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Introduction
“For everything there is a season, and a time for every purpose under heaven.”  Ecclesiastes 3:1
I discovered many years ago that finding God’s purpose and timing for my life is imperative to my happiness and well-being.  For me, being a life-long learner is essential for personal satisfaction.  I was admitted to the Marshall University EdD, Curriculum and Instruction program in the Spring of 2006 and was very excited to begin my timely journey into the next phase of my life. The following is an excerpt from “Education Throughout a Lifetime” an essay that I wrote in my first writing class, CI 677, at Marshall in 2007, (see Appendix A).  
Life has a way of provoking change.  When my youngest daughter married, I retreated again to my personal sanctuary, the university, to pursue a doctorate in Curriculum and Instruction.  However, this time my situation is different.  Unlike undergraduate school, there are no stressful timelines or alternative reasons that cause external pressure.  I find comfort in pursing education and it is my safe haven.  This past year, I resigned from my full-time status at the college and returned to public education.  I continue to teach education courses as an adjunct faculty member.  However, my new role is a special education English teacher at our local high school.  My decision to make this career change was based upon my personal and professional interests.  First and foremost, through teaching the Special Education courses on the high school campus, I rekindled my passion for working directly with this group of students.  I have the opportunity to teach my favorite subject area, English, which includes language arts, reading and writing.  As a professor of education, I had greater flexibility but I also had greater demands.  I feel that my current position is more conducive and allows extra time to dedicate to my doctoral studies.  Although I have engaged in the writing process throughout a lifetime, I have never had the opportunity to slow down my pace and enjoy the journey until now (Smith, 2007, p. 5).
Therefore, it makes complete sense when I say that I have truly enjoyed my experience throughout the doctoral program at Marshall University.  I feel that I have and will continue to make steady progress on this timely journey.
Although it is out of character for me, I found myself procrastinating over the writing of this portfolio paper.  I understood the importance of analyzing my personal professional growth and development and summarizing my experiences in the doctoral program.  Yet it seemed that I was unable to isolate the uninterrupted block of time necessary to complete this paper.  Then, I found a copy of “Constellations”, an Anthology of the Marshall University Graduate Humanities Program Celebrating Thirty years and an excerpt from “Writing in the Cracks” by Dr. Frances Simone that resonated so clearly that it bears repeating.  She wrote, 
No matter how often I procrastinate, how burdened I feel, or busy I become; no matter how many items on my “to do” list, how much laundry to fold, groceries to by, phone calls to make, messages to text, meals to fix, classes to teach, papers to grade, meetings to attend, bills to pay, weights to lift, hair to color, books to read, nails to paint, cars to wash, love to make, emails to send, gardens to plant, movies to watch, friends to see, clothes to iron, and doctors to visit, I can create in the cracks.  Every single day.  If you’re a writer, you just can’t get away from it (2009, p. 30).  
At that moment, I decided this was the time to begin and I started writing the pieces.  I have grown and learned so much during the educational process of the doctoral program.   I hope that this reflective piece will serve as an expression of my growth and development in the discipline.  My goal is not to submit just a personal journal or simply a list of accomplishments, but a scholarly piece that expresses and conveys true evidence of my genuine learning.
Collaboration
	Merriam-Webster’s Collegiate Dictionary (2002) defines collaborate as “to work jointly with others or together especially in an intellectual endeavor” (p. 224).  This definition expresses precisely the relationships that are essential for success in the doctoral program.  During the past five years, I had opportunities for collaboration through various professional/academic pursuits with faculty and staff members at Marshall University, as well as other doctoral students.   
I had the opportunity to present at the Professional Development Schools (PDS) National Conferences for three consecutive years 2006, 2007, 2008.  With each presentation, my breadth of knowledge, understanding, and extent of collaboration increased dramatically.  Originally, I was under the misconception that collaboration with a faculty member meant they would review the presentation, make suggestions, and offer feedback.   However, on my second presentation I realized the impact of “real collaboration” with Dr. Jane McKee.  We discussed and worked together through the entire process from proposal to presentation.   Likewise, Dr. Fred Pauley and I worked in partnership on my third presentation and maintained an open-working relationship throughout the process.  My collaborative skills were enhanced by working with faculty members at each of my national presentations.
