received. One 
response was from a member of ISTE. All of the other survey responses were from members of 
the American Association of School Librarians. The AASL-CAEP Coordinating Committee 
reviewed the comments and suggestions from the respondents and came to consensus about 
areas needed for revision. These suggestions were incorporated during October and November 
of 2018. 
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The AASL-CAEP Coordinating Committee received feedback from the CAEP SPA Standards 
Committee in early October 2018. Using the CAEP Feedback and the comments and suggestions 
from the August 2018 survey, the AASL-CAEP Coordinating Committee worked to revise rubrics 
and provide clear supporting explanations for each standard. This work continued through May 
of 2019.  
 

C.2.5 Approach to alignment of the School Librarian Standards to the CAEP principles 

 
The school library field has always been standards-based, following current best practices in 
both library science and education. The knowledge base of school librarianship is reflected in 
the National School Library Standards (2018) and the NBPTS Library Media Standards (2012), 
and other documents such as the Framework for 21st Century Learning (2009) from the 
Partnership for 21st Century Skills. Each of the five standards is based on a critical piece of the 
overall knowledge base that new school librarians must have to be successful. The standards 
are written broadly, for the character of each preparation program to be different, while still 
staying within the organizing framework of the standards. 
 
The profession of school librarianship is situated within the library science and the education 
professions. It draws best practices from each of those professions. Because of this dual focus, 
the standards are organized according to how the practice in the profession is organized. The 
matrix below shows how the CAEP Principles are included in each standard. Additionally, 
further discussion of alignment to the CAEP principles is included in the supporting explanation 
for each standard. 
 
 

CAEP Principles Placement within AASL Standards (listed by component) 

A. The Learner and Learning 1.1 Learner Development 
1.2 Learner Diversity 
1.3 Learner Differences 
1.4 Learning Environments 

B. Content 3.1 Reading Engagement 
3.2 Information Literacy 
3.3 Technology-Enabled Learning 
4.2 Information Resources 

C. Instructional Practice 2.1 Planning for Instruction 
2.2 Instructional Strategies 
2.3 Integrating Ethical Use of Information into Instructional 
Practice 
2.4 Assessment 

D. Professional 
Responsibility 

4.1 Access 
4.3 Evidence-Based Decision Making 
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5.1 Professional Learning 
5.2 Leadership and Collaboration 
5.3 Advocacy 
5.4 Ethical Practice 

 

C.2.6 – Potential Duplication and/or overlaps in Standards 

 

The ALA/AASL/CAEP School Librarian Preparation Standards (2019) were developed with a 
sound foundational review of complementary standards.  Similar to the collaborative and 
integrated nature of the school library professional in the school, standards development was 
started with a review of relevant standards, including InTASC and the National Board for 
Professional Teaching Standards ECYA Library Media Standards. Of particular interest were the 
2017 International Society for Technology in Education (ISTE) Standards for Educators and the 
2017 International Literacy Association (ILA) Standards for the Preparation of Literacy 
Professionals. 

The ISTE seven educator standards of Learner, Leader, Citizen, Collaborator, Designer, 
Facilitator, and Analyst for the technology professional provide a strong partnership with the 
ALA/AASL/CAEP School Librarian Preparation Standards of Learner and Learning, Planning for 
Instruction, Knowledge and Application of Content, Organization and Access, and Leadership, 
Advocacy, and Professional Responsibility.  There is some overlap in concepts of the two sets of 
standards, but ISTE is focused on technology in education and the ALA/AASL standards focus on 
a much broader scale of school librarianship of which technology is one component. Some 
overlap between the two sets of standards is unavoidable considering the inclusion of 
technology in school librarianship. The ability to use technology is a foundation for strong 
school librarians.  Every standard addresses technology, from instruction to program 
administration and personal professional learning.  Although technology use is a cross-cutting 
theme, Standard 3 focuses directly on technology-enabled learning. 

The ILA standards of Diversity and Equity, Learners and the Literacy Environment, and 
Professional Learning and Leadership demonstrate a strong correlation with the 
ALA/AASL/CAEP School Librarian Preparation Standards (2019). Because school library 
programs and school librarians can have a defining impact on literacy of students, there is a 
natural relationship between aspects of the two standards. The concept of diversity and equity 
is demonstrated in both sets of standards and play an equally important role in the 
development of collections, school library programming, and knowledge of literacy candidates 
in order to meet the needs of a diverse community. The overlap in the two sets of standards 
cannot be avoided because the standards are a necessity of quality programming in each area. 
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C.2.6 - Comparison of ALA/AASL/CAEP School Librarian Preparation Standards (2019) 

and 2017 ISTE Standards for Educators 

 

ALA/AASL/CAEP School Librarian Preparation Standards 
(2019) 

2017 ISTE Standards for 
Educators 

Standard 1 – The Learner and Learning: Candidates in school 
librarian preparation programs are effective educators who 
demonstrate an awareness of learners’ development. 
Candidates promote cultural competence and respect for 
inclusiveness. Candidates integrate the National School Library 
Standards considering learner development, diversity, and 
differences while fostering a positive learning 
environment.  Candidates impact student learning so that all 
learners are prepared for college, career, and life.  

Standard 1 – Learner: Educators 
continually improve their practice 
by learning from and with others 
and exploring proven and promising 
practices that leverage technology 
to improve student learning. 
 

Standard 5 – Designer: Educators 
design authentic, learner-driven 
activities and environments that 
recognize and accommodate 
learner variability.  

Standard 2 – Planning for Instruction: Candidates in school 
library preparation programs collaborate with the learning 
community to strategically plan, deliver, and assess instruction. 
Candidates design culturally responsive learning experiences 
using a variety of instructional strategies and assessments that 
measure the impact on student learning.  Candidates guide 
learners to reflect on their learning growth and their ethical 
use of information.  Candidates use data and information to 
reflect on and revise the effectiveness of their instruction.  

Standard 1 – Learner: Educators 
continually improve their practice 
by learning from and with others 
and exploring proven and promising 
practices that leverage technology 
to improve student learning. 
 

Standard 4 – Collaborator: 
Educators dedicate time to 
collaborate with both colleagues 
and students to improve practice, 
discover and share resources and 
ideas, and solve problems. 
 

Standard 5 – Designer: Educators 
design authentic, learner-driven 
activities and environments that 
recognize and accommodate 
learner variability. 
 

Standard 7 – Analyst: Educators 
understand and use data to drive 
their instruction and support 
students in achieving their learning 
goals.  

Standard 3 – Knowledge and Application of Content: 
Candidates in school librarian preparation programs are 
knowledgeable in literature, digital and information literacies, 
and current instructional technologies. Candidates use their 
pedagogical skills to actively engage learners in the critical-

Standard 1 – Learner: Educators 
continually improve their practice 
by learning from and with others 
and exploring proven and promising 
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thinking and inquiry process. Candidates use a variety of 
strategies to foster the development of ethical digital citizens 
and motivated readers.   

practices that leverage technology 
to improve student learning. 
 

Standard 3 – Citizen: Educators 
inspire students to positively 
contribute to and responsibly 
participate in the digital world. 
 

Standard 5 – Designer: Educators 
design authentic, learner-driven 
activities and environments that 
recognize and accommodate 
learner variability. 
 

Standard 6 – Facilitator: Educators 
facilitate learning with technology 
to support student achievement of 
the ISTE Standards for Students.  

Standard 4 – Organization and Access: Candidates in school 
librarian preparation programs model, facilitate, and advocate 
for equitable access to and the ethical use of resources in a 
variety of formats. Candidates demonstrate their ability to 
develop, curate, organize, and manage a collection of 
resources to assert their commitment to the diverse needs and 
interests of the global society. Candidates make effective use 
of data and other forms of evidence to evaluate and inform 
decisions about library policies, resources, and services.  

Standard 3 – Citizen: Educators 
inspire students to positively 
contribute to and responsibly 
participate in the digital world. 
 

Standard 5 – Designer: Educators 
design authentic, learner-driven 
activities and environments that 
recognize and accommodate 
learner variability. 
 

Standard 7 – Analyst: Educators 
understand and use data to drive 
their instruction and support 
students in achieving their learning 
goals.  

Standard 5 – Leadership, Advocacy, and Professional 
Responsibility: Candidates in school librarian preparation 
programs are actively engaged in leadership, collaboration, 
advocacy, and professional networking. Candidates participate 
in and lead ongoing professional learning. Candidates advocate 
for effective school libraries to benefit all learners. Candidates 
conduct themselves according to the ethical principles of the 
library and information profession.  

Standard 1 – Learner: Educators 
continually improve their practice 
by learning from and with others 
and exploring proven and promising 
practices that leverage technology 
to improve student learning.  
 

Standard 2 – Leader: Educators 
seek out opportunities for 
leadership to support student 
empowerment and success and to 
improve teaching and learning. 
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Standard 4 – Collaborator: 
Educators dedicate time to 
collaborate with both colleagues 
and students to improve practice, 
discover and share resources and 
ideas, and solve problems.  

 

 

C.2.6 Comparison of ALA/AASL/CAEP School Librarian Preparation Standards (2019) and 2017 ILA 

Standards for the Preparation of Literacy Professionals 

 
ALA/AASL/CAEP School Librarian Preparation 

Standards (2019) 
2017 ILA Standards for the  

Preparation of Literacy Professionals 

Standard 1 – The Learner and Learning: Candidates in 
school librarian preparation programs are effective 
educators who demonstrate an awareness of 
learners’ development. Candidates promote cultural 
competence and respect for inclusiveness. Candidates 
integrate the National School Library Standards 
considering learner development, diversity, and 
differences while fostering a positive learning 
environment.  Candidates impact student learning so 
that all learners are prepared for college, career, and 
life.  

Standard 4 – Diversity and Equity: 
Candidates demonstrate knowledge of 
research, relevant theories, pedagogies, 
essential concepts of diversity and equity; 
demonstrate and provide opportunities for 
understanding all forms of diversity as 
central to students' identities; create 
classrooms and schools that are inclusive 
and affirming; advocate for equity at school, 
district, and community levels.  