In the Fall of 2008, I was extended another opportunity to collaborate with a faculty member by co-teaching a course with my doctoral committee chair, Dr. Fred Pauley.  We taught EDF 665, Sociology of American Schools; this was a wonderful learning experience.  Not only did it increase my collaborative skills, but also improved my technology abilities, as the class was an on-line course.  I assisted by monitoring students’ progress, grading students’ assignments, participating in on-line discussions, and maintaining regular communications with Dr. Pauley.  I appreciated this co-teaching position, which thereby enhanced my collaborative skills. 
I experienced multiple other opportunities which increased my exposure to collaborative relationships as I progressed through the graduate courses at Marshall University.  Many professors required collaborative completion of various assignments and activities.  In Dr. Meyer’s Curriculum Theory course, we were divided into small collaborative groups and assigned different theories of curriculum.  We were to complete a structural analysis, describe components or elements of the given theory, and discuss direct influences on the curriculum.  Then we collaboratively presented our given theory to the class.  Similarly, in Dr. Debela’s Qualitative Research course, we were required to create a collaborative qualitative research study.   I found this course very challenging because I feared that my collaborative abilities might be hindered because of my two hour commute to campus.  Nevertheless, I was able to be successful in our research on Plagiarism because I participated mainly by incorporating the use of the Internet (copy of cover page in Appendix B).  According to Bull et al (2002) “the Internet provides the capability for collaboration, but this represents a latent potential.  Individuals must take the next step to create change” (p. 3).  Although most of my colleagues met face-to-face, I was able to be actively engaged in the groups’ undertakings via the Internet through emails, discussion boards, and chat rooms.
However, I most reveled in being able to effectively demonstrate my collaborative skills by serving two consecutive years as a member of the Doctoral Committee for the Marshall University Doctoral Student/Faculty Seminar Fall 2010 and Spring 2011 (copy of welcome letter  and schedule in Appendix C).  Through my participation on the committee, I had the opportunity to build many relationships.  In both years it was my responsibility to register students and faculty as they arrived at the seminar; I enjoyed greeting and networking with everyone.  I also facilitated a session in collaboration with Dr. Seymour concerning library skills. 
My perception about collaboration has certainly been transformed as I have progressed through the doctoral program.  When I first began the doctoral program, it seemed that I had to diligently seek out collaborative opportunities.  I have evidenced through the previous examples that I am now aware of the fact that collaborating is more than a single act or opportunity.  In a virtual scholarly collaboration case study, Neubauer and Brewer wrote, “As scholarship itself becomes more complex, collaboration are likely to become more significant” (2004, p. 92).  I agree with their finding.  Collaboration is certainly becoming an important necessity.  
Depth of Understanding
I recall writing my personal goal statement upon my admission to the program, in which I attempted to convey my lifelong commitment to the field of education, outline my career goals, and explain how the doctoral program would assist in meeting those goals.  I shared that my determination to succeed would be evident in my continual academic advancement.  However, I had no idea to the extent or depth that my understanding of educational theory would evolve through my courses at Marshall University.  A major cornerstone of my internalization and understanding of educational theory was constructed by Dr. Calvin Meyer in his Curriculum Theories (CI 702) and Theories and Models of Teaching (CI 703) courses.  As I struggled through the assigned readings by William Pinar, and worked through Dr. Myer’s lengthy writing assignments, I slowly realized he was requiring us to become independent thinkers.  I began to reexamine, reformulate, and redefine my own personal educational theory of teaching based on scholarly research.  The following is the introduction from my paper from CI 703, titled “Spectrum Constructivist: My Personal Theory of Teaching”. 
Just as an artist prepares a canvas for painting, an educator must establish a personal theory of teaching.  As I began this process, I chose Constructivism as my base-color, the primary hue.  Behaviorism would be added as the undertone, to create consistency and provide structure.  Therefore, my theoretical color in learning theory is that of a Constructivist hue with Behavioral undertones.  Through the implementation of these two theories, I would then blend an array of teaching models to produce a spectrum learning theory.  Consequently, I consider myself a “Spectrum Constructivist” and will define and defend the concept of behaviorism within my Constructivist Concept (Smith, 2008, p. 1).    
Because my personal theory of teaching includes component parts of Constructivism and Behaviorism, I will begin by defining the structural analysis of these concepts.  Constructivism is an educational philosophy based upon the constructivist learning theory. The core of this philosophy is the belief that knowledge is constructed by the learner, based upon the learner’s prior experiences and personal interpretation. Thus, environmental factors and learner’s interpretation of their personal experiences create knowledge.  On the other hand, Behaviorism is an educational philosophy based upon the behaviorist learning theory. The core of this philosophy is the belief that behaviors are learned as a result of their consequences.  
Barlett, Bruner, Goodman, Kuhn, Piaget, Vygotsky, and von Glasserfield are names closely associated with the constructivist orientation to learning. Bartlett initiated what became the constructivist approach (Mergel, 1998). Bruner (1966) stated that a theory of instruction should address four major aspects: (1) predisposition towards learning, (2) the ways in which a body of knowledge can be structured so that it can be most readily grasped by the learner, (3) the most effective sequences in which to present material, and (4) the nature and pacing of rewards and punishments.  Later, Bruner also increased his theoretical framework to include the social and cultural aspects of learning.  However, the most profound influence on constructivist learning and teaching was Jean Piaget’s work, which was later extended by von Glasserfield (Mergel, 1998). 
Pavlov, Watson, Thorndike, and Skinner are names closely associated with the behaviorist orientation to learning.  Pavlov is best known for his work in classical conditioning or stimulus substitution, the experiment involving a dog, a bell, and food (Mergel, 1998).  The behaviorist position that human behavior could be explained entirely in terms of reflexes, stimulus-response associations, and the effects of reinforces upon them entirely excluding mental terms like desires and goals was introduced up by John Watson in his 1914 book entitled Behavior: An Introduction to Comparative Psychology (Kentridge).  Thorndike’s laws were based on the stimulus-response hypothesis; he believed that a neural bond would be established between the stimulus and response when the response was positive (Mergel, 1998).  The key concept of B.F. Skinner’s work was operant conditioning. Teachers’ questions, behavioral expectations, and reinforcement of students’ behavior will produce a response from students: correct or incorrect answers to questions, appropriate or inappropriate behavior (Dell’Olio and Donk, 2007).    
By blending these various teaching theories and models, the Spectrum Constructivist learning theory is evidence of an eclectic approach.  It is important to modify existing theories and select the approach to learning that is most appropriate for the individual student.  The Spectrum Constructivist approach meets the needs of my students in order to assure their success, thereby painting a beautiful portrait.  
Scholarship
Klausman (2007) discussed the importance of relevant scholarship.  He wrote “to engage authentic student scholarship that begins at the point where the world and students’ lives intersect” (2007, p. 191).  I agree with the idea that scholarship needs to be pertinent and meaningful to the participant.  Once again, I found that the timing of the scholarship opportunities became available at the ideal stage of my career.  When I was admitted to the doctoral program, I was employed as a visiting instructor of education, teacher-in-residency, at Glenville State College. Along with teaching education and special education courses on campus and supervising student teacher interns, another one of my responsibilities was to serve as the Faculty Professional Development Schools (PDS) liaison.   It was because of this unique position that many doors began to open.  This afforded me the opportunity to meet many of the scholarship requirements, thereby expanding my knowledge in various capacities.
National Presentation (2006)
 “Hurdles, Roadblocks, and Challenges of Professional Development School Partnerships: Strategies and Structures for Overcoming and Sustaining”
I co-authored a proposal with my colleagues from Glenville State College and then contacted Dr. Jane McKee, who was already involved with the PDS initiative to ask for her suggestions.  We submitted our proposal, were accepted and presented “Hurdles, Roadblocks, and Challenges of Professional Development School Partnerships: Strategies and Structures for Overcoming and Sustaining” at the Professional Development Schools (PDS) National Conference in Orlando, Florida in March 2006.  The presentation shared creative ways in which the “hurdles/roadblocks” were overcome.  Successes of the partnership and methodologies employed for sustainability were also revealed in this presentation (a copy of the cover of the conference program book and session description is included in Appendix D).  Dr. Jane McKee was also presenting at this conference and was therefore able to attend my presentation.  She provided me with valuable feedback.  Yet, it was not until the following year that I realized what the full impact of real collaboration with Dr. McKee would entail.  This presentation was my first experience at speaking at a national conference.  As I reviewed my personal reflective journal, I found nervous, perplexed, confused, and uncertainty to be the descriptive adjectives I used to define myself.  During the question and answer session of the presentation, I realized that I had very little background knowledge and only limited understanding of the topic and decided that should the opportunity arise again, I would certainly be more adept. 