Standard 2 – Planning for Instruction: Candidates in 
school library preparation programs collaborate with 
the learning community to strategically plan, deliver, 
and assess instruction. Candidates design culturally 
responsive learning experiences using a variety of 
instructional strategies and assessments that measure 
the impact on student learning.  Candidates guide 
learners to reflect on their learning growth and their 
ethical use of information.  Candidates use data and 
information to reflect on and revise the effectiveness 
of their instruction.  

Standard 5 – Learners and the Literacy 
Environment: Candidates meet the 
developmental needs of all learners and 
collaborate with school personnel to use a 
variety of print and digital materials to 
engage and motivate all learners; integrate 
digital technologies in appropriate, safe, and 
effective ways; foster a positive climate that 
supports a literacy-rich learning 
environment.  

Standard 3 – Knowledge and Application of Content: 
Candidates in school librarian preparation programs 
are knowledgeable in literature, digital and 
information literacies, and current instructional 
technologies. Candidates use their pedagogical skills 
to actively engage learners in the critical-thinking and 
inquiry process. Candidates use a variety of strategies 
to foster the development of ethical digital citizens 
and motivated readers.   

Standard 5 – Learners and the Literacy 
Environment: Candidates meet the 
developmental needs of all learners and 
collaborate with school personnel to use a 
variety of print and digital materials to 
engage and motivate all learners; integrate 
digital technologies in appropriate, safe, and 
effective ways; foster a positive climate that 
supports a literacy-rich learning 
environment.  

Standard 4 – Organization and Access: Candidates in 
school librarian preparation programs model, 

Standard 4 – Diversity and Equity: 
Candidates demonstrate knowledge of 
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facilitate, and advocate for equitable access to and 
the ethical use of resources in a variety of formats. 
Candidates demonstrate their ability to develop, 
curate, organize, and manage a collection of resources 
to assert their commitment to the diverse needs and 
interests of the global society. Candidates make 
effective use of data and other forms of evidence to 
evaluate and inform decisions about library policies, 
resources, and services.  

research, relevant theories, pedagogies, 
essential concepts of diversity and equity; 
demonstrate and provide opportunities for 
understanding all forms of diversity as 
central to students' identities; create 
classrooms and schools that are inclusive 
and affirming; advocate for equity at school, 
district, and community levels. 
 

Standard 5 – Learners and the Literacy 
Environment: Candidates meet the 
developmental needs of all learners and 
collaborate with school personnel to use a 
variety of print and digital materials to 
engage and motivate all learners; integrate 
digital technologies in appropriate, safe, and 
effective ways; foster a positive climate that 
supports a literacy-rich learning 
environment.  

Standard 5 – Leadership, Advocacy, and Professional 
Responsibility: Candidates in school librarian 
preparation programs are actively engaged in 
leadership, collaboration, advocacy, and professional 
networking. Candidates participate in and lead 
ongoing professional learning. Candidates advocate 
for effective school libraries to benefit all learners. 
Candidates conduct themselves according to the 
ethical principles of the library and information 
profession.  

Standard 6 – Professional Learning and 
Leadership: Candidates recognize the 
importance of, participate in, and facilitate 
ongoing professional learning as part of 
career-long leadership roles and 
responsibilities.  

 

C.2.6 CAEP Cross-Cutting Theme: Diversity 

Diversity is a strong cross-cutting theme in the ALA/AASL/CAEP School Librarian Preparation 
Standards.  Particularly in Standard One, candidates are required to promote cultural 
competence, consider learner diversity, and create environments rich with opportunities for all 
students.  This theme is repeated in Standard Two, with the candidate responsibility to design 
developmentally and culturally responsive learning experiences, in Standard Three, which 
requires candidates to demonstrate knowledge of diverse literature for children and youth, in 
Standard Four, with the mandate for equitable access and a commitment for diverse needs, 
and in Standard Five, which extends the recognition of diverse needs to all members of the 
learning community. 

C.2.6 CAEP Cross-Cutting Theme: Digital Learning  

The ability to use technology is a foundation for strong school librarians.  Every standard 
addresses technology, from instruction to program administration and personal professional 
learning.  Although digital learning is a cross-cutting theme, Standard 3 focuses directly on 
technology-enabled learning, digital and information literacies, and development of ethical 
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digital citizens. Standard 1’s supporting explanation clarifies the need for access to digital 
resources that support learning differences. Finally, Standard 4’s emphasis on equitable access 
includes access to both digital and virtual resources in the school library. 

C.2.7 – Analysis of Differences from Current Standards 

 
Overview of Changes in the ALA/AASL/CAEP School Librarian Preparation Standards (2019) 

 
The new 2019 ALA/AASL/CAEP Standards reflect the following changes from the 2010 ALA/AASL 
Standards:  

• Changed the term “element” to “component.” 
• Reduced the number of components from 20 to 18. 
• Based four of the 2019 ALA/AASL Standards on the four CAEP principles (CAEP, 2017*): 

• ALA/AASL Standard 1, The Learner and Learning (CAEP principle A. Learner and 
Learning)  

• ALA/AASL Standard 2, Planning for Instruction (CAEP principle C. Instructional 
Practice) 

• ALA/AASL Standard 3, Knowledge and Application of Content (CAEP principle B. 
Content) 

• ALA/AASL Standard 5, Leadership, Advocacy, and Professional Responsibility 
(CAEP principle D. Professional Responsibility). 

• Included the SPA-specific standard, ALA/AASL Standard 4, Organization and Access. This 
standard includes the components 4.1 Access, 4.2 Information Resources, and 4.3 
Evidence-based Decision Making. 

• Provided a rationale for standards and components through more extensive 
supporting explanations from professional knowledge-based literature. 

• Incorporated terminology and themes from the National School Library Standards 
(AASL, 2018**).  

• Included examples of candidate actions that can provide evidence for meeting each 
component  

• Provided extensive rubrics that break components apart as necessary in order to 
evaluate the evidence more clearly. 

• Shifted from a compendium of what candidates know and are able to do, to a focus on 
helping individuals from the learning community develop and learn.  

• Integrated mutually supportive cross-cutting themes of diversity, technology, and ethics. 
 
*CAEP. (January, 2017).The CAEP Guidelines on Program Review with National Recognition Using Specialized Professional 
Association (SPA) Standards.  

**AASL. (2018) National School Library Standards for Learners, School Librarians, and Libraries. Chicago, ALA Editions. 

 

How the 2019 ALA/AASL/CAEP Standards Differ from the 2010 ALA/AASL Standards  
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At the standard level, the 2019 ALA/AASL Standards differ from the 2010 ALA/AASL standards in 
the following ways: 

 
Standard 1: The Learner and Learning 

• 2019 Standards focus on learners’ development and diversity, and their learning 
differences and environments rather than the school librarian’s pedagogy (2010). 

• 2019 Standards emphasize candidates’ cultural competence and inclusiveness. 
• 2019 Standards encompass candidate responsibility in ensuring the personal 

development of all members of a learning community, including those with diverse 
intellectual abilities, learning modalities, and physical variabilities. 

• 2019 Standards now include the development of virtual environments along with the 
physical environment of the school library. 

• 2019 Standards now have unique components for learner differences, diversity, and 
environment whereas these elements were combined in one element of the 2010 
Standards. 

• 2010 Standards phrase “21st century learners” is now outdated and has been deleted. 

Standard 2: Planning for Instruction 

• Standard 2 extends and builds upon the 2019 Standard 1 by including additional 
pedagogical-like components and is now more comprehensive than the 2010 Standard 
1. 

• 2019 Standard 2 includes a separate component for Assessment (2.4). 
• 2019 Standard 2 includes a focus on ethical use of information in instructional practice 

which was previously part of 2010 Standard 3. 

Standard 3: Knowledge and Application of Content 

• The 2019 Standards now have one component (3.1) on reading instead of an entire 
standard (2010). 2019 Standard 3: Component 3.1 Reading Engagement is similar to the 
2010 Standard 2, Literacy and Reading. 

• 2019 Standard 3 includes three components: 3.1 Reading Engagement, 3.2 Information 
Literacy, and 3.3 Technology-Enabled Learning whereas these skills appeared in multiple 
places in the 2010 Standards. 

• 2019 Standard 3 now includes a focus on multiple literacies (3.2).   
• 2019 Standard 3 introduces the term digital citizenship (3.3).   

Standard 4: Organization and Access 

• 2019 Standard 4 is comparable with 2010 Standard 3: Information and Knowledge in 
that both standards discuss access, resources, and use of data to make decisions. 

• 2019 Standard 4 components reflect candidates’ responsibilities to both the 
management of the school library and teaching, whereas the 2010 Standards focus 
more on teaching aspects. 
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• 2019 Standard 4: Component 4.3 Evidence-Based Decision Making is similar to 2010 
Standard 3.4 Research and Knowledge Creation. 

• 2019 Standard 4 now aligns access to materials with the managerial responsibilities of 
school librarians. 

Standard 5: Leadership, Advocacy, and Professional Responsibility 

 
• 2019 Standard 5 is comparable to 2010 Standard 4. 
• 2019 Standard 5 focuses on librarian behaviors in professional growth versus library 

program management in 2010 standards.  
• The 2019 Standards no longer have a specific component devoted to collection 

development as did the 2010 Standard 5: Element 5.1 Collections. The 2019 Component 
4.2 Information Resources somewhat addresses collection evaluation. 

Below follows a detailed side-by-side comparison of the 2010 and 2019 ALA/AASL/CAEP School Librarian 
Preparation Standards. 