National Presentation (2007)
“Students and Teachers Education Positively Under Pressure (STEP-UP)”
The following school year, I chose to return to public education.  However, I was very careful to select a high school that was in partnership with the Glenville State College PDS.  I had decided to expand my knowledge of a successful PDS relationship.  I began teaching English special education classes and accepted the position as Buckhannon-Upshur High School PDS liaison.  Sheri Carr, another high school special education teacher, and I developed a program for high school students with special needs.  We were able to implement the program with grant funding we received through the PDS partnership.  We then co-authored a proposal for submission to the Professional Development Schools National Conferences in Las Vegas, Nevada.  Again, I solicited Dr. Jane McKee’s assistance from proposal through and including the presentation.  Her collaboration, input, and suggestions were significant in expanding my own personal professional growth and development.  In March 2007, we presented the program that we had created and implemented “Students and Teachers Education Positively Under Pressure (STEP-UP)” (a copy of the cover of the conference program book and session description is included in Appendix E).  The presentation discussed the strategies utilized during the healing and recovery from the Sago Mine national tragedy.  Through the implementation of “STEP-UP”, we were able to assist students with special needs in identifying stressors, recognizing symptoms of distress, and positively responding to healthy outlets for dealing with stress.  Students were trained by a local licensed counselor to implement stress management and coping skills.  A local licensed massage therapist taught the students self-massage techniques to alleviate muscle tension.  Students also had the opportunity to meet weekly with PDS teachers/professors to discuss the ongoing effects of the Sago tragedy and other life-altering stressors.  However, this time I had expanded and refined my knowledge of the program.  I had become the expert concerning STEP-UP.  This time the entry in my personal reflective journal included adjectives such as confident, secure, well-versed, and knowledgeable.  A tragedy had occurred in our community, yet we had in some small way been able to provide assistance to students that needed help.  
National Presentation (2008)
“The Next STEP-UP (Students and Teachers Education Positively Under Pressure) The Sago Mine Disaster: Recovery and Reflection”
The following year, Sheri Carr and I again co-authored a proposal for submission to the Professional Development Schools National.  This presentation was to be a follow-up session in which we would share a variety of classroom practices that we found successful and demonstrate a continuation of the healing process based upon the students’ personal reactions and reflections.   Dr. Jane McKee, who had been the Marshall University faculty member collaborating with us for the past two years, had recently retired.  Therefore, I went to Dr. Fred Pauley and requested his assistance.  Dr. Fred Pauley agreed to collaborate with us as we continued pursuing this endeavor; his encouragement and suggestions were greatly appreciated.  Following countless emails and revisions, our proposal was once again accepted and in April 2008, we presented “The Next STEP-UP (Students and Teachers Education Positively Under Pressure) The Sago Mine Disaster: Recovery and Reflection” at Orlando, Florida (a copy of the cover of the conference program book and session description is included in Appendix F).  In my reflective journal, I analyzed my scholarly experiences in the doctoral program and my personal professional growth and development.  It became apparent that through participation in the conferences over the past three years, I had gained not only expertise in my field, but also confidence as a presenter.  

Submitted Manuscript (2008)
During the Spring semester of 2007, I enrolled in “Writing for Publication” from Dr. Frances Simone, which was a wonderful learning experience.  As an English teacher, “trimming the fat” from one’s writing was a completely new concept.  For my final paper, I wrote an article entitled “After Sago”.  I felt that my manuscript, that discussed the STEP-UP Program, might be appropriate for the audience of Schools-University Partnerships, The Journal of the National Association for Professional Development Schools.  Therefore, I worked in collaboration with Dr. Frances Simone and Dr. Jane McKee to revise and edit my article.  I submitted my manuscript for national blind review, a process that took six months.  Although my manuscript was denied for publication in “The Journal of the National Association for Professional Development Schools,” the editorial team overseeing the review of “After Sago” suggested that my manuscript would be a powerful piece in the National Association for Professional Development Schools (NAPDS) PDS newsletter. Therefore, my article was featured in the September 2008, Volume 4, Issue 2, publication (a copy of the cover of this publication and my article are included in Appendix G).  Participation in Dr. Simone’s writing for publication course certainly inspired a greater respect and deeper appreciation for scholarly writing.  
Research
According to the Doctoral Program in Education Student and Faculty Handbook for Marshall University, the mission of the Doctoral Program in Education is to “prepare practitioners to be reflective, ethical educators and researchers who contribute to the field of education”.   In 2006, when I first read this mission statement, I was dubious as to whether I would ever become a researcher with the ability to make valuable contributions to the educational field.  Consequently, it was in this capacity that I feel that I have made the greatest personal strides and academic growth as I progressed through my doctoral program, specifically the research projects in Dr. Cunningham, Dr. Debela, and Dr. Spatig’s courses.  
Inclusion of Students with Autism in High School (2007)
My induction into scholarly research began in LS 703 Research Design taught by Dr. Cunningham.  It was also my introduction to the Collaborative Institutional Training Initiative (CITI).  During this course, we were required to complete Basic Human Research Course (copy of Certificate in Appendix H) and create a mock dissertation study proposal.  Under Dr. Cunningham’s tutelage, I chose a topic of interest “Inclusion of Students with Autism in High School”, completed a brief literature review, and formulated both a problem statement and research questions.  Dr. Cunningham’s patience and perseverance are worthy of my sincere gratitude, as I revised my research questions several times. The question focused on the perceptions of high school general education teachers related to the skills and deficits of autistic students.  Upon completion of the course, I felt a real sense of satisfaction.  Not only had I matured as a researcher, but I had been able to demonstrate my newly acquired skill.  I also found my topic intriguing.  Therefore, it reemerged in an alternative form, four years later, when I chose a topic for my Advanced Qualitative Research course.     
Felons Perceptions: Transition from Incarceration to the General Public (2009)
My next revelation in the field of research came to fruition in Dr. Debela’s Multicultural/Diversity Issues Qualitative Research class.  I recall, that during this class, I discovered my passion for qualitative research. The course also provided my initiation to the Office of Research Integrity’s Institutional Review Board (IRB) process.  I completed the CITI Refresher Course on 6/8/2009 (copy of Certificate in Appendix J), and received IRB approval for the research study on 6/23/2009 (copy of IRB Approval in Appendix K).  The purpose of this qualitative research study was twofold – to gain a better understanding from felons’ perceptions of the transition from incarceration to the general public and to raise public awareness of the process.  The rationale for this study was to help society better understand, from felons’ perceptions, their transition from incarceration back to the general public in rural West Virginia.  I found that I enjoyed interviewing people and listening to their stories.  I relished listening and attempting to gain a deeper understanding from their perceptions.  As Dr. Debela shared his knowledge in the field of qualitative research and his personal experiences, I became intrigued with qualitative research.  I discovered that I was able to have a voice and felt connected to the research.  Glesne (2011) discussed how qualitative researchers are questioning the concept of self and social science co-creating research and stated, “What you know about your research - reflected in you interpretations - is intertwined with what you know about yourself.  Therefore, authors’ increasingly write themselves into their texts, acknowledging that they have always been there, creating meaning” (p. 242).  I learned a vast amount of information related to qualitative research throughout the semester.  At the conclusion of the course, Dr. Debela agreed to serve on my doctoral committee, since I had decided that my dissertation would incorporate qualitative research design.     
High School Students with Autism Speak Out (2011)
For the past 20 years, I have been affiliated with special education in a variety of capacities.  In addition to my Master’s degree in Education, I hold specializations in learning disabilities, mild and moderate mental impairments, behavior disorders, and autism. I have taught students with special needs ranging from elementary grade levels to the college setting.  As a professor of education at Glenville State College, I also had the opportunity to facilitate various special education courses on campus. Although I have a great deal of experience in working with students with special needs, I continue to set goals to further my pedagogy in this area of emphasis.  I am specifically intrigued with obtaining a deeper understanding of students with autism.  From my readings of Joseph Maxwell (2005), I realize these goals that have emerged are both personal and intellectual in nature.  I find that my personal goals may indeed overlap with my professional career path and perhaps my current teaching position may lend itself to a successful research environment, as well as access to students with autism.  
Consequently, when I had the opportunity to choose a topic for my Advanced Qualitative Research course, it was not surprising that autism became my focus again.  However, my perception had changed from my original research proposal in 2007.  Because of my experiential knowledge, I already have a supposition as to what the teachers’ perceptions are; yet, I could learn much from the students’ perceptions.  Therefore, this qualitative research study proposal was based primarily from interview and observation data derived from high school students with autism.  Maxwell stated “While interviewing is often an efficient and valid way of understanding someone’s perspective, observation can enable you to draw inferences about this perspective that you couldn’t obtain by relying exclusively on interview data” (2005, pg. 94).  Through a combination of observations and interviews of students with autism, I hoped to gain a deeper understanding of autism by letting students provide the answers to my questions.  As I attempted to correlate my questions to a research method, I discovered that the qualitative method answered the questions that were posed more thoroughly.  By utilizing an explorative case study approach and actually interviewing high school students with autism, I was certain that I would discover a wealth of information. Yet, Maxwell (2005) warned that it is necessary to be aware of how personal goals may shape the research.  Because of my genuine desire to better understand students with autism, I would have to make conscious effort to focus on the research questions.  