2010 ALA/AASL Standards and Elements 2019 ALA/AASL/CAEP Standards and Components 
Standard 1: Teaching for Learning 
Candidates are effective teachers who demonstrate knowledge 
of learners and learning and who model and promote 
collaborative planning, instruction in multiple literacies, and 
inquiry-based learning, enabling members of the learning 
community to become effective users and creators of ideas and 
information. Candidates design and implement instruction that 
engages students' interests and develops their ability to inquire, 
think critically, gain and share knowledge. 
1.1 Knowledge of learners and learning. Candidates are 
knowledgeable of learning styles, stages of human growth and 
development, and cultural influences on learning. Candidates 
assess learner needs and design instruction that reflects 
educational best practice. Candidates support the learning of all 
students and other members of the learning community, 
including those with diverse learning styles, physical and 
intellectual abilities and needs. Candidates base twenty-first 
century skills instruction on student interests and learning 
needs and link it to the assessment of student achievement. 
1.2 Effective and knowledgeable teacher. Candidates 
implement the principles of effective teaching and learning that 
contribute to an active, inquiry-based approach to learning. 
Candidates make use of a variety of instructional strategies and 
assessment tools to design and develop digital-age learning 
experiences and assessments in partnership with classroom 
teachers and other educators. Candidates can document and 
communicate the impact of collaborative instruction on student 
achievement. 
1.3 Instructional partner. Candidates model, share, and 
promote effective principles of teaching and learning as 
collaborative partners with other educators. Candidates 
acknowledge the importance of participating in curriculum 
development, of engaging in school improvement processes, 
and of offering professional development to other educators as 
it relates to library and information use. 
1.4 Integration of twenty-first century skills and learning 
standards. Candidates advocate for twenty-first century literacy 
skills to support the learning needs of the school community. 
Candidates demonstrate how to collaborate with other 
teachers to plan and implement instruction of the AASL 

Standard 1: The Learner and Learning 
Candidates in school librarian preparation programs are effective 
educators who demonstrate an awareness of learners’ development. 
Candidates promote cultural competence and respect for inclusiveness. 
Candidates integrate the National School Library Standards considering 
learner development, diversity, and differences while fostering a positive 
learning environment.  Candidates impact student learning so that all 
learners are prepared for college, career, and life. 
1.1 Learner Development. Candidates demonstrate the ways learners 
grow within and across cognitive, psychomotor, affective, and 
developmental domains. Candidates engage learners’ interests to think, 
create, share, and grow as they design and implement instruction that 
integrates the National School Library Standards.  
1.2 Learner Diversity. Candidates articulate and model cultural 
competence and respect for inclusiveness, supporting individual and 
group perspectives.  
1.3 Learning Differences. Candidates cultivate the educational and 
personal development of all members of a learning community, 
including those with diverse intellectual abilities, learning modalities, 
and physical variabilities. 
1.4 Learning Environments. Candidates create both physical and virtual 
learner-centered environments that are engaging and equitable. The 
learning environments encourage positive social interaction and the 
curation and creation of knowledge. 
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Standards for the21st-Century Learner and state student 
curriculum standards. Candidates employ strategies to 
integrate multiple literacies with content curriculum. 
Candidates integrate the use of emerging technologies as a 
means for effective and creative teaching and to support P-12 
students' conceptual understanding, critical thinking and 
creative processes.  
Standard 2: Literacy and Reading 
Candidates promote reading for learning, personal growth, and 
enjoyment. Candidates are aware of major trends in children's 
and young adult literature and select reading materials in 
multiple formats to support reading for information, reading for 
pleasure, and reading for lifelong learning. Candidates use a 
variety of strategies to reinforce classroom reading instruction 
to address the diverse needs and interests of all readers. 
2.1 Literature. Candidates are familiar with a wide range of 
children’s, young adult, and professional literature in multiple 
formats and languages to support reading for information, 
reading for pleasure, and reading for lifelong learning. 
2.2 Reading promotion. Candidates use a variety of strategies 
to promote leisure reading and model personal enjoyment of 
reading in order to promote habits of creative expression and 
lifelong reading. 
2.3 Respect for diversity. Candidates demonstrate the ability to 
develop a collection of reading and information materials in 
print and digital formats that support the diverse 
developmental, cultural, social, and linguistic needs of P-12 
students and their communities. 
2.4 Literacy strategies. Candidates collaborate with classroom 
teachers to reinforce a wide variety of reading instructional 
strategies to ensure P-12 students are able to create meaning 
from text. 

Standard 2: Planning for Instruction 
Candidates in school library preparation programs collaborate with the 
learning community to strategically plan, deliver, and assess instruction. 
Candidates design culturally responsive learning experiences using a 
variety of instructional strategies and assessments that measure the 
impact on student learning.  Candidates guide learners to reflect on their 
learning growth and their ethical use of information.  Candidates use 
data and information to reflect on and revise the effectiveness of their 
instruction. 
2.1 Planning for Instruction. Candidates collaborate with members of 
the learning community to design developmentally and culturally 
responsive resource-based learning experiences that integrate inquiry, 
innovation, and exploration and provide equitable, efficient, and ethical 
information access. 
2.2 Instructional Strategies. Candidates use a variety of instructional 
strategies and technologies to ensure that learners have multiple 
opportunities to inquire, include, collaborate, curate, explore, and 
engage in their learning. 
2.3 Integrating Ethical Use of Information into Instructional Practice. 
Candidates teach learners to evaluate information for accuracy, bias, 
validity, relevance, and cultural context. Learners demonstrate ethical 
use of information and technology in the creation of new knowledge. 
2.4 Assessment. Candidates use multiple methods of assessment to 
engage learners in their own growth. Candidates, in collaboration with 
instructional partners, revise their instruction to address areas in which 
learners need to develop understanding. 

Standard 3: Information and Knowledge 
Candidates model and promote ethical, equitable access to and 
use of physical, digital, and virtual collections of resources. 
Candidates demonstrate knowledge of a variety of information 
sources and services that support the needs of the diverse 
learning community. Candidates demonstrate the use of a 
variety of research strategies to generate knowledge to 
improve practice. 
3.1 Efficient and ethical information-seeking behavior. 
Candidates identify and provide support for diverse student 
information needs. Candidates model multiple strategies for 
students, other teachers, and administrators to locate, 
evaluate, and ethically use information for specific purposes. 
Candidates collaborate with students, other teachers, and 
administrators to efficiently access, interpret, and 
communicate information. 
3.2 Access to information. Candidates support flexible, open 
access for library services. Candidates demonstrate their ability 
to develop solutions for addressing physical, social and 
intellectual barriers to equitable access to resources and 
services. Candidates facilitate access to information in print, 
non-print, and digital formats. Candidates model and 
communicate the legal and ethical codes of the profession. 
3.3 Information technology. Candidates demonstrate their 
ability to design and adapt relevant learning experiences that 
engage students in authentic learning through the use of digital 
tools and resources. Candidates model and facilitate the 
effective use of current and emerging digital tools to locate, 
analyze, evaluate, and use information resources to support 
research, learning, creating, and communicating in a digital 
society. 
3.4 Research and knowledge creation. Candidates use 
evidence-based, action research to collect data. Candidates 

Standard 3: Knowledge and Application of Content 
Candidates in school librarian preparation programs are knowledgeable 
in literature, digital and information literacies, and current instructional 
technologies. Candidates use their pedagogical skills to actively engage 
learners in the critical-thinking and inquiry process. Candidates use a 
variety of strategies to foster the development of ethical digital citizens 
and motivated readers.  
3.1 Reading Engagement. Candidates demonstrate a knowledge of 
children’s and young adult literature that addresses the diverse 
developmental, cultural, social, and linguistic needs of all learners. 
Candidates use strategies to foster learner motivation to read for 
learning, personal growth, and enjoyment. 
3.2 Information Literacy. Candidates know when and why information is 
needed, where to find it, and how to evaluate, use and communicate it 
in an ethical manner. Candidates model, promote, and teach critical-
thinking and the inquiry process by using multiple literacies. 
3.3 Technology-Enabled Learning. Candidates use digital tools, 
resources, and emerging technologies to design and adapt learning 
experiences. Candidates engage all learners in finding, evaluating, 
creating, and communicating data and information in a digital 
environment. Candidates articulate, communicate, model, and teach 
digital citizenship. 
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interpret and use data to create and share new knowledge to 
improve practice in school libraries. 
Standard 4: Advocacy and Leadership 
Candidates advocate for dynamic school library programs and 
positive learning environments that focus on student learning 
and achievement by collaborating and connecting with 
teachers, administrators, librarians, and the community. 
Candidates are committed to continuous learning and 
professional growth and lead professional development 
activities for other educators. Candidates provide leadership by 
articulating ways in which school libraries contribute to student 
achievement. 
4.1. Networking with the library community. Candidates 
demonstrate the ability to establish connections with other 
libraries and to strengthen cooperation among library 
colleagues for resource sharing, networking, and facilitating 
access to information. Candidates participate and collaborate 
as members of a social and intellectual network of learners. 
4.2 Professional development. Candidates model a strong 
commitment to the profession by participating in professional 
growth and leadership opportunities through membership in 
library associations, attendance at professional conferences, 
reading professional publications, and exploring Internet 
resources. Candidates plan for ongoing professional growth. 
4.3 Leadership. Candidates are able to articulate the role and 
relationship of the school library program's impact on student 
academic achievement within the context of current 
educational initiatives. Utilizing evidence-based practice and 
information from education and library research, candidates 
communicate ways in which the library program can enhance 
school improvement efforts. 
4.4 Advocacy. Candidates identify stakeholders within and 
outside the school community who impact the school library 
program. Candidates develop a plan to advocate for school 
library and information programs, resources, and services. 

Standard 4: Organization and Access 
Candidates in school librarian preparation programs model, facilitate, 
and advocate for equitable access to and the ethical use of resources in 
a variety of formats. Candidates demonstrate their ability to develop, 
curate, organize, and manage a collection of resources to assert their 
commitment to the diverse needs and interests of the global society. 
Candidates make effective use of data and other forms of evidence to 
evaluate and inform decisions about library policies, resources, and 
services. 
4.1 Access. Candidates facilitate and advocate for flexible, open access 
to library resources and services according to the ethical codes of the 
profession. Candidates design and develop strategic solutions for 
addressing physical, social, virtual, economic, geographic, and 
intellectual barriers to equitable access to resources and services. 
4.2 Information Resources. Candidates use evaluation criteria and 
selection tools to develop, curate, organize, and manage a collection 
designed to meet the diverse curricular and personal needs of the 
learning community. Candidates evaluate and select information 
resources in a variety of formats. 
4.3 Evidence-Based Decision Making. Candidates make effective use of 
data and information to assess how practice and policy impact groups 
and individuals in their diverse learning communities. 

Standard 5: Program Management and Administration 
Candidates plan, develop, implement, and evaluate school 
library programs, resources, and services in support of the 
mission of the library program within the school according to 
the ethics and principles of library science, education, 
management, and administration. 
5.1 Collections. Candidates evaluate and select print, non-print, 
and digital resources using professional selection tools and 
evaluation criteria to develop and manage a quality collection 
designed to meet the diverse curricular, personal, and 
professional needs of students, teachers, and administrators. 
Candidates organize school library collections according to 
current library cataloging and classification principles and 
standards. 
5.2 Professional Ethics. Candidates practice the ethical 
principles of their profession, advocate for intellectual freedom 
and privacy, and promote and model digital citizenship and 
responsibility. Candidates educate the school community on 
the ethical use of information and ideas. 
5.3 Personnel, Funding, and Facilities. Candidates apply best 
practices related to planning, budgeting, and evaluating human, 
information, and physical resources. Candidates organize 
library facilities to enhance the use of information resources 
and services and to ensure equitable access to all resources for 
all users. Candidates develop, implement, and evaluate policies 
and procedures that support teaching and learning in school 
libraries. 
5.4 Strategic Planning and Assessment. Candidates 
communicate and collaborate with students, teachers, 
administrators, and community members to develop a library 
program that aligns resources, services, and standards with the 

Standard 5: Leadership, Advocacy, and Professional Responsibility  
Candidates in school librarian preparation programs are actively engaged 
in leadership, collaboration, advocacy, and professional networking. 
Candidates participate in and lead ongoing professional learning. 
Candidates advocate for effective school libraries to benefit all learners. 
Candidates conduct themselves according to the ethical principles of the 
library and information profession. 
5.1 Professional Learning. Candidates engage in ongoing professional 
learning. Candidates deliver professional development designed to meet 
the diverse needs of all members of the learning community. 
5.2 Leadership and Collaboration. Candidates lead and collaborate with 
members of the learning community to effectively design and implement 
solutions that positively impact learner growth and strengthen the role 
of the school library. 
5.3 Advocacy. Candidates advocate for all learners, resources, services, 
policies, procedures, and school libraries through networking and 
collaborating with the larger education and library community. 
5.4 Ethical Practice. Candidates model and promote the ethical practices 
of librarianship, as expressed in the foundational documents of the 
library profession including the American Library Association Code of 
Ethics and the Library Bill of Rights. 
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school's mission. Candidates make effective use of data and 
information to assess how the library program addresses the 
needs of their diverse communities. 
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C.2.8 –Assessing the 2019 ALA/AASL/CAEP School Librarian Preparation Standards 

 
Each School Librarian Preparation Standard include these five elements: the standard statement, standard component statement, 
supporting explanation for each standard component, scoring rubric for each component, and assessment evidence guidelines for 
each component. The assessment evidence guidelines are an important part of the complete School Librarian Preparation Standards 
document that is disseminated to programs and provides guidance to School Librarian preparation programs on how strong 
evidence that candidates meet standards can be generated by using a minimum of six and a maximum of eight assessments; 
provides guidance to programs and program reviewers on evaluating and interpreting assessment evidence; and provides examples 
of candidate actions that could demonstrate that the standard is met.  
 
The School Librarian Preparation Standards can be assessed using up to eight assessments to generate sufficient evidence that 
standards are met. As can be seen in the Standards/Assessment Crosswalk, the assessment categories include: (1) a state licensure 
assessment, or other content-based assessment; (2) content-based assessment; (3) assessment of candidate ability to plan 
instruction; (4) assessment of student teaching/internship experience; (5) assessment of candidate impact on student performance; 
and (6) additional assessment of candidate professional learning. School Librarian preparation programs are strongly encouraged to 
submit a seventh and/or eighth assessment that they believe will further strengthen their demonstration that all standards are met. 
The specific focus of this assessment is determined by the program’s assessment system and the extent to which stronger evidence 
that a standard is met is needed. 
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C.2.8 - Assessment Rubrics 

 
Definition of Rubric Performance Levels 
 
The basis for evaluating School Librarian Preparation candidate competence is defined as the following three performance levels and 
is to be applied with the School Librarian Preparation Standards assessment rubrics. 
 
Level 1 - Unacceptable. Level 1 implies an Unacceptable level of candidate performance characteristics, a level in which there is little 
or no evidence that the candidate meets the component’s performance expectation. The candidate may provide evidence for 
demonstrating some of the performance characteristics necessary to meet the standard at an acceptable level but has not yet 
provided sufficient evidence of ability for independent practice for all parts of the component performance expectation. 
 
Level 2 – Acceptable. Level 2 implies a level of Acceptable performance in which the candidate demonstrates proficiency—those 
performance characteristics that meet the component expectations at an acceptable level for a candidate who is just completing a 
School Librarian preparation program and is ready to begin serving in a school library as a novice licensed School Librarian. 
 
Level 3 - Target. Level 3 implies the Target level of performance in which the candidate demonstrates performance characteristics 
that represent exemplary practice for a candidate who is just completing a School Librarian preparation program and is ready to 
begin serving in any school library as a novice School Librarian. Expectations for performance at this level are demanding and 
candidate performance at this level requires evidence of highly skilled performance for a candidate who is just completing a School 
Librarian preparation program. 
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Standard 1 
Rubric for Standard 1.1 – How do candidates demonstrate the ways learners grow within and across cognitive, psychomotor, affective, and 
developmental domains? How do candidates engage learners’ interests to think, create, share, and grow as they design and implement 
instruction that integrates the National School Library Standards? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

1.1 

Learner 
Development 

Candidates demonstrate little or no 
knowledge of learner development 
as they design and implement 
instruction. 

Candidates use their knowledge of learner 
development to design and implement 
instruction that incorporates the National 
School Library Standards and that 
addresses learners’ needs and interests 
through the relevant domains of learning: 
the cognitive (think), the psychomotor 
(create), the affective (share) and the 
developmental (grow). 

Candidates use their knowledge of 
learner development, current learning 
theories, and the individual abilities and 
interests of learners to design and 
implement a diverse array of instruction 
that incorporates the National School 
Library Standards and that address 
learners’ needs and interests through 
the four domains of learning: the 
cognitive (think), the psychomotor 
(create), the affective (share) and the 
developmental (grow). 

 
Rubric for Standard 1.2 – How do candidates articulate and model cultural competence and respect for inclusiveness, supporting individual and 
group perspectives? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

 

1.2 

Learner 
Diversity 

Candidates do not articulate or 
model cultural competence and 
respect for inclusiveness that 
supports individual and group 
perspectives.  

Candidates articulate and model cultural 
competence and respect for inclusiveness 
through the use of resources and learning 
experiences that support individual and 
group perspectives.  

Candidates demonstrate cultural 
competence and respect for inclusiveness 
by recognizing the needs of different 
cultures and by providing services and 
resources to support learners.  
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Candidates design learning experiences to 
enhance individual and group perspectives 
by creating a stimulating library 
environment that broadens access to 
diverse literature and resources.  

 
Rubric for Standard 1.3 – How do candidates cultivate the educational and personal development of all members of a learning community, 
including those with diverse intellectual abilities, learning modalities, and physical variabilities? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

1.3 

Learning 
Differences 

Candidates do not demonstrate 
understanding of the educational 
and personal development of all 
members of a learning community. 

Candidates cultivate the educational and 
personal development of learners, and 
construct learning that addresses 
intellectual abilities, learning modalities, 
and physical variabilities.   

Candidates cultivate the educational and 
personal development of learners by 
designing, implementing, and evaluating 
strategies and resources that address 
intellectual abilities, learning modalities, 
and physical variabilities.  

 
Rubric for Standard 1.4 – How do candidates create both physical and virtual learner-centered environments that are engaging and equitable? 
The learning environments encourage positive social interaction and the curation and creation of knowledge. 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

1.4 

Learning 
Environments 

Candidates do not create 
engaging and equitable physical 
and/or virtual learning 
environments. 

Candidates demonstrate the ability to 
create engaging physical and virtual 
learner-centered environments that 
accommodate a variety of activities for 
individuals and groups.  

 

Candidates demonstrate the ability to 
create both physical and virtual learner-
centered environments that are engaging, 
innovative, and equitable.  
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Candidates provide guidelines for 
equitable access.  

Candidates develop guidelines for 
equitable access and flexible spaces for 
active group learning and curation, as well 
as individual learning and curation.   

1.4 

Learning 
Environments 

Candidates do not provide 
learning environments that 
address mutual respect among 
learners. 

Candidates provide learning environments 
that address mutual respect among 
learners that facilitate the curation and 
creation of knowledge. 

Candidates create stimulating learning 
environments that provide opportunities 
for all learners to express varied 
perspectives through positive social 
interactions that encourage the curation 
and creation of knowledge. 
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Standard 2 
Rubric for Standard 2.1 – How do candidates collaborate with members of the learning community to design developmentally and culturally 
responsive resource-based learning experiences that integrate inquiry, innovation, and exploration and provide equitable, efficient, and ethical 
information access? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

2.1  

Planning for 
Instruction 

Candidates do not collaboratively 
plan and design resource-based 
learning experiences. 

Candidates collaboratively plan with 
members of the learning community to 
design developmentally and culturally 
responsive resource-based learning 
experiences that integrate inquiry, 
innovation, and exploration and provide 
equitable, efficient, and ethical 
information access. 

Candidates collaboratively plan with 
members of the learning community 
across disciplines to design 
developmentally and culturally responsive 
resource-based learning experiences that 
integrate inquiry, innovation, and 
exploration and provide equitable, 
efficient, and ethical information access. 

 
 
 
Rubric for Standard 2.2 – How do candidates use a variety of instructional strategies and technologies to ensure that learners have multiple 
opportunities to inquire, include, collaborate, curate, explore, and engage in their learning? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

2.2 
Instructional 
Strategies 

Candidates do not use a variety 
of instructional strategies that 
create opportunities for learners 
to inquire, include, collaborate, 
curate, explore, and engage in 
their learning.  