I would be remiss if I did not express much appreciation to Dr. Spatig for the many valuable learning experiences derived from the Advanced Qualitative Research class.  The method in which Dr. Spatig facilitated the course increased my knowledge and proficiency in qualitative methods.  Application of acquired skills was accomplished through participation in group discussion, hands-on experience in research design, the interview process, and data generation. This course provided some of my most practical and valuable scholarship towards becoming an effective qualitative researcher. It was in this course that I learned of Joseph Maxwell’s Interactive Model of Research design which is a very practical approach to a qualitative study.  According to Maxwell, this interactive design model provides a visual which demonstrates that “qualitative research is an ongoing process that involves tacking back and forth between the different components of the design, assessing the implication of goals, theories, research question, methods and validity threats for one another” (2005, pg. 85).  I found this interactive model to be both an innovative visual aide and a valuable method to exemplify the commutative relationship between my research topic and the various components.  
I believe my qualitative research proposal, “High School Students with Autism Speak Out”, may indeed lend itself to becoming my dissertation topic.  The explorative qualitative case study will examine the experiences and perceptions of high school students with autism.  Data will be collected through participant observations and interviews of high school students with Autism Spectrum Disorder.  I feel this study is relevant and needed to fill-in the gaps and obtain a deeper understanding of how students with autism perceived their educational experience at the high school level. Thus, it is evident that through participation in the research projects in Dr. Cunningham, Dr. Debela, and Dr. Spatig’s courses, my knowledge and proficiency in research methods have increased.
Conclusion
I have discovered that some of the most fulfilling experiences in life are those that occur when you learn to enjoy the journey, the process, rather than being fixated on the final goal.  Thus, it is bittersweet that I am submitting this portfolio marking the conclusion of my doctoral coursework at Marshall University.  Progression through my timely journey has provided me with the opportunity to learn and grow in ways that I did not know possible.  
My experiences in the doctoral program have led to both personal and professional growth. When I began this educational journey, I had two grandchildren; I now have five precious grandchildren.  Through my collaborative efforts with various professional/academic pursuits with faculty, staff members, and other doctoral students at Marshall University, I now realize the importance of collaboration.  The fact is that collaboration is a necessity as scholarship itself becomes more complex.  Through my coursework at Marshall University, I was able to extend and deepen my breath of understanding of educational theory, as well as redefine my own personal educational theory of teaching based on scholarly research. By participating in various scholarship opportunities, I gained expertise in my academic field and confidence as a national presenter.  Finally, I gained the knowledge and skills necessary to become a researcher with the ability to make valuable contributions to the educational field.   	
As a researcher, I am contemplating my dissertation with great anticipation.  I have a possible dissertation topic and am motivated to begin.  I plan to implement Clesne’s suggestions about writing a monthly field report (2011).  Clesne explained that using the headings she calls “The Three P’s: Progress, Problems and Plans” help you to review your work succinctly and plan realistically” (2011, pg. 192).  This practical recording method will assist in maintaining organization as well as provide continuous self-motivation.  So it is with great enthusiasm that I approach the next phase of my timely journey.  As Loa Tzu, the ancient Chinese philosopher wrote, “A journey of a thousand miles begins with a single step.”
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APPENDIX


A – “Education Throughout a Lifetime” from CI 677 Writing for Publication / Dr. Simone 
B – Title page from collaborative group research on “Plagiarism” from EDF 625 / Dr. Debela
C – Schedule and letter from Doctoral Committee for the Marshall University Doctoral 
	Student/Faculty Seminar Spring 2011
D – Conference presentation “Hurdles, Roadblocks, and Challenges of Professional
Development School Partnerships: Strategies and Structures for Overcoming and Sustaining” at the Professional Development Schools National Conference in Orlando, Florida in March 2006.
E – Conference presentation “Students and Teachers Education Positively Under Pressure
(STEP-UP)” at the Professional Development Schools National Conference in Las 
Vegas, Nevada in March 2007.
F – Conference presentation “The Next STEP-UP (Students and Teachers Education Positively
Under Pressure) The Sago Mine Disaster: Recovery and Reflection” at the Professional 
Development Schools National Conference in Orlando, Florida in March 2008. 
G – National Association for Professional Development Schools newsletter, published 
	September 2008.
H – Certificate of Basic Human Research Course Collaborative Institutional Training 
I – Certificate of Human Research Course Collaborative Institutional Training Refresher Course
J – Research approval letter from Office of Research Integrity’s Institutional Review Board
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