Candidates use a variety of instructional 
strategies and create multiple 
opportunities for learners to inquire, 
include, collaborate, curate, explore, and 
engage in their learning. 

Candidates use a variety of evidence-
based instructional strategies and create 
multiple opportunities for all learners to 
inquire, include, collaborate, curate, 
explore, and engage in their learning. 
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2.2 
Instructional 
Strategies 

Candidates make limited use of 
technology in an instructional 
setting. 

  

Candidates integrate technology into 
instructional strategies to ensure that 
learners can inquire, include, collaborate, 
curate, explore, and engage. 

Candidates integrate a variety of 
technologies into instructional strategies 
to provide learners with multiple 
opportunities to inquire, include, 
collaborate, curate, explore, and engage in 
their learning. 

 
 
 
 
Rubric for Standard 2.3 – How do candidates teach learners to evaluate information for accuracy, bias, validity, relevance, and cultural context 
and provide opportunities for learners to demonstrate ethical use of information and technology in the creation of new knowledge? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

2.3  

Integrating 
Ethical Use of 
Information 
into 
Instructional 
Practice 

Candidates do not teach learners 
to evaluate information for 
accuracy, bias, validity, relevance, 
and cultural context. 

  

Candidates teach learners to evaluate 
information for accuracy, bias, validity, 
relevance, and cultural context.  
Candidates provide opportunities for 
learners to demonstrate ethical use of 
information and technology in the creation 
of new knowledge.  

  

Candidates develop and teach learning 
activities that ensure learners have 
multiple opportunities to recognize and 
evaluate information on the basis of 
accuracy, bias, validity, and cultural 
context. Candidates provide opportunities 
for all learners to demonstrate ethical use 
of information and technology in the 
creation of new knowledge.  
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Rubric for Standard 2.4 – How do candidates use multiple methods of assessment to engage learners in their own growth? How do candidates, 
in collaboration with instructional partners, revise their instruction to address areas in which learners need to develop understanding? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

2.4  

Assessment 

Candidates do not use multiple 
methods of assessment to 
engage learners in their own 
growth. 

Candidates use multiple methods of 
assessment to engage learners in their 
own growth. 

Candidates select and use multiple 
methods to assess learning. Candidates 
analyze, reflect, and apply results to 
engage all learners in their own growth.  

2.4  

Assessment 

Candidates do not revise their 
instruction to address areas in 
which learners need to develop 
understanding. 

Candidates, in collaboration with 
instructional partners, revise their 
instruction to address areas in which 
learners need to develop understanding. 

Candidates, in collaboration with 
instructional partners and other members 
of the learning community, incorporate 
changes in design and delivery based on 
analysis of data and information gained 
from both formative and summative 
assessments. 
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Standard 3 
 
Rubric for Standard 3.1 – How do candidates demonstrate a knowledge of children’s and young adult literature that addresses the diverse 
developmental, cultural, social, and linguistic needs of all learners? How do candidates use strategies to foster learner motivation to read for 
learning, personal growth, and enjoyment? 

 

 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

3.1 Reading 
Engagement 

Candidates do not demonstrate 
knowledge of children’s and 
young adult fiction and 
nonfiction. 

Candidates demonstrate knowledge of 
children’s and young adult fiction and 
nonfiction literature that addresses the 
diverse developmental, cultural, social, 
and linguistic needs of learners. 

Candidates apply their knowledge of 
children’s and young adult fiction and non-
fiction literature by integrating the diverse 
developmental, cultural, social, and 
linguistic needs of all learners into 
personalized reading engagement. 

3.1 Reading 
Engagement 

Candidates do not demonstrate 
knowledge of strategies that 
foster learner motivation to read 
for learning, personal growth, 
and enjoyment. 

Candidates engage learners in strategies 
that foster learner motivation to read for 
learning, personal growth, and enjoyment. 

Candidates engage diverse learners in a 
variety of evidence-based strategies that 
foster motivation to read for learning, 
personal growth, and enjoyment. 
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Rubric for Standard 3.2 – How do candidates know when and why information is needed, where to find it, and how to evaluate, use and 
communicate it in an ethical manner? How do candidates model, promote, and teach critical-thinking and the inquiry process by using multiple 
literacies? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

3.2 
Information 
Literacy  

Candidates do not know when 
and why information is needed, 
where to find it, nor how to 
evaluate, use, or communicate it 
in an ethical manner. 

Candidates know when and why 
information is needed, where to find it, 
and how to evaluate, use, and 
communicate it in an ethical manner.  

Candidates engage in a process of 
assessing their own need for information, 
and demonstrate the ability to  find and 
evaluate information, use it, and 
communicate it in an ethical manner.  

3.2 
Information 
Literacy 

Candidates do not model, 
promote or teach critical-thinking 
and the inquiry process. 

Candidates model, promote, and teach 
critical-thinking and the inquiry process by 
employing strategies that engage multiple 
literacies. 

Candidates use evidence-based strategies 
to model, promote, and teach critical-
thinking and the inquiry process by 
engaging learners through multiple 
literacies. 

 
Rubric for Standard 3.3 – How do candidates use digital tools, resources, and emerging technologies to design and adapt learning experiences? 
How do candidates engage all learners in finding, evaluating, creating, and communicating data and information in a digital environment? How 
do candidates articulate, communicate, model, and teach digital citizenship? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

3.3 
Technology- 
Enabled 
Learning 

Candidates do not use digital 
tools, resources, and emerging 
technologies nor design learning 
experiences. 

Candidates use digital tools, resources, 
and emerging technologies to design and 
adapt learning experiences.  

Candidates use and evaluate the 
effectiveness of digital tools, resources, 
and emerging technologies to design and 
adapt learning experiences.  
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3.3 
Technology- 
Enabled 
Learning 

Candidates do not engage 
learners in finding, evaluating, 
creating, and communicating 
data and information.  

Candidates engage learners in finding, 
evaluating, creating, and communicating 
data and information in a digital 
environment. 

Candidates engage and support all 
learners in finding, evaluating, creating, 
and communicating data and information 
in a digital environment.  

3.3 
Technology- 
Enabled 
Learning 

Candidates do not articulate, 
communicate, model, and teach 
digital citizenship. 

Candidates articulate, communicate, 
model, and teach digital citizenship. 

Candidates articulate, communicate, 
model, teach, and provide opportunities 
for students to practice digital citizenship. 
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Standard 4 
 

Rubric for Standard 4.1 – How do candidates facilitate and advocate for flexible, open access to library resources and services according to the 
ethical codes of the profession? How do candidates design and develop strategic solutions for addressing physical, social, virtual, economic, 
geographic, and intellectual barriers to equitable access to resources and services? 

 

 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

4.1 

Access 

Candidates do not recognize or 
acknowledge barriers to flexible, 
open access to library resources 
and services. 

Candidates identify barriers to flexible, 
open access to library resources and 
services and advocate for changes in policy 
and practice aligned with the ethical codes 
of the profession. 

Candidates design and implement 
strategic plans which include changes to 
policy and practice that ensures flexible, 
open access to library resources and 
services according to the ethical codes of 
the profession. 

Candidates gather and analyze data on the 
impact of the strategic plan. 

4.1 

Access 

Candidates do not address 
physical, social, virtual, economic, 
geographic, and intellectual 
barriers to equitable access to 
resources and services. 

Candidates identify, analyze, and utilize 
strategic solutions for addressing physical, 
social, virtual, economic, geographic, and 
intellectual barriers to equitable access to 
resources and services. 

Candidates design, develop, and 
implement evidence-based strategic 
solutions for addressing physical, social, 
virtual, economic, geographic, and 
intellectual barriers to equitable access to 
resources and services. 
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Rubric for Standard 4.2 – How do candidates use evaluation criteria and selection tools to develop, curate, organize, and manage a collection 
designed to meet the diverse curricular and personal needs of the learning community? How do candidates evaluate and select information 
resources in a variety of formats? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

4.2 

Information 
Resources 

Candidates do not use evaluation 
criteria and selection tools to 
develop, curate, organize, and 
manage a collection designed to 
meet the diverse curricular and 
personal needs of the learning 
community. 

Candidates identify and apply evaluation 
criteria and use selection tools to develop, 
curate, organize, and manage a collection 
designed to meet the diverse curricular, 
professional, and personal needs of the 
learning community. 

Candidates integrate evaluation criteria 
and use selection tools relevant to data 
and information resources in support of 
instructional design that meets the diverse 
curricular, professional, and personal 
needs of the learning community. 

 
Rubric for Standard 4.3 – How do candidates make effective use of data and information to assess how practice and policy impact groups and 
individuals in their diverse learning communities? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

4.3 

Evidence-
based Decision 
Making 

Candidates do not collect data 
and information about groups 
and individuals in their diverse 
learning communities.  

Candidates collect data and information to 
analyze and understand how practice and 
policies in school libraries impact groups 
and individuals in their diverse learning 
communities.  

Candidates collect, assess, and apply data 
and information to transform practice and 
policies in school libraries to positively 
impact groups and individuals in their 
diverse learning communities.  
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Standard 5 
 

Rubric for Standard 5. 1 – How do candidates engage in ongoing professional learning? How do candidates deliver professional development 
designed to meet the diverse needs of all members of the learning community? 

 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

5.1 
Professional 
Learning 

Candidates do not reflect on their 
learning needs and do not plan 
for professional learning. 

Candidates reflect on their learning needs 
and plan somewhat appropriate activities 
for relevant professional learning. 

Candidates accurately analyze their own 
learning, identify their learning needs, and 
engage in ongoing learning to meet those 
needs.  

5.1 
Professional 
Learning 

Candidates do not plan and 
implement professional 
development to meet the basic 
needs of the members of their 
professional learning community.  

Candidates plan and implement 
professional development to meet the 
basic needs of the members of their 
professional learning community.   

Candidates systematically plan, 
implement, and lead ongoing professional 
development to consistently meet the 
diverse needs of all members of their 
professional learning community.   
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Rubric for Standard 5.2 – How do candidates lead and collaborate with members of the learning community to effectively design and implement 
solutions that positively impact learner growth and strengthen the role of the school library? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

5.2  
Leadership and 
Collaboration 

Candidates do not collaborate 
and/or provide little or no 
leadership in improving 
instructional practice. 

Candidates collaborate with and lead 
members of the learning community to 
design and implement solutions that 
impact learner growth and strengthen the 
role of the school library. 

Candidates lead and collaborate with 
members of the learning community to 
effectively design and implement solutions 
that positively impact learner growth. 

Candidates strengthen the role of the 
school library by embedding the school 
library services and resources in 
curriculum and teaching. 

 
Rubric for Standard 5.3 – How do candidates advocate for all learners, resources, services, policies, procedures, and school libraries through 
networking and collaborating with the larger education and library community? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

5.3  
Advocacy 

Candidates do not advocate for 
learners and school libraries. 

Candidates advocate for all learners, 
resources, services, policies, procedures, 
and school libraries through networking 
and collaborating within the school 
community. 

Candidates advocate for all learners, 
resources, services, policies, procedures, 
and school libraries through networking 
and collaborating with the larger 
education and library community. 

Candidates assess the effectiveness of 
advocacy efforts and identify ways to 
strengthen advocacy. 
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Rubric for Standard 5.4 – How do candidates model and promote the ethical practices of librarianship, as expressed in the foundational 
documents of the library profession including the American Library Association Code of Ethics and the Library Bill of Rights? 

 

Component Level 1 
Unacceptable 

Level 2 
Acceptable 

Level 3 
Target 

5.4  
Ethical 
Practice 

Candidates do not model or 
promote the ethical practices of 
the library profession. 

Candidates use knowledge of the ethical 
practices of the library profession to guide 
their professional learning and teaching, as 
expressed in the foundational documents 
of the library profession. 

Candidates intentionally model and 
promote the ethical practices of the library 
profession, as expressed in the 
foundational documents of the library 
profession. 

Candidates examine their practices and 
resources through an ethical lens that 
encompasses issues such as access, equity, 
privacy, social justice, and intellectual 
freedom. 
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C.2.8 School Librarian Preparation Standards and Examples of Candidate Actions 
 
The School Librarian Preparation Standards include the following examples of candidate actions that each provide sufficient evidence that a 
standard component is met. Each example is aligned closely with the content and complexity of the component expectations and is designed to 
assist programs in crafting assessments that would include these or similar actions. Unlike specification of assessment tasks (e.g., a lesson plan), 
each example describes actions a candidate might take to demonstrate that the component is met in its entirety. 
 

School Librarian Standard Components Examples of Candidate Actions 
Standard 1.1 – Learner Development. Candidates demonstrate the 
ways learners grow within and across cognitive, psychomotor, 
affective, and developmental domains. Candidates engage learners’ 
interests to think, create, share, and grow as they design and 
implement instruction that integrates the National School Library 
Standards. 

• Design an inquiry-based learning project that allows multiple 
ways to present information. 

• Allow learners to choose topics that are relevant and of interest 
to them. 

• Build instruction that includes National School Library Standards 
in the design. 

Standard 1.2 Learner Diversity. Candidates articulate and model 
cultural competence and respect for inclusiveness, supporting 
individual and group perspectives. 

• Conduct a needs analysis of diverse curricular and personal needs 
of the learning community. 

• Develop a network within the community that represents 
diversity.   

• Invite representatives of various cultures to come and speak with 
learners. 

• Adapt instruction so that both individual and group work is 
included. 

• Assign groups that will allow for diverse perspectives.  

• Discuss a variety of literature that encompasses diverse 
perspectives.  

• Maintain a reflective journal that demonstrates understanding of 
the concepts within cultural competence and how it applies to 
their own learning environment 

Standard 1.3 Learning Differences. Candidates cultivate the 
educational and personal development of all members of a learning 

• Conduct a needs analysis of diverse curricular and personal needs 
of the learning community. 
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community, including those with diverse intellectual abilities, learning 
modalities, and physical variabilities. 
 

• Create a plan for the library that addresses spaces for diverse 
intellectual abilities, learning modalities, and physical variabilities. 

• Create activities to address learner characteristics and provide 
opportunities for all learners to be engaged and learn from each 
other. 

• Provide resources in a variety of formats and with multiple 
perspectives. 

Standard 1.4 Learning Environments. Candidates create both 
physical and virtual learner-centered environments that are engaging 
and equitable. The learning environments encourage positive social 
interaction and the curation and creation of knowledge. 

• Create a strong virtual presence by using websites and social 
media. 

• Construct a school library facility that includes spaces for 
individual and group work and allows for virtual activities. 

• Encourage book discussion groups, learner’s advisory groups. 
• Build relationships with learners that demonstrate compassion 

and caring. 
• Compare and contrast various types of libraries and other 

organizations to foster lifelong learning. 
• Construct thought-provoking strategies to create a positive 

learning environment. 
• Develop policies and plans that facilitate technology rich learning 

environments. 

Standard 2.1 Planning for Instruction. Candidates collaborate with 
members of the learning community to design developmentally and 
culturally responsive resource-based learning experiences that 
integrate inquiry, innovation, and exploration and provide equitable, 
efficient, and ethical information access. 
 

• Conduct a comprehensive environmental and curriculum scan of 
a school community to determine instructional priorities and 
learner needs. 

• Identify barriers to collaboration with instructional partners and 
propose solutions that address them. 

• Collaborate with teachers in a planning/teaching experience that 
integrates National School Library Standards for Learners with 
content area standards. 

• Design an instructional activity that employs the principles of 
Universal Design for Learning (UDL). 

Standard 2.2 Instructional Strategies. Candidates use a variety of 
instructional strategies and technologies to ensure that learners have 
multiple opportunities to inquire, include, collaborate, curate, 
explore, and engage in their learning. 

• Implement instructional strategies that provide the opportunity 
for learners to inquire, include, collaborate, curate, explore, and 
engage. 
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• Explore the essential questions (EQ) of a discipline and the way in 
which information is recorded and stored to develop an 
appropriate learning activity based on an identified EQ. 

• Use technology in the design of a coherent, scaffolded learning 
opportunity integrated into a key content area. 

• Create an instructional plan that integrates technology-enabled 
instruction in a variety of student learning opportunities. 

Standard 2.3 Integrating Ethical Use of Information into 
Instructional Practice. Candidates teach learners to evaluate 
information for accuracy, bias, validity, relevance, and cultural 
context. Learners demonstrate ethical use of information and 
technology in the creation of new knowledge. 
 

• Work with staff, students, and parents to gauge their prior 
knowledge of ethical use, privacy and concepts of intellectual 
freedom and design activities to address improved 
understanding.   

• Develop instructional activities that encourage learners to defend 
their choice of resources based on their understanding of 
accuracy, bias, validity, relevance, and cultural context. 

• Design a lesson that guides students to evaluate their own digital 
footprint and privacy concerns. 

• Develop a parent information session that teaches parents about 
student privacy rights. 

Standard 2.4 Assessment. Candidates use multiple methods of 
assessment to engage learners in their own growth. Candidates, in 
collaboration with instructional partners, revise their instruction to 
address areas in which learners need to develop understanding. 

• Review a variety of criteria and indicators for student assessment 
within a discipline with emphasis on models of best practice and 
apply results in an instructional unit. 

• Develop an action research proposal that identifies an 
instructional issue, research questions, and methodology related 
to assessment. 

• Outline a systematic process for analysis of assessment which 
includes self-reflection for candidates, learners, and instructional 
partners. 

• Maintain a reflection journal of assessments and plans for 
improvement. 

 

Standard 3.1 Reading Engagement. Candidates demonstrate a 
knowledge of children’s and young adult literature that addresses the 
diverse developmental, cultural, social, and linguistic needs of all 

• Create a reader’s advisory resource of children’s and young adult 
fiction and non-fiction literature, identifying the developmental, 
cultural, social, and linguistic needs each title could address. 
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learners. Candidates use strategies to foster learner motivation to 
read for learning, personal growth, and enjoyment. 
 

• Create a multimedia presentation which promotes children’s and 
young adult fiction and non-fiction literature, identifying the 
developmental, cultural, social, and linguistic emphasis. 

• Design a research-based program for an elementary, middle, or 
high school audience intended to promote and foster learner 
motivation to read for learning, personal growth, and 
enjoyment.   

Standard 3.2 Information Literacy. Candidates know when and why 
information is needed, where to find it, and how to evaluate, use and 
communicate it in an ethical manner. Candidates model, promote, 
and teach critical-thinking and the inquiry process by using multiple 
literacies. 
 

• Create an inquiry-based learning project using an information 
search process. 

• Create an online blog, journal, or webpage to support a student 
research project using information literacy skills. 

• Analyze a news article, news broadcast, or other news source for 
authoritative elements. 

Standard 3.3 Technology-Enabled Learning. Candidates use digital 
tools, resources, and emerging technologies to design and adapt 
learning experiences. Candidates engage all learners in finding, 
evaluating, creating, and communicating data and information in a 
digital environment. Candidates articulate, communicate, model, and 
teach digital citizenship. 

• Create a differentiated lesson plan or other learning activity in 
which technology is a major component.  

• Design a “virtual library” splash page that embeds inquiry tools 
that address the needs of all learners. 

• Create a flipped classroom activity that includes providing an at 
home assignment featuring an audio or video recorded 
component with interactive elements. 

• Plan and implement an interactive lesson or learning activity in 
which students respond to questions using a student response 
system.  Collect the data and share reflectively, discussing how to 
use the data to inform further instruction. 

• Create an interactive project in which students “assemble” an 
appropriate digital citizen. 

Standard 4.1 Access. Candidates facilitate and advocate for flexible, 
open access to library resources and services according to the ethical 
codes of the profession. Candidates design and develop strategic 
solutions for addressing physical, social, virtual, economic, 
geographic, and intellectual barriers to equitable access to resources 
and services. 
 

• Evaluate and develop school library policies with a focus on 
equitable access. 

• Evaluate and develop school library facilities addressing barriers 
to equitable access. 

• Develop advocacy statements with a focus on equitable access. 

• Develop an evidence-based strategic plan for open and equitable 
access to resources and services. 
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Standard 4.2 Information Resources. Candidates use evaluation 
criteria and selection tools to develop, curate, organize, and manage 
a collection designed to meet the diverse curricular and personal 
needs of the learning community. Candidates evaluate and select 
information resources in a variety of formats. 
 

• Create selection policy that includes evaluation criteria and 
selection tools for collection development. 

• Select information resources in a variety of formats based on 
needs analysis of learning community. 

• Develop a collaborative plan to determine the resource needs of 
their learning community. 

• Conduct a diversity audit of the library’s resources. 

Standard 4.3 Evidence-Based Decision Making. Candidates make 
effective use of data and information to assess how practice and 
policy impact groups and individuals in their diverse learning 
communities. 

• Conduct needs analysis of diverse curricular and personal needs 
of the learning community. 

• Use data and information to assess impact of current practice and 
policy on student learning/learning community. 

• Develop evidence-based practices and policies that impact 
student learning/learning community. 

• Compare school library policies to analyze their strengths and 
weaknesses. 

Standard 5.1 Professional Learning. Candidates engage in ongoing 
professional learning. Candidates deliver professional development 
designed to meet the diverse needs of all members of the learning 
community. 
 

• Develop professional learning plan based on identified needs 
(both personal and of their educational community). 

• Establish goals and priorities to ensure growth as a professional. 
• Assess the needs of their educational community; subsequently 

design and deliver professional development program based on 
those needs; evaluate effectiveness of the program and 
implement change based on the results. 

• Participate in professional organizations and learning 
communities to improve their own practices as well as the 
practices of their educational community. 

Standard 5.2 Leadership and Collaboration. Candidates lead and 
collaborate with members of the learning community to effectively 
design and implement solutions that positively impact learner growth 
and strengthen the role of the school library. 

• Serve as a member of committees at the school and district level 
that impact student learning and teaching effectiveness. 

• Plan with and co-teach with teachers to integrate library 
resources, information literacy, and inquiry skills with classroom 
curriculum.  

• Develop a plan outlining ways to initiate collaboration with 
teachers to share data for collection development, instruction, or 
school improvement. 
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Standard 5.3 Advocacy. Candidates advocate for all learners, 
resources, services, policies, procedures, and school libraries through 
networking and collaborating with the larger education and library 
community. 
 

• Develop and implement an advocacy plan designed to integrate 
the school library and its resources into the educational 
community. 

• Review and disseminate policies and procedures that promote 
equitable access. 

• Develop a form of communication to share resources, including 
those materials available from organizations outside the school. 

Standard 5.4 Ethical Practice. Candidates model and promote the 
ethical practices of librarianship, as expressed in the foundational 
documents of the library profession including the American Library 
Association Code of Ethics and the Library Bill of Rights. 

• Review and share policies that ensure students understand their 
rights to information, privacy, and equitable access. 

• Develop a plan of action to handle challenges to materials, 
communicate selection and reconsideration policy and 
procedures with administration. 

• Design and deliver professional development for educational 
community on copyright and fair use. 

• Promote intellectual freedom through observing events such as 
Banned Books Week, Banned Websites Awareness Day, and 
Choose Privacy Week. 
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C.2.8 Guidance for Program Reviewers 

 
The American Association of School Librarians (AASL) is the specialized professional association 
(SPA) recognized by the Council for the Accreditation of Educator Preparation (CAEP) that 
represents programs in Institutions of Higher Education (IHE) preparing candidates to design 
and direct school library programs in P-12 schools. The AASL SPA is charged with developing 
professional standards identifying core competencies with elements that add depth and detail 
to the knowledge, skills, or dispositions expressed in each standard. The following guidelines 
have been established to assure greater consistency among reviews of School Librarian 
preparation programs. School Librarian preparation program reviewers decide on whether a 
program provides sufficient evidence to meet the School Librarian Preparation Standards. To 
ensure consistent practices among School Librarian preparation program reviewers in the 
analysis of assessment evidence and in arriving at decisions based on that evidence whether 
each standard is met, School Librarian preparation reviewers and auditors will follow these 
guidelines. 
 
Preponderance of Evidence - To achieve national recognition, school library programs must 
provide a preponderance of evidence that all standards are met. While national recognition 
does not require that every component within each standard is met, programs must submit a 
report on six to eight key assessments that supply a “strength, weight, or quality of the 
evidence providing an overall confirmation” (CAEP, 2017) of their candidates’ ability to meet 
the intent of a majority of the components under each standard. For example, if a standard 
contains four components, the expectation is that at least three will be met; if a standard 
contains three components, the expectation is that at least two will be met. Program reviewers 
weigh the evidence presented in School Librarian program reports, and when there is a greater 
weight of evidence in favor, they should conclude that a standard is met or that a program is 
recognized. Program reviewers make judgments that “overall” there is/ is not sufficient 
evidence that the standard is met. 
 
Evidence required for standards and components - Each of the five standards is, in and of 
itself, a synthesis of the standard statement, the specific and descriptive key components, the 
supporting explanations, the rubrics, and the evidence guidelines. Each of these segments 
contributes to: a) the meaning and intent of the standard as a whole, and b) adds consistency 
and clarity to expectations of candidate performance as identified in the standard statement 
and the individual components. School Library preparation programs are required to provide 
evidence for all standards but are not required to address all components specific to a 
standard, to meet the overall standard.  A standard can be assessed as “met” even when 
evidence related to a particular component is seen as less substantial than the evidence for the 
other components presented in support of the standard in the program report’s six to eight 
assessments. Program reviewers make judgments that “overall” there is or is not sufficient 
evidence within a report that the standard is met. 
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Evaluating alignment among standards, assessments, and rubrics - Candidate assessments and 
scoring rubrics must be aligned with the School Librarian Preparation Standards. “Alignment” 
may be attained if assessments and rubrics are comprised of content similar to the School 
Librarian Preparation Standards and demonstrate the same complexity as the standards; are 
congruent in the range of knowledge and skills that candidates are expected to exhibit; and call 
for an appropriate level of difficulty consistent with the standards.  
 
Since the validity of evidence depends on the alignment of assessments and rubrics with the 
standards, School Librarian program reviewers will apply the following criteria when evaluating 
and commenting on alignment of standards to candidate assessments and scoring rubrics 
submitted by teacher preparation programs undergoing review. When reviewers provide 
feedback to programs about alignment of standards to assessments and rubrics, feedback 
should be referenced to the characteristics described below. Alignment of the School Librarian 
Preparation Standards to program assessments and rubrics must demonstrate, at a minimum, 
the following characteristics. 

a. The content of the assessment tasks and the rubrics are the same as the content of 
the School Librarian Preparation Standards Component and the Supportive 
Explanation 

b. The cognitive demands (knowing and understanding) and skill requirements of the 
assessment and related rubrics are the same as described in the School Librarian 
Preparation Standards and Components. The assessment tasks and rubric criteria 
are adapted to the elements of the School Librarian Preparation Standards, such as 
knowledge and comprehension, and ability to apply or practice  

c. The level of effort required, or the degree of difficulty of the assessment and rubric 
are consistent with what the standards required. Does the assessment represent the 
difficulty of similar tasks typically required of a beginning School Librarian? 

 
Evaluating the quality of candidate assessments – School Librarian Program Reports may 
include six to eight assessments that, taken as a whole, demonstrate candidate mastery of the 
School Librarian Preparation Standards. These assessments must be required of all candidates. 
Assessments should be aligned with the School Librarian Preparation Standards and 
components. This means that the concepts in the School Librarian Preparation Standards 
should be apparent in the assessments to the same depth, breadth, and specificity as in the 
School Librarian Preparation Standards.  

 
Assessments of candidate performance on the School Librarian Preparation Standards must 
demonstrate the characteristics described as the minimal level of sufficient evidence as 
identified in the CAEP Evaluation Framework.  
 
Since the validity of assessment evidence depends on the quality of assessment tasks and 
scoring rubrics, School Librarian program reviewers will apply the following criteria when 
evaluating candidate performance assessments submitted by preparation programs for review. 
When reviewers provide feedback to programs about their assessments, feedback should be 

http://caepnet.org/accreditation/caep-accreditation/caep-accreditation-resources
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referenced to the characteristics described below. School Librarian preparation program 
assessments must demonstrate, at a minimum, the following characteristics.  
 

Administration and purpose of assessments  
• The point or points when the assessment is administered during the preparation 

program are explicit  
• The purpose of the assessment and its use in candidate monitoring or decisions on 

progression are specified and appropriate  
• Evaluation categories or assessment tasks are tagged to the School Librarian 

Preparation Standards  
 
Informing Candidates 

• The candidates who are being assessed are given a description of the assessment’s 
purpose 

• Instructions provided to candidates about what they are expected to do are 
informative and unambiguous 

• The basis for judgment (criterion for success, or what is “good enough”) is made 
explicit for candidates  

 
Content of Assessment  

• Evaluation categories or tasks assess explicitly identified aspects of the School 
Librarian Preparation Standards 

• Evaluation categories or tasks reflect the degree of difficulty or level of effort 
described in the standards 

• Evaluation categories or tasks unambiguously describe the proficiencies to be 
evaluated 

• When the standards being informed address higher level functioning, the evaluation 
categories or tasks require higher levels of intellectual behavior (e.g., create, 
evaluate, analyze, & apply). For example, when a standard specifies that candidates’ 
students “demonstrate” problem solving, then the category or task is specific to 
students’ application of knowledge to solve problems 

• Most evaluation categories or tasks (at least those comprising majority of the total 
score) require observers to judge consequential attributes of candidate proficiencies 
in the standards  

 
 
Evaluating the quality of assessment rubrics – School Librarian Program Reports must include 
rubrics that describe program expectations for appropriate candidate performance by defining 
different levels of candidate proficiencies in the School Librarian Preparation Standards that 
determine whether standards are met or not met. Rubrics for meeting the standards must 
demonstrate the characteristics described as the minimal level of sufficient evidence as 
identified in the CAEP Evaluation Framework.  
 

http://caepnet.org/accreditation/caep-accreditation/caep-accreditation-resources
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Since the validity of assessment evidence depends on the quality of assessment tasks and 
scoring rubrics, School Librarian program reviewers will apply the following criteria when 
evaluating assessment rubrics submitted by preparation programs seeking review. When 
reviewers provide feedback to programs about their rubrics, feedback should be referenced to 
the characteristics described below. Program assessment rubrics must demonstrate, at a 
minimum, the following characteristics. 

• The basis for judging candidate work is well defined 

• Each proficiency level is qualitatively defined by specific criteria aligned with the 
category (or indicator) or with the assigned task 

• Proficiency level descriptions represent a developmental sequence from level to level 
(to provide raters with explicit guidelines for evaluating candidate performance and 
candidates with explicit feedback on their performance) 

• Feedback provided to candidates from the rubric is actionable 

• Proficiency level attributes are defined in actionable, performance-based, or observable 
behavior terms. NOTE: If a less actionable term is used such as “engaged”, criteria are 
provided to define the use of the term in the context of the category or indicator 

  

C.2.9 – Waivers 

 
No waivers are requested for these standards. School librarian preparation programs, although 
categorized as Other School Personnel, train school librarian candidates to be teachers as a 
substantive part of their jobs. Decisions on clinical or field experiences for school librarian 
candidates are determined by the interpretation of state guidelines at the EPP level. ALA/AASL 
has no field or clinical programmatic standards. 
 

C.2.10 – Procedures Related to the Implementation of the School Librarian Preparation 

Standards Training for Program Faculty 

 
Training and assistance is available to institutions and states and is coordinated by the 
ALA/AASL CAEP Program Coordinator and the Chair of the AASL-CAEP Coordinating Committee. 
Requests for such training and assistance should be made to the ALA Office for Accreditation. 
 
Although training sessions at ALA/AASL conferences are primarily for reviewers, program report 
writers are welcome to attend. Training topics include the CAEP program review process, 
current school library program SPA standards, appropriate assessments, decision-making 
criteria, writing reports, and other topics selected by CAEP and ALA/AASL. The training sessions 
have now been expanded to include consultations with program faculty who are responsible for 
writing program reports. Additionally, virtual training sessions are being developed for 
implementation of the new standards and to provide greater opportunities for participation as 
reviewers. 
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Assistance may be provided to institutions for program alignment to the new ALA/AASL/CAEP 
School Librarian Preparation Standards (2019), for program report writing, and to states for 
alignment of state standards to the ALA/AASL/CAEP School Librarian Preparation Standards 
(2019). 
 
If a state or institution requests specialized training, expenses and a modest honorarium will be 
paid by the requesting institution or state to the person providing the training. 

 

C.2.10 - Procedures for selection, training, and evaluation 

 
AASL works closely with CAEP and the ALA Office for Accreditation to identify and train program 
reviewers who make the final decisions regarding National Recognition for higher education 
programs involved in the preparation of school librarians. 
 
Recruitment of Reviewers 
Notices regarding the need for reviewers and the opportunity to participate in the AASL/CAEP 
National Recognition process are published in AASL and ALA Office for Accreditation 
publications, state association newsletters, email distribution lists, professional websites, and 
are announced at professional gatherings. Recruiting notices include the need for reviewers 
that represent racial, ethnic, and gender diversity; geographic diversity; and diverse roles in the 
school librarian profession. Application forms are available on the AASL website and through 
the ALA Office for Accreditation. 
 
Criteria for Selection of Reviewers 
All reviewers must: 

• Be current members of AASL; 
• Have a current, demonstrated body of knowledge, expertise, and experience in the field 

of school librarianship; 
• Have a documented level of technical literacy and have access to technology that will 

support the online review process; 
• Have an endorsement or degree in school library media, library science or relevant field. 

Potential reviewers must: 
• Submit an application form and current résumé or CV to the Office for Accreditation; 
• Participate in a training session; 
• Be approved by the AASL-CAEP Coordinating Committee before being added to the 

CAEP roster of reviewers. 
 
Training of Review Team Members 
Training is designed and presented under the direction of the Chair of the AASL-CAEP 
Coordinating Committee and the ALA/AASL CAEP Program Coordinator. 

• Training sessions for reviewers take place at ALA Annual Conference, the annual ALA 
Midwinter Meeting, and the bi-annual AASL National Conference. The ALA and AASL 
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conferences are attended by members representing racial, ethnic, gender, and 
geographic diversity as well as diverse roles in the profession of school librarianship. 

• Online training webinars are being developed for training of reviewers for the revised 
standards. By providing the online webinars, the AASL-CAEP Coordinating Committee 
will be providing opportunities for a more diverse group of reviewers to become 
involved, as attendance at a national conference is not possible for all potential 
reviewers. 

 
Training topics include the CAEP program review process, current school library program SPA 
standards, appropriate assessments, decision-making criteria, writing reports, and other topics 
selected by CAEP and ALA/AASL. 

• Newly identified reviewers are invited and advised to attend upcoming reviewer training 
sessions. Reviewer applicants are not assigned to a Review Team until they have 
completed a training session. 

• Reviewers are periodically informed by the ALA/AASL CAEP Program Coordinator of 
training resources for program reviewers available on the CAEP website. 

 
Formation of Review Teams 
A team of reviewers consists of three members and represents diverse perspectives and 
experience in the school library profession. The work of review teams is conducted via 
appropriate technologies as identified by members of each team. One member of the review 
team is named Lead Reviewer and is responsible for consolidating the members’ evaluation 
comments. The Lead Reviewer prepares and submits the Team Report to CAEP.  
 
Review teams may be asked to review the following types of reports: Initial Recognition Report 
and Response to Conditions for Recognition. The Lead Reviewer prepares and submits the team 
report according to identified timelines. 
 
Function of Review Teams 
School librarianship preparation programs are measured at the standard level. To achieve 
the status of Nationally Recognized or Nationally Recognized with Conditions, a program must 
meet all five standards. Each standard must be met in at least one assessment. A standard is 
met by a preponderance of evidence drawn from the components. Reviewers look at the 
standard as a whole and make a professional judgment as to whether the program meets the 
overall intent of the standard. 
 
Review teams may elect to make one of the following decisions regarding programs: National 
Recognition, National Recognition with Conditions, or Further development required/Nationally 
recognized with probation/Not nationally recognized. 
 
Preponderance of evidence for each category is as follows: 

• Nationally Recognized - All five standards were met and sufficient evidence was 
provided to demonstrate that candidates have developed a basic understanding and 
mastery of key concepts within each standard. 
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• Nationally Recognized with Conditions - All five standards have been met but some 
assessments fail to provide sufficient content and detail necessary to demonstrate that 
candidates have developed a basic understanding and mastery of key concepts within 
each standard. 

• Further development required/Nationally recognized with probation/Not nationally 
recognized - All five standards were not met and sufficient evidence was not provided to 
demonstrate that candidates have developed a basic understanding and mastery of key 
concepts within each standard. 

 
The review team judges the alignment of a program's assessments and candidate data 
with the ALA/AASL/CAEP School Librarian Preparation Standards (2019). The final 
report identifies the review team’s final decision on National Recognition, program 
strengths and areas for improvement and, in the case of National Recognition with Conditions, 
states the conditions to which the institution must respond to receive National Recognition. 
 
Evaluation of Review Team Members 
The AASL-CAEP Coordinating Committee evaluates reviewers on their participation in a 
training session before they are added to the CAEP roster of reviewers. 
 
Continued assignment to review teams is dependent upon the reviewers completing informed 
and clear reports, their ability to meet identified timelines, and their ability to work in an 
efficient and cooperative manner with other review team members. The ALA/AASL CAEP 
Program Coordinator, the AASL Executive Director, and the Chair of the AASL-CAEP 
Coordinating Committee are responsible for monitoring this process.  
 
Each team member is asked to provide an evaluation of their fellow review team members 
including the lead reviewer. The evaluation asks team members the following about team 
leaders: 

• Knowledge of areas addressed by the Standards 

• Skill in identifying problem areas 

• Skill in analyzing and interpreting assessments 

• Broad knowledge of issues in school librarianship 

• Writing ability (in completing report) 

• Objectivity 

• Facilitation of team functioning as an effective group 

• Scheduling of team discussions 

• Communication of and adherence to deadlines 

• Team input invited 

• Would you recommend this person continue as a lead reviewer? 
 
Lead reviewers and team members are asked to provide an evaluation of their fellow review 
team members in the following categories: 

• Knowledge of areas addressed by the Standards 
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• Skill in identifying problem areas 

• Skill in analyzing and interpreting assessments 

• Broad knowledge of issues in school librarianship 

• Writing ability (in completing report) 

• Objectivity 

• Adherence to deadlines 

• Worked productively with rest of the team 

• Carried fair share of team workload 

• Would you recommend this person continue as a reviewer? Or to serve as a lead 
reviewer? 

 

C.2.10 Representation of diversity within the profession 
 
In the last three years (2016-2019), thirty-eight people have served on review teams. Of those, 
six are practicing school librarians. The remainder are faculty serving in a variety of capacities – 
professors, retired faculty, associate deans, and department chairs. The AASL-CAEP 
Coordinating Committee gathered demographic data from 28 of the 38 active reviewers. The 
reviewers are representative of the diversity within the school library field. The school library 
field is largely female and white. However, the AASL-CAEP Coordinating Committee and the 
ALA/AASL CAEP Program Coordinator are committed to diversifying both the profession and the 
field of reviewers. All thirty-eight of the active reviewers are female. 
 
Geographic Diversity. The majority of the reviewers are from the south; however, all 
geographic areas of the United States are represented. 

• South – 75%  

• Northeast – 7.14% 

• Midwest – 14.29% 

• West – 3.57% 
 
Racial/Ethnic Diversity. The majority of reviewers identify as white which is typical of the 
school library field. 

• White – 75.86% 

• Black or African American – 6.9% 

• Native American/American Indian/Alaskan native – 10.34% 

• Preferred not to respond – 6.9% 
 
 
 

 

 


